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Abstract
The notion of academic citizenship has been largely associ-
ated with the service role which is a part of academic work 
seen as additional to teaching and research. The changing 
landscapes of higher education and the increasing diver-
sity of academic work have prompted debates on what 
academic citizenship means. This paper challenges the con-
ventional association of academic citizenship with the ser-
vice role and presents a critical review of the key themes 
and issues explored in extant literature on the subject. 
Drawing upon the general view of citizenship as practice, it 
proposes that the different dimensions of academic work 
be seen integratively, with academic citizenship reframed 
beyond the service role. We argue that academic citizen-
ship needs to be conceptualised as a practice of enactment, 
that is, by the values, processes and means by which it is 
enacted and asserted as academics draw on freedoms, au-
tonomy and individual motivations.

K E Y W O R D S
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1  | INTRODUC TION

The notion of academic citizenship is a key debate in higher education studies. Primarily it has been explored in 
relation to academic roles and functions and conventionally associated with the “service” dimension of academic 
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work, that is, activities outside of teaching and research intended to support the university and its civic mission in 
wider society (Macfarlane, 2005, 2007; Ward, 2003). The wide array of activities that fall within this service role— 
from administration and management, to reviewing articles and supporting peers, and engaging in knowledge 
exchange (Pfeifer, 2016)— and the increasing diversity of academic work as a result of changes in higher education 
landscapes (Blair, 2018; Whitchurch, 2009) make academic citizenship a complex concept. It is a topic that can 
be intertwined with conversations on evolving academic identities, the rights and obligations of academics, and 
on power and autonomy in the university, amongst many things. In management research, some studies have 
approached academic citizenship as the service role from the lens of organisational citizenship behaviour (OCB)— 
discretionary and altruistic acts linked to other variables such as institutional culture, organisational commitment, 
job satisfaction and performance (Callaghan et al., 2016; Hammer et al., 2019; Inelmen et al., 2017). To say that the 
subject remains under- researched (Beatson et al., 2022) is not only an understatement; the general unfamiliarity 
of the term within the wider academic community also invites an exploration into how it has been understood and 
discussed so far in the literature.

The purpose of this literature review is two- fold. First, it aims to analyse and synthesise the current literature 
on academic citizenship by looking into how this notion has been discussed and elaborated, including some of 
the emerging issues in the ongoing discourse. Second, the review also seeks to identify— and question— the as-
sumptions that have underpinned the conventional understandings of academic citizenship as part of critically 
re- examining and developing this concept. We do this in the Discussion section where we draw upon perspec-
tives of citizenship as practice (Andreouli, 2019; Condor, 2011) and propose that academic citizenship should 
be approached as more than a set of activities described or defined as “service”. Academic citizenship should be 
examined as a practice of enactment, one that pays attention not only to the undertaking of certain activities hav-
ing moral, altruistic or civic merit but also to how academics draw on freedoms, autonomy, values and individual 
motivations in their participation in a range of academic work viewed integratively.

2  | METHODOLOGY

The paper is based on a literature review of 47 articles that offer theoretical, conceptual and empirical perspec-
tives on academic citizenship. These articles were selected from bibliographic databases such as EBSCO and 
WorldCat. Firstly, keyword searches were done to identify the texts. We used as primary keywords “academic 
citizenship” and “faculty citizenship”. The initial search yielded over 140 texts that also featured related keywords 
including “service”, “academic service”, “faculty engagement” and “organisational citizenship behaviour”. Secondly, 
these texts were sorted to identify those that were relevant for this review. For articles to be considered, they had 
to be published in English, no earlier than 2000, and appearing in journals, books (or as book chapters), reports, 
and/or as part of a conference presentation/proceeding. Their abstracts were then read and reviewed.

As we were interested in exploring discourses on this subject in the specific context of higher education and 
in relation to academic work and roles, we decided to exclude texts that focused on students and those that did 
not pertain to higher education such as secondary school settings. We also excluded several articles that carried 
relevant keywords such as “academic citizenship behaviour” but upon closer scrutiny of their abstracts showed 
that they leaned more towards management topics and were less focused on dimensions of academic work. Texts 
that contained relevant keywords in their titles/abstracts and/or discussed notions of academic work but were 
published earlier than 2000 were considered instead as seminal work. At this stage, the final list of 47 texts was 
settled. Each of the articles was read in full to extract data which were then organised into themes according to 
the key questions that guided our review:

• What conceptual perspectives have been used to describe and define academic citizenship?
• What issues have emerged concerning discussions of academic citizenship?
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Of the 47 articles considered in this review, 25 were empirical papers, whereas 22 were conceptual papers 
which focused on theoretical and/or conceptual discussions in the form of books/book chapters, reports, com-
mentaries and discussion essays in journals. Of the 25 texts drawn from empirical studies, 15 were qualitative 
in design, comprising mostly single-  and multi- site case studies, with one an ethnography and another a phe-
nomenological study. The remainder employed quantitative (mainly surveys) and mixed methods designs. These 
empirical articles were largely from the US context, a few were from the UK, and the rest were studies from other 
countries including Hungary, China, Italy, Russia, South Korea, Sweden, South Africa and Turkey. Texts which did 
not mention a specific country of practice (including many of the conceptual papers) were designated as referring 
to general academia/higher education context (see Table 1).

3  | RESULTS

3.1 | Conceptual perspectives in the understandings of academic citizenship

As presented in Table 1, 35 of the 47 selected texts explicitly described and positioned their discussion of aca-
demic citizenship as “service” or referred to this third role within academic work. Twelve of these 35 articles ex-
plored definitions and typologies of the service role as academic citizenship; academics' perceptions and attitudes 
towards the service dimension of academic work; examples and forms of these service activities; and the extent 
to which this service role as academic citizenship is valued in universities and wider academic settings. A similar 
number of articles, many of them from the US, discussed the concept of academic citizenship specifically as a form 
of civic service or public engagement.

Eight articles approached academic citizenship as institutional service and explored related issues such as 
institutional autonomy, governance and attitudes towards administrative and institutional work. A small number 
of these “service- themed” texts on the subject applied the conceptual lens of organisational citizenship behaviour 
to elaborate on academics' participation and engagement in service activities as forms of academic citizenship 
behaviour. The remaining 12 of the 47 articles which did not explicitly explore academic citizenship as the “ser-
vice” role, featured broad strokes of discussion. These included articles that talked about academic citizenship in 
relation to general ideas of citizenship obligations, academic work and roles, the third mission of the university, 
and associated concepts such as academic labour, geographies of space, and sense of being and otherness.

3.1.1 | Service: A catch- all term for academic citizenship

As reflected in the great majority of the texts reviewed, what emerges as a dominant conceptual frame in dis-
cussions of academic citizenship in current literature is its association with the service dimension of academic 
work. Indeed, the University of York (2022) provides an apt illustration of this association as it defines academic 
citizenship as “activities additional to ‘normal’ teaching and research” (para. 1). The US- based Mount St Joseph 
University (2022) describes faculty citizenship as “supporting the primary role of teaching” (p. 2). Similarly the 
University of Exeter (2022) lists a range of activities that come under this service function ranging from undertak-
ing committee and administrative or managerial roles, to taking part in community and outreach activities.

In the texts examined, typologies of “service” as academic citizenship have been offered. The most simplistic of 
these is the binary categorisation of internal and external service where the former pertains to activities support-
ing the institution (students, departments and university) and the latter relates to contributions to the discipline 
and broader profession and the wider public community (Ward, 2003). Other authors such as Macfarlane (2006, 
2007) have described academic citizenship as a tier of the service role: service to students, collegial service, 
institutional service, service to the discipline or profession, and public or civic service. These ideations consider 
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TA B L E  1 Summary of texts reviewed.

Article type

Empirical papers 25

Conceptual papers 22

Books/book chapters 4

Commentaries/discussion essays 17

Report 1

Study design (for empirical papers)

Qualitative studies 15

Single case studies 6

Comparative/multi- site cases 7

Ethnography 1

Phenomenology 1

Quantitative studies 6

Mixed methods 4

Contexts of textsa

General academia/higher education 15

US 18

UK 7

Australia 8

Europe 4 Some texts specific to certain countries, e.g., 
Sweden, Hungary, Italy

China 1

Russia 1

South Korea 1

Turkey 1

South Africa 1

Themesa

General citizenship 12

Academic citizenship as “service” 35

Defining academic citizenship as service 12 Typologies/categories/examples of service role 
activities; rewards and promotion of service 
activities; perceptions, views and attitudes 
towards service role activities; mapping 
service activities as academic citizenship; 
decline of academic citizenship

Institutional service 8 Administration and management as form of 
institutional service; perceptions towards 
institutional service; engagement in 
institutional service; institutional autonomy; 
institutional work as contribution of the 
academic citizen
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academic staff as members of these units and communities, and position the service work they do as their con-
tributions and responsibilities as “valued integral academic citizens” (University of Exeter, 2022, para. 1). This 
positioning of the service role as part of academic work would appear to be derived from Boyer's (Boyer, 1990) 
scholarship of application/engagement (service), one of the four types of scholarship expected of academics along 
with the scholarship of teaching and learning, scholarship of discovery (research), and scholarship of integration 
(interdisciplinary work).

3.1.2 | Service as broad form of engagement

Academic citizenship as the service role in this sense can be regarded as a form of engagement to emphasise 
the act of participating in the various communities with which academics identify. Szelenyi and Rhoads' ar-
ticle (2013) specifies four quadrants of academic citizenship and maps academics' engagement in their work 
along scopes of reach (local or global) and their alignment with individualist or collectivist intentions. The first 
quadrant is called locally informed collectivism and is evidenced in activities where the academic engages at 
the local level outside of the self and family, for example delivering philanthropic activities to help the local 
community. The second is globally informed collectivism where one partakes in activities that contribute to 
collective action at the broader levels of the nation, region and the world. An example is integrating critical so-
cial perspectives in teaching and instruction of students. The third quadrant is referred to as locally informed 
individualism, with examples of activities that focus on the academic's personal success and rights, such as 
taking on roles in the university as part of professional development or career advancement. Finally, the fourth 
quadrant is globally informed collectivism, which looks at an academic's personal and individual engagements 
to develop a richer understanding of the wider community, such as one's membership in professional organisa-
tions (Szelenyi & Rhoads, 2013).

These quadrants illustrate academic citizenship as the “range of academic decisions and actions” (Szelenyi & 
Rhoads, 2013, p. 428) that staff undertake in relation to their working lives and professional commitment. The 
typology also seems to suggest that academic citizenship is not limited to “service” activities. This lends support 
to arguments that a more integrated outlook towards academic work— and certainly on these three functions— 
should be applied (Bloomgarden & O'Meara, 2007; Colbeck, 2002). Moreover, in positioning academic citizenship 
as the engagement in a broad range of activities that can be either inward-  (for the individual) or outward- facing 
(as community member), the four quadrants model also acknowledges the role of intrinsic and personal influences 
in one's participation. This coheres with the idea that intrinsic motivation figures in academics' engagement in 
certain forms of academic work, that is, their work is driven not just by their desire or the expected responsibility 
to contribute to the wider common good of the university or the discipline, but also by their own personal and 
professional motivations (Shaker, 2012).

Civic service/public engagement as 
academic citizenship

12 Civic service as scholarship of engagement; 
academic culture and institutional structure 
and promotion of civic/public scholarship; 
integrating civic service in teaching and 
research

Service work as organisational citizenship 
behaviour

3 Engagement in service activities in relation to 
wellbeing, academic traditions/institutional 
culture, engagement, collegiality

Total number of texts reviewed 47

aMultiple responses/recording.

TA B L E  1  (Continued)
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3.1.3 | Service as a form of organisational citizenship behaviour

Other commentators have used the management concept of organisational citizenship behaviour (OCB) to ex-
amine the service role as academic citizenship. Here, academic citizenship as service has been explored in re-
lation to motivation, performance, organisational efficiency and functioning. Studies by Hammer et al. (2019) 
and Lawrence et al. (2012), for instance, have looked at the relationships between academics' organisational 
commitment, service to the institution and their academic citizenship behaviour. What appears different in 
this positioning of academic citizenship is that the OCB perspective regards the undertaking of these service 
activities as discretionary behaviour driven more by individual choice (Podsakoff et al., 2000) rather than as 
part of their formal job description or as a form of responsibility (Tagliaventi et al., 2019). Whereas for other 
commentators, academic citizenship as the service role is expected in that it brings obligation that academics 
must uphold, the OCB lens frames academic citizenship as service which is voluntary and rendered beyond the 
academic's call of duty. It is also a civic virtue that emanates from the academic's commitment to the organisa-
tion (Podsakoff et al., 2000). In other words, activities within this service role as academic citizenship stem 
from one's sense of altruism, are not necessarily part of the job, and therefore any reward or pay may also be 
discretionary.

3.2 | Issues emerging in discussions on academic citizenship as service

In this section, we present some of the key contextual issues surrounding the subject of academic citizenship in the 
papers reviewed. Some of the texts covered many issues but gave more weight and emphasis on certain themes 
of interest. We have highlighted here the issues upon which we base our argument for a critical re- examination of 
the subject of academic citizenship.

3.2.1 | Influence of university traditions and institutional culture

The positioning of academics as members of or belonging to multiple communities (Brackmann, 2015; Pfeifer, 2016) 
situates the work they do, along with their rights and responsibilities, within these communities or units. It is then 
through these communities where understandings and constructions of citizenship are formed and, more impor-
tantly, where academic citizenship is established and validated. As Tienou (2018) has suggested, the discussion 
of academic citizenship should be framed within these communities as it is one's belongingness in a community 
that merits the “deliberate practice of citizenship” (p. 27). In most cases, the common frame of reference for this 
“community” is the university or institutional community.

Macfarlane (2006, 2007) claimed that the different traditions of universities in the UK and US point to 
distinct areas of focus. He asserts that UK universities draw from Oxbridge ideals of autonomy and self- 
governance and that they emphasise the institutional service dimension of citizenship, whereas in the US 
discourse, there is a stronger leaning towards the civic and public dimension of the service role as academic 
citizenship (Macfarlane, 2006). O'Meara et al. (2011) appeared to support this claim as they observed that in 
the US, common keywords associated with the service role included service- learning, community engagement, 
and extension. The texts from the US included in this review seemed to confirm this as their exploration of 
academic service work largely focused on themes of wider engagement, such as the institutionalisation of civic 
and community engagement in universities (Brackmann, 2015; Sandmann & Weerts, 2008; Shaker, 2012), or 
academics' perceptions of their civic service activities (Bloomgarden & O'Meara, 2007; Buchanan et al., 2006). 
In contrast, most of the empirically based articles from the UK explored academic citizenship as the ser-
vice role more specifically from the angle of institutional service, with focus on academics' perspectives on 
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their administration and university service activities in relation to the performative cultures of the institution 
(Bolden et al., 2014; Macfarlane, 2011; Pedersen & Minnotte, 2018).

Insights from these studies have pointed to the influence of institutional cultures in academics' understand-
ings of their service role and subsequently their ideations of academic citizenship and being academic citizens. 
Institutional cultures reflecting university missions that promote a sense of involvement with the community, can 
encourage staff's wider civic engagement (as in the case of the US), particularly if the necessary structural support 
such as staff training and funding are provided (O'Meara et al., 2011; Shaker, 2012). Similarly, in the UK, the role of 
university leadership in shaping wider institutional culture has been highlighted as crucial to address the feelings 
of isolation and vulnerability of staff as they participate in institutional service work (Bolden et al., 2014; Pedersen 
& Minnotte, 2018).

3.2.2 | Performative culture and the decline of academic citizenship

There has been an observed imbalance in the three key dimensions of academic work: teaching, research and 
service, with less attention given to service than to teaching and research (Thompson et al., 2006). Studies have 
found that service, particularly institutional service, remains a commitment that many academics in the UK find 
overwhelming (Knight & Trowler, 2000). Research shows that service obligations can negatively impact staff's 
research productivity, disproportionately affecting women academics (Pedersen & Minnotte, 2018). These echo 
the findings of an earlier study in the US by Misra et al. (2011) which reported that more women associate profes-
sors tended to take on major service roles; and whilst male and female academics spent the same amount of time 
on activities deemed as service to the profession, women academics spent more time than their male peers on 
institutional service work. In South Korea, Shin (2010) reported that academics spent an average of 6.0 h every 
week on administrative work and 4.7 h on other forms of service activities. He also observed that compared with 
their Western peers, South Korean academics spent more time on off- campus or external service activities and 
less time on on- campus (administrative) service.

The imbalance of the roles is further highlighted in reward schemes, particularly in certain types of institutions 
such as research universities where academics may be less interested in teaching and community engagement than in 
research outcomes (O'Meara, 2011). The study by Tagliaventi et al. (2019) on the interplay of research and academic 
citizenship amongst Italian academics observed an “organisational paradox” (p. 7) as academics found it difficult to 
integrate their research and service functions because the latter is not properly rewarded. They also noted that some 
institutions only recognised external or public service but not forms of institutional citizenship. Macfarlane (2006) 
shared a similar observation that the service role is not adequately addressed in rewards and promotion guidelines 
despite the fact that institutional mission statements in some UK and overseas universities articulated the value of the 
service role. Szelenyi and Rhoads' (2013) comparative study of Chinese and Hungarian academics likewise found that 
academics who were high achieving and academically competitive in research tended to have a lower sense of institu-
tional obligation. They observed in these staff a more inward orientation that favours self or personal goals more than 
broader, outward- looking aims. As commentators have pointed out, the service role tends to be regarded as “mindless 
activity” (Ward, 2003, p. 11) or simply an add- on (Bloomgarden & O'Meara, 2007). These tendencies, along with the 
performative culture in universities that privilege research performance, result in what has been observed as the de-
cline of academic citizenship (Beatson et al., 2022; O'Meara, 2011; Sandmann & Weerts, 2008).

3.2.3 | Influence of the discipline

Part of this observed decline, particularly in as far as institutional service is concerned, can also be linked to aca-
demics' loyalty and attachment to their discipline or what has been dubbed the ‘cosmopolitan attitudes’ of staff 
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(Clark, 1987; Macfarlane, 2011; Thompson et al., 2006). This contrasts with localised attitudes wherein academics 
have more loyalty to their institution than to their discipline (Tierney & Rhoads, 1993). The discipline is regarded 
as separate from the university and greatly influences how academics organise their activities, with most academ-
ics tending to view academic work as more a disciplinary endeavour rather than as distinct research or teaching 
at the university (Malcolm & Zukas, 2009). This certainly suggests that primacy is given to the discipline as the 
community through which academic work is positioned, whilst treating the university as a secondary space, more 
a geophysical site where work for the discipline can be located.

Standards of the discipline also prescribe what is valued as scholarly academic engagement. Some disciplines 
are more receptive to certain types of service activities (O'Meara et al., 2011), in turn influencing how institutional 
reward schemes are devised. Mainly in the US context, studies have found that academics in the applied and 
hard sciences were more likely to report their public engagements than their peers in the pure and soft sciences 
(Doberneck & Schweitzer, 2017). Those in education, agriculture and health tended to report their service work 
as community engagement and contribution, more so than those in mathematics, science and the humanities 
(Vogelgesang et al., 2010). Concerning knowledge exchange as part of the service role (and as such, as academic 
citizenship), hard forms of knowledge exchange activities such as patenting and spin- off firms were more common 
in engineering and science subjects, whilst softer forms such as consultancies were the norm in social sciences, 
arts and humanities (Philpott et al., 2011).

In this matter of situating academic work and subsequently academic citizenship, Clark (1987) pointed to the de-
partment as the space where work in the discipline and the institution can converge. Vogelgesang et al. (2010) took a 
similar view that the culture of the department can play a role in fostering certain forms of engagement. This invites 
an examination into how departments, as the space where the university and discipline practice meet, are shaping the 
articulation and understanding of academic work and, ultimately, their role in fostering academic citizenship.

3.2.4 | Politics of service work

Power relationships are critical in discussions on academic citizenship (Sümer et al., 2020). Some of the texts 
reviewed for this article pointed to the privileging of certain forms of service, such as external and public service, 
over on- campus service activities like those connected to administration and student and teaching objectives 
(Macfarlane, 2007; Shin, 2010; Tagliaventi et al., 2019), an issue that contributes to the decreased sense of insti-
tutional citizenship. Intersections with other variables such as gender and rank have also been explored. In the 
US, more junior academics were found to serve in less prestigious committees such as curriculum groups, whilst 
senior academics were on governance and personnel committees (Porter, 2007). Studies in the UK and US have 
also revealed that women academics and those from minority groups tend to deal with more committee work and 
institutional service than their male peers (Pedersen & Minnotte, 2018; Vogelgesang et al., 2010).

These observations from the empirical studies we reviewed have resonance in Sümer et al.'s (2020) propo-
sition of gendered academic citizenship. Here, the authors present a different typology of academic citizenship, 
one which maps the interplay of employment contracts and gender with the rights, recognition and decision- 
making participation of academics. On one end of this spectrum of citizenship types is full academic citizen-
ship characterised by a strong sense of membership, belonging and recognition; it is common amongst tenured 
academics and those on permanent and full- time contracts. This full academic citizenship yields a high sense 
of autonomy and the scope for staff to participate fully in decision making. The other end of the spectrum is 
non- citizenship, which can be observed amongst part- time academics including PhD candidates and those on 
short- term contracts. This group enjoys few basic entitlements, are seen as disposable by their institutions, and 
have no voice in decision making. In between these two groups in the typology are limited academic citizenship 
and transitional academic citizenship, often associated with junior staff including postdocs and early career aca-
demics. They occupy less prestigious academic positions, have lesser benefits and entitlements, and have limited 
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voice in institutional decision making. It is these two groups in the mid- spectrum where most women academics 
can be found. The authors noted that women academics who hold less prestigious institutional positions and with 
poorer promotion prospects than full citizens tended to have limited citizenship; and women who are early career 
researchers or in their postdoc period tended to have transient membership and a limited sense of belonging, 
therefore a transitional form of citizenship (Sümer et al., 2020). These insights into the micropolitics of service 
work (Macfarlane, 2007) provide further support to observations that the service function is undervalued, as well 
as illustrate the intricate dynamics of the service role in certain groups of academics.

4  | DISCUSSION: A RETHINKING OF AC ADEMIC CITIZENSHIP A S 
“SERVICE”

The association of academic citizenship with the service role as revealed in our review of texts seems to point to 
its anchoring to the view of citizenship as a function of status. This derives from traditional Marshallian ideas of 
citizenship wherein the individual, as a member of a legal or political unit, has certain rights and responsibilities 
(Lister & Pia, 2008; Turner, 1997). Apart from conferring entitlements, citizenship involves the obligation to con-
tribute to the community (Leydet, 2017) or, in the case of institutional citizenship particularly, to the functioning 
of the university. It also very much echoes republican and communitarian views of citizenship that position the 
individual as part of a public sphere and with a duty to contribute to the common good (Dagger, 2002; Lister & 
Pia, 2008). Even from the perspective of organisational citizenship behaviour where such service work is seen 
as voluntary and not formally part of the job, the academic citizen's altruistic and voluntary contribution and 
engagement in the affairs of the community is a civic virtue that contributes to the good of the organisation. This 
traditional perspective of citizenship is also underpinned by the “good citizen” model of citizenship (Stevenson 
et al., 2015) where the academic is regarded as a good worker- citizen who shares and identifies with the values 
of the organisation and undertakes forms of service work as part of a civic and moral responsibility. These would 
provide support to the observation that the subject of academic citizenship is mainly considered as a “virtuous 
undertaking” (Davids, 2022, p. 2) because of its association with values such as loyalty and commitment, and the 
university and academic's sense of obligation and contribution to wider society.

Yet, some critics argue that this traditional approach to citizenship tends to overlook the fact that citizens do 
not always obey prescribed rules or mandated duties. They can challenge them or make claims on the entitlements 
they possess, effectively allowing them to renegotiate meanings of citizenship (Andreouli, 2019; Haste, 2004; 
Isin, 2008). As such, citizenship must instead be approached as a practice (Andreouli, 2019) or a construct in order 
to unpack its complexities and ambiguities (Condor, 2011). This alternative view in general citizenship discourse 
finds relevance in our examination of academic citizenship given the shifts in contemporary higher education 
settings wherein, as White (2013) remarked, there is a clear tension between the public and private spheres of ac-
ademia. Certainly, the changing nature of academic work, driven by equally dynamic higher education landscapes, 
merits deeper investigations into how academics are navigating certain tensions in their contexts in light of these 
shifts, and how they are re- constructing ideas of what it means to be an academic citizen.

Undoubtedly, attempts in extant literature to categorise academic citizenship into forms and typologies of the 
service role have been helpful in offering essentialist and normative views of academics' “service” duties. What 
these typologies in the literature have reiterated is the fact that academics— and the scope of their participation in 
academic work— are not limited to a single group or community such as the university (institution). In our review, 
we find that the studies and papers that explored perceptions and attitudes towards service activities have been 
helpful in bringing to light the privileging of certain forms of academic work and in developing conversations on 
the less important dimension that is the service role. However, what is lacking in the available literature on this 
subject, including these typologies of academic citizenship as service, is critical questioning of academics them-
selves on how they regard themselves as academic citizens and in what ways they are constituting and enacting 
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their citizenship within their spheres of community, especially in the face of performative tensions and issues of 
power and institutional autonomy.

The conventional (if not synonymous) association of academic citizenship with the service dimension of ac-
ademic work also offers a prescriptive and reductionist perspective of academic citizenship as confined to this 
third role. Some of these service activities— for instance, pastoral care of students, research- related mentoring of 
colleagues, or programme leadership as part of administration— reflect and overlap with the teaching and research 
functions. As studies such as those by Tagliaventi et al. (2019) and Colbeck (2002) have rightly observed, whilst 
the three dimensions of teaching, research and service are thought to be discrete roles, in reality it is difficult 
to categorise academic activities solely under one of these roles. This assertion is even more relevant in light 
of observations that the boundaries of these traditional notions of academic work are becoming more blurred 
(Blair, 2018), necessitating the adoption of a more integrative frame when looking at academic work (Bloomgarden 
& O'Meara, 2007). One can argue that this is where the conundrum of associating academic citizenship with the 
service role lies. Is this third role— service— a fitting equivalent or characterisation of the notion of academic citi-
zenship? Where do the boundaries of academic citizenship as service lie vis- à- vis teaching and research?

Applying the view of citizenship as practice (Andreouli, 2019; Condor, 2011) to the understanding of academic 
citizenship can accommodate, firstly, a more integrative outlook on academic work, and secondly and conse-
quently, a conceptualisation of the concept of academic citizenship that is more rich and encompassing and goes 
beyond its association with the service role. This standpoint demands attention to how academics as citizens are 
making sense of their experiences within their social and cultural contexts (Haste, 2004) and the role of structures 
and institutions in the constitution of their citizenship (Stevenson et al., 2015). We exploratively refer to this view 
of academic citizenship as a practice of enactment. It invites the framing of academic citizenship as a process by 
which academics assert and enact claims, rights and entitlements as they carry out and participate in an integra-
tive set of academic work rather than as distinct, delineated roles. It means interrogating the forms and degrees 
of autonomy that academics have access to, and how they are drawing on these to carry out teaching, research, 
service and other engagements, or how they are contesting and challenging certain contextual structures as a way 
of asserting their identity as member- citizens. It also means asking how, in this process of enacting and asserting 
claims, academics may be excluded as citizens or alternatively may be redefining their ideas of being academic 
citizens.

5  | CONCLUSION

Our review of current literature on the subject of academic citizenship reveals its conventional and seemingly 
default association with the service dimension of academic work, referring to any and all activities outside of the 
functions of teaching and research. This notion of service as academic citizenship derives from two main perspec-
tives: one that sees engagement in academic citizenship as a responsibility; and the other that views it as a form 
of organisational citizenship behaviour, discretionary and voluntary action that falls outside of the formal job 
description. The typologies of the service role as academic citizenship, as described in many of the texts on the 
subject, point also to the important observation that academic citizenship is in tension with teaching and research 
roles, as well as noting its purported decline due to a performative culture in academia that privileges research 
outputs and certain forms of academic work over others. In current discourses in the literature, there have been 
strong calls for a reconciling of the definition of service and, by association, of academic citizenship (Blair, 2018; 
Davies, 2017; Ward, 2003).

We contend that whilst such a reconciliation may be a useful exercise, the notion of academic citizenship is 
far more complex and nuanced than its conventional association with the service role. Current texts including 
empirical studies on this subject have predominantly focused on categorising service activities and examining 
the perspectives and attitudes of academics towards their service activities in relation to institutional culture or 
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university leadership. Although these approaches are helpful, there is a need to extend the discourse beyond the 
normative and prescriptive explorations of academic citizenship as service. The changing nature of academic work 
invites all the more an unpacking and reconceptualisation of academic citizenship as something negotiated and 
enacted in practice as academics participate in a whole gamut of academic work, not just the service role. Future 
research along these lines could examine, for example, how academics draw upon forms of freedom and auton-
omy, whether at the individual or institutional level, to navigate the tensions in their undertaking of academic 
work. New studies could also explore the creative, subtle, and indirect ways by which academics are challenging 
structures in their contexts as a means of expressing and asserting their standing as citizens of academia.
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