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ABSTRACT

This study was prompted by the negative images of midlife women
portrayed in the literature and popular culture. Apart from a few accounts of
extraordinary feats, which counter the generalisations about midlife women,
for example, a 76 year old grandmother going sky-diving, there is very little
written about midlife women living enjoyable, independent lives. This
work presents a detailed analyses of the way in which thirty women have
been able to, or are in the process of, actively structuring an enjoyable
midlife.

Previous research has tended to view aspects of women's lives in isolation,
such as leisure, body, health, or work. The artificial boundaries that have
arisen because of this separation reinforce societal notions of fragmentation
within social life. This research was designed to challenge these divisions |
and, by investigating women's enjoyable experiences, to develop concepts
that are common across the composition of these women's lives.

A feminist phenomenological methodology was used and semi-structured
in-depth interviews were undertaken to access women's lived experience of
enjoyment, their lifeworld, and also to determine participants
understanding of the concept of leisure and their experience of menopause.
All interviews were transcribed and subjected to a systematic content
analysis, as advocated by phenomenological research practitioners.

The findings contradict the predominantly negative popular images of
midlife women and show that most of the women in the study are in the act
of resisting the earlier views of women and ageing. Their responses also
indicate they tend not to recognise the fragmentation of their lives into
work, leisure and health issues, but rather regard their lives as 'all together
and not separated out'. An enjoyable lifeworld means being regarded as an
individual and independent person and having 'a sense of being in charge’,
over their own time and space, making opportunities for physical, social,
creative and intellectual activity, as well as preparing for the future.

The thesis concludes with a discussion of how midlife women are creating
enjoyable lifestyles. The concept of enjoyment and enjoyable experiences
appear to defy segmentation, and the women are in the act of composing
their own lives.
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PREFACE: MY PERSONAL JOURNEY

My lifetime interest and passion has been to enable women to achieve a
healthy lifestyle. Academic qualifications in physical education, recreation
and counselling, as well as personal life experiences, have provided the
frameworks I have used while teaching at the three levels of education:
primary, secondary and tertiary. During the last twenty years I have been
engaged in teaching at the tertiary level in the area of recreation, health and
leisure, teaching mainly women students and more recently in women's
studies where almost 100% of enrolled students are women.

An undergraduate degree in Physical Education, completed in 1957 at Otago
University in New Zealand, was my first step towards embracing an holistic
approach to wellbeing. The three-year course encompassed a very wide-
ranging curriculum and provided graduates with the knowledge and
opportunity to ‘physically educate’ pupils in secondary schools. Because
there was a director who embraced a very liberal philosophy of physical
education and also because there were more women than men students and
staff I was regarded along with my fellow students on an equal footing. This
was contrary to the attitude towards sport and physical activity that was
dominant in the general community. Physical education focused on the
physical body, and health and wellbeing were concerned with disciplining
the body to perform both the necessary skills for sports and to remain
physically fit.

Marriage and motherhood occupied my time through the early 1960s but I
also maintained my own physical fitness by playing basketball as well as
taking evening 'get fit' classes for women. It was here that I began to realise
the importance of women taking time for themselves and the difficulties
they faced when trying to attend a class at night for their own health and
wellbeing, as well as for enjoyment. The classes were based on physical
exercise to music, and the social aspect of talking with other women as well
as the sheer enjoyment of moving their bodies, was part of the whole
experience and ensured their attendance most nights. These women were
finding the time and space in their busy lives, for their own enjoyment.

Many New Zealanders travel overseas. Whether it is because of the
adventuring nature of our pioneering great-grandparents, or whether it is
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because we live a long way away from the rest of the world, nevertheless we
have the travel 'bug'. I was no exception and with my husband and two
sons, under five, we set off, in the mid 1960s, to Canada to teach initially in
southern Canada and then inside the Arctic Circle in the North West
Territories. Arriving in Canada was not a big cultural shock but arriving in
the Arctic definitely provided the challenge and excitement that we had
been looking for. Teaching Inuit, Canadian Indians, Metis and whites in the
same physical education class ensured a complete reassessment of
previously learned methodology and assumptions. For example, six year old
Inuit children, when asked to go and stand in a circle start looking around to
find 'the circle' to stand in. Despite having very different perceptions and
experiences of the world, the enjoyment of playing games and moving their
bodies appeared to be universal. The experience of living and working in a
completely different culture was profound and became a motivation for
further travel experiences.

We returned to New Zealand and lived in the central North Island thermal
region town of Rotorua. Here we taught in schools where Maoris made up
more than 50% of the school population - a new cultural experience. In 1972,
as a 37 year old second wave feminist, I went to study in the United States.
Accompanied by my husband (who was also studying for his masters) and
two sons, I registered in a Masters degree in recreation and counselling at the
University of New Mexico. This was an exciting and challenging experience
for me, being a mature-age graduate student and teaching assistant in a large
university in the south-west where there was again a different cultural mix
of students included afro-American, chicano, Navajo and white.
Academically, this was the time when the early theories of leisure and
recreation were being developed and the Third Wave humanistic
psychologists were expounding their theories on inter-personal
communication and relationships. I also enrolled in a women's studies
course where I was introduced to theories of feminism and the new
consciousness-raising groups that became an important part of the political
feminist movement. Studying recreation for the first time provided me
with further insight into the importance of taking into consideration other
aspects of people's lives and the development of an integrated approach to
education for life. The title of a paper I wrote at this time 'Leisure - a goal of
life', captures the holism of the theories and techniques I was seeking.
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In 1975, International Women's Year (IWY), back in New Zealand, teaching
in yet another school with a multi-cultural mix of students, I became an
active member of various political and educational groups. I was a delegate
at the National IWY Women's Conference in Wellington attended by over
2,200 women, where I presented a workshop on Women and Age. As part of
this workshop a questionnaire on women's experience of the menopause
was distributed and women shared their stories of getting older and their
enjoyable experiences. The discussions in the groups raised my
consciousness regarding older women's issues and listening to Margaret
Mead, the keynote speaker then in her seventies, was an inspiration for
everyone at the conference. Women, while being confined in their given
roles, were finding ways to live their lives in ways that contradicted and
challenged the traditional stereotypes of wife and mother. This year focusing
on women provided me with the framework and motivation to consolidate
my thoughts and ideas on feminism and develop my own theories on
women's place and women's lives in society.

Feminism raised many issues regarding women's lives, their 'being in the
world' in particular. My main interest as this time was the difficulty of
combining as well as the lack of 'fit' between the three roles: being a mother,
a wife and having time for self. Thoughts and ideas are one thing, but
putting them into practice are another and it was not until the next change
in my life that I was able to accomplish this.

The following year the opportunity arose to move to South Australia and,
subsequently undertake a part-time lecturing position in a College of
Advanced Education. It was here that I developed a course on Women and
Health which was a first in the Australian tertiary sector. My aim in the
course was to provide students, both male and female, with the opportunity
to learn and discuss all aspects of women's health including the physical,
physiological, emotional and social dimensions. It was based on my own
philosophy that women needed to learn about their bodies and selves and
actively take control of their own health and wellbeing.

As the political activity of the feminist movement gained momentum in
the community the women involved began to demand a more intellectual
approach to feminism and feminist theory. Feminist academics proposed
units in women's studies and highlighted the need for women's studies
awards to be developed within the tertiary sector. The women and health
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unit I taught was adapted and became one of the subjects to be included in
the first Graduate Diploma in Women's Studies accredited in 1978.

I had been active in the women's movement during this time, both as a
volunteer counsellor at the Rape Crisis Centre and taking Get Fit classes at a
local Women's Community Centre. I extended my commitment and was
elected president in the state Women's Sport and Recreation Association
and also became a founding committee member in the national sport and
recreation body. I also re-activated my earlier interest, from New Zealand, in
tramping/bushwalking and established a Women Walking group which
attracted many women of all ages interested in back-packing the various
trails around the state. This has continued to be my passion - introducing
women to this activity and providing opportunities for them to continue to
enjoy the physical, emotional and spiritual pleasures of walking in the bush.

During the last twenty years my theoretical perspective in teaching has
changed from a liberal /radical feminist with energy invested in the
promotion of social change to more recently regarding myself as an
unaligned feminist with changing paradigms. With the assimilation of
postructuralism into feminism, postmodern theories have increasingly
attracted me. They enable aspects of peoples lives to 'flatten out' or equalise
so that my work with women's leisure pursuits has begun to reveal
'reconstructed’ women of all ages. For example women are no longer
constrained by feeling guilty if they choose to spend time with friends,
travelling overseas or day-dreaming rather than doing the housework or
doing obligatory charity work. There is no hierarchy of 'good’. My own main
emphasis has been on what women themselves can do to take control of
their lives by understanding the relationships between health and wellbeing
and a satisfying lifestyle which includes enjoyment. Increasingly, I observe
more women taking an "individual practice” approach, taking on personal
challenges rather than group identification as in the older universalising
feminisms.

By the early 1980s I was finding that it was no longer possible to reconcile my
feminist goals with the traditional ‘male’ leisure theories because of their
gender blindness, androcentric viewpoint and lack of understanding
regarding women's lives. Emerging feminist theories on leisure, developed
in the United States (Henderson et al 1989 1996) and the United Kingdom
(Green et al 1987 1990; Wimbush & Talbot 1988) in particular, provided



support for my own theories of women's leisure which took into account
the reality of women's lives and their roles. Yet although these theories
challenged the work/leisure dichotomy, the traditional approach to
understanding leisure, they still appeared to be confined to a narrow
interpretation of leisure.

Because I was not satisfied with the way leisure was being theorised, and, at
the same time, was also challenging the concept of leisure itself I began to
develop a model that took into account both leisure and health. The
connections appeared obvious to me: leisure is about taking time for
pleasurable activities and enjoying oneself; health and wellbeing require
specific components, for example basic physical fitness, low stress levels,
good nutrition; and pleasurable experiences invariably depend on health
and wellbeing components in order to give one the capacity to enjoy fully
these experiences. How could these aspects of people's lives be regarded
separately?

My graduate university classes on 'Women's Health and Leisure’, with all
mature-aged women students, provided me with ample evidence of the
importance of taking into account the whole of women's lives when
discussing health and leisure. A compulsory part of these courses was a
weekend camp which was designed to provide a healthy, recreational
experience and enable the women to experience two days of 'healthy living'.
These camps were invariably based at a fixed camp/youth hostel/
community camp within 30kms of Adelaide. Despite many anxieties about
being in the bush for two days, away from their families and without shower
facilities, the women soon became immersed in the all-women culture,
survived the 12-15km bush walk, ate fantastic food brought by them, forgot
about their 'other’ lives and found that they thoroughly enjoyed the
experience. Other personal experiences with women friends, such as bush-
walking, cycling trips, regular daily walking with colleagues, have confirmed
my belief in the links between health and enjoyable experiences and the
necessity to take into account all aspects of women's lives when developing
new theories of leisure and enjoyment.

I am a healthy, physically active sixty-two year old midlife woman. My two
sons are in their mid thirties and I have two grand-daughters aged five and
two years old. I live as an independent woman and share my house with a
friend, a seventy year old poet who also maintains her fitness by walking
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and doing yoga. During the last few years I have continued to lead
bushwalks for women, including long walks of five to ten days. I maintain
my own level of physical health and wellbeing by walking every day for
forty minutes, riding my bike and doing a weekly yoga class.

This research could be regarded as a culmination of my life's achievements,
to date, of working and being involved with women of all ages to enable
them to experience enjoyable physically active lives. As a woman in midlife
I do not identify with the traditional stereotypes of being at the mercy of my
hormones and 'over the hill' as portrayed in our society. Because of this I
was motivated to question and challenge these negative images of women
and find out how other midlife women were living their lives. Although
several of the women spoke about having periods of difficult times during
midlife I was impressed and humbled by their resilience and determination
to overcome adversity. The majority of the women I interviewed provided
ample evidence to support another view of midlife which is inspiring,
exciting and demonstrates they are resisting these stereotypes and
having’the time of their lives’.



CHAPTER ONE: INTRODUCTION

INTRODUCTION

I knew immediately that this complicated adult concept of leisure is that thing
which as a child I would have called fun. As a child I never stopped to say to
myself, "is it OK. to enjoy this?" or "am I supposed to enjoy that?"; either I was
having fun or I was not, they were heart not head responses. But somewhere
along the way, my head took over and I started asking those questions ...
[However] the child in me lives on, she is exactly as she was, strong-willed, and
always full of good advice. It is she that has fun, I depend upon her for my
recreation and leisure. This is a concept which I own, it usurps any socially
constructed forces which would seek to dominate me. It is at once both
exhilarating and liberating (Dawn 1991).

There appears to be much confusion and puzzlement about this word,
leisure’. With the recognition that leisure is a more ‘complex, personal and
social construction it is necessary to get away from the essentially
class/gender/ culturally bound concept, and become more aware of the
multifaceted /layered nature of leisure (Green et al. 1990). For women, the
relationship between leisure and the rest of their lives is complex and, as
one of the participants in this study, stated:

If this [topic] was about how do you feel about your life then I would be able to
say that leisure is part of my life, it comes into it, but not in big slabs of time or
space, but the concept would be there.

In this statement, Gloria echoes the findings of Wearing's (1990) research on
young mothers, which demonstrated that leisure was not singled out,
fragmented or treated as an entity that is separate from other aspects of their
lives. A new terminology, as well as different analytic frameworks, need to
be developed to properly reflect and incorporate the intricacies of women's
daily lives, including their health and wellbeing as well as leisure. These
issues will be expanded upon and discussed in chapters two and three of the
thesis.

Despite the evidence that for many centuries women have been involved in
various leisure pursuits - including mountain climbing and exploring
(Moorehead 1974; McCrone 1988) as well as other physical activities, for
example the bicycling that boomed in the 1890s (Hargreaves 1994; Simpson
1995) - it is only recently that leisure, in the context of women's roles and
their lives, has been examined, researched and discussed by feminists in a
more inclusive way, by Green et al. (1987, 1990), Wimbush & Talbot (1988),

Henderson et al. (1989, 1996) and Wearing (1992b, 1994), amongst others. The
1



work of these feminist social scientists drew attention to the traditionally
androcentric focus of leisure research in which males' experiences are made
central and women's experiences are evaluated against this norm (Bella
1989). These feminists have examined the meanings of women's leisure and
maintain that the study of leisure should be viewed within the framework
of our understanding of women's oppression and gender relations. The
research by Henderson (1991b) and Henderson & Bialeschki (1991) examined
constraints to women's leisure and Green et al. (1990) and Scraton (1994)
stressed the need to examine women's leisure holistically, rather than as a
separate segment of their lives. This involves recognising not only the
constraints to opportunities for enjoyable activities but also issues relating to
differences between women, in terms of age, health and employment status,
ethnicity, sexuality and family situation.

Although there has been an increasing amount of feminist leisure research,
as mentioned previously there has been little research on women in
midlife. The dearth of research on older women parallels the impact of the
destructive forces of ageism and sexism on how women are viewed once
they reach menopause. The work that has been done rarely looks at the
complexities of older women's lifeworlds, leisure involvement and what
they enjoy. However, there is now a body of knowledge developing,
particularly from anecdotal accounts (Gray 1991; Vickers & Thomas 1993),
that indicates women in this age group are finding a 'new beginning' to
their lives. They realise they now have more freedom to pursue their own
interests without the restrictions that have been previously placed on them
by the society in which they live (Coney 1991). They do this in defiance of the
negative stereotypes of ageing. As Winnie, in this study, said:

Freedom, freedom at last — I've served my apprenticeship with my family —1I
earned the right to do my own thing — and now I can enjoy myself and do
anything I like to promote my own feeling of wellbeing.

This chapter begins with a section on 'Choosing the research topic'. The
purpose of the study follows, and includes a short discussion as to why the
topic is problematic. Finally there is an overview of the thesis.

CHOOSING THE RESEARCH TOPIC

When I began to think about a research focus for this thesis it was not
difficult to make the choice of women's experience of enjoyment. My own
journey (see the Preface) provides the background for this choice. As my
understanding of feminist theories developed the contradictions between
the reality of women's lives and the malestream theories of Jeisure became
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more apparent. The various theoretical frameworks in which I have
worked, such as physical education and health as well as leisure, enabled me
to link the reciprocal components of experience and theory and develop new
understandings of women's lives.

Physical education and sport, with their focus on the disciplined physical
body, provided the first setting for my work and, although this has
continued to be important throughout my personal and professional life, I
have always questioned and challenged the androcentric research that
positioned men's experience and physical ability as the norm and women's
as the 'other' or inferior. The importance of women's participation in sport
and physical education as well as the difficulties arising from being involved
in this male dominated activity have also been acknowledged by other
feminists including Talbot (1979) and Hargreaves (1985) in Britain and
Darlison (1981) and Bryson (1987) in Australia. Scraton (1992) in her work on

"y

girls' physical education, identified the structures of: "'patriarchal power’,
'sexuality’ and the 'division of labour' as central to an understanding of
gender - girls' physical education being an institutional form which

maintains and reinforces these structures” (p. 124).

My early studies in recreation and leisure at the University of New Mexico
(1972-3) did not take gender into account. Research and theories were
developed using men's lives as the norm, and women were usually only
referred to in relation to the leisure of families rather than in terms of their
own leisure. While apparently relying on research about the lived
experience of people's lives, for example see Dumazedier (1967) and Kaplan
(1975), this multi-disciplinary area of recreation and leisure was, to me,
ignoring the complex pattern of women's lives and their position in the
world. As Green et al. (1990) comment "it is only within the last decade that
researchers and theorists have begun to recognise the significance of gender”
(p- 30). The subsequent feminist research has challenged and redressed much
of the androcentrism of this earlier work.

My experience with different cultures also enabled me to widen my
perspective on various aspects of people's lives. I became very aware of
racial and ethnic differences, particularly those of indigenous people, and
the importance of considering differences between individuals. For example,
the conflict between the Inuit's traditional upbringing, where everyone in
the community had an equally important place, and the competitive ethos
of the colonising white culture was highlighted in schools where the
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education of these pupils was based on a white anglo curriculum with
assessment based on tests and exams. I found it was important not to make
assumptions about these children and, as a classroom teacher, I tried to
relate the curriculum to their own lives in the small Arctic communities
and villages. It was a two-way learning experience. The significance of this
example highlights the inappropriateness of researching people's lived
experience without some understanding of their lifeworlds. My subsequent
contact with the feminist movement and the research on women's lives
that ensued provided the impetus for me to question my earlier studies and
set me on the trail towards realising that understanding the lived experience
is crucial to effectively 'seeing’ women's lives.

The lack of literature on the enjoyable, leisure-like experiences of midlife
women, the negative stereotypical images of menopausal women portrayed
in the media and my own experience of being a midlife woman all led me to
chose this cohort of women on which to do my research. As a midlife
woman, I was concerned that the dominant cultural stereotypes of midlife
women seemed to be all negative. The use of expressions such as "disease"
and "climactic vulnerability”, "begins to make one feel a little tetchy!"
(Society for Research on Women in New Zealand 1988, p. 36) and conjures
up images of helpless, old crones. The research of feminists such as Coney
(1991), Greer (1991) and Doress & Siegal (1989) has exposed many of the
myths of menopause and revealed concern about the interventionist
approach now being taken by the medical profession. The stereotypes
include the notion of midlife women being at the mercy of their oestrogen
deficiency as they grow older, as evidenced by the increasing medicalisation
of menopause. This medical approach, which involves the increasing use of
hormone replacement therapy (HRT), has the potential to make women feel
powerless because of the difficulty of making their own decisions amidst the
conflicting evidence and information regarding the safety and effectiveness
of this treatment.

The significance of menopause cannot be overlooked but neither is it
necessary to frame the whole of midlife women's lives in terms of their
bodies' response to this physiological stage. Other myths include the belief
that women are likely to have a midlife crisis because of the change from
having dependent children to coping with the 'empty nest' syndrome. But
as George (1980), quoted in Smith & Moen (1988) found, this is not
substantiated in the literature, and she concludes by commenting that of all
the changes and role transitions common in midlife "the empty nest
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transition is probably the most expected ... and the most likely to be prepared
for" (p. 84).

Because western culture has a long legacy of ageism and older women are
often regarded as invisible it is not surprising that many of these women
fear growing old and regard themselves as being over the hill at forty (Fodor
& Franks 1990). They are not being seen by society as developing other
aspects of themselves — as experimenting with new roles, experiencing
enjoyment and leading healthy, fulfilling lives. But the outlook of some
women in midlife is different. The midlife women I encounter in my
personal and professional life, while being concerned about some of the
issues of ageing, also appear to be making changes, developing new interests
and looking forward to the next stage of their lives. They are thus
consciously or unconsciously resisting the traditional stereotypes of midlife.
Although not all of these women are engaged in exciting new experiences
they are realising that there are alternatives to the traditional, stereotypical
roles of middle-aged women for them to explore.

Midlife can be seen as a stage that includes a 'reckoning experience', where
women re-evaluate their lives and roles and make decisions as to what they
want, how they want to behave, what is important for them and where they
want to focus their energies during the next decades. This could be an
ongoing process that takes many years, or it could be a transition that is
short-lived. The so-called midlife crisis can instead be manifested in terms of
"a creative process that awakens women to new possibilities for being"
(Vickers & Thomas 1993, p. 3). These women are in the act of '‘composing
their lives' (Bateson 1989), taking into account past experiences and making
decisions that place enjoyment for themselves as a high priority for the rest
of their lives.

THE PURPOSE OF THE STUDY

The main purpose of this study is to challenge the negative stereotypical
images of midlife women as well as to investigate and develop a framework
in which to situate midlife women's enjoyable lived experiences. I began my
research by exploring the theories of leisure, including the traditional
approaches based on the work/leisure dichotomy; early feminist approaches
based on structural theories; and, finally, the poststructuralist/
postmodernist feminist discourses that have been developed during the last
two decades. Although these later feminist theories have had an impact on
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our understanding of the gendered nature of leisure and the constraints
women face they do not appear adequately to explain this dimension of how
midlife women live their lives in a patriarchal and capitalist world. Nor do
they take into account other factors — such as health and wellbeing, the affect
of menopause and the media stereotypes— that impinge on women and
their experience of being in midlife. '

Feminist theories of health/illness have been developed (Broom 1991;
Martin 1987; Lupton 1994; Ripper 1994), which argue for a more holistic
model of health and wellbeing. But while these theories do challenge the
dominant bio-medical approach to health which traditionally does not
include the social and environmental factors relating to health/illness, they
do not necessarily frame their work to include any recognition of the
importance of enjoyment in women's lives. As a result, feminists working
in the leisure field have failed to take relevant health aspects into account,
while feminists in the health field appear to have ignored the

leisure /recreation concepts. The exclusion or bracketing out of these vital
components has meant that a holistic, multilayered view of women's life-
worlds has not been achieved in either of these theoretical perspectives. To
research these aspects of women's lives in isolation may not only reinforce
societal notions of fragmentation of life but also ignores the grounds upon
which women construct their sense of self.

METHODOLOGY

The methodology for this research is based on feminist theory informed by
phenomenology. Instead of regarding leisure, health and wellbeing as
separate and unrelated, the phenomenological concepts of lived experience
and lifeworlds enabled me to see the women's lives as a whole and to
explore the way midlife women experience the world. Phenomenology
questions the meaning of everyday life experiences but does not necessarily
offer theoretical alternatives with which to explain the world. Research
informed by phenomenology does not allow for generalisations but is
concerned rather with the uniqueness of human experience. Given that this
piece of research is based on feminist principles, focus on the individual
participant's lived experience are particularly appropriate. Because I was
concerned to avoid an approach that fragmented the women's lives, my
initial question entailed asking the women to recollect and describe an
enjoyable experience. This approach was designed to cut across the separate
and often inappropriate concepts of leisure, health and general wellbeing
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and enable a more holistic understanding of these experiences to be
developed.

The procedure for analysing the data, using the phenomenological method,
followed a series of stages, as described in Chapter Four. Each stage of the
analysis procedure is designed to make sense of the data so that the world of
the participant is clearly understood. In Appendix B there is a detailed, step-
by-step analysis of a section of one of the interviews.

This research aims to develop descriptions of midlife women's lives that are
based on their own accounts of their lived experiences, their lifeworlds.
These descriptions will be derived from their accounts of enjoyable
experiences and their understanding of the affect on them of menopause
and other related aspects of their life. The stories have been analysed to
determine individual themes and any possible common themes that
emerged, in order to provide an alternative to the predominant stereotypes
of women in midlife.

THE THESIS JOURNAL

As part of the process of researching and of writing this thesis I kept a
journal where I recorded random thoughts, ideas and suggestions about
theory, methodology and points for discussion, as well as a log of my
progress and general comments and concerns about doing the research and
writing a thesis. Over the years this has provided useful insights into my
reflections regarding the topic and also has served as a source of ideas as I
have written up the research. I was often surprised to find, when I looked
back to my journal, that I had already sorted out a solution to a particular
aspect of the study that had given me several sleepless nights.

OUTLINE OF THESIS

Chapter Two reviews the literature on leisure. It incorporates the body of
knowledge, developed mainly by social science researchers, to understand
the meaning of leisure and includes a review of the various feminist
theoretical perspectives as they are applied to leisure.

Chapter Three develops the theoretical framework for the thesis. It
introduces two models of health, the medical and the social, and reviews
these with particular attention being given to midlife women's health and
the impact of menopause. A social psychological theory of enjoyment
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known as flow, relating to a state that can lead to optimal experiences, is also
introduced and discussed. A further two related concepts are brought in, a
'flow lifestyle’ and women being engaged in the act of 'composing their
lives', and these lead to the final model that brings together the various
aspects of women's lived experiences.

Chapter Four discusses the importance of choosing a suitable methodology
to enable me, through interviews, to access the lived experiences of the
participants in the study. An interactive approach based on feminist
principles of research was chosen. The phenomenological method proved to
be an appropriate way of exploring the women's understandings of their
lived experience of midlife, and in particular their enjoyable experiences and
their experience of menopause.

Chapter Five introduces the thirty women participants and gives a brief
description of each. There is a section on the context and background in
which these women grew up and began their adult lives which for many
included getting married and having children. A discussion of some of the
issues that arose in relation to conducting the interviews and the women's
responses is also presented in this chapter.

Chapters Six, Seven and Eight present the findings elicited from the
transcripts of the interviews. These are arranged in the form of themes and
sub-themes, illustrated by direct quotes from the women. Chapter Six
presents the responses regarding leisure and health while Chapter Seven is
concerned with the women's descriptions of enjoyment and flow. Chapter
Eight brings together the findings related to 'composing a life' and 'the
dream for the future'.

Chapter Nine is the discussion and conclusion of the thesis. The themes that
evolved from the transcripts are discussed in relation to the theories and the
theoretical framework presented in Chapters Two and Three. It returns to
the personal narrative which began the thesis, to demonstrate how both the
sense of an enjoyable integrated life arising in the women's narratives in the
findings chapters, and the theoretical drive towards a holistic vision of their
lived experience, occurs as much in my own experience as in those of my
research subjects.



Appendix A provides a socio-historical overview of the colonisation of
Australia by Britain which began in 1788 and outlines, albeit very briefly,
some of the milestones regarding women's history, establishing some
background to the position of women in Australia in the 1990s. Although
some of this experience could be seen as universal, especially the
developments of the feminist movements and the experiences of women in
both the war and post-war years, there are some important differences,
particularly in South Australia relating to early emancipation, health and
welfare policies and the impact of an outdoor culture in a hot climate. These
factors have influenced the choices South Australian women make about
what leisure activities to engage in and provide a context for the particular
choices made by women in my study. This Appendix also has an overview
of South Australia to provide the geographical context of the study.

Appendix B contains the detailed, step-by-step analysis of a section of one
woman's interview transcript.

Appendix C contains a copy of the research letter and participants' ethical
consent form.

Appendix D contains a copy of the advertisement in Liberation, September
1992.



CHAPTER TWO: THEORIES OF LEISURE

INTRODUCTION

This chapter considers the literature on the evolving theories and meaning of
leisure, beginning with the more traditional approaches, and proceeds to an
analysis of the various feminist perspectives that have been used to re-examine
theories of leisure.

The study of leisure by academics during the 1970s in the United Kingdom and
the United States, and to a lesser degree in Australia, produced a number of
theories of leisure. Many of these theories, developed predominantly by
sociologists, were based on functionalist frameworks that regarded leisure as the
antithesis of paid work (Parker, 1971; Roberts, 1970). This early approach was
based on meanings and values attributed to work in Western culture: leisure
was defined as a block of time separate from and contrasting to work (Brightbill,
1960; Kelly, 1974). The theories that developed were based on the assumptions
that people's lives were divided into discrete parts and people worked in paid
employment in order to enjoy life away from the work-place. Accordingly,
studies of the relationship between paid work and leisure and of the concept of
leisure time dominated early research.

These initial approaches to leisure theory have been subsequently challenged
and critiqued by many academics from various disciplines and perspectives, but
in particular by feminists from sociology (Deem 1986; Wimbush & Talbot 1988;
Wearing 1990; Green et al. 1990), social psychology (Henderson et al. 1989, 1996)
cultural studies (Gray 1992) and women's studies (Betschild 1995; Burden 1991).

TRADITIONAL THEORIES OF LEISURE

The founding fathers of the sociology of leisure in Britain (Green et al. 1990)
theorised and wrote in the 1970s in a pre-feminist, sexist society. These men,
writing at a time when second wave feminists were beginning to demand
greater rights, did not take account of gender and other differences of race,
culture or age (Green et al. 1990; Deem 1988). The concept of leisure was
therefore developed with reference to men's experience of the family and the
workforce, and reflected their perspectives and priorities. This androcentric
approach advanced an artificial dichotomy between paid work and leisure
(Bella 1989), which provided the basis for developing leisure theory.

10



In this research on leisure there was an underlying acceptance of the division of
labour theory which constructs women's lives in terms of the private sphere,
the home, and the family (Hargreaves 1989). There was little acknowledgement
or understanding of gender, gender relations and the issues surrounding
unpaid work in the home which was done predominantly by women — nor of
the double shift, entailing paid work in the workplace as well. Women's leisure
was subsumed as part of family leisure, an unproblematic arena (Green et al.
1990; Deem 1988), and when women became more visible in the workplace, the
public sphere of men, they were viewed as a problem rather than offering
another perspective from which leisure could be studied (Stanley 1980).

In a capitalist society paid work is regarded as the basic economic currency and
full-time employment in the workforce is seen as the ideal. Men who work in
the paid workforce gain a sense of identity as well as the right to leisure away
from their work environment. In the 1970s women were not regarded as part of
this ideal, appearing rather as adjuncts to men in their roles as wives or
mothers. They were seen ideologically as being confined to the private sphere of
home and family despite the number of women who were in the paid
workforce. This was the socio-economic background in which male authors
developed their early theories of leisure for example Parker (1971) and Roberts
(1970) in the United Kingdom, and Brightbill (1960), Kelly (1974), Kaplan (1975)
and Neulinger (1976) in the United States.

In the late 1960s and early 1970s predictions were made regarding the emergence
of a society of leisure. The better conditions for paid workers, including the
forty-hour week, full employment and more disposable income, led Roberts
(1970) to suggest that Britain had become a society of leisure because

the choice of activities that people make in their free time develops their sense of
identity, and leisure thereby is accorded the power to reciprocate that influence
that other institutions have upon it.(p. 101).

He also claimed that "the discipline of sociology is value free; its principle job is
to describe and explain how people in particular social situations use their
leisure” (p. 9). This was based on an activity model whereby leisure was assessed
according to the choice of activity. Robert's position was later commented on by
Parker (1976) as being "fairly cautiously worded" and a "rather unrealistic
ideology" (p. 147) which did however, provide a sense of how leisure was being
defined. Developing his own theories, Parker (1976) related leisure to paid work
and acknowledged that the experiences of work and leisure "by individual
people have to be looked at against a social and economic background of the
larger community" (p. 11). In Parker's view "people’s lives are split into
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different areas of activity", which he claims as a holistic position maintaining
that "society is essentially an integrated whole, every part of which affects and is
affected to some degree by every other part" (p. 99). Both these men ostensibly
used the word 'people’ to signify all people, but in reality they were only
referring to men's lives.

The concept of 'life space’ was put forward by Parker (1971) to include both work
and leisure components and to incorporate the "total activities or ways of
spending time that people have" (p. 25). He does acknowledge his sexism in this
process when he agrees that "we have had in mind only men in full-time
employment” (p. 29). He also makes the assumption that all adults work (or at
least 70%) but acknowledges that

an analysis of life space based on this majority would be incomplete if it could
not be amended to take account of the minority who are not in a full-time
occupation (p. 29). ‘

In this minority he includes "four groups of mon-workers": prisoners,
housewives, the unemployed, and the 'idle rich™ (p. 29). Here he exposes his
androcentric position when he refers to similarities, in terms of constraints on
leisure, between the housewives in Gavron's The Captive Wife (1966) and
prisoners. Parker maintains the view that because of the nature of her work
obligations a housewife is restricted in her choice of leisure activities. He uses
the analogy of a prisoner in jail and does not allow for differences in the way
women may perceive their leisure. While not reaching any definite conclusion
Parker (1971) maintains that "the important thing is to make available
opportunities for rewarding work and for the various kinds of leisure that
complement rewarding work" (p. 142-3) arguing that it is the individual's
choice as to how much advantage is taken of these opportunities.

The idea that paid work influences the kinds of leisure that the worker is
involved in, was also discussed extensively by Roberts (1978), who included the
homemaker within his conceptualisation of leisure. This attempt to introduce
women into his conceptual framework faltered when he tried to incorporate
the notion of leisure being time free from obligations (Bella 1989). Dumazedier
(1967) described leisure as apart from the "obligations of work, family, and
society” (p. 16), whether it be relaxation or a diversion. Dumazedier also
attempted to incorporate women into his conceptual framework, but found the
issue of women's domestic responsibilities a problem.

Neulinger (1976) was concerned with the way free time had become
conceptualised as a container that was filled up with activities. He called this a

12



residual definition of leisure, where "activities became leisure, not because of
their intrinsic characteristics, but because they are carried out during a period of
time designated as leisure or free time" (p. 7). In contemplating issues of time
(leisure time and free time) and activity, Parker (1971) asserts that both are
‘dimensions of work and leisure’ (p. 25). He is critical of Brightbill (1960) who
advocated that "leisure is time beyond that which is required for existence ... is
discretionary time, the time to be used according to our own judgement of
choice" (p. 4). Neither of these men take account of the overlap that may occur
between necessary and discretionary activities.

De Grazia (1962) differentiated between free time and leisure commenting that
"[a]lnybody can have free time", because it is realisable, but leisure is not
necessarily so. Leisure "refers to a state of being, something personal, a state of
mind or a quality of feeling" (p. 59) and not necessarily free time away from
work. Kaplan (1975) elaborated the following essential elements of leisure as
being an "antithesis of work: a pleasant expectation and recollection”; a
"minimum of involuntary social-role obligations"; aspects of freedom and
cultural values, and possibly an activity “"characterised by the element of play”
(p- 22). Parker (1971) suggests that these essential elements of Kaplan's (1975)
definition are "too broad to be useful” (p. 23), but many might disagree,
regarding both De Grazia and Kaplan as forerunners of later, more flexible
definitions of leisure.

As mentioned earlier, the accepted meaning of leisure during this time was
based on male experience and perceptions of leisure (Neulinger 1976; Young &
Willmott 1973). The definitions included the elements of pleasure, relaxation
and an absence of obligations and pressures but, as Shaw (1985 a) states, "it is not
clear how reliable these findings are or whether individuals are providing
personal definitions or perceived societal definitions" (p. 3). These traditional
leisure theories lacked breadth, depth and inclusivity and failed to address the
issues that feminists (and others) have subsequently raised concerning the
social, political and cultural implications of the concept of leisure. These
theories assumed that men's and women's lives were segmented into separate
divisions of work and leisure and did not consider the different experiences of
women.

Australian research into leisure began in the 1970s. David Mercer's (1974) work
provided an exception to the gender-blind research of many of these male
theorists. His research included an examination of issues concerning the
socially disadvantaged including women, and he also drew attention to the lack
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of awareness by local, state and federal agencies of women's rights to recreation.
He argues that

leisure is not a residual category left over when all other 'non-leisure’ time and
activities have been subtracted; rather, it is an attitude of mind which can
pervade any activity ... leisure-time pursuits involve freedom of choice and lack
of coercion.(p. 269).

Unlike the other men researching leisure in the 1970s, Mercer's perspective
on women's leisure took into consideration the multiple roles of women,
their unpaid work in the home and a range of pleasurable, leisure-time
pursuits - such as playing with the children, cooking, driving or chatting
with a friend. He took the traditional leisure concepts of time, activity and
experience and placed them in a context that acknowledged gender as a key
issue in understanding leisure. Mercer's more women friendly perspective
could be seen as a direct response to pressure from the women's movement
in Australia (Mercer's partner at the time was a well-known Australian
feminist, Jan Mercer, who was editor of the book, The Other Half: Women
in Australian Society, 1975).

DEVELOPING THEORIES OF LEISURE FROM
FEMINIST PERSPECTIVES

The political activity of the women's movement in the mid to late 1970s and
the emergence of women's studies in tertiary institutions led to the
development of feminist theories and critiques by feminist academics on
gender issues in the social science and humanities disciplines. Many aspects
of women's lives were being examined and researched by the second wave
feminists in various countries around the world. Analyses from different
feminist perspectives included issues regarding rape (Brownmiller 1975),
women and self (Miller 1976), birth control (Gordon 1976), mother-daughter
relationships (Friday 1979), teen-age girls' lives (McRobbie 1978; Lette &
Carey 1979) and work-force concerns regarding maternity leave (Lynch &
Tiffin 1979). There were also feminist historical perspectives of the
colonisation of women in Australia (Summers 1975; Dixson 1976), women's
personal journeys towards becoming "full persons in our society” (Rogers
1980) and a best-selling novel about the reality of women's lives The
Women's Room by Marilyn French, published in 1978. Although none of
these texts specifically addressed leisure, they did address many of the
concerns which women had about their lives and their personal
relationships: material constraints of economics, time, geographical location
and qualifications and skills, as well as ideological constraints which affected
their choices of enjoyable activities.
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Feminists researching in the leisure field were mainly social scientists,
coming from a sociological or social psychological position. There were also
some women who had a physical education and recreation background who
were involved in the practical implications of a male-dominated field of
study and practice. While these feminists came from different practical and
theoretical positions their research reflected the need to combine theoretical
and emancipatory approaches that were advocated by feminists in other
disciplines. This small group of women from the United Kingdom,
Australia, New Zealand, Canada and the United States began to question the
concept of leisure as espoused by the traditional male theorists. The
theoretical positions that were developed were based on women's
oppression, gender roles and gender relations and the powerlessness
imposed on them by the dominant social structures. This added another
dimension to the understanding of women's position and experience in
society as well as providing the basis for new policies that increased girls'
and women's opportunities for recreation and leisure.

Early work: a challenge to the traditional theories of
leisure

In the United Kingdom, key papers and reports on women and leisure were
written by two feminist sociologists, Stanley (1977, 1980) and Talbot (1979).
Stanley (1980), examining issues of sex and gender, was critical of the 'leisure
studies approach' as it related to women arguing that feminism had had no
impact on this approach. Stanley acknowledged the contribution that
feminism could make (in terms of different perspectives and techniques) in
the understanding of leisure for women's lives and experiences but pointed
out that the lack of feminists in the leisure studies field was a major
limitation in addressing "the problem of women". The problem of women
and leisure was not so much that of women, Stanley (1980) suggested, but
rather of the more traditional, sexist, social science methodologies used to
study leisure and women. She concluded that further research on topics
such as the fragmentation of women's experience of time, policing public
places and commercial leisure provision, needed to be addressed, with the
added dimension of:

focusing research on women's interpretations of, constructions of, each of these
dimensions of leisure experience. It is, in effect, a requirement to investigate all
aspects of all women's experiences of all facets of social reality.(p. 35).
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Talbot's review entitled Women and Leisure: A State of the Art Review
(1979) took the form of a report for the Sports Council-Social Science
Research Council Joint Panel on Sport and Leisure Research. This
comprehensive review of relevant studies and findings on women
provided important ground-work in which to review women's position
regarding leisure. It also served to illustrate "how fragmentary and second
hand is much of the evidence relating to women and leisure” (p. 30). Talbot,
like Stanley, asserted that researchers needed to:

return to basic questions, to ask women what they do, when, where, with whom
and in what spirit; to observe their social situations and the dynamic interaction
of women with their cultural surroundings, (p. 30).

In Australia, Anderson's Leisure - an inappropriate concept for women?
(1975) was the first large-scale survey published in the world. It was
conducted by women about women's lives and their leisure. This was a
report on a survey conducted in Melbourne in 1974 for the YWCA. 1073
women were interviewed, aged between 16 and 45 years. As stated in the
Introduction:

the initial purpose of this study was to examine women's needs in regard to their
leisure time and activities. Leisure time was naturally taken to be the time left
over when all the work was done and leisure activities were assumed to be what
women choose to do in that time (p. 1).

Given that this approach espoused the male model of leisure, that of time left
over after work, it was not really surprising that the researchers had difficulty in
understanding women's perceptions of such a concept. Generally, the women
in this study described their lives in terms of their children and husbands; their
own leisure was fitted in after everyone else was attended to, or extracted from
broader family activities. This attitude, that women "should be satisfied with a
home and family and not need interests apart from this" (Anderson 1975, p. 64)
had ramifications for how women regarded their own free-time and leisure.
Women who did take time for their recreation, whether home-based or in the
community, tended to experience feelings of guilt or selfishness because, as
Anderson (1975) explained

they feel they are neglecting their duties to their family and as well because they

are aware that they are not completely fulfilled in the role of wife and mother

(p. 64).
In the context of time and activity, leisure was not seen as an appropriate
concept for women. Their conclusion, from a liberal feminist position, stated
that:

If women are ever to achieve their true equality with men it is essential that they
recognise the full extent of the economic and social discriminations and
disadvantages they inevitably experience as women (p. 65).
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Despite Anderson's (1975) survey, and the insights and recognition of women's
position (Stanley 1977; Talbot 1979) leisure research still tended to be focused
around predominantly white male employment patterns assuming that
(men's) leisure activity occurred after paid work (Bernard & Meade 1993; Green
et al. 1990). The initial inclusion of gender divisions in the leisure debate was
often the "add women and stir" approach as extolled by Parker (1983). Parker
had difficulty in accepting gender differences in leisure patterns because of his
focus on the leisure of full-time paid workers. He appeared to view women's
leisure as "different from men's [only] if they are not involved in paid work
outside the home" a view critiqued by Green et al. (1990, p. 15) This reinforced
both the traditional concept of leisure as being free from paid work and the
segmentation of life into work and leisure.

Malestream theories of leisure had accepted the concept of a universal leisure
experience where women's leisure was similar to men's leisure (Bella 1990;
Henderson 1990). By only focusing on the type of activities that constitute
leisure and the inequality of leisure time and space, leisure theory was
neglecting issues of women's oppression, the way women experience leisure,
and whether women have any leisure at all (Wearing & Wearing 1988).

Feminist theories and leisure

The following section summarises the various feminist theoretical approaches
that have developed in the 1980s and 1990s and suggests how feminist leisure
researchers have applied these perspectives to further their theoretical
understanding of women's leisure. They challenge the gender-blindness of
traditional leisure theories that situated all women in the private sphere of the
home and consequently ignored the way women lived their lives. There is also
an underlying awareness of male power in controlling women's lives and its
effect on women's access to leisure.

While acknowledging that there is not a single feminist approach, an
accepted position amongst feminists would be based on the principle that
women as a group have been oppressed, disadvantaged and devalued in
most western societies. There is also an understanding of the importance of
placing women at the centre of any research and analysis. Feminist leisure
researchers, for example Deem (1986), Wimbush and Talbot (1988), Green et
al. (1990), Bella (1989), Henderson ef al. (1989) and Wearing (1990), whilst
reflecting the different theoretical perspectives of liberal, radical, socialist
and poststructuralist feminism, have all expressed their agreement with

these basic feminist positions. In all these feminist theories, power is basic to
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the interpretation of the cause of gender difference and its impact on women
in terms of their oppression. Men have more power than women and
because such power is structural in origin, it is fixed. As Wearing (1996)
states "in the power stakes men always win" (p. 9).

Because women's lives are bound by gender role obligations and social
control mechanisms (Woodward & Green 1988) the need to understand and
analyse gender and gender relations emerged as a dominant feminist
approach in the 1980s (Henderson et al. 1996). Feminist research in the sport,
leisure and physical education fields was acknowledged by academics in
Women's Studies when a special edition of Women'’s Studies International
Forum (1987) was published on these areas, indicating an awareness of the
"significance of leisure as an arena for negotiation of gender power
relations” (Burdon 1993, p. 164). Feminism is regarded as both personal and
political, and therefore research on women's leisure needed to focus not
only on the validity of women's experience but also on an examination of
how women understand and endeavour to change their own lives from
their oppressed and subordinate position in society (Henderson et al. 1996).
Scraton (1992) also advocated that girls' experiences of physical education
also needed to be viewed within a "sexual division of leisure" according to
class and to the different opportunities as well as access to resources
available after school for involvement in physical activity.

Liberal feminism

Liberal feminism is aligned with theories of individual rights (Tong 1989).
Traditionally liberal feminists maintained that women were equal to men
with complementary differences and that most women could liberate
themselves from their gender roles and conditioning and have access to
equal rights and opportunities. Some of the early goals of this movement
included: equal employment opportunity for women, equal property rights
and equal educational access. The focus on gender justice and reform was
manifested in the ways liberal feminists endeavoured to improve the status
of women from within society's systems and institutions. By not attempting
to change or challenge these structures they appeared to acknowledge that
the "full equality of women could be accommodated within the framework
of monopoly capitalism” (Eisenstein 1984, p. 135). Because power was not
regarded as a result of gender relationships it was deemed possible for
capable women to achieve positions of influence and power by increasing
their educational level and their assertiveness: in other words, provided
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they were given equal opportunity and freedom of choice they could attain
and maintain equality with men.

This theoretical position of liberal feminism does not admit that men and
women do not begin equally in families, where limitations of both class and
gender are placed on women (Wearing 1996). The question as to whether all
women wish to aspire to have equal rights in the current system, and thus
significantly to compromise their roles as wife and mother, has been
debated. Jaggar (1983) suggested that liberal feminists were too quick to adopt
male values and standards with the subsequent outcome "that "male”
becomes "human™ (Henderson et al. 1996, p. 77). Jaggar (1983) was also
critical of the liberal feminists' emphasis on the ability of humans to act
rationally and autonomously and because these traits were regarded as
superior, they thus devalued the nurturing and caring roles of women. The
real life experiences of women are not accounted for in liberal feminism.
Women cannot be regarded as one group, they are not equal to each other.
There are great differences between women of different racial, class, age and
ethnic backgrounds which are not accommodated in traditional liberal
feminist theory. Despite its critics, the liberal feminist perspective has
enabled changes to be made within many of society's structures by
challenging and changing laws (for example equal opportunity legislation)
and developing more appropriate education and work practices that have
improved the quality of life for many women.

In Australia liberal feminism enabled a significant minority of women,
described by Dixson (1976) as "the most articulate, activist and/or the most
initially privileged" (p. 23-24), to gain positions in middle management and
in government, at both federal and state levels. Whether these women
(femocrats) become coerced into the corporate sector and change their
feminist ideals of autonomy and initiative among women is debatable.

Another dimension of the liberal feminist leisure debate was the connection
between health and leisure which was raised by Williams (Betschild) in a
paper presented to a Women's Studies Association Conference in 1979.
Williams posed the question whether women are being denied the
opportunity to lead healthy lives because of the lack of opportunity to
pursue a form of recreation that is self-fulfilling. This connection between
health and leisure, although implicit in some analyses, had not been
adequately researched by leisure researchers to this point.
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In the area of sport, liberal feminists were concerned with equal opportunity
and more recently equity to enable girls and women to have similar
opportunities and resources as boys and men. As Hall (1996) argues when
discussing liberal approaches to sports equity, "they do not always see as
problematic the fundamental nature of male-defined sport with its
emphasis on hierarchy, competitiveness and aggression" (p. 91).

This perspective also regarded all girls and women as a homogeneous
category with no recognition of difference.

In the 1980s liberal feminism was the dominant theory that could be applied
to the majority of feminist leisure research although a socialist perspective
was also evident in the analysis of women's experiences of leisure. A basic
tenet in this research was that leisure is the right of all women and they are
entitled to equal opportunities to engage in leisure. Henderson et al. (1989)
suggested that this would include removal of gender-role restrictions,
having a free choice, and by enabling women to regard leisure as a right,
giving the potential for women to become empowered in other aspects of
their lives. By examining women's position and their oppression feminist
leisure researchers revealed the constraints, lack of entitlement and freedom
on women's choices as well as the possible consequences of these issues as
they related to women's potential for leisure (Bialeschki & Henderson 1986;
Deem 1986; Woodward & Green 1988). Because of their role obligations
women were not entitled to leisure (Anderson 1975; Henderson et al. 1989).
Wimbush & Talbot (1988) suggested that women who worked for pay
and/or worked at home had the right to take time off from their paid or
unpaid work for leisure. Many women did not feel they had time for leisure
because of the double work shift where they were responsible for domestic
work and child care as well as for their paid work (Green et al. 1990;
Wimbush & Talbot 1988).

Radical feminism

This theoretical approach is based on the belief that women's oppression is
the most fundamental form of oppression. Patriarchy, the systematic
subordination of women, is a central tenet of radical feminism. Radical
feminists suggest that gender itself is that most important source of power
which has been socially constructed as a way to keep women subordinated to
men. They have directed attention to the prominence of male domination
over women, especially women's bodies (Tong 1989). This focus on the way
men have attempted to control women's bodies has led to a focus on the

social construction of sexuality and much of the research by radical feminists
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has been on issues surrounding sexuality, including rape, domestic violence,
and pornography, as well as childbearing and childrearing.

Because of this unequivocal women-centred perspective (Hall 1996) radical
feminists attempted to go further than liberal feminism in challenging the
patriarchal system, which Daly (1978) described as "the prevailing religion of
the entire planet" (p. 39). Subsequent researchers have not only developed a
sophisticated understanding of sexuality as being the main cause of
women's oppression (MacKinnon 1995; Rich 1981; Lenskyj 1986) but have
also made substantial contributions to women's culture, creating and
celebrating women's art, literature, song, dance and ways that women enjoy
being together (Tong 1989).

Bella (1989) from a radical feminist perspective was critical of the
androcentric focus on leisure that had been built on men's experience of
work and family relations and also assumed a "level of freedom from
obligation rarely available to women" (p. 151). She argued that a new
approach was needed that would place women's understanding and
perceptions of their own lives as central rather than basing leisure research
on androcentric and dichotomous concepts of work and leisure. Because
leisure has been such a male-identified concept, Bella (1989) argued the need
to find different research methods and approaches to describe and
understand enjoyable experiences in the context of women's lives.

Lenskyj (1988) also took up the issue of androcentricism with regard to time
and leisure. She discussed the differences between the experience of time for
men and women and used the term 'ManTime' as being the norm and
'WomanTime' as the deviation. She was critical of the assumptions made
by leisure researchers that did not apply a women-centred approach to
understanding women's leisure. Because men are often able to allocate their
time to work and leisure more easily than women this is often perceived as
managing time more efficiently and effectively. In practical terms the double
shift means women invariably do more than one activity at a time, and
their time is seen not necessarily as rational, predictable or measurable.
Research using a time budget approach also relies on 'ManTime' and this is
not necessarily sensitive enough to examine the fragmentation and the
multiple uses of women's time. Other research on leisure using check-lists
(Robb & Howorth 1977; Cushman et al. 1991), raises similar problems of
androcentricism. Lists of activities used in these surveys are usually based
on specific sport and recreation pursuits which are central to men's lives
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(Shaw 1985a) but do not include the different social and friendship
groupings that are often the settings for women's leisure activities. The
analyses of these studies has usually been related to gender differences in
participation and have been criticised because the data are not sufficiently
comprehensive to draw meaningful conclusion because of the multi-layered
complexity of women's lives and leisure (Henderson et al. 1996).

Leisure experiences for women, based on a radical feminist perspective,
include the women-only outdoor adventure and bush-walking trips that
have become more prevalent in many Western countries. Some of these
trips are

designed to focus on women's needs for skill development and usually encourage
co-operation and caring friendships amongst group members and build a sense of
autonomy and self-esteem (Henderson et al. 1996).

They also provide opportunities for participants to both explore and
discover non-androcentric ways to experience leisure as well as enjoying
themselves in the company of other women in a woman-friendly
environment (Nanschild 1996; Kiewa 1994). These ventures also enable the
participants to be physically active in a nonpatriarchal atmosphere where
they can be free from oppressive gender role expectations. In sport, radical
feminists have established women-only clubs, some specifically lesbian
groupings, where rules can be modified to suit "feminist principles of
participation, recreation, fun and friendship"” (Hall 1996, p. 91).

A radical feminist perspective, as applied to the study of leisure, would
mean that: "the context of women's lives would be studied completely
separate (sic) from what leisure has typically meant as defined and
operationalised by men" (Henderson 1990, p. 235).

Marxist and socialist feminism

The Marxist feminist view of leisure, while acknowledging the importance of
gender and gender relations in women's oppression, asserts that class provides
a better understanding for women's position and lack of power within the
family and the division of labour. Socialist feminism evolved from the Marxist
feminists' disillusionment with the gender-blind nature of Marxist thought
where workers' oppression per se was more important than women's
oppression (Tong 1989). The concept of patriarchy, which refers to the
systematic organisation of male supremacy and female subordination, is
common to both socialist and radical feminist theory. Socialist feminists are
concerned about the relationship between patriarchy and capitalism. Dual

22



system theorists (Mitchell 1971; Hartmann 1976) assert that patriarchy and
capitalism are separate phenomena and that each must be analysed first before
examining how they relate to each other. Unified system theorists (Young 1981;

Jaggar 1983) view the two concepts as one and as Tong (1989) comments:

(Dhis is an even more ambitious form of socialist feminism than is the dual-
systems approach, for if there is one lens through which all of the dimensions of
women's oppression can be filtered, then it may be possible to unite all of the
feminist perspectives [including liberal, Marxist, radical and socialist] (p. 175).

There appears to be no theoretical analysis yet which satisfactorily explains the
contradictions which lie within and between patriarchy and capitalism
(Wearing 1996).

Socialist feminism focuses on more theories of women's labour, domestic
labour and the role of the state and less on the questions of sexuality and
violence that concerned the radical feminists. In Australia, towards the end
of the 1980s, socialist theory was regarded as having no relevance to
feminism. As Pringle (1988) stated ""socialist-feminism" evokes a time and
a set of conditions that are now gone" (p. 25). However, issues of class
difference and conflict with the focus on women as paid and unpaid
workers, and an analysis of the family and the economic dependence it
creates, have increased the understanding of women's position in society.
Not only class but also race and gender oppressions are all regarded as
significant in understanding women's position with regard to power and
status. Feminist leisure researchers (Green et al. 1990; Deem 1986) and others
have challenged the view that class is the main issue affecting access to and
participation in leisure. They identify questions of gender, and also race, as
equally relevant.

Green et al. (1990), from a socialist feminist perspective, argue that leisure
needs to be situated in its social context which they regard as fundamentally
patriarchal and capitalist. They have also incorporated theories from
cultural studies to investigate how leisure is "not only an area where social
divisions structure access and experience, but is also an area where
inequalities are negotiated, reproduced and challenged" (p. 37). Deem (1986)
was concerned with the social system that places restrictions on women's
social, political and economic power and the need for better leisure
environments that are safe for all women. Leisure activities, conducted in
all-female environments outside the home, have been studied by Dixey,
(1988) who studied bingo, and Griffiths (1988), who studied young women
and dancing. Wimbush and Talbot (1988) comment that although the

women themselves all enjoy and feel comfortable and safe in these
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environments they have also experienced their participation as being
"derided or undervalued" (p. 87). This is an example of how women feel
constrained by the structures of society that perpetuate the dominant values
and beliefs that women's place is in the home and should not be invading
men's public space of sporting venues, pubs and clubs.

However, it is not necessary to regard women as entirely powerless in the
face of patriarchy and capitalism, as many of the structural feminist theories
have shown. By researching women's leisure in the context of their lives as
a whole Green et al. (1989), Deem (1986) and Wimbush and Talbot (1988)
have all acknowledged the importance of women creating leisure
opportunities through female friendships and networks in a more co-
operative way. '

Feminist research on leisure in the 1980s and 1990s has endorsed feminist
theories regarding gender inequality, androcentricity and women's
oppression as they relate to women's experience of leisure. These challenges
to traditional leisure research made by feminist researchers (viz. Deem 1986;
Wimbush & Talbot 1988; Henderson et al. 1989; Green et al. 1990) are
grounded in assumptions that women's lives "are seen to be structured by
gender within a society structured by patriarchal relations” (Scraton 1994,

p. 52).

The effect on leisure of gender roles and gender obligations has been
revealed by this feminist research but there is a need to study women's
leisure within the context of diversity. Socialist feminist theories
maintained that class, race and gender oppressions intersect to determine
each individual's position of power and status but did not take account of
individual difference. Although acknowledged as essential by Green et al.
(1990) and Henderson et al. (1989, 1996), the effect of individual differences of
class, ethnicity, culture, age and sexual identity on the leisure opportunities
and experiences of women has not been adequately analysed. Research that
takes account of these differences and does not regard all leisure experience
as similar for all women and men would provide a richer and deeper
analysis of the meaning and experience of women's leisure.

Black women and white feminism

For the last two decades black women have critiqued and contributed to

feminist theory and practice. In the United Kingdom the critical work of

black women theorists, such as C.arby (1982) and Amos and Palmer (1984),
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challenged the 'whiteness within the feminist movement' (Mirza 1997, p.
11). Carby (1982) pointed out that there was no single source of black
women’s oppression and that they are subjected to the 'simultaneous
oppression of patriarchy, class and ‘race”. (p. 214). White feminist theory of
the time posited the family, patriarchy and reproduction as key sources of
women's oppression. Carby (1982) argued that it was problematic to simply
transfer this perspective to the lives of black women. She asserted, for
example, that the black family 'has functioned as a prime source of
resistance to oppression’ (p. 46). Black feminists in Britain in the 1980s
responded to the 'overarching imperial mission of white feminism' (Mirza
1997, p. 11) and the neglect of black women'’s lived experiences by
researching various aspects of their own lives. Subsequent research by black
feminist theorists has focused on difference and the need to place black
women’s experience at the centre of the analysis (Aziz 1997; Helen (Charles)
1997).

British feminists Wimbush and Talbot (1988) and Green et al (1989)
acknowledged the lack of research into the leisure experiences of ethnic
minority groups in Britain and the lack of written material on black
women's leisure. They also recognised the problems entailed in researching
cultures other than one's own and the need to change the research
methodologies to enable the diversity of black women's experiences to be
identified (Green et al p. 20).

In Australia, over the last ten years, Aboriginal women including Felton
and Flanagan (1993) and Huggins (1987) have argued that white feminists
have not fully recognised the implications of racism nor the historical and
political discrimination that Aboriginal women have faced. Aboriginal and
non-Anglo immigrant women have been critical of both radical and socialist
feminism for being 'anti-men’, as well as, (particularly in the view of
Aboriginal women), anti-family. Like black women in Britain, Aboriginal
women have generally wanted to protect, not attack, the family because of
earlier attempts by a white racist society to destroy Aboriginal families
(Curthoys 1992). Over a period of decades, Aboriginal children had been
| systematically stolen from their parents to be raised by non-indigenous
people (Sabbioni 1998, p. xxvii).

Most Aboriginal women were wary of the white women's movement, but

did increasingly take opportunities to speak out, especially at conferences

such as the 'Women and Labour' conferences (1982 & 1984), and the 1987
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socialist feminist gatherings. Again, these Aboriginal women were
concerned with the 'anti-male flavour'. 'They felt greater solidarity with
their own men than with the white Anglo-Celtic Australian women who
proclaimed universal sisterhood' (Curthoys 1992, p. 443). Most white
Australian women had difficulty in accepting their role in the processes of
racism and oppression of Aboriginal women, and were slow to understand
the struggles and analyses presented (Goodhall & Huggins 1992).

A powerful form of exclusion of Aboriginal people from the Australian
nation has been the rendering of them as invisible in various academic
disciplines (Pettman 1988). Over the years Aborigines have suffered from
others writing and talking about, and sometimes 'for' them. Academic
researchers have been suspect ‘either as individualistic parasites (who take
their PhD and run), or as state-funded and possibly state-directed workers'
(Pettman 1988, p. 13). Knowledge generated by academics may be used or
misused by state agencies, or simply suppressed, leading Aborigines to ask
why they should, yet again, co-operate for no return to themselves
(Alexander 1987).

Although some white researchers have consulted Aboriginal people about
their research priorities and negotiated issues of ownership and control of
research material, most white researchers are only now beginning to learn
about these issues. Because of some of the problems experienced with white
researchers, two black women activists Felton and Flanagan (1993), have
called for a Tidda's (Black women's) 'Manifesto' to 'articulate and analyse
the factors that shape our reality’ (p. 53). Although they are not saying that
white women cannot talk about black women, they are asking white women
to develop an ethical protocol and to refrain from attempting to speak on
behalf of Tiddas. (For further discussion on this, see Chapter Nine, 'Issues
arising in the research process').

Further development of feminist leisure theories

The three feminist theoretical positions, liberal, radical and socialist are
structural theories and depend on reform or change of the social structures
(including law, education, religion, the work force, media) and or
eradication of the economic structures of capitalism. In many western
countries during the 1980s changes have occurred in government legislation
and policies to enable equal opportunity and access in many of the social

structures of society. Anti-discrimination laws have also provided
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opportunities for legal redress in many aspects of peoples' lives. The
question remains as to whether these structural theories have
oversimplified the "complex interrelationships of sources of power"
(Wearing 1996, p. 30) and instead of enabling women to become empowered
have encouraged women to see themselves as victims.

Poststructuralist and postmodernist critical theories provide feminists with
another way of viewing the concept of gender and difference and the politics
of individual resistance. These theories have also influenced feminists to, as
Wearing (1996) further stated, "analyse the local, specific and particular in
seeking to understand women's lives and women's experiences” (p. 31) as
well as rethink the way that gender has been constructed in male-dominated
western culture and western thinking. And Stanley and Wise (1993) state
"difference’ has become the new watchword of feminist theory” (p. 13).

The two terms poststructuralism and postmodernism appear to have been
used synonomously by some writers (Henderson et al. 1996). Huyssen (1990),
while reluctant to define postmodernism because it "positions the
phenomenon as relational” (p. 236), nevertheless does distinguish
postmodernism as having its roots in cultural studies while
poststructuralism is more aligned to critical theory. The two theoretical
positions both rely on the writings of contemporary French philosophers
such as Foucault (1977, 1983), Derrida (1973), Kristeva (1981), and Irigaray
(1986). Wearing (1996) who has used the term poststructural theory
extensively in her recent research (1992, 1994) relates her theories to all of
these writers.

Poststructural theories challenge patriarchal structures and focus on the
ways in which gender has become 'written in' to the subjective experience of
self (Ripper 1996). Language is regarded as the common factor "in the
analysis of social organisation, social meanings, power and individual
consciousness" (Weedon 1987, p. 21). Language has operated to set up
dichotomous categories that are hierarchical and function to devalue and
marginalise one concept in relation to the other, for example male/female,
mind/body, public/private. Feminist poststructuralists have demonstrated
that these binaries are invariable gendered and hierarchical (Grosz 1989;
Irigaray 1985).

According to Foucault (1977) people are never just victims, as individuals
contained in their positions they can still choose to resist the discourses that
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oppress them. Gender-biased discourses place women in the private sphere
of the home as carers, and nurturers and these are regarded by society as
commonsense positions for women. From a feminist poststructuralist
position Weedon (1987) argues that these dominant discourses of power that
maintain women in an oppressed state provide a position of resistance for
individual women. Freysinger and Flannery (1992) in their study of midlife
women state that feminist leisure research has "rarely addressed aspects of
agency, individual consciousness or the possibility of resistance” (p. 305) and
concluded that autonomy as well as the discovery of a different sense of self
could be found in leisure and allege that women are thus engaged in acts of
resistance.

Wearing (1996), in her more recent studies on gender and leisure, claims
that "power and resistance are intertwined" in Foucault's (1977; 1980; 1983)
work. She goes on to state "[the very presence of power] is dependent on the
potential for resistance on the part of the less powerful" (1996 p. 34). By
taking into account Foucault's work on resistance and its implications,
research on women's lived experiences has the potential to be interpreted in
a more positive way. Wearing (1990; 1994), McCann (1995) and New (1992)
have used Foucault's theories to examine various aspects of women's lives
including motherhood, grandmotherhood, growing old, leisure options and
meaning, as well as differences of culture, race and class. This research has
challenged the notion of leisure as an inappropriate concept for women and
revealed a more optimistic understanding of these women's lifeworlds.

Previous leisure research has maintained 'woman' as a fixed identity and
thus all women would be seen to share the same experience of being a
woman, but as Spelman (1988) states "even if we say all women are
oppressed by sexism we cannot automatically conclude that the sexism all
women experience is the same” (p. 14). Differences between women
undermine this homogeneity of women, "and so 'difference’ has become an
obligatory tenet in feminist discourse of the 1990s" (Ang 1994 p. 58). The
notion of feminist pluralism supports Wearing's (1994) poststructural
argument that the subject of woman is a socially constructed, fragmented
and changeable subject with different experiences that "can encompass
gender, race, class and sexuality without hierarchies of causation and
political action” (p. 5). Wearing (1994) argues for a resignifying of leisure to
include "non-exclusionary women's perspectives" (p. 7) and enable a space
whether it be physical, mental or metaphorical, that all women have control
and power to do with what they will. This space will also provide women
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with opportunities to find enjoyment and restore a sense of themselves
"beyond their male dominated socialisation and stereotypes” (p. 13). These
spaces or leisure containers can also include type of activities, social settings,
geographical location, solitary time, friendships and thus provide a link
between individual (social psychological) and sociological factors
(Henderson et al. 1996).

The work of these researchers (Wearing; Freysinger & Flannery; Henderson
et al.) based on poststructural theory, emphasises the need to take account of
the individual enjoyable experiences that women can access and the spaces
in which they can take 'minute vacations' which Henderson et al. (1989)
describe as "short periods during the day when women can take the time
just to enjoy being alone" (p. 103). As Wearing (1994) concludes "leisure
space as a resource ... has been minimally tapped as yet" (p. 13). Resistance is
also a recourse for women to help them overcome the dominant discourses
which can oppress their leisure needs but it may not be the only strategy.
Women have been shown to have the ability to legitimise their rights to
leisure and enjoyable experiences and also to be resourceful in claiming
their own spaces (New 1992).

Although the acknowledgement of individual differences and the multi-
positioning of women is a "very comforting ideology, especially if you are
white, middle class and relatively comfortable" (Macdonald 1996, p. 50) some
feminists are critical of the potential for postmodernism and
poststructuralism to become elite, ivory tower, academic ideologies which
bears no relation to the real world of most women (Tong 1989). These
theories that have been proposed, developed and adapted by feminists
provide partial explanations and understandings of women's position in
western society but the reality is that individual women are still having to
live their lives within a patriarchal and capitalist world. Concern is also
being expressed regarding the important political role that feminism
(Scraton 1994) as well as the women's liberation movement still needs to
play (Macdonald 1996) in achieving a better style of living for all women.

Nevertheless, models of leisure that present work and leisure as binary
oppositions do not provide appropriate ways of describing women's
experiences. Many women no longer regard their work (whether paid or
unpaid) as a separate sphere but rather as a more integral part of their lives.
The separation of work from the rest of life might in fact be "a peculiar
gender-linked trait" (Alison & Duncan 1988, p. 119). The question can also be
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asked whether work is perceived as non-leisure or as an opportunity for
women to develop themselves and gain self-esteem. The traditional
dichotomy has led to confusion and alienation both on the part of
researchers and women themselves regarding the concept of leisure and
whether it is applicable for women. This does not mean that women do not
experience leisure as Bella (1989) suggests, but because of this integration of
leisure it may be difficult to identify since it does not occur at specified times
or take the form of particular activities (Henderson et al. 1996).

There is considerable evidence that women do experience enjoyable times in
their lives which could be described as leisure. Researchers have begun to
acknowledge the uniqueness and different meanings of leisure for women.
'Leisure-like' experiences differ according to the context in which they take
place and access to these experiences will depend on the social pressures,
gender roles and obligations that are regarded as constraints on women in
their pursuit of a leisure space and time. In an integrative review of
international research on women's leisure over the last ten years,
Henderson (1990a) concluded that:

a focus on women and the meaning they attach to the phenomena of leisure has
provided richer and deeper questions that may be applied to all areas of leisure
research (p. 240).

Insights from social psychology

While it was the work of sociologists that dominated the feminist theories
of leisure in the United Kingdom, in North America it was the work of
social psychologists, based on feminist psychology, that informed the leisure
research. Feminist psychologists Miller (1976, 1986, 1990) and Gilligan (1982,
1987) developed theories which challenged the traditional psychological
theories on relationships and human development. Miller (1976) was
critical of psychology’s androcentric approach in which.-women'’s
development has been assumed to be the same as men’s. There appeared to
be no adequate 'language’ to describe how women'’s sense of self was
‘organised around being able to make and then to maintain affiliations and
relationships' (p. 83). Gilligan built on Miller’s theories and was concerned
with the 'disparity between women’s experience and human development'
(p- 1). Her work revolved around issues of responsibility for, care of, and
inclusion of other people, and the effect of these on a woman's sense of self.
Social psychologists Henderson and Allen (1991) illustrated how women are
more likely than men to exhibit an "ethic of care" that orients their leisure
towards relationships with others. In a study on the 'common leisure
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occasion' Samdahl (1992) found that informal social interactions had the
possibility of greatly enhancing leisure experiences. By widening their
understanding to include both psychological and social factors these North
American leisure researchers (Samdahl 1992; Shaw 1985; and Henderson et
al 1996), have developed a broader framework in which to understand
leisure and women'’s lived experiences.

Feminist theories and lived experience

The early work by feminist sociological researchers, for example, Green et al.
(1990), Deem (1986) and Wimbush and Talbot (1988), was valuable in
providing a theoretical framework in which to view leisure in women’s
lives. The concept of patriarchy was central to their theoretical analysis and
gender was identified as being as important as class and race in shaping
women'’s experiences of leisure. There was also some recognition of
differences amongst women including those relating to race, culture and
ethnicity (Green et al. 1990) but this understanding has not been well
developed empirically.

North American social psychologists (Henderson et al. 1989; Shaw 1985b)
were concerned that the early research on leisure had not examined either
the interrelationships between women's work inside and outside of the
home, or the leisure patterns of women at different points in the life cycle.
Their early research focused on constraints and entitlement to leisure, and
the meaning of leisure for women (as distinct from men) and is only more
recently developing the analysis of difference to include race and sexual
orientation (Henderson & Ainsworth 1998).

Feminist leisure researchers, working in the 1980s, refined our
understanding of women’s lives in terms of how their time was structured
and the effect of employment upon their leisure opportunities. This enabled
them to challenge the traditional, androcentric concepts of leisure which
positioned women as inferior because they differ from the male norm (Bella
1989) and provided research data which informed a better understanding of
women’s experiences of leisure. Generally they acknowledged the
inadequacies of theories which suggest a universal understanding of leisure
and leisure behaviour. However, despite some early recognition of the
importance of 'differences’ between women, none of the feminist leisure
research specifically addressed these issues at an empirical level.
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This study is designed to research midlife women's lifeworlds and their
lived experience. The notion of leisure as a lived experience rather than a
particular activity or period of time would appear to reflect the way women
think about their own leisure in everyday life. Given that previous feminist
leisure research from a sociological perspective has not adequately addressed
this area, I have drawn on social psychological frameworks to explore the
meanings of midlife women's experiences.

There are a number of important 'gaps' in our understanding of leisure,
especially with regard to gender, which this study endeavours to address.
Although enjoyment is acknowledged (Shaw 1985; Henderson et al 1996) as
being a key aspect of women’s lived leisure experience it has not featured as
a topic for investigation by feminists. For example flow, a theory of
enjoyment (Csikszentmihalyi 1975, 1988) provides us with insights into the
links between flow and leisure but fails to take account of difference. It
consequently ignores gender and race, and needs exploring from a feminist
perspective. Finally, although phenomenology usefully provides a method
to access lived experience, again it provides little or no acknowledgement of
gender.

SUMMARY

This chapter began with the traditional theories of leisure, developed prior
to research by feminists on women's leisure. There followed a review of the
various structural feminist theories and their application to women's
leisure. These feminist theories have relied for the most part on malestream
. theories based on the dichotomy of public/private sphere to explain gender
difference and women's position and do not adequately describe women's
actual lived experiences. Theories that challenge these androcentric
discourses that adhere to universal concepts of truth and objectivity need to
be developed; this is necessary in order that women's knowledge and lived
experiences can be incorporated into alternative theories of knowledge that
take into account gender and difference and women's autonomy. The
examination of time, activities and constraints alone does not increase the
understanding or the meaning of women's leisure experience; rather they

need to be examined in the context of women's everyday lives (Stanley 1988;
Green et al. 1990).
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Leisure has been constructed on positivist notions of work, time, activity
which all have gendered connotations in western society. Poststructuralist
feminism has embraced an "umbrella notion of "woman" which recognises
both commonality and diversity between women and men, between women
and within each woman" (Wearing 1996, p. 39). Rather than viewing all
women as being oppressed, resistance, as depicted in Foucault's work, allows
for a more adaptable and positive understanding of women's everyday
experiences. Although poststructuralism seems to be an attractive theory
and methodology which challenges the research of the previous structuralist
theories there appears to be a number of overlapping theoretical approaches.
Research into women's everyday lives and their personal and shared
experiences has the potential to extend the debate and provide the
groundwork for a model that encompasses their whole lifestyle. A
theoretical approach and methodology is needed that deconstructs these
categories and resignifies leisure in terms of the daily experiences of
women's lives, their lived experiences and thus diffuses the work/leisure
dichotomy as well as extending our research beyond the experiences of
white, middle class women.

The following chapter is concerned with developing a theoretical
framework in which to view midlife women's lives. Because various
feminists leisure researchers have advocated the need to research women's
lives holistically and not in a fragmented way the next chapter introduces
theories of health, enjoyment and flow as a way of understanding the
composition of women's lives as a whole.
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CHAPTER THREE: THEORETICAL
FRAMEWORK

INTRODUCTION

Feminist leisure research has challenged and confronted the social, political
and gendered positions that have provided the framework in which to view
leisure in people's lives. Nevertheless, there is a sense that these
perspectives still confine women's stories about their lives and highlight
leisure's inappropriateness as a concept for women (Betschild & Simmons
1996). Leisure research has overlooked the ways women's lives are
integrated, so that to research leisure in isolation sets up artificial boundaries
between leisure and the rest of life and also reinforces the notion of the
fragmentation of women's lives. Feminists, for example, Green et al. (1990)
and Scraton (1994), have stressed the need to examine women's leisure
holistically, rather than as a separate segment of their lives. Although
health, which includes wellbeing, would appear to be obvious components
of leisure very little research has been done on any relationship between
these two. The notion of enjoyment would appear to defy segmentation, it
crosses the boundaries of work, leisure and health, and therefore this
concept has been used to enable a more comprehensive approach to
understanding women's lives.

Because this research is concerned with midlife women this chapter
includes a section on feminist research on ageing and midlife as well as
other aspects that need to be considered, such as health and wellbeing and
the effect of menopause on these women's lives. By including these other
theoretical approaches and removing the traditional boundaries around, for
example health, leisure and enjoyment, further dimensions of midlife
women's lived experience can be explored. A different research agenda is
developed into a more inclusive framework that takes account of the many
and various dimensions of midlife women's lived experience.

LEISURE AND HEALTH

Health is more than the absence of disease; it includes physical, mental and

emotional wellbeing (World Health Organisation 1948), a definition which

can be interpreted to link all aspects of people’s lives. Health and wellbeing

are thus dependent on social, psychological and physical factors (Bernard &

Meade 1993). In recent years, while it has been accepted that physical activity
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makes a major contribution to health and wellbeing (for example, Gibbs
1981; Rosenzweig 1982; Dubois et al. 1987), the relationships between health,
wellbeing and leisure have not been adequately researched.

In an earlier paper, Williams (Betschild) (1979) was concerned that women
were possibly being denied the opportunity to have healthy lives because of
the lack of opportunity to pursue self-fulfilling forms of recreation. Howat et
al. (1986) comment that "leisure is an integral component of health and can
significantly influence health status” (p. 5). The South Australian
organisation 'Living Health' demonstrates this integration of health and
wellbeing in the following statements:

Health is: Enjoying life

Health is taking time

to relax, exercise, laugh

Health is taking time

to see friends, eat nutritious food

Health is taking time to

Enjoy being healthy (Living Health SA, 1996 Mission Statement).

Despite recognition of these apparently undeniable links, feminist leisure
researchers have not specifically, or at least not explicitly, addressed the
connections between leisure and health. Henderson et al. (1996)
acknowledge that the benefits of leisure for women quite often go unnoticed
and although they observe that "the physical benefits of participation in
leisure are fairly obvious" (p. 116), very little attention is paid to this concept
of leisure and health in their work. Whilst acknowledging that leisure
involvement does contribute to mental and emotional health, Henderson et
al. (1996) are uncertain "as to why the relationship between leisure and
wellbeing exists" (p. 117). Although it is generally accepted that healthis an
integral part of people's lives (see later subsection on 'the lived body’),
research on leisure rarely includes this dimension.

Models of health

Just as feminist theories on leisure have been developed using a range of
different perspectives from a number of social science disciplines, similarly,
feminist theories of health/illness have been developed in various
disciplines, including sociology, medical sociology, anthropology and health
psychology. Recent feminist research in these disciplines has begun to
expand the understanding of health and illness problems from a range of
theoretical and methodological positions. This research has been critical of
the traditional health model that has been used by professional health
workers.
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The bio-medical model of health, which underpins Western medicine, is
based on the understanding that there is a perfect physiological body. When
this body shows symptoms of illness (imperfection) the disease is located
within the person and the sources are conceptualised in terms of viruses or
defects in the physical structure or function. The environment is only taken
into account in terms of the individual being exposed to "infectious, toxic or
injurious agents" (Broom 1991, p. 52). Treatment for these symptoms is by
intervention, for example drug prescription or surgery (Ripper 1994).

This model assumes a passive patient, who is ignorant of her body and its
functions and who is also subservient to the medical profession and its
practices. She therefore relinquishes all power and control to the doctor(s).
This model maintains the power and authority within the medical
profession thus controlling and oppressing the patients who seek advice and
‘treatment’ (Betschild & Simmons 1996). The "medical culture has a
powerful system of socialisation which exacts conformity as the price of
participation” (Martin 1987, p. 13).

Each era and its culture has a taken-for-granted epistemology of what health
means. In today's Western culture, women should be youthful, stable and
rational; their bodies should not vary too much or have different patterns of
bleeding or be incontinent. Any variability is in danger of being
pathologised, especially once the medical profession is involved (Ripper
1994). Feminists have become increasingly disillusioned with the
limitations of bio-medicine and have begun to question the effectiveness
and accessibility of scientific medical knowledge. Feminist social scientists
have argued that many elements of modern medical science have
contributed to women’s fragmentation and loss of wholeness: women come
to regard their bodies as separate from their selves (Lupton 1995; Martin
1987; Ripper 1994; Broom 1991). Another important problem is that by
regarding menstruation, menopause and birth as purely physiological and
reproductive bodily functions, and treating them by mechanical
manipulations and interventions, medical science ignores other aspects of
the self, such as the emotions and relationships with other people (Martin
1987).

The women's health movement, by contrast, has argued for "a view of

health as human wholeness" (Refshauge 1986, p. 21) and has stressed the

need to acknowledge the legitimacy of women's own account of their bodily
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experiences (Broom 1991). In keeping with this, more holistic models have
been developed by feminist theorists (Martin 1987; Koeske 1983) and
feminist health workers. In those models the relevance of social, cultural,
environmental and economic factors in determining health and wellbeing
is recognised as is the need to "reintegrate the whole person from the jigsaw
of parts created by modern scientific medicine" (Koeske 1983, p. 13).

A social model of health positions women in social contexts; it recognises
the relevance of the environment and understands health/illness as a
process of interaction between the person and their environment (Broom
1991). Factors that are considered pertinent in this model include socio-
economic status, occupation, gender, geographical location, ethnicity and
religion as well as other cultural considerations. In addition, the power
relationship between men and women, and its possible debilitating effect on
women's health (Ripper 1994), is also considered relevant. This model not
only incorporates the various factors mentioned above, but also endeavours
to take into account women's own involvement and response to these
factors. This could be described as an holistic model which incorporates
more than the mere sum of the component factors.

Health workers who incorporate these models into their practice enable
women to see the wider context in which their health can be located.
Moreover, women are encouraged to take responsibility for understanding
their health and to engage in political action to manage their health and
wellbeing; thus in this way women gain more control over their bodies and
their health. The following discussion on the body shows how a sense of
embodiment can contribute to the development of self, and to the ways in
which women experience themselves as embodied beings.

The lived body

The women's health movement emerged as a response to women's
dissatisfaction with the biomedical model, which focused on women's
physical bodies and ignored their 'lived bodies'. Our Bodies, Ourselves
(Boston Women's Health Book Collective 1973) was an early definitive
work on women's health. It not only provided women with information
about their physiological functioning of their bodies but also presented
women's own experiences of their health and wellbeing as being legitimate
forms of knowledge (Gottleib 1987).
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But while the female body has been central to some feminist concerns — the
feminist demand that women have the right to control their bodies, for
instance — rarely has much attention been paid to active female bodies or
sporting bodies. Feminists have not always "seen the relevance of
physicality, or empowerment through physical activity, to feminist politics"
(Hall 1996, p. 50).

Physical movement, such as walking, swimming or dancing, for example,
evokes a sensation of physical wellbeing which arises from biochemical
processes in the body. Biochemicals released in the brain include a group
known as enkephalins, or endorphins (Beck & Beck 1987). They create
euphoria and pain relief and provide an important link between the body
and mind. The physiological functioning of the body, which includes the
heart beating regularly and the lungs swelling and shrinking (Bland 1976),
provides the corporeal rhythm that is integral to living. The connection
between activity and the release of endorphins in the brain to create feelings
of euphoria would appear to be the key towards understanding why
participants in physical movement have the potential to "proclaim and
celebrate the being and capabilities of their embodiment" (Whitehead 1990,
p- 12). Embodiment is a term that describes the lived body; it is
conceptualised as "a becoming" (Stanley & Wise 1993, p. 196), and never
fixed. Whitehead (1990) further comments that "our bodily dimension is
integrally involved in most aspects of our existence — not least in the
establishment of a meaningful relationship with the world around us"

(p. 3).

Dan et al. (1990) in a paper on 'Lifelong physical activity in midlife and older
women' studied the role that physical activity has in the lifestyle and leisure
of midlife women and whether low levels of exercise when they are
younger results in increased risk for diseases associated with ageing, for
example osteoporosis and coronary heart disease. They used quantitative
measures in a three-year study to determine patterns of physical activity
over the lifespan in a sample of 375 women aged between 33 and 62 years.
Activity was divided into three categories: occupation, leisure and
household, which acknowledged the different ways that women are
involved in physical activity. They found that the overall "peak physical
activity occurred from ages 25-39, with a rapid decrease after age 39" (p. 540).
Although the study indicates that physical activity in the three categories
drops after the age of 39, it is not clear whether this decline in physical
activity does contribute to an increased bone mineral loss or to decreased
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cardio-respiratory fitness. Because this was a quantitative study other
dimensions, for example whether the women enjoyed their activity or
whether they were aware of the physicality of their bodies, were not
researched.

During the last decade health has become of major economic significance.
Both government and private sectors have raised awareness among the
people in most Western countries of the need for exercise to maintain
fitness and general health and wellbeing. The value of physical education
and health in the curriculum has the potential to provide students, from a
young age, with the opportunity to develop skills in many different physical
activities and experience enjoyment through movement (Scraton 1992).
Unfortunately the drop-out rate of girls from sports and physical education
in high school inevitably leads to decreased involvement in physical activity
on the part of young women. This may be further exacerbated for women as
they get older, if they continue to lead a relatively sedentary lifestyle which
can lead to ill-health and increased dissatisfaction with their bodies as they
gain weight (Adamson 1993). However, this situation has changed
considerably over the last decade with many older women joining
community walking groups for fitness and pleasure (Recreation for Older
Adults 1995). These women find enjoyment in both the physical movement
of walking, and in the social involvement with others, as well as gaining
more specific health benefits which can include reducing the risk of heart
attack and lower back pain (Stamford 1988; Gorman & Posner 1988).

Because people (and in this case women) choose to exercise their bodies, for
both their health and enjoyment it would appear that maintaining good
health practices leads to general feelings of enjoyment and wellbeing.
Whether it is the increased flow of endorphins, mentioned previously, or
other physiological procésses, physical activity appears to have the potential
to induce a state of happiness/enjoyment/wellbeing.

Leisure and health are not separate entities or segments of life; they need to
be viewed as part of a whole. The following section introduces enjoyment as
a concept that defies segmentation. A theory of enjoyment known as flow is
then introduced to provide another approach from which to discuss lived
experience.
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ENJOYMENT

Although enjoyment and fun appear to be obvious components of leisure
there is very little research that has incorporated these emotional
dimensions to explore the concept of leisure.

Several studies have however indicated that enjoyment is indeed a key
aspect of women’s leisure experience. Bialeschki and Henderson (1986), as
well as Shaw (1985a), found that the women they researched used the
concept of enjoyment to explain what leisure meant in their daily lives.
Henderson et al. (1996) argue that "the positive component of leisure can be
conceptualised simply as enjoyment” (p. 107).

Is there a difference between enjoyment and fun and can they be used
synonomously in this context? It would seem not. Women can apparently
experience enjoyment in a range of situations, for example when they are
taking time for themselves or being with friends and family (Hunter &
Whitson 1991), whereas they rarely speak about having fun.

To explore the relationships between fun, enjoyment and leisure, Podilchak
(1991) conducted in-depth interviews with 49 young adults: forty-five males
and four females, with a mean age of seventeen. He found that enjoyment
was regarded as being more serious than fun; that having fun relied on the
participants losing a sense of self-consciousness, which could happen when
interacting with equal peers. The attitude towards leisure was that while it
should be fun, fun may not occur. This study provides some interesting
distinctions between fun and enjoyment but his sample would not have
allowed him to comment on any gender differences in relation to his
findings since it included too few women to be able to do that.

Csikszentmihalyi (1975, 1988, 1990), a social psychologist, has researched
"how people felt when they most enjoyed themselves, and why" (1990, p. 4).
While acknowledging the importance of pleasure in the quality of life, he
was concerned with exploring beyond the immediate experiences of pleasure
(sleep, food, rest and sexual intimacy), to get to a deeper understanding of
what enables people to develop psychologically.

When people ponder further about what makes their lives rewarding, they tend
to move beyond pleasant memories and begin to remember other events, other
experiences that overlap with pleasurable ones but fall into a category that
deserves a separate name: enjoyment (1990, p. 46).
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According to Csikszentmihalyi (1990), the essence of enjoyment has several
major components. These include having a sense of control and being able
to concentrate on the task and become totally involved in it. People thus
lose awareness of everyday worries and frustrations as well as losing the
sense of self-consciousness and of the passage of time. In Csikszentmihalyi's
'flow' model which he uses to explain enjoyment (1990) there is no room
for self scrutiny/criticism, in other words for the person to check out how
they are going or how well they are doing. It would appear that such
mechanisms and outside monitoring 'devices' cease to operate.
Csikszentmihalyi (1990) argues that this loss of self-consciousness is a
significant component of enjoyment. This experience of losing a sense of
self-consciousness could also entail becoming very aware of oneself, to the
exclusion of all other disturbances. On reflection, the person may learn more
about herself by being fully immersed and totally conscious during the
experience.

This component of enjoyment, the loss of self-consciousness, could be
difficult for women to achieve because of what Berger calls the 'male gaze'
(1975). At the same time, this state of enjoyment could provide a release
from the male gaze and provide time-out from the outside world, time
when women could feel free to be themselves. Perhaps this is what the
women’s studies student was striving for when she stated in her health
contract diary:

My new goal to change behaviour is to retain a female sense of self. To keep my
own sense of self. My strategy to achieve this goal is to undermine the clarity and
the singular roles that are formed for females in a patriarchal culture (Sue, 1992)
[italics added].

And Radway (1984) says:

Women are able to lose themselves in a book, it supplies them with an important
emotional release that is proscribed in daily life because the social role with
which they identify themselves leaves little room for guiltless, self-interested
pursuit of individual pleasure (p. 95-96).

The enjoyment state could therefore be a state in which a person is unaware
of how others and the world are perceiving them; an opportunity to learn
about themselves; an experience where they have a sense of control and are
engrossed in the flow of the activity/thoughts. There follows a further
elaboration of Csikszentmihalyi's flow model which he uses to explain
enjoyment.
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The notion of flow

Flow has its roots in the humanistic approach to psychology, which emerged
in the United States during the 1950s and 60s. Psychologists such as Maslow
(1968), Horney (1966), Perls (1973), and Rogers (1961) were interested in what
constituted healthy behaviour, as opposed to the previous focus on
abnormality, deviation and illness. They were concerned with
understanding and developing a new philosophy of life that encompassed
the being-becoming, self-actualisation and peak experiences of Maslow
(1962); the becoming a person of Rogers (1961); and other theories of
personal growth. Some of the humanistic theories, including Maslow's
hierarchy of needs theory, have themselves been related to leisure by some
researchers (Betschild 1972; Farina 1980).

Csikszentmihalyi's (1975) research into some of the positive aspects of
human experience - joy, creativity and the process of total involvement
with life which he called 'flow' — then built on the work of those theorists to
explain the meaning of enjoyable experiences. He was interested in learning
more about activities which are enjoyable in themselves and the form of
motivation that was present during these activities. Csikszentmihalyi's
(1975) goal for an early study was to "understand enjoyment, here and now...
as an ongoing process which provides rewarding experiences in the present”
(p- 9). By studying groups of people engaged in so-called autotelic
(intrinsically motivated) activities, including men and women-rock-
climbers, chess players, modern dancers, a description of what enjoyment
consists of emerged. The participants in these activities all gained a unique
experience, one that: was intrinsically rewarding; was of complete
involvement; presents constant challenges; makes full use of the skills
required: and offers no time to get bored or to worry about what may or may
not happen. He called these macro or deep flow activities, in that
participants in these activities became completely involved to the exclusion
of any outside disturbances. This was the "peculiar dynamic state — the
holistic sensation that people feel when they act with total involvement” (p.
36) that Csikszentmihalyi called flow.

The model of flow

The flow model is a way of viewihg the process of total involvement with
life where there is an integration of the whole being. In flow, people become
involved in some experience or activity to such an extent that they are
unaware of time and outside disturbances; they are completely immersed in
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the here and now. Whitehead (1990) suggests that, while being involved in
some form of movement people who are fluent in the movement can find
themselves caught up in the total involvement of the situation.

"Perhaps the clearest sign of flow is the merging of action and awareness"”
(Csikszentmihalyi 1975, p. 38), where a person is aware of the actions but not
of the awareness itself.

When the flow model is applied to a person's experience of an activity the
quality of the experience might be a more valid guide than the characteristics
of the activity. For example in the activity of driving, depending on the
purpose, perhaps driving to a difficult job (a stressful, anxious experience) or
perhaps driving to the beach for a swim (relaxing and enjoyable), the quality
of the activity (driving) may be a better measure of whether driving per se is
enjoyable.

An important aspect of optimal experience or flow is that the challenge of
the activity matches the skill of the participant; it involves:

a sense that one's skills are adequate to cope with the challenges at hand, ina
goal-directed, rule-bound action system that provides clear clues as to how well
one is performing (Csikszentmihaly 1990, p. 71).

Where the challenge is too great a sense of anxiety and frustration occurs but
when the challenge is insufficient boredom results.

Studies on flow

In his early research Csikszentmihalyi (1975) also investigated flow patterns
in everyday life. He was interested in whether the small routine behaviour
patterns, for example daydreaming, smoking or doodling (microflow
activities), could be included in his flow model. Because he found they had
the potential to be as intrinsically rewarding as deep-flow activities, he
suggested that "flow exists on a continuum from extremely low to extremely
high complexity" (p. 141). In one of the few studies that researched age and
gender differences in flow, Csikszentmihalyi was interested to find out if
men and women differ in the microflow activities performed during the day
to structure their everyday experiences (p. 142). His sample consisted of 20
university students (11 men and 9 women). When analysing the sex
differences that emerged he commented that they were "few and rather
stereotypic” (p. 151). His conclusion was that because they were from a
"sophisticated urban university" these students were "as free of sex-role
limitations as one can be in our society" (p. 151).

43



A further study investigated the profession of surgery where it was found
that surgeons enjoy their work. They described their experiences in terms
almost identical with those used by rock climbers and chess players. This
latter example suggests that the flow model can be applied to activities that
are not necessarily associated with leisure. Also, if a person receives greater
satisfaction and intrinsic rewards from waged work, the distinctions between
work and leisure make little sense.

Rathunde (1988) conducted a study of flow with teenagers in the United
States. He identified five characteristics in the family context that promoted
optimal experience/flow. These were firstly clarity: the teenagers know what
their parents expect from them; no ambiguous messages are given.
Secondly, centring: do the children perceive their parents to be involved in
their everyday feelings and experiences or are the parents always thinking
about their future and about them getting a job? Thirdly, choice: having a
variety of choices while knowing the consequences if they are 'breaking
parental rules'. Fourthly, commitment and trust: knowing their parents will
support them in their chosen interests. And lastly, challenge: having a wide
range of 'increasingly complex opportunities' available to them. The extent
to which these characteristics feature in a person's teenage years would
appear to be important in determining their ability to experience flow as an
adult.

Flow and gender

In the introduction to a section on 'Varieties of the flow experience' which
includes research by a number of academics on Japanese motorcycle gangs,
elderly Korean immigrants, flow and writing and flow in solitary ordeals
Csikszentmihalyi and Csikszentmihalyi (1988) suggest that there is a
common theme and state:

Regardless of gender, age, ethnic or cultural origin, enjoyment is the same
everywhere, and it is made possible by the same configuration of subjective and
objective conditions (p. 85).

Csikszentmihalyi used a wide range of participants in his studies.
Unfortunately, however, he appears to have assumed that women and men
have similar opportunities to express and enjoy themselves and to indulge
in creativity. In this a 'masculinist world view' is evident (Stanley & Wise
1993). In fact women are still oppressed and their experiences and
opportunities are not necessarily the same as those in the dominant group.
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In one of the few studies of flow that have been done exclusively on women
by women, two social psychologists, Allison and Duncan (1988), investigated
flow and anti-flow in professional and blue-collar women. Anti-flow was
the term used to describe the women's experiences in which they had the
greatest sense of boredom and or frustration. Their results showed that both
groups of women had "intense flow experiences when interacting with
other people, especially with their own children" (p. 136). Differences
between the groups related to the setting of their flow experience: the
professional women claimed "to experience their greatest sense of flow at
work [paid]; whereas blue-collar women experienced flow predominantly at
home and in leisure” (p. 132). The experiences that produced a sense of anti-
flow were ones where the tasks were "tedious, simplistic and repetitive" (p.
135). Not surprisingly, blue-collar women who did assembly line work
found that boredom was their greatest enemy. Many of these workers
became frustrated with their supervisors who were often incompetent and
overbearing, with the result that they experienced a lack of control and little
challenge, the antithesis of flow.

Allison and Duncan concluded that the information they received from the
women indicated the "complexity of human experience and the challenge
they pose for understanding enjoyment” (p. 137). As their research on flow
was based on the traditional understandings of work and leisure, their study
was not able to illuminate the range of ways that women experience
enjoyment but they showed women experiencing flow in work and non-
work situations.

Unfortunately much flow research to date has added little to our
understanding of this experience for women. Most studies of 'flow' (like
early studies on leisure) have been androcentric, with male researchers
concentrating mainly upon male experience. However the flow concept
would appear to provide a different way to understand enjoyment. "Flow
can happen anywhere, at any time, provided that the person's capacities and
the opportunities for action in the environment are well matched"
(Csikszentmihalyi & Csikszentmihalyi 1989, p. 85).

This study is concerned with how midlife women view their lives and how
they enjoy themselves. The following section provides an overview of
research on midlife women including the problems with the stereotypical
view of midlife women as being constrained by menopause and 'over the
hill'. Other views are presented that give a different perspective on middle
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age women, showing them taking control and making changes with over
half a lifetime ahead of them.

MIDLIFE WOMEN

The 1970s were a time when many changes in social patterns and policy
issues were taking place, especially for women, with second-wave feminists
demanding change in all spheres of life. Women were entering, or re-
entering the labour market during their middle years (Beechey 1986),
returning to study (Alington & Troll 1984) and "there was a new mix of
education, work and leisure throughout the life span” (Brim 1982, p. vii).
Research on the lived experience of women, including midlife women, was
beginning to emerge. During this time ‘Midlife crisis' (Bates & Hathorn
1987) 'suburban neurosis' (Macdonald 1972) and the phenomenon of the
'empty nest' syndrome (Fiske 1980) were being named as problems related to
stress and rapid change. The success of Sheehy's first book Passages (1976),
indicated increased interest in these questions of how adults live their lives.
Giele (1982) provided some of the first feminist analyses of midlife women,
being concerned with the way women were frequently "under-represented
in studies of work and adulthood ... and [asking] why work was given so
much more emphasis than leisure or family life." (Brim 1982, p. viii)

Midlife has been understood or viewed in a number of ways: as an age, a
stage of life, in terms of cultural differences and from the standpoint of those
in midlife, as well as others observing. The first two phases have been the
predominant approaches supported by research methodologies that rely
upon positivist methods. These approaches have placed midlife in a
sequential order — after a certain age/stage there is midlife — an approach
that affords little recognition of the individual's own perception of their life
and does not take into account the "cultural specificity of experience, and
thus with the medium through which all experience is channelled - the
body/mind/emotions" (Stanley & Wise 1993, p. 193).

During the last decade, due largely to demographic shifts in the population
structures of Western societies with increasing numbers of people living
longer and the ageing of the first generation of post-1960s women's
movement activists, there has been a noticeable increase in interest amongst
feminists in the health and wellbeing of midlife women. "This new area of
research" (Unger & Crawford 1992, p. 280), recognised in the 1980s by Doress
and Laskin of The Boston Women's Health Collective in their book entitled
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Ourselves, Growing Older: Women Ageing with Knowledge and Power
(1989), has now taken its place as a key issue in feminist journals. For
example, it was the theme of Volume 14 of The Psychology of Women
Quarterly (1990). The editors for that issue, Fodor and Franks, were both in
midlife and wanted to bring "a new perspective to theory, research, and
practice with older women" (p. 447). They were concerned as to whether the
dominant themes in the literature to date on midlife, in which it was
presented as something to be feared, in the sense of loss of youth and
opportunity and of being overwhelmed by the ageing process, gave a true
and realistic view of midlife for women. Perhaps, they argued, it is more:

a new prime of life, a time for renewal, getting rid of youthful preoccupations
with appearance and body, a time to seek out new challenges, valuing wisdom,
maturity, and new possibilities for growth and change? (p. 447)

The papers mostly focused on mainstream, white, American women. These
women, now at midlife, are part of the cohort who experienced the effect of
the second-wave women's movement on the way they viewed their roles
and their lives as a whole. As young adults they were "in the vanguard of
the changes in the culture; they joined consciousness-raising groups, altered
gender role assignments, and sought out further education and careers"
(Fodor & Franks 1990, p. 446). The changes that occurred have had far-
reaching effects, and the papers presented would appear to suggest that
midlife may indeed be the new prime of life.

Views of ageing

In Western society age has a significant effect upon an individual's role and
social status. There is also a long legacy of ageism with negative stereotypes
about growing old. As Copper (1986) comments:

the midlife woman, in her rage and fear, may unconsciously discharge all kinds of
covert aggression against the old woman as the personification of what is
threatening her (p. 48).

As they grow old women's lives and experiences are invariably
misrepresented and undervalued and there are conflicting views about their
position in society (Scutt 1993; Bernard & Meade 1993). Because women's
roles and status have traditionally been based on their reproductive
functions a double standard of ageing still operates. Women are regarded as
being in decline by the time they reach menopause after their child-bearing
years having finished, whereas middle-aged men are considered to be in
their prime of life (Sontag 1974).

The media and society in general maintain a view of older women as being

incompetent: their ideas are not worth listening to and they are not an
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authority on any subject (especially economics, politics and/or cultural
issues). Growing old means facing up to ageism and for women this is
"firmly embedded in sexism - an extension of the male power to define,
control values, erase, disempower, and divide" (Copper 1986, p. 47). Social
attitudes portrayed in the media and elsewhere thus challenge the midlife
woman's ability to maintain a self-image that is positive. While they still
feel like the same person and as evidenced by the common adages 'You are
only as old as you feel', and 'T don't feel any older' these women are
confronted with the changed perceptions of other people (Coney 1991).
Because these women are judged by their age, they feel pressured to conform
to a social stereotype that dictates how they behave, look and dress.

"You don't look your age', ‘She's 55 but doesn't look a day over 40, are also
common phrases which many people, but particularly women, have to
come to terms with when they reach midlife. Women grow up with the
constant concern of being looked at and judged by their appearance.

"Women watch themselves being looked at, the surveyor of women in
herself is male: the surveyed female" (Berger 1975, p. 47). Thus for women,
who according to Berger's male gaze are forever pursuing youth/beauty, to
be seen as being younger than their chronological age is considered an asset.
These phrases are a form of 'age passing’, passing for 'young enough', which
is part of most women's experience (Copper 1986).

The ideological construction of the middle-aged woman as being finished at
40 (Gergen 1990), infertile and menopausal, is a very Western view of
women and ageing. Youth culture is viewed as the ideal and those who do
not conform to a youthful image are discounted. Not all societies disregard
and negate the dignity and wisdom of older women. In traditional
Aboriginal culture, for example, the notion of the wise old woman is
accepted and to be called an old woman is a mark of respect (Bell 1983). In
that culture it is the middle-aged women who are accepted by the men as
being able to act with authority (Scutt 1993). In traditional Maori culture,
older women come to be "respected as Kuia as they demonstrate their
willingness to be involved and take responsibility in community and tribal
affairs” (Potter 1991, p. 10).

The medicalisation of menopause

Menopause has an aura of mystique about it because it is an experience that
the individual woman faces by herself. In many cultures birth, death and a
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girl's arrival at puberty are acknowledged in various ways by others and, for
the majority of women, marriage and childbearing involve rituals to
celebrate the traditional functions of being a woman. But as Ballinger and
Walker (1987), surveying many cultures, comment:

Very few cultural rites celebrating menopause are known to anthropologists. This
is remarkable since it is the only major physiological and social change that is
rarely marked by 'rites of passage’ (p. 1.).

Why is menopause ignored in this way? Is it because it can be seen as a sign
of the end of a woman's reproductive role and therefore the end of what has
been viewed as the most important of female functions, that of bearing and
nurturing children. Another explanation is that, as many feminists reaching
this stage have found, it is hard to know when it has begun because of the
uncertainty of the final monthly period, so an occasion rarely presents itself
as the time fo rejoice (Greer 1991).

The specific health concerns of midlife women were also largely ignored
during the 1970s and early 80s. Despite all middle-aged women experiencing
menopause in some form or another, it was rarely addressed by the
women's health movement. In Australia and New Zealand, for example, it
fell to a few women (usually post-menopausal themselves), to run support
groups for menopausal women in women's health centres. The neglect of
this area was linked to the general disregard of ageing as a subject worthy of
analysis (Bernard & Meade 1993). It was also related to the way the medical
profession traditionally viewed midlife and, by association, menopausal,
women.

As Greer (1991) one of the doyennes of second-wave feminism, states, when
discussing the issue of men defining women's experience:

male researchers remain attached to a view of menopause as catastrophe despite
the necessary conclusions from their own research [that] indicates an emotional
loading that they themselves are unable to let go (p. 19).

Having felt at a loss and rather powerless to 'treat’ midlife women with
their pre/peri/post menopausal 'symptoms’, the medical profession
prescribed tranquillisers and suggested that the women were neurotic; it was
deemed to be "all in their heads" (Coney 1991).

While menopause is, in fact, a normal physiological process, it is regarded by

many health practitioners as an illness. Indeed, a 1981 World Health

Organisation report entitled 'Research on the menopause' defines

menopause as an ‘oestrogen-deficiency disease’. As Broom comments,

"writing about menopause is writing about degeneration and malfunction”
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(1991, p. 55). The emphasis in many texts is on the negative aspects of
ovaries ‘'failing' to produce sufficient hormones. Writing from a feminist
viewpoint Martin (1987) metaphorically describes this as "the breakdown of
a system of authority” (p. 42). Descriptions in medical texts of the
physiological changes during menopause use words such as ‘fail’, ‘falter’ and
‘decline’; ovaries are said to cease to respond and fail to produce. Menopause
is thus presented "as a process of breakdown, failure and decline" (p. 43).

Greer (1991), satirises the medical approach

Let the Masters in Menopause congregate in luxury hotels all over the world to
deliver and to harken to papers on the latest astonishing discoveries about the
decline of grip strength in menopause or the number of stromal cells in the fifty-
year-old ovary; the woman herself is too busy to listen. She is climbing her own
mountain in search of her own [well] won horizon, after years of being absorbed
in the struggle of others...The truth is that fewer women come to grief at this
obstacle than at any other in their tempestuous lives, though it is one of the
stiffest challenges they ever face. Their behaviours may baffle those who have
unthinkingly exploited them all their lives before, but it is important not to
explain, not to apologise. The climacteric marks the end of apologising. The
chrysalis of conditioning has once for all to break and the female woman finally
to emerge (p. 439-440).

Women who seek advice and help from the medical profession are often
provided with explanations that are based on these images of apparent
disintegration and include these graphic terms; some develop a very
negative view of their bodies and a fearful aftitude toward menopause.

Coney (1991) argues that midlife women are a ‘sought-after commodity’
because the midlife woman "now has her very own disease — oestrogen
deficiency syndrome — specific to her sex and time of life" (p. 16). The
emergence of a cure in the form of hormone replacement therapy (HRT) has
enabled the medical profession to regain a sense of power and control over
midlife women; they prescribe HRT and other drugs as the ‘answer' (Coney
1991). HRT is seen as the 'wonder drug', providing the solution to
menopausal 'symptoms’. This is in spite of the fact that evidence about its
effectiveness and suitability for menopausal women is conflicting and
confusing (Bernard & Meade 1993).

While women are supposedly given a choice as to whether they wish to take
HRT or not, feminist researchers are critical of this claim; they suggest that it
is deceptive because the information about HRT is confusing, and because
of the way the market has constructed women's needs to ensure that

menopause 'symptoms’ appear to need medical intervention (Coney 1991;
Broom 1991).
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A social model of health and wellbeing that takes into account all aspects of
midlife women's lives presents a very different view to that prescribed by
the bio-medical model, where health in midlife is contained by the
menopause. Studies by feminists, including Coney (1991), Barnett and
Baruch (1984) in the United States and the Society for Research on Women
(SROW) (1988) in New Zealand, have shown that midlife women are not
overly anxious about menopause.

Based on written submissions and interviews with midlife women, Coney
(1991) reported that "virtually none of the women [she spoke to] was
especially concerned about menopause” (p. 41). Although some aspects of
getting old — wrinkles and middle-aged spread; the effect of negative social
attitudes; sexuality issues; the social unacceptability of older lesbians; and
'Tunning out of time' — were of varying degrees of concern to these women,
the empty nest syndrome was seen to be of no importance and coming to the
end of their reproductive years was regarded by many as a positive event.

Similarly to Coney, in a study entitled 'Mastery and pleasure: A two factor
model of wellbeing of women in the middle years' Barnett and Baruch
(1984) found that the women’s menstrual status (whether pre-menopausal,
menopausal or post-menopausal) was irrelevant to their level of wellbeing
and that the empty nest was of no importance. In this sample of white
women living near Boston it was found that their greatest pleasure was
derived from the combination of being married, with husband present, and
high status employment.

The SROW (1988) study entitled ‘'The time of our lives' surveyed 500
midlife women between the ages of 35 and 60 years, living in a city in New
Zealand. The women who volunteered to take part in this study tended to
be better educated and in higher socio-economic groups than midlife
women in general. The researchers were concerned with a range of health
and lifestyle issues pertaining to midlife women, including physiological
aspects of health, the menopause and associated changes of ageing.

The findings were divided into two broad categories: the general happiness
of the women in midlife, and more specific health issues such as pre-
menstrual tension; post-natal depression; gynaecological surgery and the
menopause. The researchers comment that the results do not support the
stereotype of midlife women feeling depressed and aimless as a result of

51



children leaving home and the loss of the motherhood role. While this
study does not actually show women having the time of their lives, as the
title suggests, it is a significant piece of research, that has been done by
women about New Zealand women, and specifically addresses the issues of
midlife women's health and wellbeing.

Other views on midlife

"Women's lives are constructed of changes so vivid that they might well be
called metamorphoses" (Greer 1991, p. 55). As the following discussion
shows, midlife women would appear to be resisting the traditional view of
ageing as being a time of endings, stagnation and loss of important roles and
connections. Texts instead are indicating that they are not necessarily
constrained by their health, or by decreased energy or physical ability; rather
they are finding that their lives can be enjoyable, healthy and positive.
Margaret Mead, as her daughter Catherine Bateson (1989) explains, believed
that all women whether they have had busy multiple careers or are reviving
old interests after decades as homemakers, have a hidden resource of energy
and vitality for their later years that she called ‘post-menopausal zest'.

Amongst the research on midlife women over the last decade there have
been an increasing number of studies and publications on lesbians and
middle age (Sang et al. 1991; Macdonald & Rich 1987; Johnson 1991). Some
women discover lesbianism in midlife and many have chosen to make
significant changes in their lives to adjust to their new found sexuality
(Kirkpatrick 1989; Charbonneau & Lander 1991). This cohort of women, who
had spent half their lives considering themselves to be heterosexual, who
had been married and often had children, finally, because of a series of
events or experiences began to question their sexuality. The women's
movement also provided the opportunity for women to question their lives
from a different perspective. Charbonneau & Lander (1991) found in their
study that although each woman had her own story, a common theme that
emerged was the distorted view of lesbians that many had previously held;
"most of the women [had] assumed that lesbians were so foreign that there
could be no possible connection” (p. 40). Becoming a lesbian often provided
a network of women friends that were previously not available. This could
also provide the opportunity for enjoyable social occasions with older
women who were not restricted by gender stereotypes.

Carolyn Heilbrun (1988) believes as one gets older and "death sharpens life",

women should "be reborn". They should question everything they do such
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as social'arrangements or family duties, and insist on an intensity in their
lives, and not do things just because they have always done them. For Greer
(1991), life clearly has been sharpened. She asserts that:

I am aware of my mortality as I never was before I was fifty. I do not squander
my time now; I would never dream of bartering an hour of a spring morning to lie
in bed. If I am sleepless I go out into the darkness to join the short-lived jubilee of
the other creatures ... The best time in life is always now, because it is the only
time there is. You can't live regretting what's past, and you can't live anticipating
the future. If you spend any amount of time doing either of those things you never
live at all (p. 434-5).

Steinhem, a feminist activist for over 30 years, in Revolution From Within:
A Book of Self-esteem writes about her long quest for self-esteem. She
emphasises the importance of 'finding ourselves', and in the process of
writing and finding herself, as a woman in midlife, she says:

Think of the joy of self-discovery: solving a problem, making a bookcase,
inventing a dance step, losing oneself in a sport, cooking for friends, writing a
poem - all by reaching within for a vision and then making it real (p. 267).

Greer (1991) talks about midlife women finding their own means of
fulfilment. She discusses the significance of friendship for some older
women and how the experience of solitude brings liberty for others. She also
cites the stories of women who have chosen isolation and adventure, for
example:

Helen Thayer at 52 skied to the North Pole with her dog. She pulled a 160 pound
sled for 27 days and 345 miles. Thayer courted annihilation, and several times
must have thought she had found it; she emerged reborn (Greer 1991, p. 56).

Friedan (1993), who is now in her late sixties, has never felt so free. In her
book The Fountain of Age she discusses issues of ageing. While her research
is more concerned with women over sixty-five, her findings are likely to
have some relevance for midlife women too. She presents a positive view
of ageing, challenging the "age mystique" and stressing the endless |
opportunities and adventures for older people, "as long as the energy flows"
(p. 614).

Another positive example of midlife women and their 'emerging selves'
comes from Rogers (1980); who wrote about her experiences between the
ages of 40 and 50. During this time she moved from being a woman
"struggling and fighting for "The Right To Be Me" " (p. 9), through a
journey of discovery of her self as a woman, an 'opening process' that
allowed her "to find new pathways of energy" (p. 166). That process has
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enabled her to tune in to her intuition and provided her with a new lens
through which to view the world.

Other texts celebrate women 'coming into our fullness' (Rountree 1991) and
include interviews and accounts about women who have chosen to break
out of traditional middle-age patterns. Two recently published books on
midlife women's experiences in New Zealand (Gray 1991), and the United
States (Vickers & Thomas 1993) feature women who have taken on new
challenges and made creative choices in midlife. Gray provides stories about
women who have made major changes in their lives. The reasons for these
changes included: being dissatisfied with their previous situation; having a
burning ambition they wanted to fulfil; and being forced into new ventures
by circumstances beyond their control, for example illness, breakdown of
marriage or financial pressures. These women were in the process of
resisting "growing old gracefully" and were becoming artists, writers,
runners, divers, businesswomen.

Vickers and Thomas (1993) also collected stories of women between the age
of 40 and 50 years. They found that these women, while not necessarily
having a midlife crisis, were in the process of having "a midlife reckoning
experience"” (p. 2) that may have taken several years. Vickers and Thomas
likened it to "waking up at midlife" (p. 2). The real crisis for these women
appeared to be a "crisis of identity and meaning" (p. 3), which was
sometimes painful, but in most cases resulted in the women "feeling more
alive as we considered the changes we were in the process of making" (p. 2).
Creativity in various forms appeared to be the way these women overcame
these crises. Women undertook artistic endeavours such as pottery and
painting; became involved in new work and/or new affiliations which
provided them with a sense of personal power and fulfilment; or developed
their inner life with time for reflection and letting go. Whichever choices
they made they became more "comfortable with who they are” (p. 4).

In Australia, Macdonald (1992) has written an account of her involvement
with a group of older women who regularly attended a self-help
hydrotherapy and massage group in a suburb of Melbourne. It was a journey
of women who were empowering themselves in the company of strangers
and using the pool as the catalyst. Scutt (1993) too has collected a series of the
stories of women in their fifties and sixties who have talked about their
experiences. These women gave accounts of their lives which provided a
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view of strong, wilful, creative women who were "growing older
gloriously” (Scutt 1993).

Kent (1994) found, in her study of women's experiences of menopause, that
midlife women value their ability to meet new challenges successfully; they
become empowered by their growing awareness that they have the skills and
confidence to try new experiences and activities and take more control in
their lives. Like Vickers and Thomas, Kent ascertained that creativity
featured for women as a way of becoming their own person. She also noted
the importance women placed on having "the time, space and privacy to
engage in things as they wanted" (p. 105).

The women portrayed in these texts, as well as the second-wave feminists
(for example Greer, Steinhem, Friedan) as they became middle aged have
begun then to challenge the stereotypical views of women in midlife being
‘over the hill' and 'non-productive’. Rogers (1980) has reframed the cliché:

We are "over the hill". That is we have worked hard as mother, as volunteer, as
the power-behind-the-throne, and as professionals. We are tired of inequality.
We have climbed that "hill". And now we are at the top looking over to our
futures...Life is exciting if we understand ourselves and our society, drop our
fears and walk on...(p. 196).

These women have used their own experiences as a baseline and begun to
question the ageist and sexist attitudes and assumptions about midlife and
older women. By retelling women's stories they provide evidence of
women who are resisting the repressive and ageist discourses prescribed by
society and who are choosing to enjoy their lives (Wearing 1992b, 1994).
These women (among others) are asking, 'what is a meaningful life for
midlife women?' and how can we become the 'women we want to be?'

Midlife for women is apparently not necessarily restricted by menopause.
For many it is a time to make new starts and positive changes: to get a
different perspective on their lives; to re-evaluate priorities; to take the
initiative to change old habits and patterns. By examining the various
aspects of midlife women's lives (such as health, the body, enjoyment,
leisure, relationality) in a more holistic way, rather than viewing or
researching them in isolation, a model may be developed that takes account
of their lives as a whole. Such a model would incorporate aspects of leisure,
health and wellbeing into a framework which relates to the women's own
lived experience.
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CONCEPTUALISING WOMEN'S LIVES
HOLISTICALLY

Because the traditional approaches to leisure did not appear to be
appropriate for understanding leisure, feminist leisure researchers, (Deem
1988; Wimbush & Talbot 1988; Green et al. 1990; Scraton 1994; Henderson et
al. 1996) and feminists in the women's health movement (Lupton 1994;
Martin 1987; Ripper 1994; Broom 1991) stress the importance of looking at
women's lives as a wholé "with leisure implicitly a part of women's social,
economic, physical and cultural worlds" (Scraton 1994, p. 258). As well as
these holistic dimensions it is also necessary to take into account other
components of women's lives. These include health which encompasses
physical, mental, emotional and spiritual dimensions of wellbeing as well as
sexuality (Williams (Betschild) 1979; Bernard & Meade 1993). It is also
important to acknowledge the central role that women's friendships and
relationships play in their lives (Bella 1989; Woodward & Green 1990;
Henderson et al. 1996). By using a holistic approach, leisure can be seen to be
an integral part of all of women's life experience and not a separate entity, as
portrayed in the traditional dichotomy of work/leisure.

Three interconnected aspects of an holistic approach are presented in the
following section. The first is the notion of 'relationality: one of the
characteristics of women's lives, it involves an understanding of
relationships and the way these are built and expanded through women's
everyday activities and experiences. The second is the concept of a 'flow
lifestyle' in which people’s lives are lived as a whole, seamlessly. Lastly the
notion that women engage in the act of 'composing their lives' is presented.

Relationality

Relationality refers to the "consciousness of the necessary interdependence
of human beings, to a sense of connectedness to others...for the
maximisation of well-being for all persons ... " (Wine 1982, p. 68).

Wine, a psychologist, developed this term to contrast with the individuality
principle that underlay malestream psychology's models of man. She was
critical of feminist psychologists' early work that was mainly concerned with
countering the androcentric research that positioned women as inferior
because they differed from the male standard. The development of a
woman-centred perspective of female experience by feminist psychologists
has begun to address women's interpersonal orientation in terms of their
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qualities of nurturing and sensitivity, and has challenged the devaluing of
these qualities in malestream psychology.

Feminist psychologists, including Miller (1990) and Chodorow (1978), have
provided alternative models for understanding the development of gender
differences which challenge androcentric notions of a separated sense of self.
They present a more gynocentric model based on a connected self, which
reflects the interdependence of human beings in relationship and
acknowledges the responsibilities of caring (Wine 1982). Women do not, it
appears, exist on their own as separate definable entities, but primarily in
relation to others (Miller 1990).

Women’s friendships and relationships appear to have different qualities
from those of men. They are more empathetic and altruistic (Mackie 1983).
The principle of relationality provides a better understanding of the lived
experience of people's lives where:

the meaning of the activity is in one's relationship to those with whom one is
doing the activity ... not in the activity itself~whether it is washing dishes,
playing squash, or reading aloud-but in the context of relationship and
responsibility (Bella 1989, p. 168).

This approach challenges some of the traditional understanding of the |
meanings of leisure, especially freedom from obligation, such freedom has
little value or relevance to women who understand that relationships entail
responsibility.

Women's roles, for example, daughters, wives, mothers, aunts or
grandmothers, also involve relationality and responsibility. The
stereotypical role of women as carers and supporters and partners of others
situates them in "caught caretaker” roles (Truchses 1985) rather than
identifying themselves as people in their own right (Miller 1990). These
roles that women find themselves caught in may inhibit women's ability to
acknowledge their value and right to make choices about their own lives as
independent people. However research has shown that women get
enjoyment from the fun of others, their children and/or spouses, for
example, Gilligan (1987). The question remains do they choose to be
involved in enjoyable activities for themselves?

In a Canadian study of women's leisure in a small country community,
Hunter and Whitson (1991) observed that the women did not relate to the
traditional concepts of leisure but, when asked to talk about experiences that

gave them 'happiness, fulfilment or pleasure (i.e. without using the word
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leisure’)’ (p. 223), they spoke freely about their lives and the relationships
and activities that brought them pleasure. Many of the women said that
what made leisure meaningful for them "was precisely the shared good
times that made friendship and family real and happy experiences rather
than empty words" (p. 231).

Hunter and Whitson also noted that these women:

often spoke thoughtfully and freely about concepts like wellbeing, and about
achieving a different balance in their lives between facilitating the happiness of
others and doing things for themselves (p. 219).

They were also seen to be actively negotiating their own power and
managing the inherent constraints and oppression associated with familism
and patriarchy. This study would appear to support Bella's argument that
"the organising principle of women's lives...is "relationality™ (Bella 1989, p.
173).

A flow lifestyle

As well as identifying flow experiences Cskszentmihalyi also explored the
possibility of a flow lifestyle. He acknowledged that flow as a way of life has
the potential for being a continuing flow experience although he considers
that flow experiences for most people and most cultures are few and far
between in everyday life. "Everyday experience is characterised more by
listless, low-level involvement interrupted by constant distractions, by
boredom, and by periods of worry" (Csikszentmihalyi 1988, p. 183).

The social and cultural systems that exist in the 1990s in Western societies,
where satisfaction and fulfilment rely inevitably on extrinsic rewards, are
not apparently conducive to living a flow lifestyle. In the few studies related
to a flow lifestyle it is therefore not surprising to find that indigenous,
traditional and migrant groups are featured.

In a primitive culture that is well adapted to its environment it could be
possible for the people to be in flow most of the time. An illustration of this
is provided by Csikszentmihalyi (1990), and concerned Canadian Indians in
the Shushwap region. They evolved a system to enable their culture to
balance challenge and skills and moved their entire village every 25 to 30
years because the elders felt that: "at times the world became too predictable
and the challenge began to go out of life. Without challenge, life had no
meaning" (p. 184).

Fave and Massimini (1988) have studied traditional cultures, such as that of
a Northern Italian Alps community, where lifestyle is perceived as a whole
58



rather than being divided into segments of work, leisure and maintenance.
They demonstrated the "deep integration between [the experience of] flow
and everyday productive activities achieved in traditional cultures” (p. 196).
When Serafina Vinon (76 years old), one of the members of the Alps
community, was asked what she enjoyed doing most in life, she had no
trouble answering:

milking the cows, taking them to the pasture, pruning the orchard, carding wool’
... in effect, what she enjoys most is what she has been doing for a living all
along. In her own words ‘It gives me a great satisfaction. To be outdoors, to talk
with people, to be with my animals ... Everything in nature keeps you company;
you see nature progress everyday. You feel clean and happy: too bad that you
get tired and have to go home ... even when you have to work a lot it is very
beautiful (Csikszentmihalyi 1990, p. 146).

When studying the life and leisure experiences and satisfactions of older
women from a variety of ethnic backgrounds (Italian and Greek — 9; Asian
[Vietnamese, Filipino and Chinese] — 9 and native born Anglo Australians -
6) resident in Australia. Hibbins and Watkins (1993) found that leisure was
incorporated into their lives; the women "did not compartmentalise their
lives and tended to see all aspects of life intermixing in a flow of existence”

(p.9).

In western cultures it is perhaps the subcultures that provide the best
opportunities for a flow lifestyle. These include the Amish and Mennonite
farmers in North America and perhaps the surfies in Australia. The world-
wide cruising fraternity of yachting are another example of people in the
flow. In a study of ocean cruising, Macbeth (1988) researched people who
chose to sail around the world for months or years at a time. They explained
that they wanted the opportunity to get away from their humdrum
existence, the alienating nature of life in cities and towns, the constant
deadlines, and to do something adventurous. The lifestyle of cruising fits
the flow criteria because it involves challenge, constant problem solving,
total involvement and the rewards are in the lifestyle itself. Studies of flow
have shown that a person is not necessarily constantly in a state of flow
throughout the whole experience, there are fluctuations of flow and
nonflow, a lifestyle that incorporates the flow criteria is possible (Macbeth
1988). Life on board a yacht:

is dominated by the ultimate logic of nature, wherein each element of existence
flows and merges with each other element. There is a holistic and total
involvement with the process of living and being (Macbeth 1988, p. 220).
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The examples above provide support for the possibility of living life in an
integrated way where there is a sense of seamlessness; of having a flow
lifestyle. Although a flow lifestyle is not common, there may be many
individuals who aspire to this goal. A further insight into the way women
can view and gain control over their lives is presented below.

Composing a life

In her book Composing a Life, Mary Catherine Bateson writes about an act of
creation that engages all women, at various times, but perhaps particularly
in midlife: the composition of their lives. In midlife it is a process of
assessment and redirection that they can undertake with half a lifetime of
productivity ahead of them.

Composing a life entails women making decisions about how they want to
lead enjoyable lives. Bateson (1989) wrote about four midlife women and
one woman in her eighties who she described as artists. The women she
studied included herself, a black college president, a psychiatrist from a
Jewish family, a scientist and technical engineer and the eighty-year-old who
regards herself as a dancer. All five women had experienced supportive
childhoods, but as Bateson commented "all of us had experiences that
undermined confidence and aspiration” (p. 39). They married early, and
although four of them had children they all expected to continue with their
other work and involvements. All, however had "rather limited

- understandings of the puzzle this posed ... [and] all put the puzzle together
differently” (p. 51). They had lived and were continuing to live many lives
both personally and professionally, while facing change, discontinuity and
division of their energy.

By examining their achievements and how they fitted together, these
women had composed or begun to compose their lives. Rather than fitting
any "model of single-track ambition” (p. 15) that involves a fixed goal, they
appeared to regard their lives as being in a state of flux and were making
improvisations and changes appropriate for them in the 1990s. These five
women were putting together the various components of their lives, in
order to create, like pieces of a jigsaw puzzle, a complete picture of their life
world. This composing process involves a number of challenges: seeing the
many possible alternatives; choosing what is best for the individual;
assembling something new; and creating an innovative and integrated
whole. Composing a life involves "an opénness to possibilities and the
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capacity to put them together in a way that is structurally sound" (Bateson
1989, p. 63).

This way of regarding women's lives and experiences as an integrated
whole, rather than in a fragmented fashion, appears to be a way of placing
leisure, health, wellbeing and enjoyment in context. As her daughter,
Bateson developed Margaret Mead's idea of post-menopausal zest. The
combination of energy and experience creates the potential for midlife
women to develop new and different ways of living their lives.

ACCESSING WOMEN'S LIVED EXPERIENCE

Leisure research to date has demonstrated that leisure for women is a
complex, multi-faceted /layered (Green et al. 1990; Henderson 1991) concept
and requires an understanding of the whole of their lives not just in terms
of time available or activities, but incorporating all aspects of their lived
experience. To research aspects of women's lives (such as body, health, time
or leisure) in isolation not only reinforces these societal notions of a
fragmentation of women's lives, but also ignores the way in which women
construct their sense of self. Betschild and Simmons (1996) have argued that
health and leisure should no longer be regarded as discrete parts of women's
lives or be used by our culture to fragment women's lives further; each
needs to be viewed in the context of women's lived experience.

There is a need to develop a new research agenda which is based on the
everyday lives of midlife women and incorporates the ways these women
have discovered for living their lives and enjoying themselves. The
research needs to take account of the individual differences within this
cohort of women as well as identify any common experiences. An approach
that takes into account women's lives as a whole and not as fragmented
parts (Scraton 1994; Betschild 1995; Betschild & Simmons 1996) is required to
gain access to their lived experience whereby leisure can be seen as part of
their lifestyle and the research questions for this thesis can be addressed.

The research questions for this research include:

e How do midlife women enjoy themselves and what are the meanings of
these experiences? )

¢ Is Csikszentmihalyi's, theoretical model of enjoyment, the concept of
'flow’, relevant to this group of women?
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* Do midlife women relate to the concept of leisure as it is constructed in
Australian culture? Are their experiences related to popular notions of
leisure?

¢ What impact does menopause have on midlife women's health? How
does menopause affect their lives?

SUMMARY

There is a growing body of evidence, as referred to in this chapter, which
demonstrates the connections between various research disciplines.
Although leisure and health would appear to be an integral aspect of
women's lived experience it has not always been considered part of a
trans/multi discipline research agenda. Likewise, enjoyment and flow have
rarely been viewed as ways of accessing lived experience. This theoretical
framework has been developed to encompass the interdependence, rather
than the fragmentation, of these aspects of midlife women's lives.

Many midlife women have been inhibited by both age and gender but they
do resist the stereotypes traditionally presented in our society. Middle-aged
women are regarded as over the hill because they are past child-bearing age.
Despite these views, many women in midlife are reclaiming their lives and
independence and stepping into unknown territory, developing new skills
and taking on new challenges. It is only in the last decade, however, that
research has been conducted that demonstrates the extent of these changed
attitudes and behaviour.

A methodology is needed that facilitates access to midlife women's lived
experience and thereby helps to provide an understanding and a way of
conceptualising their lives holistically. An interactionist approach would
appear to be appropriate for providing the research data needed to develop a
theory that encompasses the personal experiences of women in midlife.
The following chapter describes the process of selecting an appropriate
methodology, a feminist phenomenology, to gain an understanding of
midlife women's lives.
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CHAPTER FOUR: METHODOLOGY
INTRODUCTION

The process of deciding on an appropriate methodology for this research
involved two factors: my first concern was that, as the researcher, I identify
myself as a feminist and therefore the approach would include feminist
perspectives. These concerns are developed later in the chapter. The second
was the need to choose a research methodology that would both enable the
participants to describe the meanings for them of their lived experience of
enjoyment, leisure and the menopause in midlife and also provide a
technique to interpret these descriptions.

Kent (1994) discusses the difficulties she had in reconciling her chosen
methodology (a phenomenological approach) with a personal feminist
perspective and her desire to make explicit a "feminist standpoint
methodology and how both could be shown to be integral to the way the
research was carried out” (p. 42). There is no apparent acknowledgement in
the philosophy of phenomenology of gender and sexual difference
awareness. This gender neutrality poses problems when the issue of
'bracketing’ is raised. Bracketing refers to the notion of
presuppositionlessness where predetermined beliefs about the phenomena
that is being researched are suspended. Because this feminist research was
conducted by a woman and has women subjects the notion of suspending all
my feminist consciousness when interviewing was almost impossible. I will
return to this dilemma later in the chapter.

This chapter focuses on a methodology which incorporates a

phenomenological approach informed by feminist theory. The specific

purposes are to:

* discuss the main research paradigms (including phenomenological and
feminist approaches);

* show that the techniques chosen to generate the data, are appropriate in
terms of the research issues.

THE RESEARCH PARADIGMS

Research paradigms or frameworks can be characterised according to the
underlying purpose of the research, whether this is to predict, understand,
emancipate or deconstruct (Schaffer 1994). A methodology refers to the
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philosophic framework, the fundamental assumptions and characteristics of
a human science perspective (van Manen 1990) and is a theory and analysis
of how research does or should proceed (Harding 1987). The methodology
needs to be chosen according to the purpose of the research to provide a
philosophic framework from which the researcher can choose an
appropriate method to conduct her study.

A research method is a technique (or way of proceeding) for gathering
evidence (Harding 1987). The two conventional methods used by researchers
to gather evidence are quantitative and qualitative. In terms of the different
research methodologies, researchers using a positivist approach would
employ a quantitative method to collect data while researchers using a
phenomenological, critical or post-structuralist approach would use a
qualitative method or a combination of both. Traditionally, quantitative
data have been seen as 'hard' and qualitative as 'real and deep’ (Fielding &
Fielding 1986). They illustrate different epistemological assumptions, on the
one hand a positivist approach which "sees a single unseamed reality
existing 'out there™ (Stanley & Wise 1993, p. 6) and on the other a
constructivist approach which attempts to interpret and define reality and
places the researcher as an active presence in the research. In practice these
two methods suggest different ways of collecting information, of "finding
out about the world" (Ripper 1992). Ripper also suggests that to emphasise
the differences constructs them as dichotomous and that perhaps they could
be best described as points on a continuum, or even phases in a cycle. She
further states that,

they can [and I would suggest should] be used in combination to complement
each other. This can be done so as not to compromise the goals or theoretical
assumptions of either approach (p. 1).

Fielding and Fielding (1986) also argue that,

ultimately all methods of data collection are analysed "qualitatively", in so far as
the act of analysis is an interpretation, and therefore of necessity a selective
rendering, of the "sense" of the available data (p. 12).

This research on midlife women is predominantly undertaken from a
qualitative approach to understand the subjective worlds of the participants
in terms of their lived experiences of enjoyment, health and wellbeing as
well as leisure. '
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CHOOSING AN APPROPRIATE METHODOLOGY

The main focus for this research is on the meaning of enjoyment to midlife
women and theories of health, leisure and enjoyment have provided the
theoretical framework and approach for the study. The methodology for this
research needed to take account of:

the degree to which leisure is in fact a multidimensional phenomenon taking place
against far richer horizons than heretofore dominant research models have
acknowledged, whether these horizons be defined, for example, in gender,
political, economic or cultural terms (Hemingway 1995, p. 34).

One of the major problems in the study of leisure has been the inability to
describe what it is that is being studied. "What may be perceived as leisure to
one person may not necessarily be leisure to another" (Henderson 1991). The
early concept of leisure that has been based on the male experience of free
time, after work there is leisure, does not 'fit' with the way women and
many men experience their lives (Deem 1988; Green et al. 1990). The word
leisure itself is also problematic in terms of whether it is appropriate to
encompass meanings which include fun and enjoyment (Podilchak 1991).
As Bella (1989) argues:

a new approach is needed, which will give primary importance to people's
understanding and perceptions of their own lives, rather than relying on
androcentric and dichotomous concepts such as work and leisure (p. 166).

Leisure, as previously shown, is complex and multilayered with each aspect
of the experience intrinsically linked to each other in an inseparable pattern
of meaning. The more traditional models of positivist/modernist thinking,
where a limited number of causal variables can be separately characterised,
are inadequate. It is not possible to assume that the experience of leisure
relates to a definite underlying reality which, given time, can be
characterised and presented in a mathematical form. These methods have
been challenged by some leisure researchers (Gunter 1987; Hemingway 1995;
Henderson 1991) who are exploring other alternatives to interpret and study
the meanings of leisure including post modernist approaches (Wearing
1994; Rojek 1996). In order to understand people's experiences of leisure, the
research method needs to aim at describing and explaining these
experiences. A radical departure from traditional methods is advocated by
Hultsman (1995), who uses Benjamin Hoff's The Tao of Pooh (1982) and
explores Taoism "to develop a broader context for understanding leisure
when thought of as lived experience” (p. 87). Howe (1991), in attempting to
get away from mass survey methods, suggests that the "intensive study of
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the particular leisure lifestyles of a few people” (p. 60) may be useful in
gaining a deeper understanding of leisure meanings.

The methodology selected for this research needed initially to enable

women to describe their own enjoyable experiences and subsequently for the
researcher to understand and elicit explanations of the meaning(s) of these
experiences. Research undertaken from a phenomenological viewpoint is
concerned with questioning the way people encounter the world and is
involved with the task of describing experience (Koch 1995). It would
therefore appear to be appropriate for this study because it focuses on the
participant's experience of the phenomena of enjoyment and leisure in their
life-world rather than on their particular actions or behaviour.

Phenomenological methods

Phenomenological research is based on lived experience and the questions
that are asked are designed to uncover meaning and significance of certain
phenomena (van Manen 1990), in this research, the phenomena of leisure
and enjoyment. The methodical structure of phenomenology not only
involves investigating experience as it is lived but also reflecting on the
essential themes which are characteristic of the phenomenon.

The data are obtained by using unstructured or semi-structured interviews
and these descriptive data are expressed in the participant's own words. The
status of these data is open to criticism by those who view qualitative
methods as being 'soft' and not capable of being quantifiable.
Phenomenologically-based work, although acknowledging difficulties in
claiming that the interview material is the participants' truth, has the
potential for being the most conscientious method for understanding the
meaning of the experience of the phenomena being investigated (Valle,
King & Halling 1989). It is a method of reflection, not from a specific
discipline such as psychology or sociology but as a way of understanding the
meaning of a particular lived experience (van Manen, 1990).

From a phenomenological perspective, it is possible to conduct research in a
structured way without having to convert it to quantitative data (Giorgi
1970). This method approaches validity from a more general perspective, "as
a conclusion that inspires confidence because the argument in support of it
has been persuasive" (Polkinghorne 1989, p. 57). In response to further
doubts that positivist researchers may have regarding the lack of rigour in
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the phenomenological method, Howe (1991) a sociologist who has used this
approach to leisure states that:

A tacit, intuitive analytical and interpretive process is not undisciplined ... social
science knowledge has three sources: reason, sense, and intuition. Each yields a
different type of understanding ... Leisure, as a multifaceted personal and social
construction, surely is a phenomenon that is well served by investigations that
offer each type of understanding (p. 60).

The final proof of success of this method is when a reader of the paper can
feel that "I understand better what it is like for someone to experience that"
(Polkinghorne 1989, p. 46).

The strength of the phenomenological method for research is that access to
"naive descriptions of personal experiences" (Giorgi 1985, p. 1) can be gained
from the respondents in their own words. The situated naive descriptions of
the respondent's life-world, the data, which can be obtained from
interviewing are then considered of primary importance in getting to know
how another person is experiencing their world. This experience, which
includes mental phenomena such as, dreams, memories and theories, is
unique and it is from this unique experience that phenomenologists and
phenomenological psychologists attempt to arrive at descriptions and
understandings concerning an individual's experience of the world (Spinelli
1989). Hagan (1986) considers that the use of a phenomenologically-based
approach to interviewing "restores interviews to a position of central
importance in research ... thus providing a main means of access to the
respondent's life world"” (p. 338). Other research inquiries into nursing and
health practices, have used this approach for understanding the
phenomenon of caring (Morrison 1992).

Phenomenological research by feminists

Open-ended interview research based on phenomenological methodology
has been used by feminist social scientists mainly in the area of women's
health, for example, to gain access to women's experiences of: determining
infertility and the social pressure to seek medical help (Sandelowski &
Pollock 1986); recovering from hysterectomies (Webb 1984); and the
perception of menopause as an embodied experience (Kent 1994). Feminist
sociologists Stanley and Wise (1993), suggest that a phenomenologically
based approach is ideally suited for the basic research still needed on
women's oppression. It also enables, in this research, midlife women's life-
worlds of enjoyment and leisure-like experiences to be analysed -
individually, taking into account the intersections of gender, ethnicity, age

and sexuality.
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Leisure research and the phenomenological method

Many leisure researchers in recent years have been dissatisfied with the
traditional methods that have been used to understand leisure. The more
traditional positivist methodologies in leisure research tend to pre-figure
the nature of the phenomena from the start when they structure the
research in terms of hypotheses that are then tested (Henderson 1991).
Hemingway (1995) asserted that empirically based research has "significantly
lost touch with the experience of leisure" and he states that some other
approaches "must be taken to study leisure in a way that reveals more of its
human fullness" (p. 33). Howe (1991) argues "for the use and
appropriateness of the phenomenological paradigm in leisure enquiry" (p.
60). She challenges the positivist methods that do not take account of both
the researcher's biases and the women's language other than that which is
verbal or written. To ignore other data that are part of the encounter, such as
body language of the subject and the researcher’'s own values, as though they
do not exist, is to raise questions about the credibility of the findings and
conclusions expressed when using these methods of research. The
researcher is part of the encounter and consideration needs to be given to
her role and the effect she has on the way the descriptions of the women's
experiences are related. Rather than ignoring this important factor in the
research process it needs to be acknowledged and recognised and then it can
be set aside for the purpose of the analysis. Ashworth (1996) acknowledges
these aspects and deems them important for an empathetic communication
from which the lifeworld of the participant can be ascertained.

Verbal communication is traditionally the main source of data but
nonverbal communications, such as observations of body language and
awareness of nuances of speech and expression, can be made which provide
a richer text for analysis (James 1986). With regard to using participants'
verbal descriptions of experiences, memories, thoughts and feelings this can
" be seen as a strength, but it also could be construed as a weakness, inasmuch
as it is difficult, perhaps impossible, to interview a person with poor verbal
skills and with low confidence in expressing her own feelings and ideas.
Reinharz (1992) also indicates some of the limitations of this technique
when interviewing and says, "feminist phenomenological interviewing
requires interviewer skills of restraint and listening as well as interviewees
who are verbal and reflective” (p. 21). It may therefore be the case that people
who volunteer to be interviewed are self-selecting according to the

confidence and ability they have to talk about their own experiences.
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FEMINIST APPROACHES TO RESEARCH

There are diverse views as to what constitutes feminist approaches to
research (Harding 1987; Reinharz 1992; Stanley & Wise 1993). These
differences revolve around what women researchers see as the main
purpose or objective of their research. The debates about feminism and
feminist methodology and the dilemma of one's discipline position are
illustrated in the following quote from Kitzinger (1990):

For me, being both a feminist and a psychologist means to be responsible to other
feminists for my psychology, and, equally to be responsible to other
psychologists for my feminism. To remain identified with each group, I need to be
able to offer something positive to each. To feminism I offer my analysis of the
dangers of psychobabble invading the women's movement, and my "insider’
knowledge of a patriarchical discipline ... To psychology I offer my analysis of
the role of rhetoric within the social sciences, a radical and social constructionist
perspective as an alternative to positivist-empiricist approaches, and my
“insider" knowledge of lesbianism and feminism (quoted in Reinharz 1992, p. 13).

Feminist Methodology

Feminists (Hartsock 1983; Haraway 1989; Stanley & Wise 1990; Harding, 1991)
reject the idea that traditional research methodologies are appropriate for
research on and for women. The traditional ways of doing research are
masculine ways which treat the male as the norm and often assume that
results obtained from male-only samples can be generalised to women. The
exclusion and/or distortion and misinterpretation of women's experiences
has led to women being "not only unknown, but virtually unknowable"
(Du Bois 1983, p. 105). Because of these issues, feminist scholars have
developed alternative and more appropriate techniques for their research.

Feminist methodology emerges from feminist theory and needs to take
account of the major tenets of feminism. These tenets include: the beliefs
that women are oppressed; the personal is political where power can be
situated in personal experience; and the process of consciousness-raising that
enables women to gain new understandings from new perspectives.

Grosz (1992) is concerned with the need to provide a multiplicity of methods
that enable a proliferation of voices, a non hierarchical structuring of these
voices and a plurality of perspectives and interests to be used in feminist
research.
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She states:

No one form would be privileged as the truth, the correct interpretation the right
method; rather knowledges, methods, interpretations can be judged and used
according to their appropriateness to a given context, a specific strategy and
particular effects (p. 368).

Two broad criteria associated with the goals of a feminist research approach
are offered by Osmond (1984). One is a consciousness about choice of method
so that understanding women's experiences is enhanced, not constrained or
limited. The other is that the process of the research be liberatory, bringing
about a change of awareness in as many people as possible. The principles
advocated by Cook and Fonow (1986), provide a concise summary of the
fundamental assumptions of feminist methodology. These include:

an acknowledgement of the pervasive influence of gender;

a focus on consciousness-raising;

an examination of the ethical concerns of the research;

an emphasis on empowerment and transformation.

Reinharz (1992) defines feminist methodology as the sum of feminist
research methods and has identified ten themes for feminist researchers.
These are:

feminism is a perspective not a research method;

feminists use a multiplicity of research methods.

Feminist research:

involves an ongoing criticism of nonfeminist scholarship,

is guided by feminist theory,

may be transdisciplinary,

aims to create social change,

strives to represent human diversity,

frequently includes the researcher as a person,

frequently attempts to develop special relations with the people studied

(in interactive research) and

frequently defines a special relation with the reader (p. 240).

In identifying these themes Reinharz also acknowledges the importance of
continuing discussion, critique and debate amongst feminist researchers
regarding ideas about methodology. Both the understanding that feminist
social research methods are flexible and the process of the research is the
determining feminist factor, rather than the method/ technique itself
(Harding 1987) provide a response to any challenge to the notion of a

distinctive feminist methodology. For example Hammersley (1992) argues
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that some of the feminist principles can be found outside feminist research
and literature. Reinharz (1992) concludes on a positive note lauding the
work that feminists are doing creatively to stretch the boundaries of what
constitutes research and suggests that "we are in a period of Feminist
Culture Building, or Feminist Renaissance” (p. 269).

This thesis on midlife women's experience of enjoyment, their
understanding of leisure, flow and the menopause fits within the
framework of feminist research which, among other principles critiques
non-feminist research on leisure and health, is guided by feminist theory, is
multi-disciplinary, involves the researcher as a person, empowers the
participants and aims to effect change in understanding women's lived
experience.

Feminist and phenomenological approaches to
methodology

It would appear that there are similarities between phenomenological and
feminist approaches to methodology. As stated earlier, phenomenology is
concerned with the meaning of experience and is a research paradigm for
understanding people's lifeworlds. This approach has the potential to take
into consideration the diversity of women's experiences and enable an
understanding of the descriptions of enjoyable experiences to be undertaken,
interpreted and described. Feminist approaches are informed by feminist
theory and incorporate inter-related aspects. These include: a dialectical
relationship between the participant and the researcher and the centrality

" and validity of women and their experiences. There would appear to be ways
of combining these two approaches to provide a suitable methodology for
researching aspects of midlife women's lifeworlds.

The methodology for this research is based on feminist theory informed by
phenomenology. It is concerned with the meanings of experience rather
than the causes of experiences, and it uses women's accounts of their
experience of enjoyment and leisure-like occasions in order to describe the
meanings to them of enjoyment/leisure in their lifeworlds. The research
does not explore, as a philosopher would do, the 'essence’ of enjoyment,
which would then need to be universally valid and independent of any
particular subjectivities. Instead it attempts to develop descriptions and
subsequent explanations that stay at the level of individual and personal
experience within the specific lifeworlds of the women. It also does not
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assume that a general structure of the phenomenon of enjoyment, leisure
and flow will emerge.

Despite acknowledging the appropriateness of this approach, as a feminist,
the researcher was concerned with the issue of gender and
phenomenological methodology. The philosophy that this is based on has
been developed by male thinkers and most of the current practitioners of
philosophy are male. But, as Grimshaw (1986 p. 36) points out, "it does not
follow from this alone that philosophical theories can be seen as male in any
interesting sense", neither does it follow that if women had done more
philosophy they would have done it differently or that there is any
distinctively male perspective that can be identified.

Feminist philosophers have problematised new things in philosophy, and
problematised older issues in new ways...they have problematised the issue of
gender in philosophy, and the way in which views of gender appear in
philosophy not only overtly but also as a ‘backdrop’ to theories which may on
the face of it appear to be nothing to do with gender (Grimshaw, p. 260).

This study is about midlife women and the researcher is also in midlife. In
this sense she has identified herself as a woman who has her own
descriptions and meanings of enjoyment, leisure-like experiences, flow and
the menopause, and although having her own particular frame of reference,
she would appear to share some common ground with the subjects. If the
subject matter needs testing in the first instance against the researcher's own
experience (Spinelli 1989) it would appear to be an advantage to have had
similar, but not the same, cultural, gender and life experiences.

Bracketing, or the suspension of theoretical beliefs and biases
(presuppositions) is an "important methodological principle of research
based on phenomenology" (Ashworth 1996, p. 2) and enables the researcher
to enter the participant’s lifeworld without having a preconceived view of
the particular phenomenon being researched. There are however important
aspects and assumptions implicit in the research itself that cannot be
bracketed, for example the general topic of the interview, which in this
research included midlife women's enjoyable experiences, their particular
choice and use of words and the world they are describing. As Ashworth
(1996) also says "if we tried to bracket thoroughly such presuppositions, the
conversations would be directionless [meaningless?]" (p. 17).

The issue of gender and bracketing is problematic. The question arises as to
whether gender is implicit to the research topic and therefore can be
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tentatively assumed in the research itself or whether gender is an essential
feature of the lifeworld along with temporality, spatiality and embodiment.
A partial answer lies in the participants' accounts as to whether there are
instances that indicate personal meanings of gender, or alternatively there
does not appear to be any influence of gender at all. Gender could be
regarded as an essential part of the lifeworld but because there does not
appear to have been any research done in this area to support either
argument, and it is not appropriate to do it in this study, gender is regarded
as a tentative assumption of the research topic.

However, while acknowledging that, in order genuinely to enter the life-
world of the participant it is necessary to put aside many assumptions such
as the effect of class, social environment or education, there would still
appear to be some justification for the awareness of the researcher's gender
and own experience. In terms of this study, the researcher would situate
herself within the cohort of women who were interviewed. As a midlife
woman, who has grown up with the social constructs of Australian and
New Zealand white middle class culture she can empathise with some
aspects of their life-worlds and also identify with some aspects of the
participants' position and experience. One of her queries, therefore, as to the
'bracketing’ issue, is the matter of gender when women are interviewing
women. This situation represents woman-to-woman talk (Reinharz 1992)
which is different from talk in mixed-sex groups. Women in Australia live
in a sexist society. They experience oppression in various forms and, in
some instances, topics of a particularly sensitive nature may only be
discussed in a single-sex situation. While suggesting that the interview may
produce a different level of disclosure in same-sex situations, there is
another unresolved question regarding bracketing that could be asked, what
difference does gender make in interviews? This would appear to be another
important aspect that needs to be considered when bracketing is discussed.
The woman-to-woman approach has the potential to provide a different
understanding of the participants' descriptions of their enjoyable
experiences and lifeworlds compared with a man-to-woman encounter.

The above points are raised as philosophical questions that do not appear to

have answers as such, but are important matters to be mindful of regarding
gender issues in phenomenological research methodology.
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Feminist interviewing in research

Feminists have used interviews extensively as a research method.
Interviewing gives access to women's memories, ideas and thoughts of their
experiences as expressed in their own words, thus enabling new ways of
knowing (Ramazanoglu 1992) to be gleaned from the women themselves
rather than through the eyes of others. Feminists who choose to use semi-
or unstructured interviews are endeavouring to provide maximum control
to the participants enabling them to decide on the level of disclosure, pace,
terminology and measure of the issues of importance (Ripper 1992). By
using a relatively unstructured interview technique it is possible to enable
women to explore their own views of their lifeworlds (Hagan 1986). The
process the participants go through while being interviewed provides an
opportunity for them to clarify goals, develop understanding and gain
insights which they can work on in the future thus allowing for the
emancipatory or raised consciousness goal of feminist methodology to be
realised (Harding 1987; Cook & Fonow 1986).

Belenky et al. (1986), in their study of women's ways of knowing, used open-
ended questions "because we wanted to hear what the women had to say in
their own terms rather than test our own preconceived hypotheses” (p. 11).
Women interviewing women in a non-hierarchical way may provide a
deeper understanding of the research topic especially if the researcher is
sensitive to the non-verbal communication signs as well as the subtleties
embedded in women's spoken words, for example hesitancies and facial
expressions. By taking into account these considerations, interviewing has
the potential to redresses the issue of the silencing and distortion of
women's voices which can occur using other research methods, including
more structured interviews. Reinharz (1992) states that:

some feminists who engage in intensive interviewing label their method
"phenomenological interviewing," an interviewee-guided investigation of a lived
experience that asks almost no prepared questions (p. 21).

Sandelowski and Pollock (1986) and Webb (1984), for example, used the
feminist and phenomenological goals of starting with women's experiences
when they interviewed women about their experiences of infertility and
recovering from hysterectomies.

Listening to the women and understanding their own frame of reference
Carkhuff (1980) appears to be crucial in this process of interviewing, as it is
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in many counselling situations. As Hagan (1986) states:

... in qualitative research, this is where our interest lies - in getting as close to the
person's understanding of her life world as possible rather than amassing facts
as they appear to the researcher with her assumed access to objective reality

(p. 346).

This research is being approached from a multi-positioned view of women.
It does not come from one traditional theoretical perspective of feminism
but seeks to understand midlife women's experiences of leisure and
enjoyment from their individual perspectives.

OBTAINING THE DATA

One of the main aims of this study was to discover how midlife women
experience enjoyment in their lives. The most appropriate method to
achieve this was to ask midlife women themselves. The interview became
the main means of data collection. Hagan (1986) in a paper entitled
'Interviewing the Downtrodden' has provided a very detailed discussion of
the process and the underlying assumptions and dynamics of the interview
itself. Others, particularly feminists (Greed 1990; Pringle 1988; Reinharz
1992), are also concerned with what happens in interviews. In the following
section, work by Hagan and others has been used as a basis for exploring
some of these issues. Some of Hagan's insights have been elaborated on and
applied to the interviews which form the basis of this study. In discussing
this the researcher has used the first person singular pronoun as it seemed
appropriate in this context.

Some Considerations about the Interview Process

My aim as the researcher was to facilitate an enjoyable encounter, a
conversation, in which the women could talk about their lives and describe
experiences that they enjoyed. It was also important that the manner in
which the interview was conducted adhered to feminist principles of
interviewing as mentioned in the previous section. The accounts/
interviews obtained are autobiographical, shaped by each woman's choice
and selective memory and by the interview process itself enabling them to
think and explore their lives in terms of enjoyable experiences, leisure and
flow.

I needed to adapt myself to each situation according to where and when it
was being conducted, for example in their home, at my home, my office,
after or during paid work. There was no particular formula that could be
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applied to each situation. Although most were happy for me to visit them
one of the women was quite clear about her preference and stated, "Oh no
I'll come to your place and then I won't have to be the hostess and entertain
you" (Bet).

When starting the interview it is deemed important to create an atmosphere
in which the women feel knowledgeable (Yeandle 1984; Reinharz 1992) and
relaxed (Hagan 1986). It is suggested that beginning with some non-
threatening less personal questions such as demographic data would put the
participants at ease. Although this sounds like a good approach it is not
always an effective solution. The choice of approach depends on the
situation; there is no rigid rule. I found it necessary to try and appraise the
situation and act accordingly. I had equipment that needed a power point
and microphones that needed clipping on and getting this organised often
helped to distract and relax the interviewee (although it sometimes made
me feel stressed especially if there was not a convenient power point). I
found that if I kept up a short commentary about the technology and why I
was using the microphones this eased the atmosphere and enabled both of
us to be more relaxed. The first statement from me involved asking them to
tell me a bit about themselves, their background, work, and present
situation. In almost all cases this provided a sufficient prompt to get them
started.

Despite endeavouring to make the interview as relaxed as possible, it is an
artificial situation, therefore the question arises as to how much monitoring
went on in the women's minds about what was appropriate to say:

In the interview then as in any social encounter, the respondent will try to ensure
that she is seen to be a worthwhile person in possession of socially desirable
values, no matter how “clinical’ the interviewer tries to be (Hagan 1986, p. 349).

Because the subject matter was, in the main, not threatening to the women
(some women probably did have problems allowing themselves to talk
about what they really enjoyed) monitoring was probably a relatively minor
issue in this study.

The background the women were bringing to the interview and their life
experiences are an integral part of the whole process. They need to have
some understanding as to what the research is about; several women had
made notes and lists of their leisure activities. In this study the ways a
woman perceives an enjoyable experience will depend on whether she is
aware of what is enjoyable for her, the context of the experience (which
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could include the environment, whether she is on her own or with others)
and sometimes the particular stage of her physiological cycle she is
experiencing at the time is relevant. Some of the participants would
probably not have experienced this type of encounter before, but despite this
very few of them found it difficult to talk about their experiences, thoughts
and feelings as they related to the topic.

The issues of trust and belief regarding the women's stories are a crucial part
of feminist researchers' concerns (Oakley 1981) and also the need to, in some
cases, downplay my professional academic role (Reinharz 1992). No attempt
was made by me to disguise my position as researcher. The information
given prior to the interview, either by telephone, letter or in a published
article, fully explained the purpose of the interviews. This is in keeping with
feminist approaches to interviewing and the unequal power positions that
can affect and bias the process (Reinharz 1992).

From a phenomenological perspective, it is maintained that significant knowledge
of human life is obtainable by a genuine human relationship not a technical one
(Hagan 1986, p. 352).

While the original intent was to have relatively unstructured interviews I
finally decided to have more semi-structured ones after realising there were
some particular aspects that needed to be covered. I had a sheet with
questions, and a statement about 'flow’ but the prompts and questions were
not strictly adhered to. Often material was covered in a different order and
sometimes rewording was necessary to ensure the women had understood.
Open-ended questions were used throughout except when confirming age,
number of children at home and living arrangements when they had not
been mentioned in the general course of the interview.

The women were all aware that I was interviewing them for my research
degree and were no doubt trying to be helpful although mostly I felt they
were being genuine. Many of the women thanked me for providing them
with the opportunity to talk to someone about their lives and for enabling
them to gain some insights and new directions and make sense of their own
experiences (Gray 1992).
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HOW TO INTERPRET/CONSTRUCT/ANALYSE THE
DATA: THE RESEARCHER AND THE DATA

One of the issues to be resolved, during the interview and when the
transcript is being reviewed, is the question of relevant and redundant data
(Hagan 1986). So-called irrelevant data can be very relevant to the women's
world and provides a context in order to clarify what they are saying. This
was a hard lesson for me, thinking I could edit out irrelevant (according to
my frame of reference) ramblings, but I soon found out that not until the
whole analysis was complete was it possible to know what was totally

irrelevant. As Hagan (1986) states,

The subjectivity of the researcher is the very means of access to the meanings and
themes which make up the qualitative description. All of the description is
seriously considered precisely as the respondent described it, before the
particular concerns of the research focus are applied and allowed to organise the
material (p. 339).

The data that are obtained from the interviews provide the naive
descriptions of the participants' meaning of enjoyable experiences. The
participants, in describing their experiences, and the researcher in her
follow-up questions and comments, together build up an account of the
women's life-world. The interview data are therefore subjected to a double
interpretation where the first is the women's understanding of their own
experiences and how they express this, and the other is my interpretation of
what they have said. The women's responses cannot be described as
"objective truth", but they do represent their account of the situation as they
see it at the particular time, from their own subjectivity, during the
interview.

THE PHENOMENOLOGICAL METHOD OF
ANALYSING INTERVIEW DATA

"The purpose of the phenomenological method is to make sense of the data
so that the world of the participant is clearly understood" (Morrison 1992, p.
243). The interview and subsequent analysis must have a broad and open
perspective enabling one to see what the lived experience of the person is,
regarding the phenomena that are being researched.

There have been several studies published since the late 1960s that have
described the stages of analysis and development of phenomenological
research methods. Polkinghorne (1989) in his paper on Phenomenological

78



Research Methods' has written details of three male researchers who were
all associated with Duquesne University. van Kaam (1969) who completed
his doctoral dissertation in 1958 was one of the earliest researchers to
document the stages of analyses and used six steps in his study of "really
feeling understood"” (p. 325). Colaizzi (1978) used similar steps to van Kaam
in his study of the experience of "being-impressed-by-reading-something-to-
the-point-of-modifying-one's-existence"(p. 57). Giorgi (1985), in his study of
‘What constitutes learning for ordinary people going about their everyday
activities', suggests another set of steps in which to analyse and describe
people's experiences. As Polkinghorne (1989) comments:

All three researchers, however employ a similar series of steps: (a) The original
protocols are divided into units, (b) the units are transformed by the researcher
into meanings that are expressed in psychological and phenomenological
concepts, and (c) these transformations are tied together to make a general
description of the experience (p. 55).

The phenomenological method used to analyse the transcript involves
approximately six stages after the interview has been conducted: first, the
whole interview is read to get a general sense of the information; secondly,
the verbatim transcript is divided into meaning units with a focus on the
phenomenon that is being researched; thirdly, all the meaning units are
scrutinised and the psychological insights and participants' perceptions are
identified, and the text is restated in the third person to enable clearer
identification of this; fourthly, central themes that emerge from the
participants perceptions about the research area are identified and finally a
comparison of themes is made across the interviews in order to discover
common themes. A re-appraisal of the literature related to the research is
undertaken so that findings can be relocated within a particular context
(Giorgi 1985; Hagan 1988; Morrison 1992).

The analysis of thirty transcripts is a lengthy and absorbing business. It
requires the researcher to understand the subject’s life world from their
frame of reference. For this study, the process of analysis has required ‘being
with' the woman's transcript and interview tape for long periods of time in
order to elicit rich descriptions of what she finds enjoyable and how she
experiences the ‘flow' state and leisure in her lifeworld.

A more detailed description of the process is outlined below:

Stage One: Interview with the participant focused on their experience.
The researcher asks questions of the participant in order to elicit their
perceptions of the experience being studied. There is a conscious effort to
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avoid leading questions, and where possible the direction of the interview is
dictated by the responses of the participant. However, the interview is
focused to some extent on the particular experience under investigation.
The presuppositions of the researcher must be open to challenge.

Stage Two: Provisional analysis of the taped interview (ideally on the day of
the interview).

The researcher carries out an initial study of the recording and makes notes
about the content and themes. Any strong emotional reactions, such as
laughter or tears, are also highlighted at this point. In addition, the
researcher also notes their own reactions to the interview situation.

Stage Three: Verbatim transcript of the interview

The researcher spends time listening to the tapes and transcribing their
content. Although this task is time consuming it has the advantage of
ensuring that the researcher becomes very familiar with each of the
interviews. Once the interview has been transcribed the script is read several
times to get a "sense of the whole" (Giorgi 1985). The transcriptions are best
put onto a word processor to assist in the next stage of the analysis.

As the interviewer and the transcriber was, in this case, the same person by
the time this was done a good picture starts to emerge about the participant.

Stage Four: Initial identification of the 'natural’ meaning units

The researcher combs through the transcript and numbers in sequence, the
natural meaning units or blocks of text which express a self-contained
meaning. Meaning units are identified by the researcher as changes in the
subject matter or the activities being described. The meaning units are
discriminated and numbered sequentially on the transcript. The point is to
'be with' what is being said and the manner in which it is being said. It is not
obvious how anyone would defend their preference for one structuring of
meaning units rather than another. The process has the practical aim of
assisting the researcher doing the analysis to understand fully all that is
being said. The participant's language is not altered at this stage. This initial
outcome of meaning units can be altered when doing the next stage
although it is important to spend time at this stage in order to be as accurate
as possible before proceeding.

Stage Five: Discovering and labelling of the central meaning of each unit as
intended by the participant.

The researcher tries to establish what is being said in each meaning unit.
Parts that are obviously not relevant to the research may be put aside, for
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example the telephone rings and is answered. A crucial consideration in this
process is the need for the researcher to make explicit, and test, her
presuppositions, values, judgements and so on in a serious attempt to avoid
influencing and distorting the meaning as intended by the participant, while
drawing on any knowledge which is available to the researcher that may
illuminate the participant's own meaning. At this stage, care needs to be
taken not to interpret these phrases from the researcher's frame of reference.
The meaning units are restated in the third person to retain the "situated
character of the subject's initial description and are the psychological
equivalents of the meaning units" (Polkinghorne 1989, p. 54), that were
originally stated in the participant's own words in Stage Four. An
understanding of the women's own lifeworld is vital to viewing the data
from their perspective and getting their own meanings of the experience of
enjoyment, flow and leisure.

Stage Six: Grouping of meaning units so as to describe as clearly as possible
the informant’s experience.

The researcher attempts to enter the lifeworld of the participant and tries to
summarise their main concerns. An attempt is made to account for all
meaning units. Where the same meaning occurs at different points in the
text, these are put together under a theme which accurately describes both
meaning units. When a number of meaning units are found to reveal
different aspects of a similar and more central theme, these are gathered
together and relabelled under this more general heading.

Stage Seven: Comparison of the general themes across all the interviews
The researcher tries to establish if there are themes common within the
group of participants. This is done by looking for themes which may be
described as having a more generalised orientation; however, the individual
findings are kept in view to avoid over generalising. This is crucial to
preserve the unique understanding of the participants. In this regard,
genuine haziness or ambiguity or contradiction is retained.

Stage Eight: Presentation of the results in relation to the specific research
focus

The results to emerge from the previous stages of the analysis are presented
in the context of the specific research interest and become the findings of the
research. The results from the previous step can be used to illuminate
particular aspects of the experiences of enjoyment, flow and leisure. Also at
this stage, comparison with past research can be made. The findings are not
directly comparable with past research results, especially those that have
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