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Abstract

dZ]e §Z ¢]J*U ZdZ o]( Z]*S}E] = }( S Z € u}SzZ €W A%o0]}
concerns gersonally motivategtudy on the experiences andfiuences on Primary
and Early Years teachers who are also mothers. The siudiwvedunstructuredlife-
history interviews with five teachemothers andook a postmodern feminist
approach, in that it aimed to tell the stories of women, for women, whilst
IviAo PJvP v VEE]VP §Z ]v ]A] p o[Ethicd tilediay s uv]
were a key part of the studgnd thesisincludingnegotiatinginsider research
relationshipsand maintaining participant voicen the data

It asks three questions:

1. What do the life history stories of teacher mothers suggest about this special
circumstance?

2. d} AZ 8§ A3 vS } e v oCele }(Z }0o}P] 0 *Ce3 ue[ v ]
the life of a teacher mother?

3. What are the points of coalescence and convergence thedups of teacher
mothers may relate to, that could be potential sites of new policy and
activism?

Analysis of interview data involved use of Foucauldian Discourse Analysis, combined
with Bronfenbrenner'sscdogicalsystems model to create a new modeldiEcourse
analysis ecological systems discourse analysis (E8RAJonsiderdeacheru}sSZ E |
individualworlds, as well as giving opportunities to map shared themes and positions
towards the discourses of teacharotherhood.This may have future appétions for
other areas of narrative research.

This thesisrgues that the special circumstance of being a teachether, whilst
unique for everyindividual,has some points of coalescence of experience. These
include theconflicting pressures of worknd gender performativitynormalization of
overwork, barriersto pat$Ju A}EIU Pulos § ]JvP ZP}} Vv}IpPZ[ v
identify school leaders as people in a position to change the discourse Idically.
concludes thatteacheu }SZ & <[ -« Sg Brhpiex @d that any local, regional or
nationalpolicymaking activism and suppoite measuresieed to acknowledge this.
Claims to knowledge include additions to the understanding of teaot@herhood
from coalescences of experiendkexible interviewmethods for hard to reach groups,
the defence of teachemotherhood as a special circumstance and a new model for
discourse analysis.
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1: Introduction

In thisthesis,l will describe my doctoral research with five extraordinary teaeher

mothers. In this introductory chapter, | will:

x Describe the research aims and questions
x Explore the context of the study

X Share my positionality as researcher and teaamether

1.1: Resarch aims and questions
Research Aims

In thisstudy,| explore how women describe their experiences of being mothers and
practitioners and ultimately, whaheir stories tell us about their lives and the
influences upon themMotherhood and teaching werence seen as compatible (Kell,
2016) but a troubling reflexivity is recognised in being a mother and a teacher
(Thomson & Kehily, 2011). This has not been interrogated thoroughly in recent times

(Valiguette Tesier, Vandette & Gosselir2016).

| want myresearch to make a difference to women who identify with the mo#her
my formative studyand subsequent main study, but as a postmodern feminist, |
believe in thednique experience of every individuéFrost & Elichaoff, 2014, p.42). |
donotseektor }veS3@EuU & Z}% % E *+]A A] Ae }( E o]3kUf ~ oo v

the research has to mean something, to do something in the world.
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Research questions

1. Whatdothe life history storiesof teachermothers suggestabout this special
circumstance?

In this chapter(sectionl.3)1 will explainwhatismeantbythe Z+% ]@ pu-eSol
beingateachermother, in termsof the rolesandwhat canbe generalizechcrosshis
groupof diversewomen.Exploringthe storiesof teachermothersandtheir Z « &al

] E pueSokbeihgin acaringrole for most, if not all of their wakingand sleeping
hours(ThomsomandKehily,2011)in sufficientdepthto appreciatethe uniquestory of
eachwoman,requiredaqualitativeapproach Allowingthe womento tell their stories
in their own wayswould not havebeenpossibleby quantitativemethods
(Hammersley1992).Takinga postmodernfeministviewto uncoverthe power at play
in the storiesof teachermothers,analysisof how the women positionedthemselvesn
the storieswasrequired.

2. Towhat extent doesanalysisof Z }0}P4C o5 @amdldiscourses
illuminate the life of ateachermother?

My strongfeelingfrom personalexperienceandthe literature in this researchareawas
that to gainthe sufficientdepth of analysigo do justiceto thesestories,| neededto
look at how the storieswomentell relateto their home,work, communityandwider
socialandpoliticallives. (E}v( v & wecoldgifabystemsnodel(1979 1988,

1995 wasusedto help organizetheseworlds.

Theanalysiof datafor this studyinvolvedusinga new combinationof techniquesand
theories,whichl havenamed Z } o } Rsystemdiscourse v o C ¢skegection3.6iv
for adiagramanddescription).Thisquestionrequired an evaluationof the method of

analysidgn terms of how usefulit wasin interpretingteachermother stories.

13
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3. What (if any) are the points of coalescencend convergencehat groupsof
teachermothersmayrelate to, that could be potential sitesof new policy

and activism?

Thisquestionrelatesto how the postmodernistturn towardsdeconstructionand
destabilizationof knowledgecanbe squaredwith the requirementof activismand
actionfrom the feministresearchperspective Asdiscussedn the literature chapter
(see 2.6), postmodernfeminismallowsfor the storiesof womenbeingconsidered
unique,but doesnot necessarilyule out the ideathat different A} u v [storiescould
havepoints of coalescencand convergencet different timesandin variedsituations
(Allen & Baber,1992,p.13). Therecouldbe facetsofthe Z « %o <] Sou Sthat dpply
to groupsof womenat different timesandin different places giving opportunities for
localised resistance (Jenkins & Finnem20il§. Thisquestionrequiresthat cross
analysiofthe % &S] ]Soriesigpossibleto find thesepointsof coalescencand

convergence.

Thismay seemlike an obviouspoint, but in consideringhe postmodernstanceof
rejectinggrandnarrativesandhomogeneougxperiencejt maynot be necessaryo
collectstoriesin similarways,or evenwith womenlivingin the samehistoricalperiod.
AsYoung(1997)pointsout, in researchihere are constraintson the procesdeadingto
justifiable Jv§ & %o CE (8.583}.Yeuyngs writing aboutinternationalcomparative
researchin a postmodernparadigm,and addressinghe difficulties of analysisacross

cultures,but acknowledgeshat the Z %o } | P \of mislinderstandingof never

14



completelyunderstandingjs not somethingconfinedto intercultural settings.lt isa

constantof the human }v ]S]§oung1997,p.504).

1.2 Context

1.2i: PrimaryTeachers

A question often asked about my study is why | limited it to primary and EYFS teachers.
Issues of workload and wedkeing, retention and reciitment ashighlighted in large

scale survey datare arguably just as severe in secondary and further education (DfE,
201D, 2019¢ NEU, 2018 NASUWT, 2019Recentstudieslooking at secondary

mothers and parents would suggest that there ardividualissuescoming out of

qualitative researclio be addressed for these teachers, too (Kell, 2017; Si2i07,

2011).

Teachers, particularly mothers working with the youngest children in schools have a
special set of circumstances affecting their careenich colleagues working in other

key stages may not encountd?age (2013) suggests that for women working with the
youngest children in school, there is an extra burden of guilt; providing the love and
care that children need to develop in their educatiosatting is emotionally draining
(Page, 2013), and a reminder to the practitioner that they are not fulfilling the
enduring socially acceptable role (Orgad, 2818016k Wall, 2013) of the stay at

home mother Thirty-three percentof respondents to thértish Attitudes Survegaid

that mothers of young children should be at hoifihillips, Curtice, Phillips & Perry,
2018) suggesting that whilst attitudes are changing to gender roles in parenting, many

still view a mother as the main carer and nurturer

15



When the burden of care is considered, and the many parallels drawn between having
C}uvP Z]Jo &E v }( }v [+ }AvVvU 3}P 8Z E A]3Z & *%}ve] ]0]5C
others, | feel there is a strong case for a focus on teachers in the EYFS and primary

phases.

1.2.ii: Parentsor Mothers

With a young family, and despite working péirhe, | have come to realise that a
job in education is not conducive to family lif&lEU, 2018, para. §

This quote from a teaching union survey response could be fromathanor father,
reflecting the quantitative data collected in the same survey when 56% of respondents
said that their workife balancehadworsened or becomemuch worse in the last year
(NEU, 2018). My study focuses on mothers who are primary and epelgrs teachers

and a common question | am asked when presenting my research is why | have not

included fathers.

Currently, 27% of teachers who leave the profession are women between the ages of
30 and 39 $imons 2016). Whilst there will be a unique syoiior each of these women,

and the data collected in the 2016 survey is not sufficiently detailed to support the
assertion, it seems likely that a major contributing factor is motherhood and caring
responsibilities; this is supported by tentative initiabults of a national survey by the
Maternity Teacher Paternity Teacher Project (MTPT, 2@)itionally, further

studies have shown that 57% of teachers who leave the profession because of a caring
responsibility (at any age) do not return to teachisyrons 2016 andthat male

career trajectories are independent of parenthood (Abele and Spurk, 2011).

16



In Englad around 133,000 more motherghose youngest chilé ia toddlerare

working fulltime (65.1%), compared with 1997 (5%8(ONS, 2017Yhe buden of

caretends to fall on mothers in the Ulhe responsibility for the majority of the caring

work of the family is with womer@ijlligan, 2014; Hauver u U 1iiiV K[ E] v
Hallstein™ K[Z W4TV K[ }vv}EU Tii6V Z}eeU 1ii0V dQ}uelv v =
tju v E o0} up Z u}E o]l oC &} Zev Alz & E-[U A]S.
elderly relatives to care for (Carers UK, 20D®)spite a trend suggesting that

mother/father childcare is equalising over timetliers spend a reported 23.47

minutes forevery hour of childcare undertaken by mothers in UK homes (Fatherhood
Institute, 2016). * }vo C v : vl]ve ~Tiiie %}]vsS }usU ~"tZ v §Z ]Ju}
work-life balance is considered, women with primary care responsibilities suffer a

o AZ uuGBO).~ %o X

In research on expectation states in recruitment and promotion, fatherhood is often
reported as an advantage in terms of career, with employers and colleagues perceiving
fathers to be more committedCorrell, Benard & PgiR007), reliable and pfessional

(Moreau, Osgood & Halsa2005). The perception of motherhood is a significant
disadvantage; motheworkers trade perceived competence as Amothers, for

incompetence Cuddy, Fiske & GlicR004).Motherhood may also be a more salient

issue tha gender, because of the conflict perceived between-paid care work and

paid employmentBerggren and Lauste2014). Although work on expectation states

]* 3 (S8 v ¢ }v Z% E}( **]}v o[ ~z}puvPU ifiioV p ¢ § oU 1T
career, here is evidence that teaching is affected (Page, 2008ilst this area of

17



research, mainly based in psychology, is not my focus, | feel that it demonstrates how

the experiences of teachanothers are likely to differ from the experiences of fathers.

Siles (1998) looked at parents rather than mothers, acknowledging that fathers also

have different experiences to other men working in schools. However, she did still

identify gendered discourses around motherhood and the assumed increase in

empathy and carig that a teachemmother would have for children in their class as an

issue; with one head teacher participant reporting that female teachers improve after

having children of their own (Sikes, 1998).

1.2iii 7KH FDVH IRU D pyVSHFLDO FLUFXPVWDQFHT

In sectons 1.2.i and 1.2.ii, | have argued why primary and early years teaching present
Z*% ] o <+ [U « A oo « AZC u}3z EZ}} e Vv}3Z & pv]«

teaching role, and vice versa. Something | need to address here is what is meant by the

Z*% ] o ]& puesS v-mothérhbod.2n Sabsequent chapterd.§, 3.2.) | will

argue for a postmodern approach to the study because the experiences of each

woman are different, and women are not a homogenous group (Butler, 1990). How

can eachwomv[es A% E] v andgghdnging over time, if it is possible to talk

about a special circumstance that applies to all?

In short, | am arguing that postmodern feminism allows for the stories of women being
considered unique, but does not necess@ilEpo }us SZ | §Z $S J(( & vs
stories could have points of coalescence and convergence at different times and in

varied situationsAllen & Baber, 1992, p.13f changes can be made to improve life

for teachermothers, individually or on a der scale, then these coalescences can be

18



the sites of activist work angenerators of alternative discourses about what it is to be

a teacher and a mother.

1.2.iv: My Special Circumstancé&imee by Aimee

Figure 1: The moment my headship ambition left my bady

The special aiumstance of the teachenother was my life, | was a teacher mother

until recentlyand am now a teacher educator and mothdty own son was born in
2013;a week after my maternity leaveeganfrom afull-time early years teaching

post, and six months before | began an early years leadership post in another school.
My life changed overnight, in that moslichédand wonderful wayt | found myself in

such a lucky position of having a healthy baby.

In this section, | will explore my own positionality and explain some of the choices that

| made about my research and this thesis in relation to my own circumstances. In the
findings chaptef4)U uC %o ES] 1% v3[e A}E ®m}«&E Z4& GuoJVESE |
way | could fingdfollowed by my interpretation of their story. This section is called

Aimee by Aimee, because of course other people in my life would tell this story in

different ways.

1Y



First | have wrestled with the need for objectivity in doctoraltimg and | understand
why we may need distance and calm reflection on our subject area. However, this
subject is my life. To tp write as an observer feels like deception, as in reality | am
deeply involved in the issues | raise. Narratives can bd efectively to explore
positionality, Pinnegar, Duludéay, Bigham and Delu@2005)described howsharing
JUE S3}E] » Z 0% pe 3} v Uu}gE EJvRB]E o « [p55. A A Ceo_
Researchers bring to their investigations all of their expeseeliefs and viesvand
having knowledge of tliposition in the world can bringenefits and challenges
(Bourke, 2014). | hope to reflect on my motives for choosing this area of research,
without resorting to a 'navefjazing' account of my every thouig as some critics have
suggested the process of reflexivity can become (Walford, 1988)ist some argue
that reflexivity is a waste of timéndicative of academic privilege (Patai, 1994)
interrogating my own positiorould be an effective way of lggnising and evaluating

the validity of the research (Pillow, 2003).

The following is a brief history of how | got to thisint, in terms of my research focus.

For each stage of my life that | have described, | have explained why it is relevant to

my research and in particular, whatfluencesmy positionality has on the

researchShamir and Eilam (2005) make the link between having a life story and a real

pv &S v JvP }( * o(U v SZ Ju%}E&®S v ]Jv -ekZantS] o E
meaningsth o E SS Z « S} Z]le }E& Z € o](.1bAHGec E] vV Y _ ~

considering my own life story and experiences will help to clarify my research.

20



| was the first member of my family to go to university, coming frowogking-class
background in the @nomically depressed east coast town of Grimaly.childhood

and teens in this area, where traditional gender roles were deeply embedded and class
was not only a badge of honobut alsoa set of rules had, of course, a huge impact on
my outlook. In andysingresearch literature angolicy documents my first thoughts

are generally abougender andclass and howhese arebeing reinforced, biased and
addressed. A professional careeas notthe expectation and my family are

traditionally tradespeople my dad still owns a building firm in Grimsby, which his
parents established after the Second World War. Knowing where | am from and the
kind of community it was and is, explains adbbut my view of the worldBourke,

2014).

| attended a selproclaim  Zu] -00 e¢[ pv]A E*]3C Jv 8Z 0 § i66ie 3}
Philosophy, feeling like an imposter throughout and fantasising about the sort of social
engineering project that must be responsible for my academic success.

After graduation and a series of ca#ntre jobs, lenrolledon the pilot of the Graduate
Teacher Programme when | was 25. | did not know anyone who was a teacher, or have
any teaching experience, but a housemate had suggested that | apply after hearing me
singing in the bath. This gives somdication of the seriousness of the career choice

for me at the time! | enjoyed my placement schools and was paid to wéierwise, it
seemsunlikely | would have considered teaching. | secured a teaching post in a village
school where | stayed for syears, and then another post in @amer-city school,

where | taught for 4 years. Throughout this time, | was devoted to my job, managing to
maintain a social life but spending many hours in evenings and weekends on school

work. | had aspirations of leadeZ]% Vv }u%o0 & 3$Z E ~> d}u}lEE}A]-



programme as part of thefinal cohort | had a fiveyear plan for achieving headship,

with ambitions to use what | had learnt to improve the lives of children and families.

In 2013, following a late miscaage the previous year, | got pregnant with my first and
only child. My partner and | were excited and terrified at the prospect of being parents
and | think | felt a particular pressure on @mg an early years teachdrshouldknow

what to do because of yntraining in child development and experience of behaviour
management. | was also afraid of suffering another miscarriage and toe&aself

much more seriously during the pregnancy. When our baby was born, healthy and of
course, beautifulthe sense ofelief was enormousut the realisation of just how little

we knew about babies and this baby in particular rushed in to take the place of the
pre-birth anxieties. Remarkably, my leadership ambitions (particularly in terms of
headship) had evaporated as tepidural wore off and the burning desire to lead had
subsided to something like a mild sense of it being something | probably ought to do at

some point.

After six months of maternity leave, | returned to ftithe teaching at the inner city
primary, buthad already securedneearly years leagrshippost in another school

whilst on leave. | was in this new post for two years, workingtifuk with a team of
seven brilliant people. In the evenings and at weekends, | would take overchady

from my exhasted partner and mum; to begin with, breastfeeding through the night
and then going to work with children and parents who were going through similar and
diverse challenges at home. Towards the end of this period, | began my EdD, which |
had wanted to do fomany years. After the first assignment (on positionality!) it

became clear that | had a choice to makeould continue with fultime teaching, or



continue with my doctoratgpart-time teaching was not an option with a fdiline
mortgage to pay. | mathe shift toteacher education when my son was 3 years old
and am still working in this capacity now that he is six. The flexible nature of the work
means that sometimes | can collect my son from school, or drop him off in the
morning. Just typing thisow makes me realise how much this seemingly small change
to daily life meant to me, because as a teacher | would never have managed it. | still
*u(( E (E}u Pulod }A E 3Z Slu e/ ( o/ uv}s8 8Z Z% E(
because we live in a comunity where many mothers do patime work, or work in

the home. As &eminist,| then feel angry about feeling guiltiiterestingly, | have

been promoted to a leadership post quite quickly in my higher education career, with
responsibility for a team a26 and oversight of programmes catering for over 600
students; but this still does not feel as daunting as school, study and motherhood felt,

just three years ago.

When | began this research, | was still afiatle primary teacher with a young child,

and this certainly had an impact on not only the focus of the project, but also the way

it was carried out and how data was analyskly.own experiences and assumptions

have at times been helpful, and at others have been challenging and perhaps even
discrimnatory to groups and individuals who have not been represented because of

my own viewof the teachermother situation. ThereisaviewthdE « & Z <Z]v * "SZ
A op (E o]PZIkég, 20a6uELD), revealing pure knowledgeut | agree

with Skes heregven if that were possible, there is a responsibility as a researcher not

to disadvantage groups or individuals with the outcomes of research, the truth being
revealed is not the only consideratioMy decision to approach this work from a

postmodern perspective reflects the desire to treat every participant and story as



individual, in part to counter the biases | bring to this work from my own hisidany
researchers 'chose to research their own cultural, sexualised and racialised
communities] ~W]00}AU 7T117U %o X061 XMayndrde& Puwisl®OR;u  ~
Briggs, 2000), that a personally motivated study will end in a biased account, with

% ES] % VvSe pe 3} %opeZ v ]v $dnps& Kijwer-Rewo, 2006) « }
However, another pef % S]A }v 8Z Z% ++]}v 3 E & Z E[ ]+ §Z
inquirer is determined and dedicatg@raithwaite,Cockwill, K[ E odRebane2007;

Saidinand Jaacob2016)

1.3 Next Steps

The thesis has been organised so that chapters have cohererfc¢heitesearch

«]Pv v 8Z }E& 8] o (E u A}EIU pe]JvP E}v( v E vv E]J-
(1979)as a basis for the literature review and synthesis chapters. Conducting the study
has been lifeehanging in quite dramatic waysriting and organisinghe thesis has
also had an impact on me as a researcher in terms of finding a coherent narrative and
ways tocommunicate this to an audience, whichvital to dissemination of the
valuable stories | have been trusted with.
Following chapters will cover:
Literature review
Inchapter2,eSEn SUE S} E (o S dEvlogical sEtemthedry ¢1979)
asdescrbed in the theoretical underpinning of this study (sstion 36iii), a review
of literature for teachemmotherhood begins with a consideran of the recent history
for teachermothers.UK education policy is summarised and was used to give context

to the life-histories of the participants as part of the early analysis of findisgs

24



appendix 4. Following this, discourses of teacher mathare drawn out from the

recent literature on teachers in the UK and Europe.

Gaps in the research literature are identified, including a general lack of qualitative
research on primary and early years teacher mothers specifically, qualitative research
on wellbeing and workload of teachers more generally and research into how
government policy is implemented in primary and early years settings, particularly
workforce related policies. In broad terms, much of the literature relates to laogde
surveysof teachers and individual stories are not shared, with some notable
exceptions, whicliocus on specific groups of teacher parents and moth@rsifen,

2018;Kell, 2016; Page013; Sikes, 1998; Smith, 200homson and Kehily, 2011).

Methodology

In Chater 3, the research design tie study is explained and defended, including the
choice to use lifdnistory, unstructured interviews. THermative studyis also explored

in terms of valuable lessons learnt, which included reflections on design and ethical
implications. The fieldwork is described next and fieldwork journal entries are included
throughout the chapter. Major ethical considerations are explored (3.5), drawing on
the formative studyand main study fieldwork. Finallyheé process for data analgss
described, explaining how the ecological system discourse analysis model evolved from
the formative studyanalysis process armbnsultation of literature on ducauldian
discourse analysis.

Findings

In the findings chapter, an introduction explaiii® component parts of each

participant section, including thumbnail sketches, interview maps and analysis of
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individual transcripts. The findings chapter is then broken down by participant, so each
teachermother has her own section, including unique thesithat came out of the

discourse analysis of her transcript. For each teachether, sections of the actual

SE ve E]%3 A E pe U A]JS3Z 3Z ]Jvs v3]}v }( oo0}AJvP 37 %
clear as possible to the reader. Each participant sectianaheoloured border to help

makethese sectionsinique and distinct, as the women themselves are.

Synthesis

In the synthesis chapter, coalescences in the discourse analysis were teased out of a
collective ESDA model and then discussed. This ran thef isskne repetition from
the individual discourse analysis in the individual findings sections, but it was felt that
the unique nature of participants was important to preserve in the findings chapter.
The identified and selected discourses in this chapteragain organised as an
ecological system, working out from the Individual to the macrosystem, and
participant positons towards these discourses ameplored; there are varied
interpretations and orientations to the discourses. Discourses chosen taapp this
chapter are: the guilt of the good enough mother, the strange situation of school
leadership, partime work as a panacea and normalising overw@kemarching
systemic issues amliscussed; education system pamativity and accountability aih
gender expectationd have also included a section representing the Individual in
E}v(v & vv E[* u} oU pe]vP 0]C Z[* S}EC S} Z]PZo]PZS

to bring into the collective analysis and discussion.
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Conclusion

Inthe concluson, sections coveanswers to the research questions, significance and
implications of the study, contributions to knowledge, limitations and

recommendations for future research.
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2. Literature Review
2.1:Aims and Approach of the Literature Review

My objectives for this literature review were

1. To develop sense of where my researfitsin the current literature in the
field and justify the need fathis inquiry
2. To identify gaps in the current literature

3. To explain the theoretical underpinningstbe study

The literature review processasa narrative review (Cronin, Ryan and Coughlan,

2008). Searches were carried out using keywords, then using citation searches to find
further work in the field (see appendBdor details of searcterms and keyaurces.

In thisreview, | have deliberately avoided using the metaalysis technique, for two
reasons. Firstly, the number of research papers and articles that focus on my topic are
few (see appendices 2 &3and a metaanalysis would require a numbef bighly

relevant studies, with varied methods (Stanley, 2001). Secondly, a narrative review can

make an equally valuable contribution to knowledge (Green, Johnson & Adams, 2006).

There is a tension throughout this literature review, because whilst teertttical
underpinnirgs of the study (see section 2 &re interpretivist, supporting data that is
wholly qualitative in nature, much of the literature discussed here is quantitative or
mixedmethods. This is partly because much of the data generated ypgtiaeholders

in education for England and Wales (e.g. the Department for Education, the National
Education Union) produce largeale, quantitative data on teacher recruitment,
retention and weHbeing.This data is useful to gaining the bigger pictubeat

teachers, and helps to justify the focus for the study on female primary and early years
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educators. Also, part of the rationale and motivator for this study was to explore the

stories that are hidden within that largecale data.

The literature reve@w has been structured to reflect the ecological systems theorised
by Bronfenbrenner (1979) in his theoretical model for exploring the lives and
understanding of young children; further explanation of this theory and its relevance
to this study can be fouhin Section 3.6.iii and iv.

2.2. Chronoystem trecent history of teacher motherhood
2.2.i: From a Marriage Bar to a MotherhoBdr

In the UK over the past 20 years, mothassa demographic groupave experienced

the largest increase in employment est There were 4.9 million mothers in

employment in April to June 2018, which equates to 74% of all mothers. In

comparison, 3.7 million mothers were in employment in 1996, which was 61.9% of
mothers (ONS, 2018)Vith many more women entering the workfordeaching has

Pv E ooC v }ve] & ZA}u v (ETheequ@loppduniies Z}]
policies of local authorities, strong union presence and shared school holidays for

parents and their children are often cited. Historically, teaching has ladead of

}18Z & % E}( **]}ve AZ v <p o E]PZSe v A}u v[s E]PZ5e E
§Z Zu EE] P E[U % E A v3]vP u GaEljfted Aoy teachéEihu A} E |
1944 in the UK, 15 years before the marriage bar was lifted for the aivicegConley

and Jenkins, 2011). Equal pay for female teachers was granted in 1953, long before

the Equal Pay Act of 1970. As previously discussed, the profession is predominantly
female, and in Early Years and Primary, the majority of head teacheatsaréemale

(McNamaraHowson, Gunter & Fryer2010), so it could be argued that it is a career
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with good prospects for ambitious women. The unions have been heavily involved

Al8Z §Z +Z %o]VP }( & Z E[* % C v }v ]§]}vecat « §Z C

Authority schools) and thddurgundy Bookof standards enshrines the rights of
pregnant teachers and those on maternity leavecgdl GovernmentAssociation

2016).

However, a growing number of theorists are pointing out that teaching is no longer a

good career choice for women (Blackmore, 2005, McNamara,&(l0) andhat

M C

Alu v uC (Jv 3Z ue* oA « ZEE %o %o V }JveSE Jv U }8Z ]v

% E S| v Jvs Eue }(S3Z]E E E A 0}%u v3[ ~"*]l «U |

pointed tosubstantial motherhood penalties many public sector professions
(Berggren and Lauster, 2014t seéemsthat the marriage bar of the early 20th century

may havebeen replaced by a motherhood bar in the early 21st.

2.2.ii: 'Mum's Army' frofessionaliation and neoliberalism

There have been trends in education policy, particularly over thahasy years
which haveaffectedwomen in teaching, as well as the profession as a whole. These
factors have made balancing a career and a family increasihgliengingHere the

literature on neoliberalisnand professionalisation in education over tlast thirty

years is considered, which has changed the experience of teaching during the careers

of all of my participants.
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Whilst a definition of neoliberadm has been contested and different interpretations

are explored in the literature (Hall and Pulsford, 2019) it encompasses ideas of
marketisation and the ultimate concern for the success of the market over the
individual. Reforms such as parental righttamose a school, academisation,
performancebased pay for teachers, use of assessment data to control curricula and
teaching style, plus the view that education is purely a meanmutiainga useful

workforce are all examples of neoliberalism in the eation system (Ball, 2008; Hall

and Pulsford, 2019). What is not generally disputed is that neoliberalism and
managerialism in education have done damage in varying levels and ways to different

parts of the education sector (Piper and Sikes, 2015; RuddGaondson, 2017).

The managerialisation of education is evident in the Education Reform Act (1988)
which created a huge workload for teachers (Burgess, 2008) as the pressures of being
accountable for pupil progress caused a tidal wave of paperwork. Tieisresentative

of neoliberalistpolicies, whictshift responsibility to the individual and are enforced

by the state. Competition has increased between schools, directly influenced by the
publication of league tables which were introduced in the acareRts were given

new powers of choice and new measures to help them choose. Choice is part of
marketizationt or at least, the appearance of choice. The profession went from a
collective, working in cooperation with the state pt®70s, to being portragd in an

increasingly negative light in the 1990s (Bateswis & Pickard®2011).

It has long been argued that teaching is beingpdefessionalised over time

(Frostenson, 2015 o give a particularly notorious example, in 1993 John Patten,
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Secretary ofState for Education at the time, suggested a controversial change to
teaching. He put forward a plan and subsequentlyuasuccessfudlue paper (DfE,

1993 a,b) for a one year course of study to be introduced, forgraduate, more

mature candidates, whwould be then placed in infant classrooms as teachers. This
%0 vV AeE (EE &8} 38Z Zupu[e EuC[ » W 35 v ( 08 8Z
motherhood would be valuable in teaching young childriésrenthoodcanbring a

sense ofleepened understandingf the teacher role (Page, 2013), buhas been
argued thatthe underlying driver was to deskill the teaching of infant classes, making
these posts much cheaper and easier to fill, and reducing school budgets. Women
were nurturing, maternal and cheap (Blaoire, 1999). Removing the need tugher
levelqualificationswould potentially drivedown salaries and makes schools more cost

effective to run it also perhaps leads to a more compliant workfarce

However, there is a problem with such views of teaghiis constantly being de
professionalised (Frostenson, 2015) and the reality is theorised as much more complex
than policy driving down teacher professional status in an effort to save money. The
neoliberal model okducation bringabout a culture of prafssionalisation; the

mission to enhance the interests of a grotip this case, teachers (Hargreav&s

Goodson 1996) for example, by introducing statutory standards and performance
measures and rigorous standardised training frameworks, such as theCGotent
Framework for ITT (DfE, 2089 Teachers and teacher educators themselves have
reported this project of professionalisation as diminishing and undermining the very

Z }V %oSe }( % E}( *+]}v o]eu §} AZ] 282 C Z & .[ ~, 00 vV
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Certainly, expectations are that individuabhchers must be supremely professional

and some argue that this has made the business of being a teacher less authentic
(Dillabough, 1999) and that wedeing and teacher identity are impacted by increased
professionalisatior{Skinner, Leavey Rothi, 2019). Research suggests (Hutchings,

2015) that increased accountability, as part of a move towards increased

%o E}( **]}v o] S]}vU Z ¢ Zep ¢S vS] 0 JuU% S }v § Z Ee[ ~
negative effecon their relationships with children. For a returning mother on

maternity leave, or parents attempting to juggle work, home and childcare, the idea of
getting back onto or maintaining a pace on the standards treadmill may be a

particularly daunting prosgct.

2.2.iii: The Teacher Welbeing Crisis

With 18% of teachers reporting their intent to leave in the next two years and 40% of
teachers expressing their intent to leave within the next five yeasadi@Nal Education
Union, 201%), retention of the teaching workforce is a priority for the UK and other
nations Geiger and Pivovarova, 2018lany teachers who do leave cite the
intensification and extensificiation of teacher workload, the stressful nature of the
profession, poor work life balance and pitsing caring commitments within their
family as the main reasorier leaving(Worth & Van den Brande, 2019; NEU, 2819

20190.

Teacher welbeing and workload issues have also been linked to mental health
problems (DfE, 2017; Education Support Paithgy, 2017)In a study commissioned

by the Department for Education, over half of teachers surveyed said had considered
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leaving in past two years due to pressures on health and 45% felt did not achieve the
right balance between home and work lives (D& D). Two years later, after a high
profile workload reduction initiative had been launched by the [@ffE, 2018cGreen,
2017, 2018, two fifths of respondents to a teaching union survey said they would no
longer be working in education by 2024, anckdifth of respondents said they would

be gone within two yeardNEU, 2019)Although the link between pay and job
satisfaction has not been consistently reflected in the statistics, 48% of teachers
surveyed reported not having received their entitlemeatan annual pay progression
(NASUWT, 2019) and 73% of surveyed teachers said they would not recommend

teaching as a career.

A discourse of teachers taking ownership of their vagling to thrive, rather than

survive, persists (Margolislodge& Alexandrai, 2014). There seems little appetite at

present, or in recent decades, to tackle systemic and cultural issues affecting well

being in the sector (Naylor, 2001; Perryman and Calvert, 2&Re»earch on whahay

promoteteacher weHbeing is particularlycarce (Roffey, 2012), and what research

exists has tended to focus on individuals and their survival characteristics (Margolis et
oXU 71ideX dZ]*s 0o 8} <p *3]}ve }ud AZ 8Z & %}0] ] » AZ

E *]Jo] v [ ~D EP}o]e ¥inaXedudatianlsyséen whiere burnout and

poor mental health are relatively commoR§mschlag, 201 Bkaalvik and Skaalvik,

2010 are ethicalThis is pertinent to the situation of teacharothers, who are

already tasked with ownership of the wdldéing d family members and children, as

well as pupils in their class. Their opportunities for taking ownership of their own well
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being may be scarce or naxistent. Who cares for the caretshe expectation may
be that they care for themselves.

2.3. Macrosy$em- Discourses irsociety and Media
Expectations of Teacheasid Performativity

With the vast majority putting in endless hours to achieve evarder targets,
there is a greater certainty of burout than reward. The current mismatch

SA v § Zasfiirafions, interests, strengths and knowledge and the job
they are expected to do is so demotivating thideads to an annual
exodus(Williams, 2017, para }.

Quantitative research is showing a trend for teachers to work very long hours

(NASUWT, 2@ NEU, 2018 Richardson, Goodman, Flight & Richards, 2@&Hlen,

2016;, €& CU iiioe v 82 88§ Z & €& &]el]JvP Z p&v }us[ -
Government policies from the 1990s onwards (e.g.PO98; DFES, 2003; DfES, 2005

have changed the educatial landscape (Faulkner and Coates, 2013; Burgess, 2008)

and made thdeacherrole broaderin terms d what tasks it encompasses. Over the

same period, responsibility has bedavolvedto individuak andschools
unsurprisinglyaacountability and performativity of workloadare cited as unexpected

issues for new teachef®erryman and Calvert, 2019).

W E(}EuU 3]A]18C 3 A}EI ]» J(( & v 8} uS®&[* P Vv E %
discussed in section 2.8Ithough they have their roots in the same thggvosited by
Lyotard in 1984Performativity in education, as in other systems, prizes efficiency over

00 }$SZ € }ve] & S§]}veX [/$ Jdrivenand @ESPIBEYywWE E«~'plZz vU

2018, p.48).
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Whilst performativity relies on data as evidenafeefficiency, it also bring with it a
need for surveillance, inspection and regular assessment of progress. It requires
Zlv JAl L 0 % E 38]3]}v B+ 3} }EP v]I 3Z ue 0A e o E *%}
evaluations. To set aside personal beligid @ommitments and live an existence of
o Mo S]}v[ ~ oo U Parforchatisidyiim @eucation has resulted in the role of
the teacher becoming a confusing siteainflict between two outcomesZ v
increasing individualizatiomcluding the destration of solidarities based upon a
common professional identitgnd Trade Union affiliation, as against the construction
YCv A (J&ue }( Jve8]8usliv o ((Jo] 8]}v v Z }uupv]SG[U -

1 o & |(BEll,[2003, p.219).

Performativity can baseen in the increasingorkloads of teachers, although

government policy and advisory guidance have beemeto reduce specific aspects

of workload, such as planning and assessment (DfE, 2@&spite initiatives to

mitigate the widening role of the teder, such as the Pathfinder project that identified

tasks that teachers should not be expected to carry out (Butt and Lance, 2005; Wood,
2019), teachers are still reporting long hours and unreasonable expectations

(NASUWT, 2019; NEU, 2@120190). Despite an excessive workload, teachers are
Aloo]vP 8} Z }JvEE] us8 ( E u}&E $Z v AZ § ulPzs u E

p.86). Teachers consistently report workload as a significant issue, see(figapa 2

Participant number5,500
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which charts this issue from 2011 (NASUWT 220

Excessive workload as an issue for teachers (NASUWT,
2019)

100% gagy  89%  90% g 86%  85%

4%  T5% 8% ——

80%

60%
40%
20%

0%
2011 2012 2013 2014 2015 2016 2017 2018 2019

Figure 2: Workload as an issue (NASUWT, 2019)

Following the Teacher WorkloadrSey in 2016DfE, 2017c)vhen 93% of teachers
responded that workload was a problem, the DfE have issued guidance on workload
reduction to sbools, teacher trainingroviders and teachers (DfE)14;2018¢

2018&) acknowledging that workload is a growing issue for recruitment and retention
of teachers. Ira review of the guidance issued in 2014 and 2@H&rried out with

school leaders, nearlyalf (47 per cent) of all respondents said they had not used any
of the listed methods for reducing workload, and of those who had implemented the
methods suggested, more than half (57 per cent) said that it had no impact on the

hours they worked.
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Workload as a problem: proportion of
teachers (DfE, 2017c)

Don't know 2%

Fairly Serious

serious problem
problem 52%
41%

Participant number3,186

Figure 3: Workload as a problem (DfE, 201Yc

In the 2019 workload surveDfE, 2016), the impact of the workload reduction
scheme was reported to have increagmuokitively with more school senior leaders
reporting use of the stragies and more teachers reporting a reduction in hours
worked per week and hours spent working outside school (DfE,R@E9g.
Recommendations of GreeB((17,2018 and others about reducing assessment and
planning activities had been taken on boargrany schools, colleges and teacher
training providers, reflecting the DfE call for everyone working in education to take
responsibility for reducing teacher workloadfE,2018c), with some involved in the
workload reforms stating that teacher workloaglnot just a problem to be tackled by
government (Green, 2018). This throws the responsibility for changes to normalisation
of overwork and undermining of welleing back tandividualteachersand school
leaders rather than addressing issues in the sys{@largolis et al., 2014)..
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reducing workload are not satisfactory (Wood, 201p3; ]« $Z Zv SPE €& SZ E &
<u v3]3C }( AYEIO} [ 8Z 8 ]° Juke}ES VIOIOWINEECU Vv V 0,
Intensification of teacher work means that teachers are doubling up on workload (for
example, marking books during their lunch break) and reductions to onenauking,

planning and datgolicies may just result in teachers spending the twneother tasks

(Wood, 2019)How teachers can be expected to shift the expectations of their role

without government interention is difficult to imagine;

no amount of tinkering with toolkits can solve a problem with roots in an
education system with untadthy levels of accountability, higgtakes testing
and stress, without addressing the more funaental causes of high workload.
(NEU, 2018 para. }

Although teacher workload has bame a popular focus foesearch in education of

late (for example, Peyman and Calvert, 2019; Wood, 2Q16hore detailed,

qualitative research on how overwork becomes normalised and accepted is scarce and
particularly for specific sectors of education. The literature on gender differences in

paid and unpaid workload alsortd to be largescale quantitative studies, which

signpost that women are still working longer and with a greater proportion of unpaid

work (Craig, 200DfE, 2016, 201%; Hauver: u «U 1iiiV K[ E] v ,.00°*S ]Jv §

2012; Thomson and Kehily, 2011).

Thegap in the literature for this areis the detailed eploration of how this
normalisationpersists, together with the specific elements of workload that fall upon

working mothers, and perhaps teacherthers, particularlyThere is also a gap in
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how performativity and thenormalisation of overwork impacts on those who can no
longer dedicate hundreds of unpaid hours per yearteaching workload, and what

effects this may have on their confidence in their efficacy as a professional.

2 4. ExosystemtGovenment Policy
Nicky Morgan, Justine Greening and the New Teaching Mum

Whilst government policy in recent decades has supported women in joining, returning
to the workplace, taking maternity leave partment for Business, Energy and
Industrial Strategy2010) and accessing flexible working (DfE, 2)18sues remain in

recruiting and retaining teachers and successistacationsecretaries have attempted

to address this.

NickyMorgan (201% and Justine Greening (2017) unveiled policy pledges to support
women teachers, particularly with patime and flexible working, which have been
described as key elements in retaining women teachers. Greening points out:
Progress on more flexible working is great for schools who can keep their
valued teachers and greabifteachers who can stay in the professidiis is
already happening in many other sectard $[* A]S 0 A VvepE 13 ]* Z %
our schools too so we continue to attract the best and brightest into teaching.
And, given this disproportionality affecé}u vU ]8[¢ <u ES3 A C 8} Z o
the gender pay gap(Greening, 201,7para.
In terms of global education priorities, the gender pay gap and power gap in the UK is a
concern and the leadership of schools do not reflect the diversity of the waréfo
Potentially, the professionals who work in teaching are not represented by the people
who have political power and influence. Morgan and Greening sought to reduce this

gap by providing support for flexible working and networks of women advocates. Thi

intention has been met with some criticistriPatel (2016) dismissed the
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new government policy and initiatives which continue to drive a long hours culture in

education.

Pledges made by Greening in 2017 built on those made by Morgan (2015) and
included:

x a pilot programme to look at how schools are already supporting-jirze

§ Z Ee v S} <Z%EE ZS]+3 X

x a pilot to reinforce Women Leading in Education coaching

x updates to existing guidance on flexible working.
Women Leading in Education was unveiled by Morgan in 2015, and amounts to
women leaders in schools managing, providing and arranging mentoring for others
with no additional support from government in term§tame or resources. One head
teacher mentor commented that the DfE we@@ot interested in being involved in the
operations and logistics, just in the tokenistic tlmbx exercis@f doing something for

<u o]@\@gon, 2016). The government failed tib the target of 2000 mentors

paired with 1000 mentees in 2018 (Robertson, 204i8] in recent years the scheme

appears to have been superseded by organisations such as WomenEd who offer

leadership mentoring.

Despite government policy requiring that erogérs consider requests fairly and in
accordance with the ACAS Code of Practice on Handling in a Readdaabler
Request to Work Flexibly (ACAS, 20t#se requests do not need to be granted, and
the criteria for turning down such requests cover a ntutte of reasons, such as part
time work not being compatible with the institutiorlJpdated guidance on flexible and

part-time working in schools (DfE2016, 2017a) suggests that flexible working is not
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working for many teachers, as school leaders aredafiering flexible roles due to

increased costs, timetabling issues and parental expectatlaresnationwide survey,

a third of teachers who had requested flexible working had been refused (NASUWT,
2017) and this disproportionately affects women, with® of flexible working

requests coming from female staff (NASUWT, 20Lf7¢. DfE frame these issues as

Z% & %3]}ve[ AZ] Z 8Z C & A} E4).ViRvehiyfive perentof ( U 7116
requests for flexible working cited childcare specifically as aoreés reducing hours,

and 75% included reasons of age, health and work/life balance (NASUWT, 2017).

Most significant barriers to agreeing part-time work or flexible
work for teachers in your school/returning teachers (DfE,

2017)
70%

60%
50%
40%
30%
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0%

Timetabling issues SLT unsupportive Adverts are FT ~ Flexible working  Childcare issues
only policies do not
exist

mTeachers mSenior Leaders

Participant number: 1955

Figure 4: Barriers to parttime work (DfE, 201D)

Flexible working can also be a barrier to career and promotion, as ldapgrssts are
rarely advertised as flexibI®fE, 2017a) Part time work also comes at a price for

many teachers, as 'part time' can sometimes denote financial recompense, rather than
hours, with teachers reporting that for a cut in pay, the only berisfthat they have

got time to catch up with school work on their ‘days @EfE, 2018aThe Secret
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Teacher, 2016)In research commissioned by thNational Union of Teacher&élton,
MacBeath, Page & Stewar2)02) many women were choosing to return gathing

after maternity leave only if they could have part time hours, which they frame as
being an improvement for women in schools. They note that some women were not
seeking flexible working due to the impact on their future career. Conley and Jenkins
(2011) point out that head teachers do not value part time workers, and they now

have increasing powers to discriminate against them.

There is a lack of literature exploring how government policy, particularly policies
affecting teacher mothersuch agart-time teachingare implemented and
experienced in schoo(®rown, 2019)The expectations around overwork and long
hours, combined with motherhood and requests for a reduction in hours may
complicate the employer/employee relationship and influenceviemployers view
mothers in their staff team (Dick, 201@)nion and DfE surveys suggest that there are
issues in how policies are disseminated, implemented and discussed in s@biils

201<, 2019d NASUWT, 2019; NEU, 20)9

For teachers who do manado secure a paftime contract, workload may not change
significantly. In the Department for Education workload survey in 2016, very little
difference was reported between patime and fulttime teachers in terms of hours
spentoutside school on their ark (for exampleworking athome in evenings,
weekends and bdlidays)(DfE, 2017c Although time spent outside school on work had
dropped slightly in the 2019 workload survey (DfE, 2D18arttime teachers still
reported working an average week of 3%8urs
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Out-of- hours working by contractual status (DfE, 2017c)
(FT average: 17.7 hours, PT average 14.7 hours)
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Figure 5: Out of hours working (DfE, 2017

Managing partime teachers was reported as creating additional workload by senior
leaders (DfE, 20E8 but also reported as enabling them to retain talented staff. In the
same survey (DfE, 20&B teachers and senior leaders were asked to identify their own
strategies for managing workload (despite the average working week for this group
being 18 hours beyond contracted hours). All giitte teachers that were surveyed
reported having reduced their hours specifically to manage workload, and that they

used their norcontracted weekdays as additional time to do school work.

Iv E« E Z C K[ E] vV ~71i6*U % &ES5]-tf]te teacher stallislas SZ ] &

an experience ochoosing between family life and their teaching career. One

% ES] 1% v3U Z< & v[U A « (Ep+3E & A]3Z-timaRmvote ESv E
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meant that Karen should be fitime carer of their children, and that his career is more
important. Parttime participants in the study reported being perceived differently to
full-time teachers and receiving different treatment in terms of professional

A 0}%u vE3 ~K[ E] vU Tii6eX K[ E] VUl s VvV ]Juk}ES vE v
argument about partime teading, particularly for mothers; in that she asserts that it
]* Ep ]l o3} Z A}] ep e E] ]JvP 8} §Z }ApadkBl¥ (}3Z Ee +Z]
~K[ E] vU 1i)oRéféencirg@mith (2016) she discusses the issue of
disempowering teacher mothers by reimting the expectation that mothers should
(Jv A Ce 38} ZZ A 13 o0o0[U v 38Z § eptaéwodkingweaiothd] o v

teacher mothers just have to find ways to cope rather than thriving at work.

The assumption is still that the mother wilire for children as well as staying afloat at

work, whilst there is no such assumption around fathers and support through flexible
working.This constitutes a gap in the literature, as the policy direction of recent years
selects partime and flexible wodEIJvP « Z p&E oo (}E Aluv v % &E
teaching, but does not consider the -geofessionalising discourses around pane

posts, or seek to challenge the system that perpetuates this discourse.

Schod Leadership

Much of the literature consiered so far in terms of exp&ations of teachers (section
2.3), government policyo support working mothers (2)4and isses of teacher well
being (2.3.ili has hinted at challenges in how policies are interpreted in schools and

ZSE veo S [ (}(@Eougaultz19E8Ball, Maguire, Braun & Hoskins, 2011).

45



Translators are the people who communicate wider policy (such as Department for
Education briefings, new codes, new frameworks) to a local community, for example, a
single school teartBall et al., Q11) Teachers themselves are also translators of

national policy, as they work out what these policies mean for their pracgdeol

leaders are perceived as problematic for teachesthers and others who seelekible

and parttime working.In a DfE rport (2018&) just over half of teachers felt workload
pressures were driven by Senior Leadership Team expectations and teachers

recognised that this was often driven by external forces, such as Of&tedhers

E %}ES Zu]AE u e+ P <[ |ndesstéibding pf extBrnalEequirements

and that of their senior leaders, perhaps suggesting that the translation of these

policies was designed to affect certain behaviours and conduct that was not intended

in the original. Disconnections between schbaked and wider political policies have

been reported elsewhere, and particularly in relationtopd&iu A}EIU v Z o |}
SE vedo E V C ]Jv %o E} HUE Vv %}0] C Jv ¢ Z}}o }vSE] ps

(Brown, 2019, p.1).

Whilst anecdotally many schbleaders and leadership teams are supportive and
approachable people, who value their staff, the percentage of teachers who reported
their opinions not being valued in a teaching union survey stand &t §8ASUWT,

2019). In figure §ou can see how thisend has developed over the last ten years.
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Percentage of teachers who reported that their opinions
were not valued by school management (NASUWT, 2019)
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Figure 6: Teacher perceptions of value by management (NASUWT, 2019).

In the same survey, teachers reporteduses fothis perceived disempowerment,
including a culture of blaméack of respect for their judgments, unrealistic

expectations and lack of understandingrfraecision makers (see figurg 7

Causes of disempowerment for teachers

0,
100% (NASUWT, 2019)
0,
80% 67%
62% 61% 57% 59%
60%
40%
20%
0%
Constant change Culture of Lack of respect for Unrealistic Lack of
blame/criticism professional expectations  understanding by
judgements decision makers

Participant number5,500

Figure 7: Reported causes of disempowerment (NASUWT, 2019).
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The literature around school leadershgvast and there are thousands of articles and
books on leadership styles, impact, structure and outcof@snus, Belliba&sen &
Gumus2018) However, as with other areas of education research explored here,
there is a gap to be filled intermsof how Z}} o o E- Vv Ju Z]vAle] o ¢
in a schogland what their impact on teachanothers on their staff team i3Vhilst

survey data suggests that teachers do not feel respected or listened to by the
leadership of the school in many instaes, anda culture of blame is major reason

that teachers cite for their feelings of disempowerment (NASUWT, 2019), research on
Jv ]JA] p 0 8§ Z E[s E «%}Vve isighp is scantre B¢éht years, and
research on specific groups (such as teaahethers and leadership) is almost non
existent.

2.5: Microsystem& Mesosystem+School and Home
TeacheMotherhood:Second, third, fourth shi#t

In the immediacy of our close family and home&SZ u] E}*C*S u Jv E}v( v E

1979 model)the Zecond shit[ }( A}E | ]+ %o(HEK$cKEId and Machung, 2003)

interacting with other aspects of the microsystem, such as school, workplaces and

close communityThe second shift describdse experienceof a working woman,

completing her first shift in her paieimployment, then coming home to begin her

Ze v Z](3[ }( V% ] Z]Jo & v Z}pue AYEIX /§ Z » 03 C
}u o A}EIlo} ~ I]JveU 1iiTeU §Z Zu}$3Z Eo} [ ~K[ E] v, o

2012), v SZ ZSZ]E -+Z](5[99) whehuhelextth work of other unpaid

care is also taken into accoui@learly, this is not the expenee of all working women

and Haehschild and Machung describe some of their participants as having equality
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with their partner in childcare and housewqror alternative provision (such as

cleaning and childcare staff).

'u]Z v[e } 8}E o0 +3u C ~Tii6es }oo 8 EZ /A% E] v =« }( 34
headteachers. Seven of the deputy heads that Guihen interviewed were mothers and

they all shared theirexp&] v « }( v  donBciduslystrike a balance between

the multiple and competing responsibilities of motherhood, and an upward career

path in educatiof ~ %o X/iViTu]Z v[e (]Jv JvPeU §Z u ¢ }( u v P]JvP }ve:
motivating forces and perceptioraf the future and headship were identified. Guihen
discusses the differentiated roles for men and women in the family and the

expectation that womenA ] aade Zesponsibility for unpaid (and often undervalued) care

within the home, regardless of work comimients or personal preference, and that men

will adopt the role of the breadwinner who works within a fulime, uninterrupted and

hierarchical model of employmeifit ~'n]Z v Up.RE.6 U

Whilst all the mothers in the study discussed motherhood as @ffaic their career,

how they negotiated and tackled the demands of their parental and work stattied

(Guihen, 2018)Some were sharing childcare and household tasks with partners, or

had a partner who was doing the maigy of the childcare during wéing hours; some

were trying to do the majority of the paid and unpaid work of the family. Given

"H]Z Vv[e * U%0 }( iH*S %ouSC Z S Z E-U ]S ¢ ue 0]l 0C
amongst the most career ambitious in the schools where they work, and/oseer

as the most capable. How other families balance paid and unpaid work, where the

mother is not the main wagearner, may be less fair.
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In a longitudinal study by Aveling (2002) young, highly educated women were

interviewed at the beginning of theiaceers and ten years later. Despite believing that

Z 380 ¢ Z v (JUPZ8 v A}Vv[ ~% X100+ (}E PwouldBe <p 0]3
unaffected by gender differences, ten yedater, many of these women were living

with similar life patterns as themothers andgrandmothers had experienced. In

broader studies with women from varied age groupstineos often surrender the

activities tiey enjoy or would benefit frorto care for home and childreidprne &

Breitkreuz, 2016).

Murphy and Cloutiefisher(2002) dispute the idea that young graduate women really

o] A §Z C v ZEZmérelythatthe[ideology of the working mother is
perpetuated, but no one believes it is possible. Many of the women who had become
mothers]v A o]vP[@200) C %opns 3Z ]E €& €&+ Z}v Z}o [U A]sZ
career becoming the priority career in the household, both in terms of salary and for
decisionmaking(for example, when a geographical move was considerEug} same
effect was seen in quantitative teaon women and career progressiMcNamara et
al., 2010) where participants were asked whether their career took precedence in the
household.42% of male teachers but only 28% of female teachers said that their

careers took precedence.

In a doctoral reearch project, Kell (2016) focused on parents, and her participants
represented the gender proportions of the teaching workforce. Her focus was on

secondary education and used a mixed methods approach, focus groups,
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<u *S]}tvv JE « v Zv-arvaiRlysis%é BlQgs and online teacher forums.

< 00[* % ES3] 1% VS PE}u% E vP (E}u (JA Jv (} ue PE}
guestionnaire group, with participants from across the UK and different sectors of
education. Kell set out to find what inflnee parenthood has on teacher identity,
effectiveness and webeing, as well as career aspirations. Her findings and

conclusions were broadly positiviedespite many teachers in her focus groups

reporting feelings of guilt and stress about home and wdrkigh levels71% of

participants reported regular feelings of guilt about their hottie and 63% reported

regularly feeling overwhelmed by their work/life balante her conclusion, the gender

divide for her participants is clear and in her recommeimies she points out that

u}sz &« € zZv E Jvuv }( HEP vS }ve] & S]}V[ ~% Xi0:

could explore feminist perspectives on teacher parenting.

< oo0o[* &+ & Z Z]PZo]PZSs ( o]vP }( Bndda&sgoesorid S Z E ¢
assert that teachers can be their own worst enemies and that often the pressure to
work harder and longer are from within, rather than from the outer spheres of the

}o}P] o0 ¢Ce3 ue u} o ~ E}v(v E vv EU id606X dzZ ] H(
oddswith many theorists and researchers (Blackmore, 1999; Ross, 2000; Troman and
t}} sU 71iieX D}E p & 0oX ~Tiifie «uyPP 3 §8Z 88 Z E+[ 0]A
headteachers and governors, whaynot have the same priorities, which means that

they havelittle control over the factors that may be making them feel guilty.

Al A }( 8Z]s Z}YAv AYE+% v uC[ GEPwW@ESu(E ) fe(

(2000) study of primary teachers who had taken a career break due to stressdrelat
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illness; theyconcludedthat the psychological and physicardands of the job meant

that teachingcould not be considered a lifelong profession. Bailey (200Dhes with

< o0 (®p46)suspicion that teachers may be partially to blame for the pressure they

are under; she clainthat mothers question almost every aspect of what they do,
comparing themselves to a construct of the ideal motkeducator. There may be an
element of teacher% @& vse JvP }A (EoC Z E+Z A]3Z §Z |E ZP 1 |
own performance against theanmative rules, but these rules are not constructed by

the teacherparents, as Bates et al (2011) assert.

Intensive mothering is often discussed as part of the debate around the second shift

(Wall, 2013; Ross, 2016; Grayhillis, 2014). Hays (1996) gegts that one of the

current prevalent discourses of motherhood is complete devotion andsselfifice.

When combined with expectations of EYFS (Early Years and Foundation Stage) and
primary schoolteachers (Page, 2011, 2013; Conley and Jenkins, 20ith) reyglicate

§Z2 Z8§ Z & s u}$SZ CE u }ve J}pue[ €}o ~"8 u vU iddfAeL
care burden can cause physical and emotional drain (Lynch, 2008). As Steedman,
hE&Alv v tol E Jv ~i600s %pus ]J8U 28 Z Ee v uld3zZ E-
develop a quality of attentive watchfulness that rested upon an intense empathy with

§Z Z]o [ ~% X1TifieX dZ}ue}v v < Z]oC ~Tiiie Jvd EA] A §7Z
returned to teaching when their children were still young, and found that there were
stressfu interplays between personal experience and professional pradtibese
teachermothers had expert knowledge on how children develop, which added

pressure to their choices about their own children. They found that teaoha&hers

were finding the classr} u Zoep((} S]vP %oE]e}vZ}pe [ ~dZ}ue}v v <
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p.235, see also Steedman, 1985 who uses the same analogy), a place where demands

of their emotional energy were made upon them.

Mediacoverage of mothers whondertake paid work conforms to a cdnsction of
the working mother(Page, 2013; Orgad, 2016; Wall, 20Bsearch undertaken by
Wall (2013) analysed articles on childcare in a leading Canadian parenting magazine.
She found that employment for mothers was an expectation in recent years, and
IviAo P u v3 $Z § A}u v v [tarficks/Abol$ wanking mothers
were underpinned by a sensethle ZP}} v}uPZ u}SzZ E[ ~t]vv] }SSU idAi
were described as needy and dependent, which Wall suggests is a side effect of
neoliberal pessures towards setesponsibility and intensive motherinBesearch
suggests that teachenothers, in particular, construct images of what they perceive to

be the expectations of societiKfiowles, Nieuwenhuis & SmRz009).

JVA E+ oCU KER(2Q26liEhas si@wn that in recent portrayals of middle
class stay at home mothers (SAHMS) in media coverage, only 18% framed these
women as being negatively impacted@®E 3] o « (} pee }v A}u v[e Z}] - 3§}
work and the freedom they now enjoy. Oj§2016a, 2016b) concludes that the
representations of the media did not tally with the experiences of stay atdhom
u}$3Z EZ}} U «uPP «3]JvP 8Z § §Z Je}vv 8 SA v E % E «
experienca may besilencing them A Foucauldian interpretatn links this with the
idea of the socially constructed discourse on motherhood, being drawn upon to create
§Z Zv}Eu[ }( u}szZ E]uttere tite ddip GBuld be consideredeating

knowledge about what good mothers Budds Locke& Burr, 2013;Litosseliti, 2008.
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The print and TV media seem to have no such agenda when it comes to the portrayal

of fathers (Kuo and Ward, 2016; Wadsworth, 2015 and Evans, 2015) with father figures
on television, (Kuo and Ward, 2016), print (Evans, 2015) and ityféimis

~t *cA}YESZU TiifieX /v <p} v t E [» «8u C }( Tifuv v Alu
States, they concluded that TV content reinforced traditional gendered family role

beliefs about mothers being more important to child development. Evans (2015) and
Wadsworth (2015) found that fathers are portrayed more positively now than in the
previous decade, with Evans concluding that the current trend in print media is

$JA & « 37 zZ §]A [V o JvP Z]e Z]Jo E v ]V %ZCe] oU (
own content analysis of Google news alerts to find out how the news media in the UK
were reporting issues around maternity and motherhood, initially to assess whether
women subscribing to this kind of alert would receive updates on work/life balance,

(see Appadix 5). This gives an overview of what a working mother could expect to

find in the news, regarding her work and family situatitiashion and celebrity are

up Z Z]JPZ €& }v 8Z v Ae Pv 8Z v ES3] o+ }usS u%o}Cu

experiences and wkbeing.

Sorensen (2017) analysed media texts about women with careers and children.

AYE ve v V}E §Z 8 8Z A EC pe M 3Z VISIIV I(Z Z}] [ 1v
% E(}JEuU S]JA U v §Z 87282 A} po EC }( Z}] % E(}EU-
(Soensen, 2017, p.297). She found that the media representations of women with

career and children fell into three categories:
Thepart$lu A}EI]vP ZP}W Z}YZEE&Y v30C } HEE]VP «S}EC |

that of aspiring women option out of career ambits to have children due to the
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perceived impossibility of maintaining a weik] ( oV (8§ & Z AJvP Z]o E

(Sorensen, 2017, p.304)

The exceptional career motherZdZ u ] }JveS3EpP ¢ % E %S]}v }( $A)}
scenariost ZZ A]vP ]13Z %] vPRfuglledby the continuous evaluation of

Alu v[e Z}] » C8Z +8v E }(Z ov [X ~~}E ve vU TiioU

The failing (career) motherZ A£ % 0] 130C (E u « $Z ZZ AJvP 13 oo -
Hence, the ideal of workfe balane is construed as irrelevant, andetfacilitation of
childcare is repositioned as a matter of producing equal opportunities. (Sorensen,

2017, p.307).

ANE ve v VIS §Z §8Z viEu }( JvP ZP}} u}sz E[U AZ] zZ
intensive motheringis more powerful than the norm of being a successful career

Alu vX A v §Z}e o v o Z FE %S3]}vo E €& u}s$8Z E+[U uv
career, are easily susceptible to transformation into the failing subject position, and

being seen as abad mother ve «Z ]e Zv} o}vP E A}ESZC }( Uu]E 3]
%o E}( ]}V O su e[ ~N}E Ve VU T1i0U % Xii0X hvo]l u vU
VIEU }( *pu e+ ]Jv AYEI 8} u]3]P 8 vC v}3]}v }( Z (82 EZ
the norm expectations of good atherhood first, and throughoutheir career to be

seen as managing. Alternatively, they can relinquish career ambitions and become the
part-time good mothert as parttime work is still regarded as easier, less serious and

less committed, despite evidence tioe contrary for teachersi{fE, 2019¢

A suggested solution to some of the issues around the second shift, including the
exhaustionguilt, burn out and pressures of an increasingly demanding andlibecal

education system (Hutchings, 2015) is for wonte access pa#time working patterns
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(section 2.4. Gash, Mertens and Gordo (201studied women teachers and hours,
finding that a shift to padime work had positive imptations for work/life balance,
however,as discussedchools do not always vaipart time teacherg¢Conley and
Jenkins, 2011)Offering paritime flexibility is not an adequate solution to the issués o
the second shift in teaching aridcould be considered to be a negative move; from
paid/unpaid work, to paid school work, unpaidusework, unpaid care work

(Blackmore, 1999) anghpaid schoolwork E 3]vP Z(}JUESZ +«Z](8[ ~uC }/

In summary, it seems that the double burden of home and work is more likely to affect
women Hochschild, 2003; Park, Bryson, Clery, Curti¢th&lips2013; TheFatherhood
Institute, 2016) but would not seek to belittle the pressures felt by men working in the
teaching professn; the teaching recruitment and retention crisis is not a new
phenomenon and it does not just apply to women (Wiggat,6). Howevert would

e us3Z38A ZA v}8C S8+ v ZP vESpNn@ijdersér 20p8;us]iv[ ~
Parket al, 2013), and | have found no evidence to suggest that the research on
working mothers and portrayals of working mothers from this cou@sgsh, 2009;

Parket al, 2013; Reekdwards, 2012) and further evidence from Europe and beyond
(Horne andBreitkreuz, 2016, Dow, 2016; Etwschild and Machung, 2003) would not

also apply to teachemothers. It seems likely that the gendered exfamons of

caring, nurturing women in education roles (Page, 2011, 2013; Sikes, 1998) may
exacerbate the situation, particularly in light of whakieown about expectation

states of gender in employers and decision making (see section 1.2.ii).
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2.6. Theoreticalnderpinnings

The theoretical and philosophical underpinnings of thiglgtinclude postmodern

feminism, & }p poS[e }ve] & 3]}V }( %}A E v ] JuE+s ~&}u
E}v(v & vv E[* }o}P] o0 ¢CeS ue u} o ~idthéeskid¢, (o S]VvF

A}u v[e 3 yHieis own words are the centre of the framework; the discourses

and influences on their stories are mapped across the systems that make their

understanding and experience of the world. The follogvsection explores

postmocern feminismand Foucauldian poweiplus how these elements can work

together. E}v( v E vv E[* u} o0 ] A%o0}E Jv S ]Jo ]v e« S]}H

Postmodern Feminism

The constructionist paradigm suggests that we form jointly constructed explanations

and ideas of the worldhat become the basis for shared beliefs about reality (Elder

Vass, 2012). The hierarchical structures of positivist science are inappropriate for

research questions that seek the life stories of women (Hammersley, 1883pting

the tension between fe stories and the wider quarétive data as discussed in the

introduction to this review (section 2)1Accordingly, this study is feminist and aims to

ZE . f@Ein&ead ofon Aju vX[ ~, VA}} ~ W] P }vU i66AU %XO6U |3

which is situatedn experience:

Feminist epistemologists, in common with many other strands of contemporary
epistemologyno longer regard knowledge as a neutral transparent rejection of
an independently existing realjtyith truth and falsity established by
transcendent pocedures of rational assessment. Rather, most accept that all
knowledge is situated knowledgeejecting the position of the knowledge
producer at a certain historical moment in a given material and cultural
context.(Lennon, 1997, p.37).
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This researchds been conducted through a lens of postmodern feminism, which has
influenced the thesis from the outset, including the wording of the research questions.
JveSEQW 3]}v]eu Vv %}e3u} Ev]eu Jv(op v 3Z AC/ 38Z }E]
knowing. In thisteidy, as well as not viewing teacher mothers as an homogeneous
PE}u%U /| o} pe ¢ 8§ SZ |J]E Z%}*]8]}v]vPe[ Jv E 0 §]}v

situations in their stories, rather than the substance of the stories alone.

Postmodern feminists suggethat women are not a homogenous group (Butler, 1990;
Henwood & Pidgeon, 1995; McNay, 1992); Butler (1990) asserts that women are not
driven by the same ideals and influences. Foucault (1976) and Butler (1990) discuss
gender as a constrtion of society something thatis performed, there is no one

Z E% E] v }(|IASu EX P v E % th@oysEggesttAdtpender is
Zonstituted (and reconstituted) through ritualised performances of gender nofms.
(Jenkins & Finneman, 2018, p.157). AccortiinButler, gender is not a performance
that can be switched; the costume cannot be taken off at the end of the play. There is
no player behind the gender performance: we are constituted by and of the

% E(}EU V v 15 ]* Z% E (}E u helessehwe diZidenmtity thabtheys 3
otherwise purport to express are fabrications manufactured and sustained through

JE%}E 0 *]Pve v }3Z E Je WE*]JA u veX[ ~ pud3o EU i8I

Viewing gender as a performance, rather than performative has led te@smmnfusion
over the theory (Butler, 2010) and what choices are available to women who wish to
challenge the assumptions of their gender and what can be done to change the

]* JUWE- X t}u VIABRZZZ |E P v E E]|PEGWithEthg+3E -
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culture, as thebroader power structure prioriges the maintenance of gendpolarity
JE Jv &€C[ ~: vi]ve 7 &]\B9)Yy andIndrim$ &f g¥mnder behaviour act on us
before we can act ourselves. We reinforce these norms for othgeshaps imew or

unexpected ways, but always in relation to the norms that precedd¢ us.:}CU ol

Bhardwaj, 2015P.1743.

The maircritique of a postmodern view, which complicates the source of power and

the subjugation of women, means abandoning hope of a drive toadiecause there

is no target (Morris, 1988). There is no solidarity amongst women, all iexpéang

their subjective world anghostmodern feminism risks becoming relativist (Allen &
Baber, 1992; Bordo, 1990; Hawkesworth, 1989). Some theorists have gjfsress to
suggest that postmodernism and feminism are a contradiction in terms (Gagnier, 1990;
Henwood & Pidgeon, 1995) or that postmodern feminism is feminism for academics,

with no activist agenda (Tong, 1989).

McLennan (1995) puts forward the ideaat the arguments about the missing political
agency in postmodern feminism are aimed at a system in which there is a strong
dichotomy between modernism and postmodernism. She suggests that postmodern
feminists still have a mission to politicise, evethdy question the source of

oppression and the objectivity of a female experience. Postmodern feminism allows us
to conceive of group alliances not as identities but rather as affinities or coalitions that
are characterised by fluiditythe ability to mohlise and disperse as necessary (Allen &

EU i66TU %o XiieX 00 v v E[+ + E]%3]Iv }( ((Jv]E]

59



real than the idea of a large group of women, unchanging in their solidarity and

Zlve] Ev ¢¢[X

For my study, activism is)@ssential part; it is what has motivated the study, and part
of my ethical commitment to the partic%. vSeU acpmmi#nent to bring

societal changes entails a commitment to the research particip@dtsssain and Zada,
2012 p.205. There are twossues heret whether postmodern feminism results in a
retreat from activism Alcoff, 1988; Tong, 198% loss of the political reaC(irti,

1998, and the more serious weakness that postmodern feminism is relatMisin(&
Baber, 1992; Bordo, 1990; Haggworth, 1989 and a contradiction in term&@gnier,
1990; Henwood & Pidgeon, 199%ostmodernism and feminism seem to lead to a

Z uv J(Clp U uv ]( C}utwith[aseriesvof@ggomforting

effects[ Graham, 2005, p.5)

Firstly, posmodern feminism need not herald a retreat from activism. It does not have

S} E §} Z & C}u A]3Z Gegnje€E 1980,|w)7I& gonalysing the

data using Foucauldian discourse analysis (F&)art of a postmodern research

design, th ] §Z § AlJuv & Jv]Al poes }ev}Su vs3zsz (]
} o]S]Alleh & Baber, 1992, p.]®r solidarity looks, 1984 cannot be mobilised

by the synthesis of the narrative into an analysis of discourses at work. Postmodern

feminists mayZ A  ]((] po3C /£ %o Jv]vP Z 3]A P v3] 0 ep i $§-

%0 C AlS3Z ] }uE- Newith 998 p.438but Foucauldian ideas of

power and discourse do not discount the agency of individuals in shaping discourses,

or using them toheir advantageMcLennan (19953rgues that political agency is part
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of the mission of postmodern feminists, because and not in spite of the fact that they
guestion sources of oppression and the objectivity of female experience. It is possible

to considerthat feminism could be reinvigorated by postmoderniddaxter, 2003;

Miller, 2000 X & } o (} ue }v 0o} 0] Z ] ]%oo0]tpe@Edps %o} A E E
excluding institutional powerReed, 2000 but it does not necessarily reduce activism

to the local level, as the discourse itself can be targeted. All feminist researchers can

} ] Z%E « vE 08 Ev AP +EJpwiv  Z lethevtiy, 2003; p.52).

Secondlythe ZE o -ZFA[S E]S]<p }( %}eSu} Ev]eu E 0] * }v vV
must be objectivist or relativist, with no position possible between the extremes
(McLennan, 199pA discursive analysis approach allows that different communities,

groups and individuals have different stories about the world, and it is futile to ascribe
truth-value to these storiedMiller, 2000, p.31Y. If we accept this idea, what follows is

that the stories of seintists, judges and politiciansE Z}voC u}®& ¢}%Z]*S] §
U}E A 0] USZ v 3Z «3}E] *» $}Jo C vCDUSEht@EIFC %o * }( v C
p.218, see also Miller, 20D0This generates an argument that relativism leads to

dangerous and immoral reductionis(}E /& u% o U A] AJvP EJu A] §]u
as a text, without taking a stand against the crime alleged within the Eedtdrds,

Ashmore & Potter, 1995 An alternative view is that by looking for the discursive
constructions in the text, more can be uncovered about societal perceptiovithout

taking a moral stance in the analysis, which may facilitate emancipatory sbaiage,

Az E E 0]*8 %% E} Z ul]Pz3s JvA}oA §Z EZ 3}E] }( Z

§Z S C}u vv}S Ju% o WSinSScHoutdn dt at. 2007, p.1p4
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To move forward with this project, it is acknowledged that for some, the

constructionst view thatpostmodern feminism ibased on can be considered a radical
}v§}o}PCU Jv AZ] Z Z Galked])dng téxted jrito @istenR&ed, 200D

But this approach does not have to be viewed as an academic folly, if we deal with

ZE aglagen use, and how it reveals wider discourses in society. If the postmodern

Al A ] %S U S§Z & ] vV} %}]vS SEC]JVP S8} Z }veSCEN §
PJA pe §§ EU (poo EU ulE %MiferEFI997uE YE becdwseAo P [ -

such a knowledge does not exist.

Infigure 8 | have attempted to place this study on a spectrum. It sits in an overlap
between standpoint and postmodern feminism, where potentially feminist research
can explore what women have in common (for further dssion of feminist

%]*5 U}O}P] sU o o 3]}v iX1X]*X Z& u]v]es IviAo P v }u¥
between partial knowledges, limited experiences and specific social locations, and
justifiable, accountable, reasonable knowledge of social interaction, experse
u v]vPeU & o0 §]}ve v 3EU SUE [ ~Z u il v}IPou v ,}oo v
in many accounts of postmodernism, claiming knowledge in this fashion is not
possible. As Ramazanoglu and Holland point out, feminist researchers need not play by
these games. Postmodern research can focus on deconstructing how people tell
stories and find connections, and identify where there may be points of coalescence

E}ee J(( & v3 AYu v[e *3}E] U &} o00}A 1} 0]8]}ve 8} (3

1992, p.13).
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Feminist standpoint 1=
P Postmodern feminism

Feminist empiricism

Positivism ! Research approach . |nterpretivism
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Realism < = = * > Relativism

My study

Figure 8: The epistemological position of the study.

Foucault and Power

Some feminists have moved towards a Foucauldian analysis concerning the complex
nature of power and how a person can experience oppression, domination a

privilege in different situations and times (Hill Collins, 2088)cault describes a

*Ce3 U }( %}A & §Z 5§ ]+ }ve3 v30C ]Jv (op&E ~ o pl U i600-
(Uv &]}v Jv ¢} ] §CM[ ~' ] v U Tiile & §Z FdiZaut Az} Z « §Z
addresses societal norms, which has obvious connections with the aifamaofist

E e+ E& zZU AZ] Z Z]* v} }IpuS Aluv ps E« E Z (JE Alu v

§Z JE » AE]e8 o} ] §C[ ~,pee Jv "« U TifieX

Foucault « (E] -« distoudd ~&}p |1BOE WU98@b) as an entity of signs and
statements in conversation, which creates a set of expectations and rules about how a
person should think and act. Power is like a chain, with endless links; power and
knowledge, essentially connected (Cronin, 1996;i&wee, 2002) flow through the

Z]v ~&}u po3U id6fieX /5] Zulo 3Z § }voC Iv}Ae 18« A (
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Suvv o[ ~ 0 pl U i6006U % X071eX dZ & Je v} <]JoC ] v3](]
raises criticism in that Foucault seems to be denyireglace of activism in the

system, there is no one to rally against (Sarup, 1988, Amigot & Pujal, 2009; McNay,
i607sX @E}v]v =+ E] * &} HOS[* IVeSEU 5 }( %o}A E =« o}
identify a place to resist (Cronin, 1996), however, SchwarnSagiro (2011) suggest

that it is a narrow reading of Foucault that has led to this criticism, particularly

amongst English spd]v P ul] « AZ} (} pe }v &}p metaphior pfe  }(
Benthau[s %o V} % S] }v %o (E pepauss i fasli&E (Schwa& Shapiro, 2011,

p.6). The panopticon metaphor of the unseen prison guards has created a perhaps
ujePpu] e ve }( &} pOS[* }V %3]}V }( %}A E =+ e}u SZ]VF

site.

In terms of my study, Foucault is relevant because of his workstitutions and
discipline. Foucault began with an analysis of the power structures in a closed
institutional systemt a prison, but went on to generalise these constructs to other
institutions. In my study, these institutions could be the place of warkdsl), family
and community. The institutions span the systems previously described using

E}v(v & vv E[* }o}P] o0 *C*S ue u} 0 ~i0600*X ]* ]%o0]vV
is a type of power, linking institutions and making them function in spetdics

(Deleuze, 1988; Foucault, 1975).

A view of discipline is suggested here that does not have the traditional component of
a visible disciplinarian person or persons at the centre. Foucault theorises that it

requires constant observation to mould peepnd their behaviour, drawing on ideas
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}(AZ 8§ P}} v E]PZS % E+}v Alpo U (E}u $Z Je }JuE-
PIl[~&}u po8U idofe }( *HEA Joov U AZ] Z A vsiu ooC o
normative ways of behaving and thinkingould seem to have strong links with how

teacher mothers experience feelings of guilt and compare themselves negatively to

their concepts of good mothers (Paige, 20 B)ucault (1988) talked about

technologies of the self, an understanding of the seltitha

permits individuals to affect, by their own means, a certain number of
operations on their own bodies, their own souls, their own thoughts, their own
conduct, and this in a manner so as to transform themselves, modify
themselves(Foucault, 1988p.18)

The discourses around motherhood and teaching are internalised and then enacted
upon the self, modifying our thoughts and actions to meet the expectations of status.
By using discourse analysis, these technologies of self can be identified and the

motivesfor these modifications to thought and conduct can be analysed.

Foucault adds to the macrosystem of the theoretical framework by positing
governmentality: how governments produce the citizens required to sustain their

policies. For my study, the way neanity and flexible working policies have moulded

§ Z E u}3Z E<[ 8Z]vl]vP }us8 3Z JE E E- A}lpo v A
governmentality: perhaps encouraging mothers to see the caring responsibility as

theirs (Blackmore, 1999) and their careers as lessfgignt and suitable for paftime

hours (Morgan, 2015). This notion of a disciplinary society, where we reproduce the

rules in a shared discourse and carry out surveillance on each other and ourselves

U Ve $3Z 8 %}A E Z « % * 3Z }ve ihfljviduakandolléclive } (

*} 1 o P(YseDavis, 2011, p.5).
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2.7: Conclusion

In this section, | will briefly review the aims of the literature review and suggest gaps in
what is known about teachemotherhood and potentially pertinent issues from

literature in wider fields of teaching.

Aim 1 To develop a sense of where my research fits in the current literature in the
field and justify theneed for this inquiry, and Aim 2To identify gaps in the current

literature.

In this review a range of quétative and qualitative work has been considered, and it
is apparent that whilst largecale studie®y the government and teaching unioof
generalteacher attitudes, retention, welbeingand workload are regular and broadly
Zivd %[ Al§Z (€ZgP¥EZ 2B 7c201%; NASUWT, 2019; NEU, 2619
qualitative research is scarcer, and paints a much more complex picture than the
graphs of thousands of respondents (e.g. Aveling, 2G22hen, 2018Page, 2013;

Sikes, 1998; Thomson and Kehily, 2011).

Qualitative research on primary and early years teaghethers has been carried out

by a dedicated few researchers over the last two decades, exploring individual stories
to highlight wider isges. As discussed in section,Zf$ere is a gap in the litature in

terms of hownormalisation of overworleffects on those who have multiple
responsibilities for children in and out of work, particularly how unseen work of
parents may not be accommodated in largeale studies using surveys. In setts

a gapwas identified in the consideration of negative impacts of gane working and
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a lack of interrogation of the discourses that bring about negative attitudes towards
those who seek pastime or flexible working in some schools. The issue of school
leaders and their part in supporting teachenothers in their work is a further gap in
current literature, with much of the published material in this area being guidance
from the government on encouraging school leadership teams to encourageimert

work.

Fnally, drawing upon my own experiences of teaching and motherhood (section
1.2.iv), another gap in the literature is more stories from women who are experiencing
a multitude of different ways of being a teachaother. When | began my doctorate

and foundthe work of researchers in this field, such as Jools Page, Joan Smith and
Emma Kell, | found them not just useful for research purposes, but personally
motivating and comforting, as well as inspiring in terms of a wish to be an activist for
other women expriencing thefourth shift. More authentic voices of women are

needed in the literatureboth academic and professional, so that coalescences in

experience and activism can develop around issues affecting teacher mothers.
Aim 3 To explain the theoreticalramework of this study

In section 2.7, the theoretical and philosophical underpinnings for the study are

outlined and this will be considered in more depth in the next chapter.
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3: Methodology, Methodsral my Participants
3.1: Introduction

In this chapterthe methodologicatonsiderationf the studywill be outlined,
beginningwith the researchquestionsandhow the chosenmethodscontribute
answerdgo these.Writing this chapterin alinearfashionhasbeenchallengingas
manyof the themes,issuesand considerationspplyto different aspectsf the
researchdesign;the followingis a breakdownof the structure:

x 3.2:Researchdesign includingtheory andliterature of the chosen

approach,methodologyand methods;

x 3.3:Theformative studyandwhat | learnt from the process;

x 3.4:Fieldwork participantsandthe specificissueof insiderresearch;

x 3.5:Reflexivityandethics

x 3.6:Dataanalyss:theory andprocess.

Within this chapterare a numberof extractsfrom my researchjournals.Theseextracts
aredemarcatedby framesandetitles prefixedwith Z o Shft « S } Gefeféhcing
Hochschildand D Z puv Z[™> } Vv Z](Z03).Asafull-time lecturer, part-time
studentand mother of ayoungchild,data collectionfor the studyhadto be donein a
Z (} p &&]&A8d myresearchiournalshaveall hadthistitle written hastilyin
permanentmarkeron the cover.My participantswere alsofitting the interviewin
betweenschool,childcare housework t sothe fourth shift alsoappliedto them. It is
hopedthat the inclusionof extractswill add contextto the discussioraroundmethod

andmethodology.l alsohopeto contribute further to the reflectiveandreflexive
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processby sharingexperiencesn a clearlydemarcatedfashionwith the reader,
particularlygiventhe challengeghat a postmodernfeministapproachraises:

Y S Zeministcall,to decenterthe selfwhile simultaneouslyseekingself
reflexivityin order to fulfill the mandateof resistancepostmodernsmto
transformsociety,do not necessarilysit comfortablywith eachother. The
disjunctureghat thesetwo imperativesv that is,to de-centerandto
transformv mayreveal,pointsto the needfor the recognitionof aform of
essentialisnthat seeksto callthe writer to assumeresponsibilityfor the text
shewrites. (Pillay,2005,p.539).

Theissuesof reflexivitywill alsobe discussedn further detail (3.5).
Consideratiorof how points of coalescenceanbe identified in analysishadto beginin

the researchdesign particularlyin recruitmentof participantsand protocolsfor data

collection.

3.2: Research Design

In this section,| will discusghe methodologyand method chosenfor the studyand
evaluatethe effectivenes®f these,giventhe theoreticalunderpinningsalready
explored(section2.7). Theresearchquestionssteeredthe researchdesignof the

study,with the initial thoughtson methodologyand method, asfollows:

1. Whatdo the life history storiesof teachermothers suggestabout this special
circumstance?

Takinga postmodernfeministview, to uncoverthe power at playin the storiesof
teachermothers,analysisof how the womenpositionedthemselvesn the storieswas
required.Life-historyinterviewsallow the womento positionthemselvesn terms of
roles,thoughts,feelingsandrelationshipsmethodsclearlyneededto be as

unstructuredaspossible.
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2. Towhat extent doesanalysisof Z }0}PqC o5 @mdldiscourseslluminate
the life of ateachermother?

Asdiscussedn the literature review, my strongfeelingfrom personalexperienceand
the literature in this researchareawasthat to gainthe sufficientdepth of analysito
do justiceto thesestories,l neededto look at how the storieswomentell relate to

their home,work, communityandwider socialand politicallives.

Theanalysiof datafor this studyinvolvedusinga new combinationof techniquesand
theories,whichl havenamed Z } o } Rsystemdiscourse v o C ¢skegection3.6iv
for adiagramanddescriptbn). Thisquestionrequiresan evaluationof the method of

analysign terms of how usefulit wasin interpretingteachermother stories.

3. What (if any) are the points of coalescencend convergencehat groupsof
teachermothersmayrelate to, that could be potential sitesof new policy and
activism?

Asdiscused (section2.7), postmodernfeminismallowsfor the storiesof womenbeing
consideredunique,but doesnot necessarilyule out the ideathat different Aju v[e
storiescouldhavepointsof coalesenceand convergencet different timesandin

variedsituations(Allen& Baber,1992,p.13) Thisquestionrequiresthat crossanalysis
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ofthe %0 E 5] ]Soriesstpefind thesepointsof coalescencandconvergence.

Postmodern feminism

Narrative research

Life histories interviews, timelines

Figure 9: Basic foundations of the research design.

3.2.i: Feminist Epistemologies and Methodology

This study comes from a feminist perspective; by which | mean it tackles an issue that
applies to womenwith an aim to illuminate the individual stories of womenhalso
has the potential to improve the situations of other teachmothers through
coalitions and coalescencé#/hat follows constitutes a look back at the feminist

% ]S ulo}P] o }%d$]%®EYadre how knowledge claims can be maale
answeE|vP §Z & ¢« & Z <p *S]}veX ZdzZ &E v PE}uv » (}E

IviAo P U us v}s (JE Zpuv]A E-+ o]*]JvP Je JUE+* [ ~Z u § Vv

Z oo VP (}J@& ( u]v]*d %]*3 u}o}P] « ]Je IVIAv « §Z ZPE
1991). 18 J» Z ]1((] no3 (}E (u]v]e3s AZ}ooC &} vV }v§Z %pooO
E o0]SCU v ¢} $Z C S v S8} «0]% E}pv U }E ( o (}E s}
(Ramazanoglu and Holland, 2002, p.61), to metaphorically try to hold on to both ends
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of the pde at once; at one end is realism, reason and classic scientific method, which
adds scientific weight and justification to claims of knowledge. On the other end is

relativism;arguablyproviding no justification for action or change.

Feminist epistemolags have evolved over time, to become more nuanced and have
significant overlaps in the literature and in use (Intemann, 2010). | have summarized
the most commonly cited here, but do not claim to have captured them perfectly; the
aim is to justify my appiach in relation to the study. Three feminist epistemologies

are identified in the literature (Harding, 1993, 2DMHawkesworth, 1989):
o0 Feminist empiricism
o Feminist standpoint theory
o0 Postmodern feminism

Feminist empiricisncovers a broad span of approachevhich overlap with other

epistemologies. It generally holdsat:

Yempirical success is held to be a necessary condition for accepting scientific
theories, models, or auxiliary hypotheses as justified. Theories must be
empirically successful (or makdiedle empirical predictions) when tested in
conjunction with auxiliary hypothese@intemann, 2010, p.780)

This general tenet of feminist empiricigmled it out for this study, as it assumes that
the work will begin with a hypothesis and there will bEngralisability and reliability in
the findings of the research: the realities | am exploring are individual, ephemeral and
v}§ E %0] o Jv}E & 8§} PJA ZE o] ]o]8C[X / Iv}Ao
empiricism has brought to mainstream scier{ftengino, 2002), in advocating diverse

views in science.

12
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Feminist standpoint theoryas conceived as empowering women to create

knowledge and be the subject of knowledge (HardingA20&hich came from an

assertion that the privileged knowledge producky scientific method was not

neutral, as it claimed to be, but biased towards masculine ways of thinking (Bordo,

1986; Cixous, 1976, Harding, 2004; Hartsock, 2003, 2004). Harding (2003) goes further
than petitioning for equal status, suggesting that fleeninist standpoint should be

held in higher regard because of the history of subjugation of women (Allen & Baber,
1992; Harding, 209 Crittenden, 2010). § v % }]v3 ( u]v]+$e Z A v Z Z E
reinforcing gender stereotypes and falsely assuming éflavomen or oppressed

PE}u%e Z A e}u *}ES }( uv]A E+ 0 <2 E E% E] v o ~/

Standpoint is sometimes referred to as the modernist feminist approach (Henwood
and Pidgeon, 1995), with epistemological implications arising fronméleel to explain

Z lv ]JA] p o Alu v[s E% E] v e pvl]<p U v C 8§ o §
JE & 3} %o E]AJo P 8Z Z( u]v]ed v EE 3]A [X dZ]s %]*$3
Up Z u}E vp v JA E §Z i6 C Ee o]v teftdryP[s Z ES]VF
(Intemann, 2010), but broadly, standpoint feminism assumes a level of objectivity, in
that it requires that women have shared experiences and common oppressors.
However, sometandpoint feminists have moved away from claiming a single
viewpoint for women, towards a Foucauldian analysis concerning the complex nature
of power and how a person can experience oppression, domination and privilege in

different situations and times (Hill Collins, 2009).
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The same critique can be applied to both postmoedéeminism and versions of
standpoint feminism; that viewing power and the subjugation of women in this way
means abandoning hope and a drive to action, because there is no target (Morris,
1988). The aim of feminist research falls flat when this linelisvied, because there
]* v} % 0% o Z} i S[ SZ S v Z vP X wu]P}S v Wui o -
Foucauldian analysis is fruitful for feminist researchers and that using a concept such
e Z*S S }( }ultwhetélwia person or group of ppte are in a state where
only very limited courses of action are open to them, with limited transformational
power (Foucault, 19841994 Amigot and Pujal, 2009) is a possible method of
exploration. This could offer a useful basis for investigating freedmice and

potentially a transformation of that state of domination.

dz § o« A]J8Z]v 8Z (u]v]*s E » & Z }uupv]d3C Z A % E}.
Cv u] J]e pee]}v[ ~D CVv E Vv WPEA]*U i660U % Xie v [
]o pee]}vU 8Z ®Z AXCIE] }]VvP §Z]vPe v v} 0 E }ve vep

Pujal, 2009) on what feminist research might look and feel like.

3.2.ii; Narratives

Narrative is described as both the act of storytelling (Johnstone, 2001), the story or

part of a story that klps to construct identity (Riessman, 2008; SeMtanning, 2014),

any collection of spoken or written statements (Polyani, 1985) or a story with very

% ](] *3EM SHUE Vv o0 u vde ~> }A "t o 31ICU i8d66X Z

represent many differenaspects of language in research:
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X Meaning a psychological natural history (Cohen, Manion & Morrison, 2011)
X The presentation of events in a narrative (Benveniste, 1966)
X A coherent collection of statements that include conversation (Wetherell,
Taylor & Yate2001)
X Ze} ] ooC }E Jve3]3us]}v ooC v }E. A C }(IVIAJvP]
p.47)
X A shared social resource that constructs identities (Ainsworth & Hardy, 2004;
Gergen, 2001)
dZ E & uvVvC }A o % Jv (Jv]3]}v }( Z PBIAuE-d[ZA]E8Z §:
(IvI8]}v }( Z ]+ }uE- [ }po A v A% v S} ]vop % E
systematically form objects (Parker, 299998 X Z ]¢ }uE+s V ¢ S EuU ]* ]V

}ulJ]vP Z oo §Z]JvPe 8} 00 % }%0 [ ~< v. oo " t] IZ uU id6d660

For the purposes of this study, | define discourse egllaction of statements

(including conversation) that can form an endorsed way of knowing, and can

construct identities;which means that discourses can be seen as forming our social

reality, butare also part of the construction of our own identities. As an example, a

group of teacher mothers on social media may produce discourses that affect the way

}u }8Z E-+ ZIV}IA[] }pus8 8 Z E u}s8z EZ}} X ,}JA A EU }38Z
part of the @nstruction of how tley are seen as teacher mothers. An example of this is
(E}u ~] v[e ]Jvd EA] AU AZ v «Z & ole }us % E Pv v8 § Z

employment. This is a complex picture, as whilst Sian and | know ceexdenples,
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Sian is also informebly other people, a wider community and media discourses:

e e e e e e e e e e e e e e — e — -
- 4% Shit Story: Positioning at a discourse i
I

i Something really stood out ifné interview, which | thought about on the drive
ZYu v Z o V Z%}]JvP u [ A & ¢]Jv X ] v ] 0}¢
- me, rang true with me. At one point, she said that as a pregnant teacher, there l
! would be no point applying for other teaclymposts, as no school or governing bodi
i would consider employing a pregnant teacher. We both know teachers who havi

i secured new posts whilst pregnant. It seems that Sian is positioning herself in a:
% ES] po & A C P Jves ]* JUE]O]JEQPXE Pv v C ]I

3.2.iii: Narrative Methodology

Manytheoristsassert(Letherby,2003; Thomas2013)that there is no feminist
methodology postmodernmethodology(May,2001)or feministpostmodern
methodologyeither (Hussain& ZadaAsad,2012). Herel will explorehow narrative

methodologycanconstitute a feministapproach.

Narrativemethodologyis hardto define,with manyof its advocatesstatingthat there
isno cleardefinition (Creswell2013;Daiute,2014) andno Z } wwookbook®E ] %o |
(Lewis& Adeney,2014,p.162). Whatis clearisthat narrativemethodsvaluethe
experience®f participants,asa Z(uv u wBit that accountsfor human

/E % E [Pwnepgai& Daynes2007,p.4),that supportsour Z « sgmaking
% (E} (Bok,2012). Goodson2013,2017seealsoPinnegai& Daynes2007),
suggests shift in the discourseof narrativetypes,fromthe Z P EvvE E df {he [

Victorianageto a more personal localnarrative;the life story.
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Grandnarratives(or masternarratives;seeSands& KrumerNevo,2006)are
reminiscentof the ideologicaldiscoursehat feministtheoristshavelabelledasa
feature of the masculineacademy(Cixous;1976;Butler,1990);awidespreaddea,
discussedindusedby the masseslike discourseghat Foucaulttheorisesasshaping
our thoughts(Foucault1978). '}} <} v [(2013 2017) narrativelife storiesare small
in comparisonnot generalizableand valuablein a different way (perhapsas
recognisableccountsshowing Z A & ]« ] u [Briiégr,1990)rather than validity,
relevancerather than typicality (Letherby,2003).Letherby(2003 suggestshat
narrativemethodologyenables Z § discoveringof the socialexperience®f Z<]o v
A}u v(p.89)anddevelopsa participatory approachthat chimeswith the aimsof

feministresearch(Bullough& Pinnegar2001).

Z E E @esthrfchersire opento aviewthat there are alternativeepistemologiesor
waysof |v}A]v(Pdwis& Adeney2014,p.163). Thisappearsto fit well with a
postmodernfeministapproach;no fixed versionof truth is subscribedo and multiple
truths are not problematic. Criticsof narrativetheory point out that this constitutesa

Z E Sidio fide, meaningless S ] agrultiple epistemologiexreateacomplex
world of datato analyseand conceptdlike statisticalsignificanceare not consideredor

relevant(Merrill & West,2009,p.21).Advocateof this approachdefendit basedon

the fine, rich and meaningfuldetail that it canproduce(Goodsm & Sikes2001).

My approachto narrativeisto view storiesasa placeto illuminatethe socially
constructeddiscoursesat work (Clandinin& Rosiek2007),aswell asan opportunity to
examinethe rich tapestryof Z %o } ¢ ] S ] JuspdiR #he telling of the story t the waysin

whichthe womanplacedherselfwithin the storyin relationto roles,relationshipsand
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situations. Drawingadistinctionbetweena narrativeasa sourceof truth, and
narrativesasastoryisimportant to the coherenceof the researchdesign;aspart of
usinga narrativemethodologyis deciding Z § ZveSare studyingeither lived
experienceasstoried phenomenonor the storiespeopletell usabouttheir

£ % E |(Mandinin2007,p.14). ElbazLuwisch(2005,p.36)suggestshat
experiencecanbe Z « S 1 gsastoried,lived phenomenonaswell asstudiedin the

storiesthat onetellsaboutthe 0 JA]JvP X

Foucault(1978),suggestshat peopleare not awareof the discourseseproducedin
narratives,andthat thesediscoursesequire analysisandidentificationto illuminate
how power andknowledgeare playedthroughlanguage. Z E E Eal&dysemergein
contexts,saturatedby power/knowledgerelationsthat keepdestabilisingheir
meaningsand Z & §T&njoukou2013,p.92), but asstorytellers,we maynot be
awareof how we positionourselveswithin the narrative,or what this positioningmay
suggestiboutthe worldswe live in. Asaresearcher]feltthedutyto ZZ]*S}&E] ]° [
(Merrill & West,2009,p.21)the story, to interpretthe Z]vsS & %o pditdaladJ
socialcontextsin whichnarrativesare }oo s(Métill & West,2009,p.21.Thiscan
be a problematicpositionfor afeministresearcherasaccusationsanbe madeabout
the & « & ghdEd retell or interpretthe experienceof women (Smytheand
Murray, 2000; Tamboukou2013;Willinsky,1989. However,asGorelck (1991),points
out;

Confiningresearchio induction-basedmethodsignoresthe limits to such

researchideologiesof oppressionare often internalized,while the underlying

structuresof oppressiorare hidden.(Gorelck,1991,p.459)
My role asresearchelisto uncoverthe oppressiorthat my participantsmay not

recognisen their narratives.
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Loots,Coppensand Semijn(2013),describea culturally orientated postmodernview,

acceptingZ v (& (asé pérformanceasanarrativein  }v3 Ap3P9)Theparticipant

tells a story asa performer, reactingto the researcherasan audience but the

researcheis part of the performance.'A narrative researcheidoesnot collect

narratives,but insteadjointly participatesin their constructionand & S [Leodts,

Coppens& Semijn,2013,p.110),whichis supportiveof Marmon ~J o | ¥few; Zs] A E-
areasmucha part of the landscapeasthe bouldersthey stand } v X\larmon Silko,
1997,p.27).However,it isimportant to highlightthe processarrativeresearchergo
throughandwhat the researcheibringsto the work; ZZA A e E] %o }%o0 [+ 0]4

how they appear to, and in, the world through od&kE [S]VP[ ~~]1 «U 7ii1U %o Xifis

3.2.iv: Life Stories and Life Histories

Thisstudyusedlife-history,unstructuredinterviewsasthe maindatacollection

method (two participantsalsochoseto drawtimelinesto accompanyheir stories).

| 4" "Z](8 ASYEGW Z Eo] [+ 3]u o]v |

| When Charlie was offered the chance to draw a timeline of her teacher mother!

i experiences, she was very keentodo soancd 3} & A Jv Zv}v][o] \i
|
|

i was a very different experience to having teenage children at different schools

- timeline was a meandering curved line, with wide loops and turns. Charlie
- explained that time was an important factor in her experiences, for example,
! having very young children of your own at the school where yewaéso teaching

experience of being a teacher mother is not statit changes over time. |

L .

I havebeeninspiredby Joan” u | § Z4007)thesis,in which sheusedlife histories

interviewsto illuminatethe storiesof her participantsagainstthe backdropof
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governmentpolicy; | felt that this rich datacouldhelp meto approachsomeanswers

to myresearchquedions. Forthe formative study, the arguablysimplermethod (Bold,
2012;Goodson2013)of life story interviewingwasused(seesection3.3). My

thoughts around adding tangible information to the stories of the women is explored

in the following journakxtract:

| 4" Shit Story: Value of a researcher |

| As | listen to the stories of my paipants, many times over, it strikes me that as |

i researcher | have added little to these brilliant accounts of life. But one thing thi

- policies change rapidly, locgovernment and national government may have ver:

- feel | can add is the historical context, or at least some of it. This is complicatec

! different impacts in different areas; but something like maternity pay, or teachirI

| union activism might be having a subtle influence on the story told. Certainly |

politics and policy seem to influence the&y the women position themselves in th
I I

story, as told to a researcher.

Thedistinctionbetweenlife storiesand historiesis cited asone of historicaldetails;in
life historyresearch participantnarrativesare underpinnedby an explorationof the

socialandpoliticalissueghat were at work, at the time the participantis describing.
Life story interviewsare unstructured,askthe participantto tell the story of their life,
or aparticulareventor period (Cole& Knowles2001),asthe pilot interviewdid. The
analysisanvarywidely,but the content of the life storyisthe sourceof the dataand

Z S Efprilze[study.

Lifestories,then, areintimately connectedto culturallocations,to socialpositionand
evensocialprivilegeaswell asto historicalperiods,which providedifferent

opportunitiesfor #he constructionand expressiorof selfhood[(Goodson2013,p.25).
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Thelife historybeginsin a similarway, with anunstructuredinterview, but then the

Z ZE}v}e Brénfenbrennerl979)isadded:

We haveto movefrom the collectionof individuallife storiestowardsa method

that investigateghe socialand historicalcontextin whichthesestoriesare

enmeshed(Goodson2013,p.31)
Goodson2013)suggestshat the life historyis aform of triangulation,betweenthe
originallife story,documentay data,andhistoricalcontext. Life storiesbecome
languagegamesshapedby discoursesand power systemsabout whichthe participants
may not be consciougFoucault,1978;Merrill & West,2009).Thisaddeddimension
takesinto accountthe complexityof an individualaccount(StoneMediatore, 2000;
Wittgenstein,1981).Asaresearcher,Z « or he will be listeningthroughthe person's
storyto hearthe operationof broadersocialdiscourseshapingthat person'sstory of
their A %o & ](CGlanr{in& Rosek,2007,p. 55). Thisisthe work of the researcher;
to addhistoricalandsocialcontextto the story. Thisis not a necessarilyisrespectful
move;the storyis avaluablerecord,but it isthe microsystenof the situation

(Bronfenbrenner1979),the life history addsthe macrosystenmaroundthe edges.

It issuggestedhat the addition of historicaland socialcontextin the life historydoes
not combatthe issueof reliability in qualitative study (Brinkmann 2016;Dhunpath,
2000);commonassumptiongsre that interviewingwill provide Z § (Egnd Ze[fun
(Brinkmann 2016).Thereareissuesaroundresearcher/participantelationshipsthe
possibilitythat narrativecouldbe falsified(Yuan 2014),misinterpreted,misreported,
either knowinglyor becausethe researcheis insufficientlyreflexive,the interviewer

maywork for their own advantageor that of aninstitution or group (Bourdieu,1991;
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Briggs2000). Z/v$ Ea&éwhoughtwith problemsand powerissueshat are never

resolvedor E <« (Mdllozzi,2009,p.1046).

In short, my responsds pragmatic:giventhe researchquestions,other methodswould
not givesufficientdetailto answerthe questions nor would they givethe participant
the opportunity to tell their story, with their biasesand choicesof plot, rather than

mine (Smith,2007).Dhunpath(2000,p.544),sumsup my position:

| want to suggesboldly,therefore,that the life history approachis probably
the only authenticmeansof understandinghow motivesand practicesreflect
the intimate intersectionof institutional andindividualexperiencen the
postmodernworld. (Dhunpath,2000,p.544).

3.2.v: Validity or Verisimilitude?

A major criticismof narrativeresearchisthe lackof rigourin suchwork (Cooper&
Rogers2015;Denzin& Lincoln,2005) andthe possibilityof an objectiveviewfrom the
inside(Blythe Wilkes,Jacksor& Halcoml 2013). Postmoderrfeminismsuggestshat
personalexperiencesannotbe invalidatedor nullified (Hussair& ZadaAsad,2012),

whichis problematicin terms of validatingthe findingsof a study.

Validityisan Z} i 3 DA «p @andihereforeis consideredaninappropriateterm
whenworkingin a subjectiveparadigm(Lincoln& Guba,1994); yet we needto achieve
somelevelof credibilityor our researchbecomessomethingakinto gossip-
interesting,but asliableto bias,exaggeratiorandfabrication. Someexponentsof
narrativetheory havesuggestedhat the tapestryof the work, whentakenasawhole,

givesa senseof atruth, ratherthanagrandtruth (Ely,2007;Lewis& Adeney,2014).
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Attitudes havechangedowardsqualitativeresearch(Pinnegai& Daynes2007),but
the discourse®f positivistand post-positivistsupremacyare still evident(for example,
Lenihan2017),leadingtheoriststo question,is narrativeresearcheveranythingmore

than provisionalDoesit matter? (Squire Andrews& Tamboukou2013).

Theanswermaybethat it doesn'tmatter, if validity overtime isnevermore than
provisional; Z (E isdan€tructedandreconstructedn the processof talkingand
thinkingabout ] {Acker,Barry& Esseveld]983,p.432),andany measureof validity
that is possiblewould be out of date beforethe findingscouldbe printed. In
postmodernismpersonalitiesare not ontologially fixed - sowhat doesvalidity look
like? Forthat matter, what would verisimilitude somethingakinto recognisability
(Bruner,1990),look like? Narrativeand postmodernresearchacceptsa temporality
andembracest (BiestaField& Tedder,2010;Bold,2012),whilst other approaches
mayseekatruth for whichtime isirrelevant(Bold,2012;Cortazzi,1993;Clandinin&
Connelly2000;Becker& Greer,1957). Thevalueof the researchmightbein
somethinglike verisimilitude ,wherethe storiesof participants Z & $\for fvomenin
the future, or form the basisfor an analysisof how the discoursesaroundmotherhood

andteachinghavechangedor why certaindiscoursegpersist.

Alternativemeasuref rigourin the researchprocesshavebeenposited (Bruner,
1990;Clandinin& Connelly2000;Coe,Waring,Hedges& Arthur, 2017;Denzin&
Lincoln,1994;Lincoln& Guba,1994; Pinnegat& Daynes2007). Merrill and West
(2009)suggesthat narrativemethodsrevealweaknessesf validity in other designs
the richnessand depth of the data collectedin narrativestudiesmayhighlightthe

relative meannes®f the datacollectedby other means(Merrill & West, p.166).
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3.3: TheFormative Study

Theformative studyexploredthe life story of a primaryteachermother, Sian.The
primary purposeof the pilot wasto explorethe methodsplannedfor the mainstudy;
but alsoto gainvaluableinsightsfrom Sianinto how the procesdelt from a participant
point of view. | usedan unstructured,life storyinterview (Goodson2013),to allow
Sianto talk about her experienceof workingmotherhood.Sianwasaskedto Z S nm®o
aboutyour life asateacher/mother,beginningat anypointin your o ] ((G&bdson,
2013,Shamir& Eilam,2005).Sianbeganher story from the start of herteacher
training, but reflectedon her childhood,too. Sianis an ex-colleagueandfriend of
mine,whichraisedquestionsaboutinsiderresearchrelationshipsparticularlythe
ethicalimplicationsof workingwith yourown Z § GA\ckgr,2001) Thishad amajor
influenceon the main study.

3.3.i: Learning from thdormative studyResearch Design

Belowis a summaryof insightsfrom the formative studyregardingresearchdesign,
which helpedto shapethe main study. Thefollowing sectionsummaisesethical
considerationgrom the pilot.

3.3.ii: Researcher Neutrality

Reflectingon insider/outsiderresearchhasaidedthe rethinkingof my assumptions
aboutresearch(Harvey Brown,Miller, WilliamsReade Tyndall& Murphy, 2016).

I no longerbelievethat researchercanbe neutral, at leastnot in this type of research.
Important considerationghat havefed into the mainstudyincludeusinga reflexive
procesdo increaseverisimilitude,suchaskeepinga detailedresearchournal
(Creswel& Miller, 2000,Blythe,Wilkes,Jaclkon& Halcomb,2013;Pillow,2003),

probingduringinterviewsto avoidassumptionsandusingalistof Z p teprompt
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further interrogationof a statement. | havealsoconsideredhe debriefingprocess
(seeappendix13for debriefingsheet) to dealwith emotionsand makingaimsof the
studyclear(Blytheet al., 2013) Informaldebriefsbecamea part of the interview

process:

: been informal, but | have a checklist of things to talk about and | go through it. W

I
| what it was like to do research in this way. | felt reassured that she had heard wr!

| felt | needed to tell her about withdrawing, contacting me/supervisors, anonymityi

Fa the main study interviews, | have ended each one so far with a debrief. Theyi

Charlie, she chatted through the checklist with me, asking questions about etluic:

! (andl think for her, too) and the debrief chat felt like a necessary transition betwe

- and future use. With Aliyah, the interview had been much more emotional for me

| the highly emotive stories and the return to our lives. |

3.3.iii: Power and feminist approaches

Therole of powerin the researchprocesamustbe of centrd concern(Foucault 1978,
1980). I initially thoughtthat insiderresearchpresentedsignificantchallenges,
becauseof the issuesof power in the relationship. Onfurther reflection, it seemsthat
power dynamicswill changewith eachparticipant,partly becauseof insider
relationshipsandwill alsochangeovertime (Blytheet al, 2013).Insiderresearchers
maybecomedesensitisedo Z %0 } S xofel dv (o ](Buhphrey2012,p.573).1tis
suggestedhat insidersmayoverlookpower relations,(Ryan Kofmanand Aaron,2011,
asdemonstratedby the questionswe do not askour participants,the questionswe do
not evenconsiderasking;suchashow their experiencesare different to our own, and
how their definitionsof the termsand phraseghey are usingmayhavedifferent

meaninggo our own.
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Politicaland organisationatomplicationshaveto be carefullymanagedo avoid
participants,researchersandother partiesfeelingdisconcertedoy the research
(Plummer,2001),or betrayed(Moore, 2007).Siancould feel that my findingshadbeen
usedagainstthe interestsof her, her school,family andfriendsin the analysiof her
story (Wallbank,2001).l canimagineSianquestioning Z A Z }sideareyou } v NI[
responseo my interpretation of how shepositions herselfin regardsto her

relationships(seeAcker,2001).

Theindividualrealitiesof Sianand| arevital to the understandingof her experiences;
Z ] v « Jres@archremainsa necessaryalbeitmessyehiclein social E « @& abper
andRogers2015 p. 1). In short, it iswithin my powerto protect Sianfrom the messy,
negativeimpactsto her careerthat participatingin the researchmayexposeher to; for
example,if shewasidentified in publicationsaboutthe study,but it isimportant to
reflect on the necessityfor this situationto arisein the first instance.RecruitingSianas
a participanthasmadethosenegativeimpactsa possibility;however,our relationship
couldalsohaveminimisedthe power differential betweenresearcherand participant.
Factorghat mayhavehelpedhere are an equalstandingin our careersand her view
of me asaperson,ratherthan asaninspectoror evaluatorof her performance(Blythe

etal.,2013).

3.3.iv: Feminist research is political

Decisions that | made haxh impact on Sian, which required and requires careful

thought and consideration of a feminist ethics of care (Noddings, 2013; Held, 2006;
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Robinson, 2011; Tronto, 2011). Decisions also mad@act on me, as a researcher:

! Working with Sian for the pilot has really brought home to me how tricky the l
[r e & Z El1% ES] 1% vS E 0 S]}veZ]% Vv S} uv P|
i many points, due to phone calls from her partner and interruptions in the public |

. space we were in. Three times | asked Sian if she wanted to stop the interview. -

respons A U Z pu3 8Z]e ]* Ju%k}ES v (}E CIuE } é}CE!

| awareness of my situation had potentially put pressure on her to participate. |
i Deciding to recruit Sian for the formative study had not really taken into accounti
- depth of the inger relationship and the power and care issues that were shot

- through the whole project.

Conversely, to be ethical amdflect the data collected as fairly as | can, | need to
include aspects of my research in the account that do not fit with the feminist ideal
(Cooper & Rogers, 2015); such as treating narratives as storied truths, rather than
truth, and including analysesf the positioning of the participants that they may not

agree with (Smythe and Murray, 2000).

dZ]e u ve }ve] E]JVP 83Z %}3 v3] 0o Ju% 38 }v §Z A] E }ul
mothers and teachers. In the table below are some considerations frorfothaative

studyand how these were reflected upon and revised for the main study research:
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Table 1. Considerations identified in théormative study

Experience of
formative study

Implications for Main Study

Action/s taken

Neutrality: | found it
very difficult not to get
involved in the
interview; from nodding
and making affirming
noises, to answering
Al vle <p eS]}ve
my own experiences.

The nonstructured interview
gives freedom to the interviewer
as well as the intervigee. Care
must be taken that interviewer
contributions to the interview do
not threaten the integrity of the
response; perhaps by leading th
interviewee to discuss a topic
that otherwise would not have
been mentionedAlso, the
potential for the researcheto

Z 1S[ SZ % ES] ]%o
more forgiving or palatable is a
risk (Gair, 2002, 2012).

Full transcripts of the interview:
were produced and the
responses and contributions of
the interviewer were reflected
upon, alongside the responses
of the interviewee.

A field journal was kept, noting
where interviewer/interviewee
interactions caused concern or
were notable. Participation in
the interviews was a human
response to the stories being
told.

Neutrality: | found it

very difficult to distance
mys o( (E}u ] v
experiences. Our share
experiences, workplace
and acquaintances

made it hard to separats
what she had said from
what | knew previously.

| felt that having insider research
relationships of the close nature
that Sian and | had, would
perhgps not be ideal for the main
Su CX ~] v[e JvE EA
difficult to analyse because of
previous knowledge that
ethically, shouldhot be included.

In the main study, | recruited
participants that were not
previously known to me.
Although they were recrted
through social media (Twitter) |
purposely did not look back
through their timelines or
follow them on Twitter.

Power: My friendship
with Sian meant that
there were issues of
power in this research
| was not the white
coated scientist, but
Sian wated to help me
and give me helpful
material for my
doctorate.

ANl v[e (E *%}ve o S} 3
permission and the information
sheet were telling; she was very
trusting and did not feel the neec
to read the information, which
led to my decision to read it to

her.

In the main study | knew it woulg
be important to ensure that
consent was as fully informed as
could managet that participants
took this seriously and were

aware of the importance of this.

Part of the main study pre
interview briefing used the
exampe of myformative study
participant and consent. This
helped me to explain my
concerns for the participants
and was a gentle way to explai
why it was important for both
parties to understand the
research.

Power:In the analysis
}C AL ve v EA
transcript, | found it
difficult to not apply my
own experiences to
AoveVv

In the main study the participant
were not known to me, and yet
the assumed knowledge of
teacher motherhood still created
opportunities for me to apply my
own experiences to the st@s of
the participants. | felt that this
presented a risk in terms of

To make myself more aware of
the experiences | might apply t
the stories of others, | decided
to include an autobiogphical
section in thelntroduction (see
section 1.2.iy, which would
help to highlight where my own
biases and assumptions may
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retelling narratives in a false and
ultimately disrespectful way.

come from; both for me and th¢
reader.

Feminist methodology:
| was concerned that
the methods used in the
pilot; unstructured
interview and timeline
drawing, put additional
pressure on Sian to do
all of the talking and to
produce a visual
artefact as well, all in a
fairly short period.

With participants that were not
previously known to me, | felt
there was a risk that main styd
participants would feel obliged ta
try to complete visual methods a
well as engaging in an interview
&E}lu ] v ( U /
having time to talk through her
experiences had been valuable,
but trying to draw the timeline at
the same time hadéen a
challenge. | also was aware that
asking these very busy people tc
come prepared with artefacts
may not be an appropriate way ¢
demonstrating understanding of
their workload and welbeing.

In the main study | offered the
opportunity to draw timelires,
which two of the four did
(appendix 18)I avoided getting
paper and pens out until the
participant had expressed their
preference for just the
interview, or interview and
visual methods.

Feminist methodology:
ethic of care to myself.
In theformative studyl
found myself upset by
some of the things
discussed in the
interview, | think this
was exacerbated
because of my previous
relationship with Sian.

During the main study interview
period, | spent a lot of time
driving to and from interviews
and beng upset would have bee
potentially dangerous on the
road. | also felt for several days
(3 & ~] v[e ]vd EA]
wanted to contact her about
things she had said, to offer
additional support. | did not feel
that this would be appropriate
with patrticipants | did not know
previously, and needed to find a
way to avoid these feelings or to
cope with them as they arose.

The main study interviews wer¢
planned so that a rest period
was possible between the
interview and driving home. In
one case, | stayed evand
returned home the next day.

The ethic of care is a challengeg
to manage and continued to be
a struggle in the main study. |
made sure that my main
support throughout (my Mum)
was aware of when interviews
were scheduled, so that she
could ensure | haleft the
interview location safely, but
also so that we could talk
through how I felt about the
interview (without sharing
details).

3.3.v: Foucauldian Discourse Analysis

Z&}u po | v

].

}uE- v oGe]e[ -

v

%S eu(( gk (E}u $Z

have encountered, in that scholars have not decided on a definitive methodology for it

(Van Ness, Mcinnes Miller, Negash & Morgan, 2017, p.110), despite being an

influential tool for interpretation (Reed, 2000). Foucault was reluctant to delineate a
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method (Graham, 2005), and would have found it difficult to do so, given that his

%% E} Z A o« 8} E }Pv]e Zupo3]%o SEUSZe[ ~&}u po3U
1999). However, it is unlikely that Foucault intended researchers to be anxious about
detailing their methodological strategies (Graham, 2005); but rather to be clear about
§Z ]E u $§Z} «U A]8Z}us ZSEC]VP 8} ] 8 § AZ 15p]23e)} bv
& ]* v 33 U%S 8} A}] S8Z Z%}*]13]1A1¢8 SE %[ }( e++ v3] 0O
(Graham, 2005; Harwood, 2000), and might be considered as an underpinning

influence, rather than a method (Frost & Elichaoff, 2014, p.46).

Antaki, Billig, Edwards and Potter (2003) theorise six weaknesses commonly found

when discourse analysis is used:

. Under-analysis through summary
. Underanalysis through taking sides

. Underanalysis through ovequotation or through isolated quotation

. The circular identification of discourses and mental constructs

. False survey

. Analysis that consists of simply spottirgfures

All six of these weaknesses applied during the process of analysifaythative study

pe]vP t]oo]P (2008} see section 3.6.ifor further information on how this was

used in the pilot and main studie€ircular identification of discoses has been the

ut}es SE}H oJvP v 8§Z Z ]JE& po E]JSC[ }( SZ v oCe]e o0} %
s E)%S}E*U ep i 3§ %}e]S]}tve v S]}v }E] vS§ S]}veX dZ ¢

analyst links particular features with the wider phenomenon and thamts the

% E v }Y(3Z ( SUE  A] v }(8Z AEl5v }(8Z 8 %o.
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Pryor & Yates, 2@) p.100). How to make these links more credible is difficult, but |
IviAo P 3Z & A13Z}us8 u I]JvP *}u Zo %oe[U 3ZsimplyoCe]e A

spotting features (Antaki et al., 2003).

3.3.vi: Learning from thd-ormative StudyEthics

It is widely agreed that traditional models of ethical research practice for research do
not fit well with narrative studies and offer insufficient guida&n(Josselson, 1996;
Smythe and Murray, 2000) Termative studyhighlighted some areas of concern;
these will be revisited in the Ethics secti@b) of the chapter in more detail, but an

initial summary of the main issues follows:

3.3.vii: Authorship

Of concern to the researcher and the participant is the risk of emotional distress

e C ZZ AJVP }v [» *8}EC E JvE E% E & v (Jos E &z
] vs8](] S P}YE] [ ~*uCSZ 86).IF theep&Eticpantingadd thie X
reinterpreted story, tensions can form between the views of their life (Josselson,
1996b) and participants commonly report that the analysis fails to capture their
Z% @Ee*}v 0 pv]<p v oo v ]Jv JA] H 0]83C[ ~*uC8Z v DUEE C
participants may even change their own understanding of their experiences when

JWW(E}IVE Al3Z §Z Z puszZ}E]s 8]A Jvd E%E 3 8]}ve[ }( 8Z

Murray, 2000).

For Foucault (1998), authorship is problematic, and it raises particular questions in a
(u]lv]esS eSpu CX ZdzZ ppsSZ}E (pv S]}v ]eS]JvPul]ezZz » &ES ]v

% EJAJo P « §Z uU Jv (( SX[ ~d u }pl}pU TiiiU %X68+X "] v
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%l 0] 3]}v AJoo Z A uC v u }v ]3X d} u]3]P &ustigzhe Jeep U
assimilated into my study, to validate my own preconceptions or to fit in with a

pattern. As Willinsky (1989) shares, 'l am concerned that a research process that

intends to recover the personal and experiential would pave over this construsiten

in its search for an overarching unity in the individual's narratiéllihsky,1989

%o XTAOeX [/ upes E (po v}S 8} Z% A }A E[ VC % ES3] ]%

ends.

3.3.viii: Sharing of sensitive information

It has been argued that theature of participation in research projects like this one is
impossible to predict; the methodology is emergent, the researcher and participant
are finding their way as they gm narrative research, it may be the case that you need
to do the data colletion before you can make informed decisions about whether to
participate (as the participant) and what ethical protocols will be needed for the

researcher (Smythe and Murray, 2000).

Sian responded to my request for feedback on fibkenative studymethodwith a

Jve}o]vP veA EV $Z § v}3Z & u $Z} A}po v}s8 Z A o00}A
e} up Z S ]o[ uE 3Z] o0oCU A « ]88 EJPZSE & | e} up ZM 7]
trust that her story would be used responsibly were requested and shgilkaa much
to the project, when as a teacher mother she is already poor in terms of time and

u}$]}jv o v EPC ~W P U 1iiieX ,JA A U J( *] v[* *3}EC ]-
}18Z E« v 8} v (]88 Z €& u}3Z E-+ ]v *ju A OfUUIMBZ v % &E
and energy is justified. In the information sheet given to Sian, the promise of the pilot

research was to inform the main study, but also to give opportunities to be involved
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and an intent to use the pilot data to start discussion amongst thelteamother

community. It has been argued that not making full uséoaiative studydata is in

itself ethically dubious, as the participant has given their time and effort to what they

may view as a redundant project (van Teijlingen and Hundley, 2@®ich was part of

§Z & S]}v o Zlv ]Jv opg JvP ~] v[e ¢S}EC Jv SZ (]JMt]vPe v
could also be argued that any presumption that Sian had been coerced into giving up

her time and sharing her experiences supposes that she ishi@ta make choices, or

is in some way vulnerable through a lack of understanding.

KS§Z E % }%0 & % ES }( "] v[® *S}ECU ]Jv op JvP Z E %
Foucauldian discourse analysis, their actions may be portraypdrasf an opprasive

system this is not a process that Sian would necessarily be comfortable with. Other

actors are not consulted on their view of the relationships they have with Sian; their
experiences have not been collected, yet their culpability and influencel coul

potentially be a part of the findings.

3.4 Fieldwork

In this section, the fieldwork undertaken for the study is described. The section covers:
participants (recruitment, insider status and an overview of their basic information);
descriptions of the irgrviews in terms of place, time and my observations of the

event; and how the lifdnistory interviews were carried out.

34.i: Participant Recruitment

Participants were recruited through social media. A single advert was posted on
Twitter with email cotact information and brief information about the study (see
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Appendix9). Recruitment via social media can engage potential participants who are
hard to reach and unlikely to take part through other recruitment methods (Khatri et
al., 2015; Sikkens et.aP017). Through a single advert posted on Twitter, subsequent
ZBA s ~(JEA E %o}eSe }v }SZ E pue EJ- JuvSeelU % E:

individuals (such as WomenEd and the MTPT Project) engaged a large group of people

(V514

Jv 3Z 8A 8§ C VPAE®EREZ] ~<Z §E] 3 oU TiifiU %XdeX dZ]-

recruitment may introduce demographic selection bias (Khatri et al, 2015), particularly

AZ v EZ E e+« E Z E[* % E}(]Jo P]JA « «3E}VP Jv ] 38]1}v }(
indicators, such as motherhoo@iven the postmodern feminist theoretical approach

to this study, a broad and balanced participant group is not required for positivistic

aims such as generalisabilty, however the nature of social media gave me many
opportunities to consider just how lit of the classic scientific objectivity remained in

the research relationship.

| 4" Shit Story: twitter I

| The interest in the twitter ad was amazirigetweets by WomenEd meant that | ha(I
- a lot of interest, quickly. | am quickly feeling like the recruitment process is out o|
- control, as potential partipants publicly announce that they are going to take pari
! some even put their personal email addresses in the public responses to the ady
i This is making me feel so uncomfortable, and also makes me realise how my ca!

ithought—outethicsproposaldo-v[é Juvs (}E }u }( 8Z <} ] ol

«il EE WiFiCall = 19:21

Aimee
< 3,038 Tweets

!\ Aimee ), I

I * A shout out totho mary and

EYFS teacher
retweet if appr

I teacher and
a mother? I




26 individuals responded to this advertisement by email arahy Twitter users

responded directly to the message in Twitter. Only email responses were taken

forward, due toa concern that anyone responding directly (and publically) to the

ZSA S[ E% E ¢*]vP v JvS v8]}Vv 8} %o ES] % 3 Z E
their data remaining anonymous. Fortunately, people who had publicly responded

tended notto send anemjo E <p *3]JvP (HESZ E & JoeX dZ]s A« v
(Jv JvP[V I/ A}v & ]( 8Z]s PE}u% }( % }%o0 A vd 1}8Z E-
participating, had dissuaded themselves from taking participation further because of

the public messages, or perhajey expected me to respond publicly too, rather than

§Z Z%0 + ul]o (}J& (LESZ E § Joe[ AZ] Z U uC 3 v

The email respondees were contacted within two days with the approved information

sheet and a short questionnaifappendix D)to ascertain suitability for the study:

x Year group currently/most recently taught
x Number of children and ages
x First half of postcode/nearest town

Social media recruitment techniques can present issues for the researcher, as it is
difficult to confirm te age, status and location of the potential participants and they
may misrepresent or misunderstand the criteria for participation (Samuel, 2017).
Requesting this information before organizing an interview date and venue was

generally successful in idefying suitable participants, but there were some issues
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that again raised the question of how to make the study truly feminist

!-4”‘ Shitt Story: Picking your team |
! One issue with selecting participants by asking some criteria questions is that | f|
- like the kid picking the team in PE at school. It is a position of powerentdecide -
| Az} P 8« Jv v AZ} } V[EX E}AU /v % @& u § E-

i §} Jvd EA] A A EC}v AZ} ]+ ]Jvd E 8 ]Jv 8Z +3yp (;!
i /I }v[8 Z A §Z s+ u iu+8](] 8]}v (}& +3CE] 3hao é]}vi
- hypothesis. | am already saying that stories are unique and that my analysis Iooi
! ]J* JUE®* » Vv %}e]3]}ve 8}JA E ¢« §Z uY% EZ %o VC ¢
i could provide the material for this. l
| d

Six of the original respondees sent back their completed questionnaires within a few
days of the email. These people becathe initial participant group. Of the otherQ2
respondees, several have shown continued interest in participating, but have not
returned questionnaires. Interestingly, some respondees have continued to contact
me every month or so, asking how the studgaéng and offering to participate in

future studies.

! 4 Shitt Story: like, retweet |

- More twitter issuest one of the prospective participants has been through my |
| 5Juo]vU P}IvP 1 }JAGE C &®U v Zo]l [} ZE §
i }(8Z+ } 038 8}8 Z E u}SZ E+U « Z}}osU K(*5§ -
i my political views,dmily, personal interests. Should | have kept the account stric:
" E e+ EZ EO0E M/ 8 ES ]85 (JE E - CEZ%ouCE%ol
! and now it could be influencing my participants to story their experiences in cert{
| A CeY ]13Z GHatd Wwith{ (y views, or to draw distinctions between us. |
S f
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The participant group contacted individually to arrange interviews in public places in
their locality. Six interviews were organised, four interviews took place; the personal

life of the researcher gaalso impact on research design and data collection:

i 4t Shit Story: Letting the side down |

i My mum is poorly again, with shingles as well as recovery from chemotherapy. 1

- interviews | set up in Brighton and Cornwall for the Christmas holidays been |

- cancelled. Kirsty and Jen were so understanding in their replies to emails, but | fl

! very guilty. They have offered their time and shown an interest in the study, their

i *3}E] + E v} o e Aopg 0oU pus / iues v[éllha@eﬁi}ad§!

I ;
e e e i — d

to show also applies in other aspects of my life. |

34.ii: Participant Overview

The four participants who responded to the questionnaire and interview meeting
request are described, briefly, here; along with Sian,ftrenative studyparticipant.
Anonymity has been an important ethical consideration throughout the study and
some of the personal details of the participants have been changed slightly, to try to
prevent any future reader of this work (or other publications which draw upon the
data) idenifying them. Some of the details from the transcribed interviews have been
changed, such as; age of children, place of work and home and specific detail of key

A vieU v 3Z]s]*e E (0 & ]Jv3Z § o 0}AX dZ Z%o0}3[ }
presaved as far as possible, with the issue of anonymity in mind throughout the

process.
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Table 2: Participant information

UK

1 child, aged 2.
Pregnant with second child.

Name Age and Family context School context
Ethnicity
Charlie | Mid-forties, Married Key Stage 2 class
WEILIK 2 birth childen of secondary | Semirural, medium
school age. sized primary school.
2 stepchildren of secondary
school age.
Anna Late twenties, | Married EYFS class
WIEILIK 2 children under 5 Large suburban school
on outskirts of a major
city.
Bell Early 50s, Married No longer teaching in
white UK 2 children, both over 18. primary: Worklng inITE
in a university.
Aliyah Early 30s, Divorced Key Stage 2
Muslim Arab 2 children of primary age Large primary school ir
the suburbs of a majo
city.
Sian Late 30s, whitg Married Resigned and serving

notice period in a Key
Stage 2 class

Medium sized rural
primary school.

34.ii: Insiders
Theformative studyinvolved a close friend and @olleague. As discussed in section

3.4.i, in the main study | decided to recruit participants who were not previously

known to me, because of the ethical issues raised by close insider research

relationships (Quickfall, 2018). Howevsomeinsider researg isswes continued in the

main study, purely because the experience of being a teacher and a mother gave the
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participants and | some shared language and experiedieCGollins, 1988

- | really enjoyed the interview with Anna. She brought her child with her to the ci
! AZ] Z A » 0}A oCY us ]38 Z]PZo]PZ§ <3uesihat]hadE CE:
| v]A oC $Z}uPZs Alpo C% *+ C & Ep]s]vpP Z-
i with her toddler, and between the three of us, created that sense of understanc!
- that is both seductive and dangerous, because | knew | was beginning to make
! assumptions about how Anna felt. Disengaging from the wonderful experience:
| being with an inquisitive toddler and a supportive, creative parent is perhaps to:
i difficult tit is building relationships with people like Anna and her child that | wel

 trained for, and practised for 15 vears. |

The community confers insider status on the researcher, it is retélsearcher in

isolation that decides what their position is (Zinn, 1979). Boundaries also shift

throughout the research process and during the interview itself (Griffith, 1998). The

< *8]}v]e E ] W Z,}JA } A IviIA Az v A Greyherdin }JE }use
SA VvM[ ~ | U 1iii %X ifiieX /v 8Z u ]v «3p CU / ] v}$§

status of being a mother to a young child:

- 4% Shit Story: question
| I

| The first email response | got from a potential participant asked a simple questioI
- are you a teacher mother, too? | replied honestlyes, but if you choose to

- participate, | want to know atut your story.

RibbensMcCarthyand Edwards(2011) suggestthat motherhood is a core aspectof
identity for manywomen,whichin termsof mystudy,makesthis Zu } S Z & Zignifipr

particularly important to the idea of beingan Z]ve] In&det/outsiderresearcher

99



distinctionsare often a feature of qualitative studies,wheninterviewsare chosenasa

method (Cotterill, 1992;Perryman 2011;Southgateand Shying2014).

34.iv: Insider Research

Insider research is traditionally applied to qualitative research (Blythe, Wilkes, Jackson

and Halcomb, 2013; Griffith, 1998), particularly ethnographic studies, where the

researcherZ} %o « §} Ju % ES }(8Z ZSE] [88Z C & ]JvA «3]F
Pv & ooC « E] pe]vP ¢Ju]jJo E S EueV Jve] & E « & Z
E oE Cuu Ee<}(3Z }Juupv]sC 83Z C E =+ I]vP &} JVvA

2012, p572, also see Coghlan and Brannick, 2005). Insider researchers share a

Zoep i 3]A %}e]8]1}v[ A1SZ 3Z ]E %o ES] 1% vieU o v 3§27\

race or other intersecting signifiers (Malpass, Sales and Feder, 2016; Griffith, 1998).

Insi E E » E Z E* V % ES] % vSe Z A Zpv EP}v <Ju]o

common history and share takdor-P & v3 |Iv}Ao -Eollins; 1986, p.526).

dZ «  (Jv]&]}ve }( Z]ve] & E + & Z E[ 00 %%0C &} §Z]¢

Furtherdistinctionshave been madein the researcher/researchedynamic,including
theideaof Z]v P wahge/A£ S EBank$1998,p.7),pertainingto the originsof the
researcher/participant.Banksseesthe insider/outsider distinction as a perspective
taken during the research, whereas the indigenous label would denote a more
significantand lastingbond betweenthe researcherand the participant,suchasbeing

from the sametown, or havingworkedat the sameplacefor manyyears.
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Griffith (1998)suggestghat asresearches from anydiscipline,we cannotbe Z} uS-«]
of «} ] S(@861);there is an elementof insiderwork in any researchproject, just as
we may alsoremainoutsiders,basedon somedescriptorsor signifiers(Wilkinsonand
Kitzinger2013).It would appear,giventhe definitionsof insiderresearchstatedabove,
that mostresearchersn educationare goingto be affectedby this distinction,whether
they are conductinginterviews, case studies, netnographies(see Kell, 2016, for an
example) or meta-analysesTherewill be sharedsignifierssuchassimilarbackgrounds
andbeliefs,evenin researchrelationshipsthat are conductedover a distance. Rooney
(2005),alsosuggestghat insiderresearchhasthe potential to increasevalidity through

the richnessand authenticity of the responses.

3.4.v: The geography and history of the interviews

&}E Z % ES3] ]% v3U / Zu %% [ $8Z Jvs EA] A ~ o0 EI U
HE 8]}v v Z( o }( 8Z A v (E}igwel(sTHE wiks a djtlat ~
progression from the general research journal | had been keeping, which | hoped

Aluo §} uC ZE (o Bijie] $\GkésPhoksasdnd Halcomb, 2013;

Pillow, 200/« X ¢] u %o }( ]Jv]S] o $Z}uPZSe v ( o]JvPe v SZ v
U %[ ~W ecu U TiiieU AZ E 3Z ]Jvs EA] A ]s pee]lv]e E }
Ju% o A Ze<]Su S1}ve }( S1}v v %}e]S]}v 0]SCU }( S§Z Z § C

Azl Z A & o0 }ved v30C A «Z[ ~ o0 EI U TiiAV o0} W «cp

The mapping of tl interview after each one also helped me to accept my position in
the research; at first, my reaction to interviewing wasguestion what benefit the

participants could possibly achieve from participating and how | could claim authorship
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of their stories The mapping reminded me that as a researcher | had a place in the
story beyond the researcher guilt described by Figid84)V Z( o]vP §Z § uC
Jvs EA] A v $} IVIA Z}A 8} % E}S 8§ §Z ue oA « (E}u %o

p.80).

Charlie’s interview map

Figure 10: Example of an interview map.

Locations of the interviews were chosen by the participants and my only stipulation
was that it should be a public place, not their home, which was part of the ethics
approval for the study to support safeguand and healthy researcher/participant
relationships (BERA, 2018). Hoschild and Machundgj20terviewed women in their
homes, which for many was an incentive for taking part, but visiting private homes for
this study could have put me in a vulnerablespion ($ieffield Hallam University

2020). Interview locations varied; a garden centre, coffee shop, pub garden, primary
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school classroom and restaurant. Geographical location also varied, from rural areas to

the inner city.

The timings of interviews vid across the five, but what all of these had in common

A e 3Z 58 35Z % ES] |% vie A E SA v Z«Z](8[ AZ v 3Z C 1
holidays but had come into school to work, so could meet me between there and

home. Anna was not working that dayut had her young child with her, otherwise she

would not have been able to meet me. Bell was between work and home, as was

Sarah, who | met in her school. Aliyah met me after school, with time constraints as

she had to collect her children from the amwinder.

oo }( 8Z ]Jvs EA] A «]8p 8]}ve A E PE}pv Jv <}ES }( %
JE v A E v Z]8[+Z E }E vAZ E [X dZ « A}lu v Alpo v}
come to my university campus to be interviewed in a calm office settimgng the

C3Ju v A]8Z v} }8Z & }uu]du vde v Z+Z](3°[ 8} & }((
already aware of how much | was asking of them in terms of time, energy and
potentially emotional involvement, | was keen to make the interviews as easy for them
as possible, which meant asking the participants to suggest a place and time to suit
them. The flexible nature of the interviews is demonstrated in the following two

journal extracts which also explain some of the ethical and methodological questions
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that arose

i 4 Shit Story: the restaurant |

! By the time | met Bell, it was datiafter seven, and people were going out for the!
i evening rather than commuting home at this point. Bell was tired, | was tiietelt |
- like a positive interview and Bevas generous with her time and energy, but | did |
- wonder if the story would have been very different if told earlier in the day, or on

! non-working day.

i 4™ Shit Story: borrowed time _

I
i Aliyah agreed to meet me again, after the disaster we had wheffinst tried to |
- meet up (I was delayed in traffic for two hours). She is coming from school and :
- meeting me on the way homewith a time limit, because her children will be on l
! their own if she is late home. This is humbling. She is inconvenienced by this |

| Jv8 ®A] AU [8« 8]Ju +Z Z «v[8 P}SU (JE % E}i § 4

i can do is write down these feelings and experiences and read thereacethem, to -

- remind me of the responsibility of being the researcher.

34.vi: Life-History Interviews

Unstructured interviews were initially dauntings the following extract suggests; even
seemingly unimportant details, like not having seen the participants before so that |
could recognise them, were a sourocesome anxiety. | sent participants a photo of me

when arranging the interview:
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! 4™ Shift Story: Thestart

| |
- The start of every interview so far has been really terrifying. The first one was |
- especially so. You walk into a room and realise that you have no questipms just -
! expect them, a person you have never met, to talk to you about their liferfdroar. -
i v §Z }8Z & 8Z]vP /| E o0]* <p] loC A « 57 § [ ]v[!
i looked liket }v $A]58 EU u}+3 § Z E- }V[5 Hr %}ESE |

- Interviews in public places mean that | spend a lot of time smiling expegtantl

I
. people who are just trying to get across the room. [
L i

On reflection unstructured interviewglave participants a sense obntrol over the
process and gave more opportunities for their voices to be heard in the st@mesh|
2007; Dhunpath, 2000As reflected in the following extract, my participants were
keen to share their stories and | wondered often if they would have been limited by

interview questions, however well thougloiut:

I
!dZ]v§CEA]A--}(CEZA v Z *C[X KE éo-éui
- % ES] 1% v8e oo IVIA]Jv A v 8§Z § 3Z E Ahwhdckt -
! but what has come across is that they want to tell their stories. They come to me!
imeinrain,snow,ice (S & « Z}}oU }v SZ JE& Z C- }(([ A]éZ!
- weekend when they have got so many other things they could be doing. The |

I :
"UVeSEN SUE Vv SPE }( 5Z v EA] A } ev[E o u é}i
!them (but I continue to look for issues). [
U J

3.5 Ethics and Reflexivity

Ethical onsiderations became a major part of the research journey (Quickfall, 2018).
In this section, main considerations are discussed and described, beyond those tackled
in the evaluation of the pilot (sesection 3.3.
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3.5.i: Anonymity

It issuggestedhat it isimpossibleto anonymiseansiderdata (Murphy & Dingwall,
2001),becausemembersof the communitywill identify themselvesand others.
Participantinterviewtranscriptswould certainlymakethem identifiableto someone
who knowsthem well. Breache®f privacyare areal possibilityin narrativeresearch,
evenwhen pseudonymsare employed(EtterLewis, 1996)and soasaresearcheitit is
important to protect participantsfrom harmthat maycomefrom them telling their
stories(Smytheand Murray, 2000).An exampleof negotiatingissuesaround
anonymitycomesfrom Welch,Happell& Edwards(2010),who simplydo not promise
anonymity,but in their findingsdo not giveanydetailsabout participantsor verbatim

quotes.Participantshadtheir own viewson anonymity:

| 4th Shit Story: Use my real name |
! No participants ever want to make up their own pseudonym. In fact, three l
i participants have suggpted that | use their real names in the write%o X / }v[§|
i how to feel about this; have | done a bad job of explaining where this research rri

V U%M [/ Z A E%o]Jv 3Z 3/ }v[8 Z A 35Z] o0 %o
- which made one of thearticipants laugh! She thought it was funny that a researc:

| might be a lot more worried about anonymity than a participant. |

Partof the decisionto recruit participantsviasocialmediacamefrom reflectionson
the formative studyandhow my insiderrelationshipwith Sianhadincreasedhe risk of
her story beingidentified (seesection3.4for further details).l hadalso considered
that beingan outsiderresearchemight be preferableto participants(Blytheet al,
2013),who mightfeel more assuredof anonymitybecausehere is no perceivedlink

betweenthem andthe researcherthe reportedresponsesouldbe Z vC}lv |
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Useof socialmediafor recruitmentaddsto the issueof anonymity(Henderson,
Johnsor& Auld,2013).Many potential participantsrespondedon Twitter directly,
disclosingo a potential audienceof millionsthat they were intendingto take partin
the study. Hendersoret al (2013)suggesthat researcheraisingsocialmediafor
recruitmentsharetheir ethicaldilemmasandissuesto better inform the research
communityin this expandingandlittle investigatedarea.

3.5.ii: Informed Consent

Thereare identifiable ethicaldilemmasaroundinformed consent(Humphrey2012),
for example informed consentrituals maybecomea formality, not areal
considerationof whetherto take part or not (Juritzen Grimen& Heggen2011).
However,consentcouldbe considereda renegotiatedsituation,throughoutthe
researchprocessyather than afixed, summativepoint (Miller & Bell,2002). Fully
informing participants,particularlyin this type of qualitativestudymight not be
possibleor desirable asthe researchmethodologyand methodsmaybenefit from

revisionthroughoutthe procesqJuritzenet al., 2011).

Followingadvicefrom my supervisorsparticipantswere sentthe information sheet
(appendixll)in advanceof the interview and givenopportunitiesto withdraw, or to
not respondandthis wasmadeexplicitto them in emailcommunicationsBefore

interviewsbegan,the information sheetwassharedin personandthe consentform

(appendixl2) explainedverbally.Experience$rom the formative studywere pivotal in
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this process

4™ Shit Story: Consent

. She responded, slightly exasperated that | had asked if she wanted to take part,i
already knewshe did. | sent the information sheet through to her, knowing she |
| % E} oC A}po v[§ E 18 o «Z2 Z (]E pv E<3§ v
i about. So ethically, | am not convinced that | will have informed consshé thinks l
- she knows what it is tbe, but actually, | have no way of knowing whether she |
understands or not.r(.b. subsequent to this extract, and before the interview bega"
! read out the information sheet to the participant, which became the first part of -

i every recording of each inteew). :
S _I

35.iii: Do No Harm

A commonly reported ethical conflict in narrative research is being trusted by
participants with their private lives and personal stories (Smythe and Murray, 2000),
but then making these public through publicationdagissemination. The relationship
between participant and researcher switches to one between the researcher/author
and the reader of the thesis or report, potentially creating feelings of betrayal and guilt

(Josselson, 1996).

Insiderresearchis difficult andemotional(Cooper& Rogers2015;Coy,2006)making
the researcheiguestiontheir own placein the researchprocess.Thiscanbe Z %0 Jv(poU

emotionaland % E } A} (Gddpef& Rogers2015,p.6.). Theemotionaleffectscan
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persist,asl foundin the daysthat followed the interviews with participants:

! The interview tonight was too much; it went really well, | thinbut | walked away

| feeling a massive weight on me. When | got into the car, with a two hour journeyl

| least) to get home, | just cried and cried }po v[S S ES SZ E pvi

. was overwhelming that this story is now in my bag, on a recotddrave been

: handed it, this unique telling, with an understanding that | will do something :
| AYESEZAZ]o Al8Z 18X ps /| N[3VI50% (EA]VIRBXEZE§. é

| foundthat | wasnot ableto disentanglemyselffrom the researchandthe storiesof
the women(Moore, 2007).Detachmentcanbe difficult for insiderresearchergSikes&
Potts,2008).At times,the ethicaltenetof Z ho Z Ewdsnot anideal wasapplying
to my own well-beingand emotionalload. AsSikesand Hall(2020)attest, thereis Z v }
shamein lookingafter our own well-beingaswe would that of participantswhenthe
personalcostsdo becometoo Z & u (u16PR),howeverasthey acknowledgepur
passiomnasresearcherdso completeour work andimprove conditionsfor the groups
we areworkingwith meansthat often asresearchersve seethe emotionalpainas

part of the work anda pricethat iswell worth paying.

Tomitigate the impactof this emotionalwork, Sikesand Hallrecommendthat we are
awareof the risksand protect ourselvesput alsothat we shouldbe awarethat these
sort of investigationamaynot seemto be potentially Z u } §] }warwd@sychologically
disturbing t that cometo closefor comfort becausehey touch on our own and

% ES] ]lIkesu andsobereadyto recognizevhenthis Z %o %o (pu270). They
alsosharethe benefitsthey found in workingtogetherand givingeachother

emotionalsupport,and suggesthat this is very helpful whenworkingin areasthat
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Z }utoo closefor }u(}d@820,p.170).Asadoctoralresearcherwith afocuson
anindividualproject, this is problematic,but a closecommunityof researchersvere
greatsupportto me throughoutthe work, both at the universitywhere | wasstudying,
andthe universitywherel work. Beingableto discussssuesasthey arose,suchasthe

onedescribedn the followingjournal extract,wasinvaluablefor my emotional well-

| 4t Shift Story: Twitter |

! | have taken the twitter app off my phone for a while, as one of my interview |
! participants keeps popping up in my timeline and it looks like she is having a toq
i time at work. | feel like | redl to keep my distance, but would find it hard not to |
- engage if | read the tweets. The ethics here are complex. | have a relationship w
- her now, but the agreement wasrasearch relationship l

L I

Afeministperspectiveon insiderresearchsuggestsvomenarethe bestinformants
abouttheir own lives(Acker,2001,Harding,1987). A feministresearchesshould
therefore comeascloseaspossibleto positioningherselfasthe imt Eo} pusS}E|[

(Wallbank,2001),but there is no guaranteeof rapportin the researchrelationship
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(Blytheet al., 2013).

| 4t Shit Story: Clicking |
I

| }v[8 IVIA AJBCA « (E] v oCU / ] Vv[$ « ve §Z 8§ «Z A
iunhappywithhowitwentt uS 18 ipe3 A «v[3 0]l 8§z }3Z E- (i

Of all the interviews, hers wdke one that | think made me feel most on edge. | l

- about her experiences, | could recagm parallels in my own; she really seemed to:
! }% V U%Y p3 3Z Sule%Z E A ]J(( E vEX W EZ %o!
2 Z %% v Eo] & |v3EZ GY% EZ %+ +Z ] v[3]
i ucC [/ & ujv Z & }( *}u }v <Z ]F2U[§@® éZ}v]Av[éi
- | had placed the recorder on the table. Or perhaps from her point of view, it was -

I
PE & A% E]v YDC ]&]euX

The micro-politicsof the researchmustbe addressed(Bhavnani1993,p.98)because
participantscouldfeel that my findingshad beenusedagainstthe interestsof them as
individualsor their organisationtheir familiesandfriends(Wallbank,2001). | can
imagineparticipantsquestioning Z A Z Jsideareyou } v MAcker,2001).Theindividual
realitiesof the participantsare vital to the understandingpf their experiences Z]v ]
researchremainsa necessaryalbeit messyvehiclein social E « E&Cadperand

Rogers2015p. 1).

| 4™ Shif Story: Whose side are you on? |

! hel]vP % &Se }( tJoo]P[s O S P ]e }ur@Gwm up\somé;m]ajom}!
| issues with feminist ethics for me. | am taking the transcripts and looking for |

i %}+181}veU $Z v 0}}IVP (JE E <}ve (JE %}-]8]}v]IvP

. for her? It feels uncomfortable p3d $Z v /  Vv[S ipe3 EvSbEER HIA Z:
! Al8Z}pu8 v 0Ce]*Y]3 A}po v[8 VveA E uC <pu *3]}ve v l
| believe about how these ideas of motherhood work. | am changing my mind abc!
i Z}YA up 2/ +Z & X /3 A}uo v[$§ (1€ S} <l %o CEé]]‘%i

i_analysed as their positionings.



3.5.iv: Reflexivity and the Issue of Knowledge

dZ Z]lve] EvV [ }( $Z % CE*Elat]dhshipsrhé@ant thaEa Zareil

consideration of my position was required, including an awareness of my own biases,
opinions, tendencies and beliefs (Berger, 2015); see chapsactign 1.2.iy. How |

represent the five study participants is troublesenparticularly with the addition of

historical and social elements to make the stories into life historigsA Z}s «3}EC ]« ]

§Z &+ E Z E}E $Z & « ®.A76M[ ~W]oo}AU Tili

| 4th Shift Story: coding the participants? |

. | have just arrived home from interviewing Aliyah, a really long drive back. All | c|
i think about now is how | describe her in the research. She is a Muslim woman, q
i inthe Middle Eastt / | v[§ I Z & Z}A «Z A v& &§Z] &) i
- research, or if she wanted this recorded at all. In the interview transcript it is goir.
- 8} o EU pus/38zlvl/ Aloo Z A é}Pé]vé}pZAf
! participant. It is all very odd and uncomfortable, thinking about her in this |
i mechanical, pigeonholing way, when she has just talked to me about hdihde |

joys, her struggles, her relationships.

L ]

Pillow (2003), accepts that researchers use reflexivity talasdiand question their
practice (Pillow, 2003, p.175), but that there are problems with reflexivity as a concept
and an activity. Patai (1994) suggests that people who have time for reflexivity are

privileged academics, and questions whether reflexivdg Bver improved research.

Z (o £]A]8C AJoo v}3 Z puslu 8] 00C 3E vP§Z v §Z & ] ]
Pidgeon, 1995, p.9). However, as PillonO@0asserts, not attempting to be reflexive

is hardly likely to improve qualitative researslo, we might as well try to consider

112



what we are doing and why, throughout the process. Pillow (2003) advocates an
uncomfortable reflexivity, rather than the cosy and forgty journal of minor
weaknessesand this became part of the lived experience ofrgiaug out the research
project. Every interview was a reminder of my insider status and my feelings about my
own parenting and teaching, a personal sting when | reflected on the ethics of the

study, as well as what the study was doing to me as a researcher

| 4% Shift Story: Keeping a research journal |
! Many of these~i}uyEV 0 VSE] ¢ }vwE(E] *Zu $us SZ pe]v l
| aresearch journal. Keeping a research journal has been like picking a scab, ove
i over and over and over again, until it seems certain that a scar is unavoidable. Ti
- worst feelingis that some of the ethical scabs that | keep picking will never heal &
- will just have to learn to live with them, in the work, in the thesis, in whatever | dc!

! next. Why did | think keeping a journal would solve every issue? |

As a researcher, the impact of the study on me was a consideration of the ethics

approval process (see appendix 15), however, on reflection this consideration was not
sufficiently deep to take into account the challenging situation of being an insider
researcher involved in unstructured interviews with other women. After the

interviews, | often felt exhausted and emotionally drained, and conflicted about the

E +« E Z E o0 5]}veZ]%e A]SZ 5Z %ne€didbpdawarg okKthe « E Z @
possible repaE pee]}ve[ ~~]l eU TiiiU % Xiie }( E « E Z]VvP o]A «
themselves. Discussing the experiences of narrative research with my supervisors and
}1SZ & E » €& Z E* Z * Z 0% }ve] & oCU v pe]JvP W]oo
reflexivity (1117 Z « & Jv(}& §Z Ju%}®ES v }( Z+3 C]JvP A]8Z]

better inform the research.
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There are significant issues concerning the acquisition of knowledge that trouble an
insider research perspective. As discussed, postmodernist pergpgcéject the idea
that ontological distinctions must be drawn, but presuming a social constructionist
epistemology and using Foucauldian discourse analysis means that my ability to
analyse the data depends on the possibility of an insider researcheg béie to

identify the discourses at work in their own lives; to see from outside as well as inside.

| EU EEC v ++ Ao ~iddie § ol }us sz Z <pu C[ }( (
< *8]}v AZ §Z & }JuyE E « E Z ( ]EoC spects ofifEthiit € ZE (c
0]JudZ C E %%E  VEM[ ~% XBiieX }}% & v ZIP Ee ~iiifie
the suspicion aimed at insider research has led to researchers being more reflexive and

careful about their assumptions, thus increasing validity.

Researcher assumptions are often cited as a major drawback in trying to conduct
insider research (Berger, 2015; Couture, Zaidi & Matickadall, 2012; Drake, 2010;
Sanger, 2010; Mercer, 2007). Drake (2010) likens this to the difference between an
outsider or insider exploring a coastal geographical area. The insider researcher may
assume or presume that everyone involved has the same understanding; that their

FE% E] Vv » v UulE] s E E %E » v8 8]A }( 8Z }uupv]
entitesherto E % E * v3 $3Z A}] }(Z & % ES] ]% vsSe v AZ § ]

(Wilkinson & Kitzinger, 2013). In the literature this is described as an innocent
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occurrence, but there is also a suggestion of deliberate misrepresentation, designed to

servetheres E Z E[s JvS E 3 ~tMyoown jdurdaliretlécted this idea:

| 4™ Shift Story: spealag for Sian |

| CSE VP SZ]VP Z %% v AZ v/ A + §C%]VP §Z éCE!
i interview itself had been a frustrating event; we had to move twice to get away fl!
i construction noise in the beer garden of a village pub. Sian had also $akeral |
. phone calls from home, from a seemingly agitated partner, which I did not want t
: include in the transcript. | started to edit as | was typing; taking out our comment
| the noise, on the phone callsand it crossed my mind that this sort of &dg could |
i quite easily lead to words and phrases being changed slightly to clarify meam'ngi

i clarify whatl mean not perhaps what Sian meant at the time. | decided to transcri

- the interview as closely to the recording as | could at that point, paotremind

! myself that Sian does not speak with my voice. l

E AJVP pu%jiv E | [* u 8 %Z}E }( 8Z } 3 0 /AE%O0}E E-U
research community if we assume that we are either conscientious outsiders or lazy
insiders. Assuptions can be pervasive and hard to identify, but a thorough literature
review will uncover some assumptions and misrepresented information. There is also
the benefit of the local knowledge that Drake refers to, and many have suggested that
insider studis gain deep insight and engagement, because and not in spite of the
shared knowledge that the researcher and participants have (Cooper & Rogers, 2015;

Dwyer & Buckle, 2009, Blythe et al 2013; Mercer, 2007).

It hasbeensuggestedhat aform of braveryisrequiredto chooseinsiderresearchand
write aboutit; the exposureof your own feelings personallife and authenticvoiceis a

riskand cancauseanxietyfor the researcher(Vickers2002).Oakley(1979),suggests
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that Z u fesearchprojectsbearan intimate relationshipto the researcher'so ] ( Z
(p.5).Itistrue that this doctoralproject wasinitially provokedbymy Z%. (E<fE 0 <[
(Oakley1979). Giventhe commitmentof time andfinancesinvolvedin doctoral

study, it isnot unusualfor canddatesto pursuean areathat is of personalimportance
(Brailsford,2010,Hawkes2016)andthere hasbeena surprisingackof researchinto

choiceof doctoralfocus(McCullochGuerin,JayatilakaCalderand Ranasinghe2017).

My doctoraljourneybegan with a choicebetweenthis personaland Z ] v ¢ | wdik [asl
wasstill a full time teacherat that point) andalesspersonalstudyof Z]Jo & v|[e
experience®f the transitionbetweenEarlyYearsand KeyStagel. Themore personal
studywasmore appealirg, moreimmediateand more motivating;it alsohadthe
benefit of makingmy doctorate,whichwasessentiallythe third priority in my life
(Evans2002),a part of the top two priorities t motherhoodandwork. It couldbe
arguedthat this makesthe researd&t muchmore vulnerableto assumptionrandbias
(WilkinsonandKitzinger 2013).At the time, with a full time teachingpost,atoddler
andother caringresponsibilitiesthe insiderresearchalsoseemedeasierand more
accessibleThethought of spendingdoctoral feeson work that wasabout my

situation,andwomenlike me, wasalsomore attractive.

More reflectionis neededon whetherthis Z %o Einjerest «| Adouldbe
detrimentalto the quality of researchacrosshe socialscienceshowever,dataon how
doctoratesare funded, how thesisfocusis chosenandwhether professionadoctoral
candidateshavedifferent motivations,is scant(McCullochGuerin,JayatilakaCalder
andRanasinghe2017;Taylorand Adams,2020). Theaddedchallengeof a part-time

route, alongsideconcernghat a professionabdoctoratelike an EdDhasadditional
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criteriafor relevanceto the professionandfuture practice,are both factorsthat may

affectadecisionon focusand methodology.

3.6 Data Analysis

In this sectionparrative analysis and Foucaudian discourse analysis are explained. The
model for analysis of the study data begins with Foucauldian discourse analysis (FDA),
and the use of a sistage model (Willig, 2008) to scaffold the process. The FDA was
thenapplie §} v v oCe]e u} o =+« }v E}v(v E vv E[* }0o}P]

theory (1979) Ecological Systems Discourse Analysis (ESDA)

3.6.i: Discourses

E EE S]JA v oCe]e /&£ u]lv e Z}A % }%0 ul e« ve }(3Z ]E
SZE}uPZ o vP pu-Manhirg, 20331} p.165). Having used a narrative approach to
my research design, narrative analysis is a natural continuum for looking at the

% ES] ]% whaking mer story. Lifhistory research often combines the

Jv 1A] p o[+ /& % & kocial ahii$dlitEd events of the time, analysing the
impact on lives (Bold, 2012, p94G). Thisendeavouroften turnsto an analysis of how
the social and political discourses of the time shape and restrict the individual
narrative could be seen asdhndividual looking out, posing research questions based
v 8Z v JA] p o[s A] A }( $Z ]@EVaurBitg, ZB]4)\However} psing
discourse analysis in combination with {Hestory may highlight additional
considerations othe language useby participants The definitions of narrative

analysis, narrative inquiry and discourse analysis vary widely (Jaworski & Coupland,
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1999; Johnstone, 2001; Thomas, 20E&e appendis for a family tree of narrative

and discourse analysis.

Discourse anal¢]e &} oC }v &Eve SZ ZeSp C }( 0o VPU P v pe |
Yates, 2001, p.3, see also Miller, 2000) and may be described in contrast to the

individual looking out (SoutManning, 2014) approach of narrative analysis; as it deals

with the waythe outside world creates the narrratives of individuals, looking at a social
problem as the motivation to investigate (SotManning, 2014). The discourse analyst
describes the language text, interprets the relationship between the discursive
processes iad the text, and explains the relationship between the discursive processes

and the social processes (Fairclough, 1995, p.97). Thomas (2013) puts this simply,

AZ v Z « Ce $Z 8 ]v ZPus83]JvP 8Z Jvs ®A] A[ 8Z ]* }uE-
useofpas] po E A}E *U %ZE « U ] JJueU <Ju]jo *U u 8§ %Z}E-

(Thomas, 2013, p.242).

Discourse analysis has fragmented and become a forest of different methods of

analysis (Alvesson & Karreman, 20880 see appendiX 6including critical disrse

analysis and Foucauldian discourse analysis, both of which concerned with uncovering
%}A & Je JuEe +]Jv A EC C v EE §]A « v e v 37 ]
neutral words or formst A} ¢« v (}Eue §Z § v-}volUPo3}PuvP Z -

b v }u%o 3 oC $§1 v }A BU «Z2}8 SZE}uPZ A]8Z Jvs vE]}ve

p.165).

118



3.6.ii: Foucauldian Discourse Analysis

SouteManning (2014) describes discourse analysis as powerful, because of the
connection between discourse and social @t (p.162). What has led me to

] JUE* Vv 0Ce]es ]o Z}A %0 Ce Z E}o ]Jv ull]vPh 3§ P}E]
(}E % }%o0 8} [ ~, I]JvPU io60U % XiiieX d Z €& u}$Z E-
of people (Pinnegar, Duludeay, Bigham & Dulude, @B), with arguably a new way to
Z {or at least, expectations of how to behave in those roles (Conley & Jenkins, 2011;
Dillabough, 1999; McNamara, Howson, Gunter & Fryers, 2010; Page, 2013; Thompson
& Kehily, 2011). As Souldanning (2014) points outhere is an opportunity to
connect the individual and personal stories of women, with a social context. Discourse
analysis is also considered a suitable, consistent tool for poststructuralist feminist

researchers (Gavey, 1989).

Foucauldian discourse awyals is used to examine sociocultural and historical impact
(Andersen, 2003) on the creation and continuation of discouffgsa guide to

terminology for FDA, see appendix These discourses shape how people think,

behave and feel towards groups andlividuals and a Foucauldian discourse analyst
deconstructs how language is used to illuminate these discourses (Willig, 2008). FDA
depends on the constructionist view that language alone constructs meaning.

Although, as discussed, the definition of whanhsbtutes a discourse is wide, a

limitation of FDA is that it cannot account for the way bodies can communicate as the

Z u}luvs }(o]A E% E] v [ ~*8 A ve}lvU T1i0U % Xfie v
describes as extrdiscursiveness (also Ramazanoglu, 1988yards (1995), suggests

that even bodily communication and experience are interpreted or analysed using
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language. SimSchouten, Riley & Willig (2007) give examples ofdisaursive
O uUV3e ep Z o Z(Jvv]o 3 ]0]SC[ ]v SuhijiEhdwstatE A] A SE
cannot be accounted for by FD&kowever, they do not consider that the very idea of
what financial stability means could be viewed as an object created by discourse; what
is considered an acceptable living standard is a discourse nregdtély a community
or society. The nowliscursive realm is not ignored by FDA, but the evidence
considered when illuminating discursive constructs is usually discursive in nature

(Speer, 2007).

Z/§ ]e SZEIUPZ ]e JUE+* SZ 5 %}A EvE}o] SC+~&B Y upoSU]
p.162), is the basis of this method of analysis, and it is not just what is said, but how it

is said in a particular structure (Acker, 2001). Acker is referring to the power position of

the narrator, as an aspect of the anal;sacknowledging that understanding a

discourse is impossible without an understanding of the specific context (Souto

D vv]vPU TiidU % XioTeX & ] (Jv JvP §Z 8 § u vS8e §Z § Z(
(E u[ E}uv v ]v JA] p o }Ep&Earsay of viewih@hat group

or individual, and how they see themselves (Graham, 2005, p.10). Scheurich (1997)
describes FDA as uncovering how the problem group is seen or known as a problem,
which leads to questions about how these ways of knowing talking have become

normal or privileged, and what this reveals about the operation of power, particularly

relevant to feminist research (Scott, 1990).

dZ & o o}A }po]v e Z «%8 P }( tWhichRvis uskd as paii 06

the unigue model for data analysis in this study (ecological systems discourse analysis)
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Table 3: Willig's Model of FDA (2008).

tJloo]P[e ~7ii6e &} pHO ]V ]e }JUE*s Vv 0Ce]e D} oU ¢ %Y

Stage

Description of proess

Stage 1.
Discursive
constructions

t]oo]P[e (]E+*3 5 % ]+ 8} 1 Vv3](C 3Z ]« uE-]JA
constructed. Identifying the discursive objects should already have been
done, in the phrasing of the research question (Willig, 2@0BL5).

dZ ]s pE-]JA }i &« & zZ§ ZJvP[ ~ v}§ v
A}EIe v Zu}szZ EZ}} [ ~ v}$ C u}sz E+ v |
stage of analysis involves the identification of different ways these objec

E Z }v-eS Etedext[(Kendall & Wickham, 1999). Willig urges the
researcher not to simply look for keywords, as the objects may be referr
to in subtle ways (2008, p.115).

Stage 2:
Discourses

Willig (2008) describes stage 2 as a focus on the differences in cdisisug
(in this case, of teachanotherhood). | have organised some of the
constructions of teachemotherhood that were identifiable in the text in a
table, together with examples of the transcribed interview and the
discourses that these might represe@appendix 20)As in other examples ¢
FDA in use (Crowe, 2005; Stevenson, 2004; Van Ness et al., 2017) the
identification of these discourses can be problematic (Antaki, Billig, Edw
& Potter, 2003). | have followed the Willig model here, but with condkat
] v8](C]JvP §Z ]e }uEe+ ¢« Z Z} [U ¢ o ue §}
*JoC o $}SZ Z]E po E ]+ }A EC }( ] }pd
Stevenson, 2004). Acknowledging that my interpretation is one amongst
many possible interpretatio*eU Z]PZo]PZSe SZ S SZ % E§
Jv 32 A}YEo [U AZ}s u v]vP 0] « & C 3} ]e
p.330).

Stage 3:
Action
Orientation

t]Joo]P ~11106U % Xiioe = (E] * SZ]e S P « Z
discourses within§Z ]e H@E<*]A }ve3EQN §]}v 8Z & Jve
Z}YC[]Iv 1(( E v8 A CeX >}}I]vP & 8Z S1tv }

Jus 8Z & e<}ve AZC 28 Z & u}s3z E[ Z - v
has. Why does the participant talk about herselfudtimately responsible fo
the health and care of her child? How could this discourse be deployed,
for what reasons?

Stage 4:
Positionings

Willig (2008) now suggests that we take a closer look at the subject pos
offered by the discourses, t§ Z Z} FindHis case, a person, so a

Zepg i S[X t]oo]P epuPP o8¢ §Z § ]e JuEe « Zu |
networks of meaning that speakers can take up (as well as place others
A1SZIV[ ~%o XiioeX dZ]s ]* }u%o] 8§ [osition] g
identified is not a rolet they offer a position to speak and act from. As Wi
points out, this has epistemological implications, as having a subject pos
may limit what can be thought and experienced by the speaker (p.117).
From a subjecleo }¢]3]}vU A Ce }( » JvP v Z } ]J(C]VvP
privileged (Deleuze, 1988, p.11).

Stage 5:
Practice

This stage involves a systematic review of how the discursive constructi
and subject positions open up or close down options fomacfivillig,

T116eX Z ES ]V %o E 8] - }u o P]SJu § (}@Eu
% ES] po & e JUE® X[ ~] ] U % XiioeX &}E 4
blames herself for her perceived poor performance in teaching since she
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her baby, wHst acknowledging that there are many factors that prevent |
working at the same pace and for the same hours that she used to. Her

Z AJJUE - 3} }u 8Z Ppl]osSC % ESCU S} ZI
the legal position her employers are in, to safagd her wellbeing and to
support her with a transition back into the classroom.

Stage 6: In the final stage, Willig (2008) looks at the relationship with discourse a
Subjectivity subjectivity (p.117). Having taken up subject positions, the partic§ae
(HSHE §]}ve €& 8] 38} ZA C }( ]JvP ]v &z
p.35; Willig, 2008, p.117).

Willig (2008) suggests a straightforward reading of the previous five stag
in order to identify the consequences for subjectivity, but npétar and the
%}e]8]IvIvP Y( Z/[ Jv 8Z & A3 Z A o0°} V euP
highlighting these relationships (Pinnegar & Daynes, 2007, p.5). Willig
suggests that this stage of the analysis is the most speculative, but it is |
that speculativet it is suggesting a direct link between what is said, and
what is felt, thought, believed and done. There is a leap between the
existence or availability of subject positions and the feelings and actions
are theorised as caused by these positions. Thedispute as to whether
the postmodern position necessitates that this relationship is causally
bound; it seems possible that although subject positions are likely to cre
conditions where some actions are more likely, for an individual, we cou
not daim that this is an inevitability (Willig, 2008).

36 %YURQIHQEUHQQHUYYV (FRORJLFDO 6\VWHPV ORGHO

E}v(v E vy E[* }E]P]Jv o u} oA« <]Pv (JE pv E<§ v ]
young children, in trying to illuminate developmental delays andiarftes on their
perceptions of their own place in their world (Bronfenbrenner, 1979). It has since
been used for studies on adult livesdare 2009) and to explore the spheres of
influence on teacher parents (Kell, 2016). It has also been used ad paitita
analysis framework in combination with thematic analyBititeau,Clouderand
Cureton 2017). The theory is based on the assumption that relationships are

embedded in systems that affect and influence them
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A representation of
ecological systems theory

Micro

Individual

pheres or systems of influence

Bronfenbrenner (1979)

Figure 11: Commonly used representation of Bronfenbrenner's theory (1979).

It is important to point out here that the classic diagram of ever decreasing circles is

just one part of the theory, which actually has three other major interconnecting parts.

This diagrammepresents the CONTEXT part of the ecological systmsfenbrenner

added to his theory over time and called this evolved model a bioecological model of

Zuu v A 0}%u v3 ~ «Zi, 2015; RipEfenbrenner, 1994Nhilst very

often the theoryisus « J( }voC $§Z Z }vsS AS[ «<p ES & A]*S ~di
Hatfield & Karnik, 2009) it is likely that some of the perceived weaknesses in the model

are due to just one dimension of it being considered.
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Micro

Process

Figure 12: Complete bioeclogical systems theory model.

E}v(v & vv E[* 0 § E %S S]}ve Slchahosyde(EC UEIR G ]V
2012; Bronfenbrenner, 1995, 2005) adds the influence of tide&cro-time, also
known as the chronosystem, is about the changes to the /bahtext of the
individual over time. The chronosystem describes how the rest of the ecological
system changes over time, and more specifically, the lifetime of the indivitiisl.
helps in exploring how changing policies and discourses over time mayirifalnenced
actions, and can be reconciled in our current ecological systeminiscent of

&}y poS[e P Vv 0o}PC ~idoTU Tiiie v SZ ] SZ S o JuE-. -
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*Z}uo dugdp[U ¢ % ES }( pv &S v JVvP }upE fits Svjildifeo Z]*S}(
history interviewing, where historical and political context is taken into account

(Goodson & Sikes, 2001).

Critique of the theory

he v ul]epe }( E}v(Vv & vv E[* SZ }EC Z - v E]S]«p U
simplification of the model tht was intended to take into account complexity of life
experiencg(Tudge, Hatfield and Karnik, 2009XE}v( v E vv E[+ A}oA]JvP §Z }
included dimensions of process, person, context and time (Bronfenbrenner, 1988;

1993; 1994), which have been taken itocount in the model for analysis here.

Theory is too broad/oversimplified

E}v(v & vv E[* SZ }EC Z + }u upuv € (€& (}& }sz ]vP
oversimplifying the world of the individual; perhaps because for some complexity
theorists, it redices incredibly complex processes like learning to a system of factors,
whilst for some cognitive psychologists it covers too much to be useful. Although

E}v(v & vv E[* SZ }EC Z - v EJ]3] ] (JE ]JvP }A E-
gives a frameworkor thinking about the complexity of an individual world, particularly
when the whole theory is used. This also sits with intersectionality and a perspective of
power as a dynamic process (Bilge, 2013). Bilge discusses how intersectionality works
at a micosocialand macrosocial level (2010) E u]v]e vS }( &}v( v €& vv E|

ecological systems.

Detail required is too extensive
E}v(v & vv EE[* }0o}P] 0 *CeS ue E o0} E]S] ] (& C

practice. However, it can be argued tiitonfenbrenner never expected this theory to
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become a form filling exercise in collecting all the information about an individual in
order to analyse their edogicalsystens, or predict their future. What he perhaps set
out to do with this theory is showWwow complex and delicate the process of

development is, and how small interactions in the microsystem have huge impacts.

Crossing of boundaries between systems is too complex
Another critique of the theory is that crossing between the legcalsystens is
complex and never fully explained, for example, how ideas from the macrosystem
filter through to the microsystem and the individual. There are also some grey areas
where it can be tricky to decide where in the ecological system some aspects of life
shjpo P}U (JE A& u%o U AZ v 8Z & o 8]}veZ]%-+ Vv Jv ]JA]
you have never met your father, does he belong in the microsystem, or the
macrosystem is something of a myth? Again, this critique seems to arise when the
theory is presed into use as a methodical, systematic guide to development, where
Z ouvsS }(S8SzZ 8Z}EC «Z}uo %}ee] o S} Z(]Joo Jv[ (}GE
E}v(vVv E vy E[* %}]vS ] 8} A %0}E iu*s Z}A }lu%o A£U ]
life can be, as a sort ahtidote to theories that reduced development of the individual
to single factors such as genetics, parenting style or environment. Bronfenbrenner
attempts to capture something of the wealth of factors that influence how we learn
and grow, which whilst fl@ed, can be viewed as a refreshing change to treating

individuals as machines that can be programmed.
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Mesosystem
Interrelation of
microsystem aspects

Microsystem

‘ Home, school, nursery, )

local community, close
family
C Individual D

Figure 13: Ecological systems as they may be organised forazhermother.

In figure 13U / Z A %0 S E } v ( igind concefiEipms JofBvhat each

system may represent to reflect the context of a teacher and mother. Clearly, how this
is organised for an individual will vary; for example, for someone working as a local
councillor, local government discourse may be pdrtheir microsystem. Participants,

if given the opportunity, may have organised a conception of their ecological systems
Jv ]J(( E v38 A CeX tZz 8§ E}v(v E vv E[*u} o } e« (}JE §Z]-
analysis and interpretation of individual storigsbe reduced to one of three common
current views of identityfloare 2009), accepting the complexity of a whole person in
the application of theory and tools to the analysis of data about that person. For this
study it provides a framework for thinkiradbout different influences on teacher

mothers. It is included in my theoretical framework to support a Foucauldian analysis

of power within the systems, rather than assuming that subjects of domination are
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indeed dominated from one place, or bye persoror group (Davis, 2008This also
sits with intersectionality and a perspective of power as a dynamic process (Bilge,

2010).

As a researcher, my role is to track the narrative through the system;

Authors move their narratives of individual lives back famth through

different layers of situated engagement in the microsystem (family and Friends)
and mesosystem (schools, local communities, workplaces) to broader areas of
indirect engagement represented the exosystem and macrosysteararnett,

2010, p 165

Hoare(2009) argues that using reductionist models, which look at details and separate

*% 3¢ }( AZ}o % E-}vU E u PJvPV Z8Z v & +uos ]e
organism to a partial, lopsided view, a view that varies depending on the]lengts X[
(Hoare 2009, p.68)Itisintended$Z § &}v( v & vv E[* SZ }ECU - .
theoretical framework and analysis tool, has added to the richness of analysis and

appreciation of the whole person.

3.6iv: Ecological Systems Discoursen@lysis

Ecological systems discourse analysis shwiaere the participant was positioning
themselves in relation to their worlds, what they were saying about their

microsystems, mesosystems and the macrosystem, and then feed into a bigger project
of transposng all five ESD&nalyses (appendix 219 show where we might find points

of coalescence and convergence in the lives of other teantahers (Allen & Baber,

1992, p.13Ramatanoglu and Holland, 2002).
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Context Process

The Individual

Using Willig's FDA Model,
identify :

Discursive constructions
Discourses

Action Orientation
Positionings

Practice

MICROSYSTEM

EXOSYSTEM

Person
MACROSYSTEM

Figure 14: Exploring Willig's process with Bronfenbrenner's model (1979).

Ecological systems and Foucauldian discourse analysis have been used to analyse

individual and coalesced data, as set out in the table below:
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Table4: Ecological Systems Discose Analysis Process

Ecological Systems Discourse Analysis process used in this study

FDA Stage

Description of FDA process (for
individual stories and coalesced
discourses)

Description of Ecological Systems
process (for individual storiesthen
one codesced map produced).

Construction identifiedt teacher
mother and all synonyms for theg¢see
participant sections)

The way teachemotherhood is
described is identified as a
discourse. Eacstory

contains many discourses

of teachermother and also of teacher
andmother/parent separately.

At this stage the researcher analyses
why these discourses have been used
the story t what potential benefits are
there to deployinghis discourse? Wha
does it help to explain?

Initial identifications of discourses
are considered in terms of where
they may apply to an ecological
systems modetl are they to do with
home and closéamily, school and
local community, wider community,
or national/international systems?

How does the woman telling her story
position herself in terms of the
discourse? Is she
identifying something
about other mothers that

} *v[S %% 0C 8} Z EM

In this stage, the researcher looks at
what actions open up or close down,
depending on how the teachenother
has positioned herself within the
discourse.

Discourses plotted on arcelogical
*CeS U Zu %[ v 0S8 &E
interpretations of system borders
(the line drawn between micro and
meso systems, for example) and
placement of discourses are
considered. Limitations of positions
are drawn outt are some systems
being overlooked? Ardiscourses
clustered?

Given the previous five afjes,
consideration is given to the potential
next actions and options of

the participant and how the
discourses and their

positions in regards to them affect the
future.

Ecological systems maps for each
woman interviewed give an
indication of where the dcourses
identified in their stories may
influence their lives.

For irdividual maps, see Appendix.2Hor the collective map, see section 5.2.

The two approaches, FDA and ecological systems, work together to illuminate the

connections between the stas of individuals and their worldsthe geography,

history and culturet but also the relationships and systems that shape their stories.
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The ecological systems serve as boundaries which assist in exploring different aspects
of the influences and setting }( SZ <*S}E&] U pusS SZ ¢ & ike+} Jvs &
Russian dolls, these different layers nest within each other and are contingent upon

Z } S ZHatett, 2010, p165).

3.7: Conclusion

In the methodology chapter, | hawxplained:

the reseach design, including how a narrative approads used
an overview of legms learnt from thdormative study

the fieldwork

ethics and reflexivity

the data analysis model and process

X X X X X

Ehical considerations have been a major part of stydy, in terms ofime and

emotional investmentConcerns most pertinent to the method and recruitment have

been anonymity and informed consenthich may still have been a concern as an

outsider researcher, but the ethical implications for this study are made all the more
ZZpu V] He / IVIA ¢}u }( 8Z A}Eo « §Z § uWhItiRES] %o V
study had full ethical approval (see appendix 22) and all ethical procedures were

carried out, including signed consent from participants and careful anonymization of
data(see appendices 1115), the discussion continues about how a study can be

ethical and truly feministThe study has highlighted ethical issues thate not been
exploredextensivelyin the literature, includingecruitment via social media and online

presence of researchers
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4: Findings

4.1: Introduction to the stories

In this chapter the stories of each participant will be recounted. In keeping with a
(ulv]ed %% E} ZU [/ Z A ]v oup e UM Z }( 8Z A}u v[e }Av
possible; t0Z}(( €& Jve]PZ3+U Po]Ju%oes * Jv3} }3Z E+[ AJE0 « v A
(Fraser and MacDougall, 2016, p.249), and have tried to give them the first and last

words in their stories, whilst mindful of issues around anonymity. The stories chart the
interview in the temporal order in which events and emotions were recounted,

because gaining understanding of each emotional event requires some consideration

J( ZYA §Z]e (18 ]Jv8} 8Z v EE S]A ~Epee puU TiiieV v EE

understandvP VvC % @& * vS JveS v }( u}S]}v 0]SC[ ~<o & U Ti

However, aspects and events are not recounted here to reflect how many minutes
were spent on them in the interview. Some events recounted in detail here were not
the most lengthy sections dfie interview transcript and importance given to the story
by the participant has been the guiding principle in writing the recounts; in an attempt
§} u]v]ul]e §Z Z oo vP « S$Z § }Ju% vC SS u%S]vP S} ZE
]JvsS E% E S S]}ve[ F@at&& (Beld) 202, p.62). An example of this is the
U%Z *]* PJA v 8} "] v[s A% E] Vv * }( JVP %E %% E (}E
peppered throughout her interview; in the recount of her story, this aspect has been
given a higher profile and thexperiences linked to this have been gathered. The
rationale here was to make the story easier to follow for the reader, who was not

there during the interview, to join together separate incidences of a similar
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experience, and also to make the returnevents more prominent than they may

have been in a cold overview of what was described by the participants.

Qualitative research analysis sometimes suffers from a lack of clarity over how the
(Jv JvPe Z A v Zulv [ (E}u 8Z A -«3rated (OCaslh, Ray asd P v
Mill, 2003), and analysis of data adds to the amount of information gathered during
the project, rather than reducing or simplifying (Gibbs, 2007). Qualitative analysis also
falls foul of criticisms about how biases are present mttiemes that have been

selected by the researcher (Caelli et al., 2003). My aim here is to justify the analysis,
given the research questions and the data collected, whilst acknowledging that there
are other ways this could have been done that would hgeeerated a different set of

findings from the data.

The extracts of the participant interview transcripts have been shaded, to make these
easy to identify. Slight changes have been made to the original transcription for ease,
(JE /£ u%o U E % & ELRu}Z A v § | A0} TBeseW P U Ti
utterances were not critical for the type of discourse analysis used in this study and
their exclusion has made the narrative easier to follow.

4.2: Participant sections

4.2.i: Order
Participant sectionare in the following order:

Sian
Anna
Charlie

Aliyah
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The order of the participant stories is the order they were interviewed in, with Sian
first, who was thdormative studyparticipant. | have considered the place of her story
in the chapter, aser story is the one that shaped the methods and analysis for the
following four interviews. | thought about keeping her story separate, or putting it to
the end of the chapter, but her interview and story have been so influential on the rest
of the reseach that it feels right to have her at the beginning. It is hoped that this will
also help the reader to appreciate how th@mative studyinfluenced the rest of the

project.

4.2.i: Thumbnail sketches

Each story begins with a brief thumbnail sketchi®ts, 2006) of each participant has

been constructed to give some contextual information about the teacher mother.
However, care has been taken to preserve the anonymity of the participants and some
information has been changed to make identificationt{aligh still possible) less likely

(see Ethics sectionRi). This policy of changing information and redacting any

identifying geographical detail and names continues in the extracts from participant
transcripts. To give an insight into the level of chesmighade, an example would be

§Z2 8§ Z]Jo & v[e PeeucC ZA v Z VP C C EU u% }E
of course make a difference to how the reader interprets the stories, but the ethical
imperative here is to provide the level of care regardamgpnymity that was promised

in consent briefings with the participants (see apperdill, 12 & 13

4.2.1ii: Interview maps

Maps of interviews give basic details about where and when the interview took place,
as well as other details such as who else weesent if the interview took place in a
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public area, noise level, duration of interview and how the interviewer and interviewee
were positioned (Clarke, 2005; also Pasque, 2013). Again, the point of giving this
information is twefold; reflecting on thee aspects of each interview helped with the
analysis of the transcripts and helped me to appreciate the richness of an unstructured
interview. Secondly, this additional context gives the reader a better sense of the
interview and may help in identifyingaivs and biases in the study in future critiques

and analysis of the data.

4.2.v: Foucauldian Discourse Analysis of transcripts

tJoo]P[+ &}p po ] v ]Je }pE+ v oCe]e u} o A+ pe 3} voC
Discursive constructions are descrildgdt, then discourses, action orientations,

subject positionings, practice and subjectivity are discussed using selected quotations

from the transcripts.
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Sian

Thumbnail Sketch

Sian is a white British woman in her ntifgrties. At the time of the inteiew, she has

one child of preschool age and was pregnant with her second child. She worked full
time in a larger than average rural village primary school and was teaching Key Stage
2. Subsequently, Sian left her post and returned to the same schopéititame role,

before being offered more hours and a permanent contract in another local school,

which she accepted. Sian has been a friend and colleague of mine for approximately 85
years and has shown an interest in the study since | first thought aipglying for a

doctorate

Interview Map

Sian’s interview map

Figure 15: Sian's interview map.

Al v[e JvE EA] A A« Jvd EEU%S <+« A E o0 3Ju s C %Z}v

noise. The interview was still recorded using a Dictaphone, buetieding required
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more work than the others in terms of transcription and some of the exact wording
may not have been preserved in the full transcript of the interview, as some
interpretation was required because of the noise and decisions about whanms [ S Z

Jvd @Al A AZ v "] v[e %Z}v A « E]VvP]VPX

6LDQTV 6WRU\

It started when | had to arrange my work experience when | was at secondary sc
wanted to be a physiotherapist and an animal physiotherapist, but you have to da
human physiotherapy and theransfer it. So that's what | wanted to do kind of at t

point and | said, Right, | don't want to go into hospital for work experience becaus
there's nothing | can do. They won't let me do anything. I'll end up wiping poo and
and wee and makingups of tea for the week and really don't want to do that. | kno
what I'll do. I'll go to the local primary school because they started nine and finish
three. It's literally down the road and | can walk there every day. | can muck arou
with a load ofI] sU Z A PE § SJu v P} Z}luyY v S§SZ 8-
work experience in school because | didn't want to do the hard work experience

placement! Then | realised | really wanted to be a teacher. So that was kind of w
A « 0]l UPZ8-—M0 8Z]+U §Z]s 3 E3]VvP & v]v v (]v]+Z

Sian started her story from her own school days; there is a lot of laughter recorded in

§Z]* % €3 }( 8Z ]Jvd EA] AX 7] v[* (]E ~8ityssch@]vP %o}+3

do. So | didn't do any other degree, just did teaching, which really limits me at this
in my life. Because | have a degree in primary education, not even secondary. It's

pecific. So yeah, | went to uni, had a great time. My course..loved it. Started tea
and hated the first year. absolutely hated first year was awful. Just bedzisach a
difficult class and they had 20 boys and five girls in the centre of (city), and (estat
basically and it was so hard. And | mean to the point of like, you know, | was an
obviously, but my NQT time, the NQT teacher they got into ecogeand was an
experienced teacher. And after the first half day of teaching them she walked out
came back and | was still picking plastic money out of the light fittings, at Christm
have no idea what happened in that afternoon.

So for a litte while, | didn't have any NQT time because no one would cover my cl
you know, yes, there was a bit crap, but | think it was because they were very diff
But | got through it. And | came out as stronger teacher at the end of it. I'm sure t
head teacher supported me when he came and observed me every three weeks
you know, a few of my friends were like 'that's horrendous'. But actually him sat a
back of the room meant | could actually teach my class because they actually list
me and | didn't have to do that constant behaviour management so they had like «
decent lesson.




Clu lv Z  (E]veAE P}]vP ZKandI'rggoind)
§} u]ee UC (JE*3 0 ** ¢} up ZX ECJ ECI[X t oo/ A
really enjoyed the next two years then | moved to Greenshire and Greentown. T
lovely place and really enjoyed it | you know, | was really edjoyy teaching job the

Sian then mved to her current school (at the time of the interview) where she has

worked for ten years.

YSZ v/ u}tA S} ~ }uvsCe v ~A]Joo P «X dZ S—-« o0}A
know, | was really enjoyed my teaching job. | became SENDCo and really enjoye
and yeah, | got a lot of job satisfaction. Getting med. Obviously, the ups and dow
with you know, lessons and stuff but generally | would say | was | happy teaching
didn't have an issue with it. And | enjoyed the SENDCo side more. But | liked bei
classroom with the kids.

Sian then talked about how her career changed during her pregnancy and when she

returned from maternity leave.

And then when | ca | (E}u u 8§ EV]SCY v [/ Iv}A &} (1

pregnant, | didn't enjoy it at school. | wasn't enjoying it. | was feeling | was being
targeted. Because you know, you're tired, you don't get as much done and | was
3/4 forever and ever anever. It's only two of you. You've got like constant work,
U}A u v3U % }% o0 Uu}A]JvP Jv v }us3U C}p ipe3Y } C}
beginning to feel that it was really hard work and came back after having (first chi
and didn't really want to ame back. Really enjoyed the first six, seven weeks whe
came back from maternity.

| think it was just different yeah from maternity and also | was in a different team.
in Year 6 with three teachers and a student. So obviously summer time aeell w
you've not had all the assessments to do so where everyone else is finalising
assessments. | wasn't goingtodothat— + C ]38 A« <] EX v [/ 3§
& o00C vVvi}C SZ]<[X

Sian then recounted how the situation changed. &ltshe refers to someone walking
in, she is talking about classroom drimpobservations, which were a feature of the

management strategy at the school.




| enjoyed it. Because | think | was lulled into a false sefisecurity because | hadn't
thought about it for the summer. So you've got your easy end of the year without
having to write reports or the assessments, which actually is what makes it challe
And | just had to teach for the summer and | wemtofall the different schools and it
was great. And then | was put back in Year 3/4. And again, actually, initially it was
right there.

| felt like I, I just felt like you spend your entire life living out of the car, yeah. And f
around from ths place to that place because you've got to take little ones to childc
then you've got to be at school, then you go to go pick him up from childcare, got
ul epE& 38Z 8§ C}p—-A P}3 §Z]e P }E 3Z 38 PY /u v
neverlviA Az § §Z A §Z -« P}vv }Y } &« v Z S« v
fine, because that's being a mother, but you sort of spend your entire time rushing
one place to the other. You don't actually sit down and enjoy any one bit of it. So
knowU C}u[E & Z]JvPU C}lp E +Z 358 E He Clpup A
know, then someone walks in and says you're not very excitable or dynamic. Just
like ripping their head off. Because you know, you be exciting and dynamic if you'
beenu% (E}u SZE Z3]o 8Z u}EVv]vP A]S3Z +u 00 %o
whatever, you know, still feeding and still doing whatever you're doing.

Sian went on to talk about the future and also describes more of the experience of he

teachermotherhood.

[ ul]PzZs & SuE&v s} s Z]JvP AZ v uC Z]Jo Ev & =« Z
pressures, you know, fJd/ -3 Iv}A u C Y / ipes 8Z]vl 8Z § %o (E 2
will get your time with your family and that would be lovely. But at the minute | do
feel like | have any time. I'm literally running, it's get home, bath when he has bee
picked up from thehild minder, a little bit of a cuddle, read a story, put him into be

v 00 /—-u SZ]Jvl]vP }usS ]*U Z%0 * P} S} 0 %o <u]
§} JUE C (}J& S3Ju}EE}A[X 00 3Z]* %0 vv]vP &} }
time with them so that you can start your work again, so that you're not going to b
11 o'clock because if you're going to bed at 11 o'clock and then up at three, you a

a nice person to be with.

You know, you still have always got your work hangwey you. Yeah. And then you
know, someone says, 'you're finishedMo, it's never going to be finished, which is
quite depressing. And then you have to give up the Sundays. And you have to sa
because Daddy's got the day off on Sunday, pleasg/ou look after him so | get a dé
maybe at the most with my child that week. And it's just that constant in the back
your mind. I've still got all that work to do. I've got that pile of books or that boatlog
planning that | haven't done for newteek yet. And it just takes it all away, anything
actually 1 do, and then when you're tired, you're not doing a very good job in the

0 *«E}}u <« A ooU C}u 8Z]Jvl A oo Clu IviA AZ § / u
notice in, in a bit of a strop andeh....




Sian describes having to ask people to look after her son, including her husband.

| think the problem was that they expect the same amount. Of course they do. T
expect the same amount of work from you, and you expect to be able to do the s
amount of work. And actually, it's a difficult thing when you've got nothing ase, |

olv. AZ v C}u-A P}3 AZ}o }8Z € % E+}v AZ} v
however easy and nice and calm the child is, and will sleep for 12 hours a night &
E 00C Aoo ZA US3Z C «3Joo v CIuE &35 vihére
(JE u]lvpd AZlo [/ } 8Z]e AYEI[X z}u IVIAU / A}po
because that they're not inquisitive.

But you can't do that. You have to juggle you have to ask people very nicely if the
have this person, you know, they can lafer you feel like you have to call in a lot ¢
( AJuE+X z ZX v ¢} 8Z v C}u[E ( o]vP Pulo3C (}@E
you, yeah, you feel guilty for not spending the time with your children, you feel g
because you're not doingneugh planning and so other people are having to do mc
work because you're not doing as much as you were doing before. Not that you'r
pulling your weight, but that you're not doing as much as you were and there is t
expectation you will continuetdo that work. You'll just come back and you will ca
on doing exactly the same. But, you know, there's no way you can and | don't knc
how, obviously as a business they expect, they need you, they pay \sauntbe

ulpuvs }( u}v CUey?ingal,zhink if | had gone for a job share, they
wouldn't be paying me as much money. Yeah, the expectation possibly wouldn't
high, you'd have a little bit longer to do certain things. Obviously, you're getting le
money, you would still have to pay fdrildcare, so | don't know. Maybe someone
who's doing patS]Ju U u C ]S8[ v} 88 &E pe Clu *S]oo
when you are trying to catch up at home.

She explained what her next steps are in terms of finding another job.

| will lose my maternity pay, but ultimately I'm sure we'll survive on whatevewé is

vV IXXX v /[ iued §Z]vl 13—+ P]JA v u 1S }( XXX Z
§Z]vPe[X ~} C}u IVIAU [/ Z A v o}}I]JvPU ]S—< J((] M
So initially when you wouldn't even notice it, and | kind of hbd af an all, 'l can do
anything | could do things in lots of jobs', but they weren't quite coming up quite
And then, and then, start thinking, because they're all year contracts or, you kno
may apply for something... that no one's going toptoy someone. | mean, you kno
best will in the world, maybe they will. But | would be very surprised.




Sian talked about other aspects of being a teaamether.

We still feel like, because I'm still teaching, I'm still doing all the things | was doing
before that hasn't stopped just by handing my notice. when do | get time to apply
for a job? Yeah, on top of that, actually, it's worth it because I'm going to apply fo
these jobs. If I'm lucky, I'm going to turn up for an interview. They're gonna take o
look at me and think 'she’'s going off for six monthiere's another candidate, there'
always going to be a better candidate.' Unless you're the only one, | suppose but
hasn't been... I've actually have looked and thought, well, presumably, these are ¢
coming up for year contracts. In theory, thegdime up again hopefully. So | sort of fé
like I've got other options. And I'm probably not going to go backifod. So | think

8Z 5 A e %E} o0oC ul]es | Y ]J(/ }uotim2 bafor® And | neleo
asked because | assumed | wouldn'ebée to because of experience of the feelings
job share and there was no job share available at the time at school and even if y:
§ ol 8} CIuE hv]}vU psd ](8Z E -+ v}i} AlJo o (}E

So | never did. And | think perhapisihk if | had gone back patime, | probably would
still be doing it. Because | didn't, | didtithe, I'm doing just as | was doing before a
it just... you sort of just try and fit that extra person into your life. Yeah, that extra
person actuallys more important than everything else. Something had to give, so
job.

She also talked about her glain the family:

I you know, | had his hair cut (child) but | don't get those things done, because | g
the bottom of the pile and that's fine. But | think there are times when suddenieyo
like, actually yeah, I'm already at the bottom of the pile. Don't put me down even
(WESZ EX z ZU v ]8[« o]l Az v /[ 8Z]viU »~ AZ v A «
% |]E }( *Z} M _ He ~ Z]o [+ *Z} » }+3 =381 AwaRQO
pounds.

zZ}u IVIAY v C e }( JpEes 3Z C E u}E Ju%}ES vs
us / }v-38 Iv}AY]v }8Z E i} cu C ]8—+38Z < u U pus
mean everyone says you know, in teaching the level of work siaggoe up and up
V U%Y S§Z |E A% S S]}ve §Z S Clpn }v-8 iues § Z
responsibilities. And then the you know, the actually trying to get these children to
certain academic place, you have to work and work and work.

And yes, you get great holidays. There's no denying it, you get good holidays, get
IVIAU }ps «]& A e }((Y AZ} o0+ P S o]F A 1+ }((M
z}u IVIAU € U A u]PzZ8 } o0]3%50 15 }( A}EI Zz &
§ZE}UPZ uC Z}o] C+_ U us Clp }v-3%3 A}JEI 82z AZ}o
days. And you might go in for a couple of days, but you still have five solid weeks
And you don't get that anywhere else, but the problem is you have to fit iantioeint
of work in your other weeks and as a single person or even as a married person t
doable because you work hard knowing that you get your holiday. But children do
in a cupboard for six weeks and then come out to play in the holidaysaVeudstill
deal with everything that comes along with them.




It's relationships as well, your friendships and things, all my teacher friends unde
the workload and they know that you'll get together in the summer or over Easter
that's fine. Al | don't think I've ever felt guilty about sort of saying Oh, | will meet
in August. Yeah, but with children.

Finally, Sian reflected on how being a parent had helped her with her work as a

teacher:

And | think, especially as a SENDCao, in that you are having to sort of, break news
them, that their child perhaps isn't doing quite aslives they would hope...Or perhap
you know, there is something that's underlying that. And for those conversations,
think, | find harder, but also, | hope I'm a bit more sensitive to them, perhaps whe

(JE U /= «}ES }( P} ]lv w S QUPZBooEZ]&X] E}A / -
in my shoes and think, Oh, god, what if someone was to tell me this, how would |
with that? What would | want to know? And be perhaps go about it in a slightly
different way.

So | think certainly, yeahthink it does change. | don't know that it's necessarily
changed from being tired and grumpy! But | think definitely towards an empathy
parents; just having that, you know, realisation and also perhaps telling parents t
that | would probably hrsh off. Now it's different, | want to tell them because | feel
they should know. | would want to know.

Sian by Aimee

Sian describes a changing attitude to teaching, starting with school based work

E% E]v U ZSEZ C 3 ES ZEV]V/ vv (jw]ltIv AISZ o}

Z A PE 3§ 3Ju v }u Z}u[X, & (JE*8 8 Z]vP i} W
they (the children) were very difficult. But | got through it and | came out a stronger

§ Z E S$S8Z v }(]1SU /[EBUE]X ¢}}Z &E Z]vP ulE E
A ev[8 vVvi}C]vP ]JS8U / A « ( o]vP 8Z 8/ A+ JvP § EP §

% }% 0 U}AJVPU % }%0 Uu}A]JvP Jv v }usX]




What | feel becomes clear in this process of highlighting discursive constrsicso
that Sian is probably missing out much of the story here, because of the insiderness g
JWE E « E Z & 0 §]}veZ]% X ~Z '} sv[S§ Sp ooC =« E]JQ S

she felt at different points in her career, but it feels like much is ithkare, a

theorised pitfall of insider research (Berger, 2015; Couture, Zaidi & Matfigkdall,

Titv. & | U 1iiiv 2~ vP ®&U TiiiV D E EU 1iigeX ~ €& Z]VP (
teaching raises the question of whether she would have articulatedrimsore detail

with an outsidefresearcher (Southgate & Shyling, 2014).

ANlv e E] s u}3Z EZ}} Z vP]vP }A E GQu3l Y% SEZ H(» | L
interview, in which she was invited to create a verbal timeline of her experiences.

Wiligdo ev[§ <« E] SZ]e ¢ % ES }( *S P i}(8Z u} oU S ]
difficult to separate the constructions of teaching and motherhood. Many examples

that | identified when rereading the transcript seemed to @mnstruct teaching and

motherhood presenting them as one single role or responsibility; for example:

So you know you are teaching and you are shattered because you were up at
iuU 8Z v s}u}v Aole]v v « Ce Z}Z C}uy E v}3 AJEC
Cv u] [X

This would appear to be abotgaching and motherhood, as Sian is referring to the
§ Z & <Z}po Z £ ]8]vP v Cv uj [U

U}SZ EZ}} )} ev[E (1% A]8Z §Z]+ E% & §]}v ]v Z E o](



Identified Discourses of Teacher/Mother
Teachemmother should be bimm of the pile

Because | go to the bottom of the pile and that's fine. But | think there are times w
suddenly you're like, actually yeah, I'm already at thedyatof the pile. Don't put me
}JAv A v (WESZ EX]

Alv s @] «Z E- o « E]PZ%0C JvP & 37 Z }53}u }(EZ

V A u%o }( Z & Z]o [* ¢Z} ¢ }+S]VP (}PE S]Ju s u}E HZ v

haircut being more important and forgoing her own haircoifpay for his. Then she

questions this positioning, eluding to others trying to move her even further down the
pile she is already at the bottom of. She does not suggest or argue that she should be
more than bottom of the pile, and repeats at points thrdwayit the interview that

children must come first in terms of attention, effort, time, money and care.
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having options will be impacted by this positioning. She expectst&Z Zo S v dfjv |
in her family life, after children and her husband, and also echoes this discourse whe

talking about expectations in school and how her situation cannot be taken into
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perception that she has choices to make, particularigeke are likely to benefit her

more than others. The idea that the person who is caring for everyone should be care

for the best is not evident in her discussion of the teaetmmther situation.

Ultimate responsibility for family and work
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she is irreplaceable in her position as carer/earner/organiser. This position also
emphasises her importance at school, although to some extent her contributions are
not recognisé fully. Sian evidences this in her practice with the example of an
experienced teacher who could not cope with her difficult class, explaining that she
was still clearing up after the session months later. Sian does not question why she
should be responble for tidying up after someone else; the burden is hers because
§Z C E& 2z E[ Z]o E vX
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time rushing from one place to the other. Yand actually sit down and enjoy an
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status and ultimate responsibility. Sian describes and orientates Hienselgard to

this discourse; in some respects normalising the idea that motherhood is about rushin
and not enjoying your status. There is no question that anyone else could take on this

role or part of this role in practice.

Nl ve % }e]S]}Vv]s thasyiltifate esponsibility for her family comes down to
her, and responsibility for many aspects of school work are also sitting with her and
ulv]s}&® I }pvs (}EX vC ( ]Jo]lvP ]Jv §Z] E}0o ] Hn 8§
than an issue with theystem, workload and expectations, and she does not consider
how others could also be responsible or share the load; she asks favours of others

when she cannot cope on her own.
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This positioning potentially means Sian is accountable as well as respowsilgldip in
outcomes, progress, standards (particularly at school) means that she is somehow

lacking and not working hard enough.

The Guilty Party

Zlittle bit of a cuddle read a story, put into bed and all I'm thinking about is ple
P} 8§} e0 %o <p] l0C pe /—A P}S 00 $Z]e u EI]JvP
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husband, feeling guitabout it, but has no option, building on what she has said about
her responsibility and expectations of her. She does not share any expectation that shi
should be supported better or that she may also be suffering neglect.
Sian also talks about prioising her own child she has tot but also suffering guilt
because school workload has to be done. The subject position seems to be that the
mother should prioritise her children and not be distracted or withhold attention from

them.

Al Ve ep i iSdA¢Eddemmother as ultimately responsible for bringing two

worlds of care and workload together. Sian positions herself as the guilty party in
several relationshipg her marriage, her parent/child relationship and her workplace
relationships. Her pason is that whatever she is doing, someone is missing out or

being neglected.

Sian is positioned in such a way that whatever she does, someone suffers. Her own

welfare is not a consideration in this positioning.




Set up to Fail

Z:ueS ( o o]l eitthp#d %éf] BEcatiZe you know, you be exciting and dyna
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Sian presents a discae of being set up to fail. She points out the unrealistic
expectations of the teachemother role, through the perspectives of senior leaders in

school.
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another candidate, there's always goinglie a better candidate.’

Sian orientates herself against an unfairness in a system where pregnant women are
not considered fojobs; perhaps through bitter experience, perhaps through
continued exposure to a discourse which would suggest this is the case. Taking this
subject position takes responsibility away from the individual in some respects, as

powerlessness becomes normpérvasive and unchallengeable.

The experience of teachen }SZ & ] SZ $ }( ]JvP ¢« 8§ p% S} ( ]Jo Jvi ]
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Interestingly, Sian does not seem to apportion any blame on the senior leaders who

are carrying out the surveillance and putting pressure on her to maintain the workload
levels she was battling with before she was pregnart a new mother.

Sian ultimately leaves her post as tithe teacher, and positions this decision as an

instinctive reaction to an unfair system where accountability has encouraged her to

Zipu%  (}&E JVP %opezZ [X ~] v }uO sheanswinunésg }v]Ig P .

system as set up currently.



Anna

Thumbnail Sketch: Anna

Anna is a white British woman in her late twenties. She has one child who is under 1

year old and another who is 4. She lives in the suburbs of a large UK city. Anna teachs
in a large primary school in the EYFS provision and she job shares the role, working
part-time contact hours. Anna is married to a secondary school teacher.

Interview Map: Anna
Anna’s interview map

Figure 16: Anna's interview map.
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| am trying to work out where | saw your tweet. Was it through the MTPT project t
that retweeted it?

(Child) is my second and | went back to work at the start of term and the end of

September and | think it was quite soonesifthat | saw the MTPT project because | t
obviously you are very dependent on the school you are in and the way a school t
women who've had children is just really almost at the whim on the leadership tea

The Maternity Teacher Paternity Teacher project facilitates mentoring and training

E o0 3]}veZ]%e+ SA v& ZEe v Z ZE SA 5§ [uC

participants.

| spoke about this a little bit whdrwent through thMTPT)oaching. When | had my
first child, and | went back, it felt quite a challenging experience and still its ongoin
There is quite a discussion around women working part time being very expensive
being awkward to manage fpshares.

" Clu ( o o]l 1$3}( v vpuyu EGv €& ooCU ]S[s &

my first maternity leave, | just started teaching languages because they found th
job that | could do around the school and | really likexhd | was really engaged wit
professionally, so | invested quite a lot in it.

The someone else went on maternity leave @nast sort of changed. But that was @
thing but | had also been told off, at another point about not working hard enougd
a falling out with one of my line managers and | don't know, it just felt r
uncomfortable and | ended up working four days a week and having a class of my

Even though it was slightly reduced hours it was obviously the whole job andfél{js
really tough time. | think this is probably the same with all teacher mothers, that th
when | didn't have children, | could get into school at half past seven and stay until
nearly finished, until six, and | could fit most things in.

dZ]s Jvd EA] A A « <uld 1(( & vE 8) §Z 18Z E-

and she features throughout the transcript.




Then | had a child and because of day care | couldn't drop them off until eight.

(To childWwhy don't you go play?

Then we had a creche at work so subsidized childcare. Then it also means | had t
responsibility to pick up and drop offfl drop themoff its such a long day, I'll have to g
and get them at five at

Aimee:And they were right there on site.

Anna z « §Z §—+ ]8U 8Z C-E }v ]38 X K A]}usoCU ]§[-
subsidized.

(To childDo you like the orange juice? Buetbrange juice is very swedtou like the
cake, oh.

Anna went on to describe the workload of school work.

It started to be that thing about working after (first child) had gone to bed in the eve
and you don't really have any time for yourself, if anything else. | just didn't go to b
until a bit later You start to feel like you're stressed with her because you said, "Ga

— v A=A P}5 8} (]Jv]*Z p% 3Z]e *3p(( (}E SJulEE

Anna then jumps to returning from maternity leave after her second child.
Interestingly, the Head Teacher and Executive Head were both workingpartt

the point when Anna was interviewed.

Then | continued for two years until | got pregnant again, but this time | knew that
went back four days a week | vld probably have a whole class and | really didn't wi
that, so | said that | wanted to go baek said actually two or three days because |
would rather go right down and then fortunately one of my colleagues was also wa
only two days and they s&i"Well could you both up your hours and do a job share?
~NZ}}ouv P Eee+s]eeZAvEZ}yPZ A E o00C }v-3§
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something new in school and feeling positive about going back. It felt more exciting
do something completely different and feels more motivating that way.
ObviouslynowA]8Z }3Z }( ueYAZ E A Z A 3s}Ywantfo o A
demonstrate that class share job shares can work and colleagues have said things
"We didn't think the children would be able to cope with it, having two teachers," a
you think who told you that?




Anna talks job sharing and challenges of game roles in several sections of the

interview.

But it does mean that one week | do thidsys and so my entire working week is cont
§Ju Jv » Z}}o v 8Z v 8Z }3Z & A | ]3] 18 SE] ICX
school and | did have clearly timed PPA time | used it and | did the m&utrigknow
other colleagues who angarents just go homeBut | can't work at home because theré
children there.

But | can't work at home because there's children there, after they go to bed and yc
think oh maybe me and my husband would quite like to just watch a bit of tv or hav;
some tme together.

(To child)That's coffee, you don't need coffee. So, that's hot. No, | know. Yes, hot.

| feel like at the minute the experience of being a mum and a teacher is better than
because othe working pattern. | really trained to betaacher at the end of my 20's.
Then you think the teachersurely, it'll get better because we get longer holiddiysan
be quite inflexible and feeling like you want to be at work early to get things done bg
§Z Z]Jo G v }u ]v v taZjugglesdfschijdedre isn't it?

Anna goes on to describe finding an alternative position in another school.

Before | went on maternity leave there were some comments about you can't appl
UJE * V]}E %}]3]}ve ]( CIu—E A}EI]VP % ES 3]u Y
Okay, maybe there will be somewhere else that really will be better. But | ghirk IE
daunting the thought of finding a new job when you've got children generally, espe
Al13Zlv § Z]vPX He A Z & 3$Z & }us 138[+ «} AIA
have children and work part time as a teacher.

It makes you think mGC  §Z]e ] ep Z2 P}} SZ]JvP [/ «Z}po v-§
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Anna then talks about her experiencewdrking in the Early Years Foundation Stage.

My husbands a teacher as well so he equally wants to get to work early. Then the
other bits about teaching generally that | amrsof glum about. The politics of it all a
| think being in early yeaggu concentrate on having an outstanding provision for th
children, that is really where | like to dedicate my time.

But the reality is | spergb much time omvriting up my obsertions, so the spellings a
correct and I've got all the statements linked to it properly. Then when you are tirec
you do feel like you are not managing it very well, the sense that the admin is whe
focus islt makes you feel a bit more wormitoand it is a bit harder to manage.

In the daythere is no moment to yourself. | think I've been year three before and ya
think, "Oh the children go to assembly and then actually you get 10 minutes there
you get your break time"/$[+ v}$ o ht alBkat én the other hand | think when | w.
in year three, | did really enjoy the fact that the children have that sense of greater
independence and they teach you. By that age they've got their real interest, have
they?

Aimee:Yes.
Anna:They caneally share them. Some of the things we did, it just feels like we are

teaching them how to do SATs athat progression. | want to make them really excite
about being in school. Then how to talk and communicate.

Anna presented the current situation with home and school and thoughts on the

school she works in (her first teaching post)

Obviously now we're at the point whefeldest child)s actually going up in Septembe
for proper primary school. But then until you're going around and looking at other
positions and thinking about maybe using my skills to support her school commun
just think the school I'm at is a réakxcellent school.
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maybe that would be quite rewarding for me to deudrry about the school but you've
just got to do what you can, | think, but agairgijust tme isn't it? It is hard to manage
things especially if you've got a smaller child. I'd like to think that.

| think recently | have felt a bftmaybe I'd like a change at work, but | don't feel like |
could choose where | go. | don't know, | haven't actuadiited. This the first school I'v:
taught at since | qualified as a teacher and so this idea of applying for¥ jin't
know if I've got the confidence in my abilities.

Younever |S[¢ JvP pv & }vS]vu}lpue ¢« EuS]vC ps ]do®E
for a long time. You feel disempowered. | can't say that I'm consistently rated
outstanding but I'm a good teachebut does that mean I'm not good enough?

Younevew |S[e JvP pv & }vS]vulue « EpsS]vC us 15 &
for along time. You feel disempowered. | can't say that I'm consistently rated
outstanding but I'm a good teachebut does that mean I'm not good enough?
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interacted with her motherhood experiencefhe shares more detail of how her

husband and her share childcare, and notably how he requested flexible working.

| did two home visits where our children come into the class. By the end of that, |
like, "I dont know how | will manage. | don't think | can get freimow are we going to
drop them both off and pick them up?".

| find it the whole idea was making me feel stressed. | don't know; like an au pair. |
know how people manage this at all and he q&idsband), "Well how about | ask if |
could drop down my work ardb four days a week?".

| think you should do that regardless because I think | don't know how you can be :
reflective practitioner if you don't have thinking time and also for your daught&w we
went and asked. They said, "Well you've got to speak to the head" the first time he
really spoken to her since the job interviéen in school come up to him and say, "
did you manage that? I'd love to work four days a week".

| think thatit would massively help women, mother teachers, if there was also a cul
of not always just parents, people being able to have a bit more flexibility in their lif

Anna by Aimee

Anna talked about being a teacher and a mother in combination, throughout the

transaipt t«Z (€& u §Z]e Jvd EA] A §Z]+ A Co(sEa)lu té@lZou P]Wv]v
}us  JvP 8§ Z (EBeg¢auBe BaMfo discursive constructions are

interwoven for Anna, | have decided to report them together hédany of the

highlighted sectias of the transcript were coloured twice, because they were

constructions of teaching and motherhood. This fits with an idea that motherhood is a

key signifier (Ribbens, McCarthy & Edwards, 2011; Malpass, Sales & Feder, 2016), tHat

pervades other perceivedspects of identity (Sheriff & Weatherall, 2009), but also the



very familiar feeling that life has changed dramatically on becoming a mother. This led

to the discursive objects becoming a single obje@d@s ZufsZ E&Z}} [X

Anna describes teachenotherhood as being a burden to others, for example, the
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the same group of people who are also teachasthers.

Identified Discourses of Teacher/Mother
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Mou feel disempowered. | can't say that I'm consistently rated outstanding but I'

good teacher ps } ¢« SZ S u v /—u v}sS P}} Vv}IipPZM][
The discourse is one of teacheother as doing enough; seemingly atieg the
ul]vlupu E <p]E u vSeX vv [« S]}v }E] vsS S]}v ]J* }v }( BZ
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and the role sufficiently; but this explains why she may be passed overdorgpion.
She notes that in her practice, there are roles that she cannot take on because she is
v}s . * JuSeS viJ]vP v ] SZ & (}E& Z E]I[X , E}§]*
§Z ZP}} vVv}IuPZ[ o o0 Vv euPiotBersShodd siotded gty for

JvP zZP}}  wtjtudnof possible to do it allbut questions are raised by Anna

about how you know you are good enough.
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doing.
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positioning. She allosvherself a gap, a space to not be chasing an outstanding label
and her subjectivity in the wider ecosystem could be considered to be empowering in
some respects; her forgiveness of herself for not being able to do everything could
potentially give her som freedom from the discourse of perfection and

performativity.

Time moves differently

Z/ 3Z]vl §Z]+ ]* % E} oC 3Z + u AP thingal when Zdida't uf:
have children, | could get into school at half past seven and stay until school nee
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Anna orientates her status in terms of time itself being a factor in teacher
motherhood; time moves differently for this group of people and she generalises this
to all teachermothers, perhaps to situate herself as part of a community that feel this

way.
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supports this requirement to overwork is not questioned during the interview.
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Anna positions herself and teacherothers as being different to other teachers in
terms of time available to do the job. This means that her status as teawh#rer
and the relationship she therefore has with time, are limiting factors on her career. As
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Limitation of being a paftime teacher

Z"} Clup ( o o]l 1S }( v vpuyu E v &E

Anna orientates herself in the patime teacher role as a burden on the school and
senior leaders. She positions herself as having some shypath what she perceives
as their view; that partime teachers have a patime commitment to the school
community.Positioning teachemothers as a burden may mean that Anna is unlikely
to expect better support or conditions in other settings, becatesehermothers

would be a burden anywhere.
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Anna points out the unrealistic expectations of the p@ame role, as well as the
undesirable nature of job shares, in the eyes of senior leaders. She positions herself
being responsible for contestingithview, together with her jolshare partner, she
seeks to challenge the value of pdirhe teachers and demonstrate the effectiveness

§Z C v ZA JviZ E}o X /vZ E]vE EA] AU «Z & ole f}us



being within her own school, but @sow this demonstration may have a wider
impact when disseminated through social media channels and teaching unions.
Before | went on maternity leave there were some comments about you can't
% % 0C (}E U}E + V]}E %1}*]13]}ve J( Clu—E A}EI]

VV [* %0 }e*]5]}Vv]vilheltéattherEdeing inherently less valuable explains the
reasons why the teachenother may not have beenrpmoted or been recognised for
her work; parttime work means partime support from above. Comments from

}oo Pu e« & Jv(}E&E $§Z]e v vv [+ S]}vtirh&ENorkis&]}v |-
barrier to promotion. This may excuse the school leaders in jpgcupporting

teachermothers is a burden and therefore possibly unobtainable.

/v § @ue }( ep i S]AJECU vv [» %o}e]&]}VIVP }( &%

to achieve anywhere, as patitne teachermothers are a burden, could restrict hier
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positioning of her as a teachenother who has unreasonable demands made of her,
but is also a burden on the school community, may mean that in practice she does no

expect spport or credit/reward for her work.

Conley and Jenkins (2011) found that head teachers and other senior leaders did not
value parttime workers and also shared their concern that under new institutional

models, leaders have increasing powers to discrate against this group of workers.




Politics of Work
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Anna points out political issues and decisions at government level that have affected

teachermothers, as well as the teaching profession more broadly.
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culture of not always just parents, people being able to have a bit more flexibilit:
SZ ]E& o]( X]
As a teachemother, not only is there a padular situation to deal with (biases, guilt,
expectations), but also the wider political debate around education,-par¢ work
and teacher workload. Political decisions act upon Anna in ways she cannot control,
this makes her feel weary. As with theabsirse around time, politics is a maero
system issue impacting on the individual, potentially reducing agency and Anna
orientates herself against this. Anna positions herself as knowledgeable about the
wider politics, and concerned about the impact on ki#uation and that of her school

community.
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now or in future; she positions herself as proactive in tackling the politics, particularly
around the issues she has ditexperience of; maternity and paternity, and flexible

and parttime working



Charlie

Thumbnail &etch Charlie

Charlie is a British white woman in her aagties. She is married with two birth

children and two steghildren, all in their teens. She tgees Key Stage 2 in a semi

rural location, which is also where she lives now. She originally trained as a secondar
school teacher, with a subject specialism in a modern foreign language. She trained af
a teacher straight after her undergraduate degree aadght in secondary schools for
several years. When she met her first husband, his career took them to a different
country and Charlie got a job in a primary school. They had two children together and
then divorced. Charlie then met and married her sedargband. Her second husband

had three children from a previous marriage.

Charlie agreed to draw a timeline during her interview; AppendixL8. This meant
that the interview was structured historically from her teacher training to current day,

with vety little more general talk until the end of the interview.




Interview Map: Charlie

Charlie’s interview map

Where: Charlie's
When: after school, classroom
4—5.30pm We had cups of tea

| felt at ease in the classroom with Charlie — the

‘insiderness’ of being in a Key Stage 2 room was

something | was conscious of quickly establishing, We faced each other

talking to Charlie about the artwork, familiar topic across a table, 1

work and the children’s tidying up technigues. metre apart. We sat
on children’s chairs.

Charlie had
taught a full day
with her class

Before the interview, |
waited in the school

staffroom for Charlie. Charlie chose to draw a timeline
during the interview = to be creative

Figure 17: Charlie's interview map.
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About being a teacher. So, | actually started teaching, | taygo from the age of
about 15, because | had gone through my grade really quickly and my piano teaché
that he had too many people wanting ¢@ with him, so, would | take on some of his,
like, younger students, so, | did. So, | was only 15 and | started teaching piano in
time, as it were, after school. So, I'd go home and I'd have, like, two orgiamee
students. It's not really teaching, well, it is teaching but anyway, that is where | star
[laughs]

And | carried on doing that all the way through umtVell, | teach my own children no
so, actually that's sort of something that I've kinccafried on throughout my entire
time, really. So, | did.itt sort of saw through school, through A levels, did it through
unlverS|ty, it helped pay, you know, through university, and then there was a few ye
Az v/ ]1v[§ } 185 v 8§Z v hidrenjwere old @nough | picked it up agai
so, now | teach my own children, so, that's kind of sort of carried on.rBatly picked uf
teaching again when | went to university, | suppose.

Charlie begins the interview by describing the beginning of her teaching experiences,
andwent on to talk about teacher training and her first teaching jobs in Scotland and

EnglandPlace names have been anonymised.




So, | trained to be a secondary languages teacher, whiadt &t all what | do. Yeah,
that was 199, and | got a job teaching secondary languageSaatlandand | did that
for two years, and then, in that time | got married. | got married in9L@&9wvas a busy
year, yeah. So, we got married and then in thery2&00 we decided that we wanted tc
have children

We decided we were gag tomove back to England, and my husband was an enging
sowe moved here because there was Car Co., and there's a real lot of engineering
so, we moved here. We didn't knowdtbwnshire at all, we'd never been, we just
was a case of, you know, my husband get a job because we knew Wwookighywhere
really. So, we moved to Midtownshire in 2000, and | got a job, again, teaching lang
in a secondary school in Midtowemd then we had my first son in 2002was as soon
as | moved to England, actually, within about the first three months | just thought, "
is awful actually. These parents are horrendous, the children are disrespectful,” an
A ev[§ e Aa%edondary school, you know, | taught in secondary in Scotl
and the children were lovely, the parent were lovely, but I'd come down to England
the parentsYust the attitude | felt was reallyeally difficult. Even though it was a good
school | workd in in Midtown, it was a good school but, | thought, "Oh gosh," you
know?

And | decided then that was it, | was never going back to teaching again, because
found that inScotlandhe profession of a teacher was realsally high and respected
av C}u P} 8} % E v3s A VvV S8Z % E v3+ AE E o0o0C
know, teaching was just held in really, really high esteem and | loved it. Even thoug
was in quite a difficult school the parents were still really, you know, "\hgbu
§Z]vIM— C}u IVIAU C}lu IVIAU 8Z C A E A ECY tZz E

}po v—-8 o] A §Z 383]15p  }( %o & vSe Vv [ ipes o] [/
this anymore.
Charlie was drawing her timeline throughout this part of the interview and added
§ Joe 8} §Z ZA]PPoC 3]u tedthe[pesodih 2082 Jéhe@Eshe went

back to teaching.




And so, | kind of put up with it and then just said, "Yoakwhat? we're gonna have a
baby, let's just do kand so, once | had (first child) | just said, "Right, that's it, I'm ng
I'm not going to go back to teaching. I'm just gonna be atfiole mum."” That's it really
as far as | was concerned and theBo, | had (first child) and | was a-tithe mum and |
was quite happy, um, just being at home looking after him really, and then in 2004
had (second child), then my husband decided that he wanted to take a sabbatical f
work, and | was really undelgd about this.

But anyway, he came home from work one day and just said, "I've done it. I've left,
A vsU —z]PzZ8U— v Z A v38U —z ZU 8Z C A}po v[$
handed my notice in." At which point | kinda went, "Ummm, okdyat are we gonna
o]A JAnyway, save had saved, so we had a couple of months where it was fine
you know, but we knew actualipbviously. So, at that point, | saw in a lopaperthat
there was a jolgoingin the local primary school.

Charlie went on to describe the experience of teaching an unfamiliar phase whilst alsc

having a toddler and a newborn at home.

So, tte local primary school advertised a job and | had never planned on going bac
work, | was still breastfeeding, so, it must have been 2005, and it was a school it wi
down the road, so | could walk to it and they wanted a {iane person to introdoce

primary languages to their school and it was, you know, four hours one day, two hc

the next day and I thought, "Oh, it's just down the road, | can come home for lunch
come home and feed the baby," and, "I think that might be quite fun, agtu&p, |
went and did iflaughs]So, | moved to primary and it kind of really shocked me actu
because suddenly | was teaching year one to year six and | was teaching language
was a bit of a thing.

Jake was one and John was three and, likkgs still breastfeeding Jake, so, | was stil
going home. So, I'd quickly feed him before | went to work, come home at lunchtim
feed him again, then come home at the end of the day, feed him again. But | was
breastfeeding him, bless himt was fun becase | thinkbecause my husband at the
time, he was at home

So, lactually felt absolutely fine about it because yeah, | saw them in the mornings,
could come home for my lunch, have lunch with them, I'd be home again at a quart
four, you know, and ( 08 o]l U 3pu o0oCU / A ev[3 u]ee]VvP }us
Ce A | § 5z PJvv]vPX A}U l]es v[3u&EU 0w C (SH00O ¢
on to be doing sort of the morethe more sort of involved with, like, consultancy tiin
certainly(first child)was at school and he went to the school | was teaching at. So,
was there andsecond childA « § %0 CPE}u% C $Z v VvCA CU
| was missing out, he was already going to the playgroup sort obssssursery
sessions.

MU/ T v[8 ( oo]l / A E «}ES }(u]ee Ius }v 3Z uu
to, you know, to juggle it quite well really, um, and, like, for John, when he started
school, he went to the school | was at--Stedn.




Charlie and her husband had a second child, then the marriage broevdd dzZ Z+Z [

is the head teacher, and Charlie also references what she is drawing on her timeline:

They decided they were gm to cover their PPA with doing something structured, w
was gred, but they'd never done it before, thererm no resources, there was nothing
out there, so, I had to del built a whole curriculum, wrote a curriculumrote a
scheme ofvork, did everything. But | mean, just loved it, it was great. It-wasvas
totaly YAZ « ] U —/ }v[§ E o00C &E AtZo thitkpabou}itl Justdo
it," you know, and it was great. So, | started to do that andl tldat until I did it for 10
years in the end.

But in that time all kinds of things happenretim going toneed to do a little- a little
side bubble here now, because all kinds of things happened in thafiéings]So, in
this time | became a primgidanguages consultant, so, | worked for the local authorit
So, after the first year of doing primary languages, my husband has always said hé
just gdng totake year out and he would just find another job somewhere else after
but | became aprim@E&C o VPU P ¢ }veposS vSU v XU Z] v[F
back to work. So, | staygdcarried on working as a primary languages consultant so
on the side.

So, | was still working at the school for one and a half,deysdays a week or
somehing, and | was doing this on the side, and that continued until about 2012, y¢
when I'YBasically, the primary school, they just pulled me in, and they pulled me in,
they pulled me in and | ended up being a class teacher, based on ndétkifay.ad was
concerned it was likY €ah, and then basically they made a bad appointment who
lasted about two weeks and they were stuck, and they said how would | feel, and |
done loads of bits of cover here, there and everywhere and | went, "Yeah, I'ligmye
and that was it, then | never went back really. But in this time, | also got divior@8d.0
so, my, so, me and the children, we moved out into a different house

So, | still had the children with me but they went to their dad's a part of the taweed,
so, it was kind, we sort of shared the care, but to all intents and purposes | was ki
single mum and doing all that as well.

Z o] 83Zvus3zZ E-=+ }v Zpe v U AZYZ B3ZE Z]lo

post in her current school was stopping her from applying for a mortgamshe

eventually asked the Head about becoming a permanent member of the team:



}18Z €& + Z}}oU o]l [ -«
§ % Eu v vs }VvSE 8§
Clu IVIAU Z — ipes P}v ooCU §7] }83Z E 8§ zZ &
—t]Joo C}u (Joo JvM— v [/ A « 0]l U —t ooU }I CU Z}4
then it was kind of on this sort of contract and | was thinking, "Should | be looking fi
visZ Ei} M & C}u ep voC P}]JvP 8} S oo u 8Z 8§/
AU ]38 Ae E 00C *}JES }( pve 8380 v ]88 A .Y

us $Z v (S & w/I'dihejedh daing it for a year and a half | suddenly went, "
you think there's any way | could get a permanent contract?" and they went, "Of ca
Z A Clpvis P}S}vM— —E}X A -A v SEC]vP 8§} P
Z A v[3 P Y¥ysane¥t contract,” and they were like, "Oh, we forgot," sort of thing,
Cip IVIAM 23U 8Z v EZCPA uvYv ]8A e« (v ps/ s
so long, you know, | ended up being at that school for 10 years and I'd been there
they jue$ eepu U Clp IVIAU ] v[8 & o00C }ve] E ]3U G
"Charlie 's doing her job, she's doing great, fine."

Charlie describes feeling lucky to have a primary school job in a place where she is

valued.

Yeah, you see, | absolutely feel like, you know, it was all just a little series of happ
accidents or little coincidenséhat, you know, that sort of happened along the way a
suddenly I fell into doing this and it's like, | do feel like this is where | supposed to &
'Y U/ Avs €] ] polpus E}lus glaughs 2z E U ] v[s /M

Yeah, and part of that is, you knowZ SU ]( / Z V[S *%0]3 n% A]5Z
suddenly desperately needed to workf&llu U / % &} oC A}uo v[§ Z
all of the things that | did, but actually there was that sudden, "Actually, oh God, da
know what? | actually really i€l to do this now. | going to have to pull my finger out
andgetafull-3Ju i} U— Clu IVIAU v ](8Z 8 Z V[E Z %o %o
Z AUCluIviIAU v H% AZ & |/ u 8} CX /§ ] «}ES
1 }A E §Z]vPeU Jev[3 |8

Iv Z @o] [+ (]Jvo AEEE 33U +Z & ol YuE E@orkipgE E vilfe]3

mother:



But, | mean, the kids are qaitP } } Su 0oCU Clu |v}Asglfsuffiophtn <
many ways, you know? So, they get themselves umahthemselves dressed, make
their own packed lunches, make their own way to school, come home, you know, &
we-- you know, my husbanrdmy husband works from home, he works from home, h
there when they come home. So, he kind of oversees the homework and things, he
of gets that out of the way and | just go home and | sort of feed thenthait it really
actually, as long as | sort of do the feeding and keeping them clean, he oversees
homework and stuff lik&

s 8Z vU 8Z 8 }voC % E} oC A}EI- He Z —% /3 &)
know how people cope when they're, you know, if the husbayud'a nine to five job as
A ooU 3Sp ooC 3Z 8 Alpo iues A(poU / }v[3 IVv}A
my husband works from home we eawe can do itYBut then | say, "Do you know
what? Any house that's got four teenagers in, it'sngao be fraught actually.” Whethe
you work or not it's gimg to be Yalways gang to SZJvPe I] I]JVvP }((U Jev
Because actually, that's the nature of teenagers, right?




Charlie by Aimee

Charlie talks about teaching as a separate undertaking to motherhood throughout

most of the interview, although there are points where the two roles are intertwined.
Z o] [+ }veSEM S]}v }( § WoskRnfeoftan thahkies&asks, her

interactions with the school community often causing her to question the role;

ZtZ & « AZ v /--toiEngland and | couldn't believe the attitude of parents,

um, and | just said4l justsaid- / }v[3 A vvZ]} ¥CulE X[ Z Eo] ]Jviou

her construction of teaching the netontact tasks that it entails, including marking

and curriculum design.

Z Eo] [+ }veSCEM § }( u}SZ EZ}Hmothemjodd: Chprliesdisglo%ad
during the interview that om of her stepchildren had died several years ago, which
had a huge impact on Charlie and her family. Although this was a potentially
JvS €& «S]vP ]e }uE-+ Jv Z Eo] [* *S}ECU / ]
thread of the interview for discase analysis and talked to Charlie about this after the

transcript had been shared.

Identified Discourses of Teacher/Mother

Happy accidents

® CE] ® }( Z %o%og

Charlie orientates herself as the recipient of fortune due to happy accidents; her

situation and achievements@&@ p S} op IX Z Eo] [+ Z]Jo G v
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happy accidents, in that they are intelligent and resilient, which is orientated as
accidental. The subject position is one of a teaamether as unaccepting of

responsibility for positive or désble outcomes.

Z/ A V&] ] polue E}ug &} P § ¢

Iv % & S] U Z &o] [* %}*]S]}V]VP ¢ VvC e oo

does not take credit for her hard work, or expect credit for future achievements.
Charlie may be positioning herself as modest; her children jagpén to be intelligent

t but in terms of her subjectivity in the wider system, she may be positioning herself a

unworthy of praise and reward.

WV ILOH QRUPDOLVLOQJ UHVSRQVLELOLW\N DQG SH

Z/ plos AzZ}o pC

Z Eo] }E] v8 § « Z & -denandsdi heinf dtpachenother,
particularly in the role of teacher and the workload and expectations of the job. The
discourse is one of teachenother as receiver of additional workload without

complaint.

Z](/ P} v ¢l 8Z u §Z C u]PZ& ip+% + C "E}U C}u[d

Z Eo] [* %}e]S]}Vv]VvP }( atidiRonal weekddadPbgitg overlooked for a
permanent contract and lack of support with transitions between key stages would
suggest that in future, she would continue to accept performative demands as part of
her practice. This is potentially damagingotbiers who are not in a position where

they can accept additional workload and sets up unworkable expectations. Charlie
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does not identify the leadership of the school or wider policy as having created this

expectation of workload which cannot be completedhin the contracted hours of

the post. In terms of subjectivity, Charlie is potentially projecting this normalising of

performativity in line with colleagues and the wider community of teachers.




Bell

Thumbnail SketchBell
Bell is a white Btish woman in her 50s. She has two daughters who are over 18, one @
them is a teacher, the other is at university, a son who is at secondary school and two
step-children who are at college. Bell started her-history with her undergraduate
degree. Dting her degree, Bell and her then boyfriend got pregnant with their first
Z]lo X oo }C(E] vV SZ vV oO0[e Zpe v U v
degree, they had their second baby. Bell worked at several primary schools. Bell and
her first lusband divorced and she met and then married her second husband, had a

third child (whilst studying for her doctorate) and also gained two-stajdren.

Interview Map: Bell

Bell’s interview map

Where: chain restaurant in a
metropolitan area, close to

When: 7 - 8.30pm, Bell’s place of work

weekday night

We had main
courses and
desserts during
the interview

Bell’s interview was arranged so that she could meet me after
Fiefia e T work on a weekday evening, to also fit around my visit to the city.
i . Bell suggested the restaurant as a place where she would feel
| waited in the comfortable, and could also have her dinner, reducing her
restaurant for Bell to housework when she got home! The noise level was moderate and
arrive. the food and stunning view of the surrounding area were good
icebreakers when Bell arrived.

We faced each other
across a table, 1

Bell’s interview included discussion metre apart.

about our food and the restaurant.

Figure 18 Bell's interview map.
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On my summer holidays between years (on the undergraduate teaching degree) |
birth to mysecond child. So, effectively they have been with me from the very begi
they really were a part of the whole journey to becoming a teacher and | think, act
| was a better teacher as a result of them growing up alongside my understanding
how children think, how they learn. Yes, it became a very different experience of tr
to be a teacher with that going on as well.

| had taken the year out, which was pretty reasonable at the time, a gap year was
unexpected, though a gap year to haadaby, a little bit more unusual. What was
fascinating was that when it sort of got around our local area that | was expecting
baby the first question was always, "Oh, does this mean you're not going to unive
| would always say no, and then thecend question was always, "So, is your mum
goingbring up the baby?That was 1992Not that long ago, and people were still
thinking that you could not do these two things together. The study more than wor
| think people had gotten their heads arabwomen could work and have a family bu
the idea that you could study and have a family, that seemed to be the really odd t

It just never seemed to occur to anybody that it was actually possible and | mean,
got to university they were prettyood, | mean, there was no particular special
circumstances, usually | was allowed to bring my daughter in if | was really struggl
with childcare But they could not get their heads around | was not a mature studen
was not ticking that box, so, | wanot flagging for any of their welfare, support, you
know, the rare occasions where | sought it | had to explain the whole, "Yeah, | ha
toddler,” "Oh, so you're a mature student?" "No, I'm not 21 y&ut you have a child~
"Yes," "And you're in yogsecond year?"

—z}u[E vVv}38 AZ 8 A FE% 35 (E}u § v P upuU Clp-—
fledgling professional because you already have these responsibilities."

Bellbegins her interview with her teacher training and the special situation she was in

at that time. Bell had her first child before she began her ITE undergraduate degree i

her late teens and her second child before she completed the course.




When everybody else sort of just assumed it was all impossible | just assumed it

When | found out | was pregnant, | basically knew, no matter what happened, | wa
going to be keeping this baby, but | also knew that | never ever wanted to be in the
position where | was blaming her for me not having done what | should do, having
Z] A Az 8/ }po Z] A X/ }v[§IvVIAU 82z E Z -
thing, how could | possibly ask my children to aspire if | was not willing to give it a

Yes, it is possible and no, it was not easy. Parenthood is not. | coulddgeaa home
and just brought them up and still would have found it tough. They would not have
as much out of me though because the mental stimulation you get from a job like
teaching, yes, you come home and you are shattered and you are spendiag all
prioritizing other people's children and missing out on things like school plays, spo
days, things like that.

But | was doing something that made me feel fulfilled in a career sense and was k
me thinking things over, always trying to come ughwew ideas and everything. So,
that kind of mental stimulation meant that when | did need to be a mum | could pa
that knowing | would picking her up again tomorrow and | could focus on that. So,
never felt like it was an either or choice, it hasajs been all of it.

So, the throw in; | now have a third child, actually, my husband and | divorced and
through a complete and utter aligning of stars | met anotheZ pte v [smy
children told md Z A SC% Y ~}U / Z A P}3 3 A adityouljer G
than my children and then we have a son together, so, | am still an educator with &
child.

Bell describs her feelings about her attitude to work.

| can honestly salyhave a problem; | am a workaholic. However, | try to keep it foc
on things that at least kind of combine togethe

| think as well, | spent a long time refusingnd | still do now refusing to take on too
much parental guilt because | always made sure that the people involved in the cg
my children were good people who looked after them, who cared for themknow, |
have that proverbial village to raise a child in but | put that village together, it was
random act. | went and | found the child minders, the nursery teachers, the setting
schools, everything | needed to ensure that they wereaadeokay and looked after
and nurtured | made sure was in their life.

| have always had a bit of a sense that my role was not necessarily to be the sole
nurturer as a mother, my role was to make sure they were nurtured and yes, | was
of that but thereis also a lot of other people involved, which meant that they had a
of people whe- It had just been me they would not have gained quite so much. Like
said, | cannot expect anything from them that | am not prepared to have a go at m

So, if wanted to think of my children having a successful career of their own but al
not feeling that they had to sacrifice their dreams for family and being part of that
of unit, | had to show them it could work, it could be done, or at least make aydach
start to try and do anything.




Bell also talked about motherhood and the breakdown of her first relationship.

/S[« §}} *C ¢}u SJu » 8} $Z]vl §Z S u}sSZ EZ}} ]v % &E
not buy that. I do not buy that there is a massive difference between mums and da
once you have actually got the mechanicsiahing out of the way and okay, | breast
fed all of my children as well, so, that, my husband probably could not have handle
particularly my first husband, yes, he loves our daughters but he has quite a traditi
view of what is supposed to happand then he married a completely ntnaditional
woman.

We still have a lot of regard for each other. It was horrible at the time and again, th
was probably the only time while trying to parent my girls through a divorce | lost
probably about six weels my life in terms of time because | was getting divorced,
because | needed to be home when they came in through the door at the end of th
school day with a smile on my face going, "What should we have for tea?" and | c¢
not keep it together at schodor other people's children and keep it together at home
for them.

So, | was signed off for that period of time because that was where | needed to be.
there is only so much you can do. But once | kind of got through that and understo
bit more almut how difficult he had found family life and actually kind of helping my
over that bit as well, you know, the anger at their dad for leaving.

Bell expands on each stage of her career and family life.

| think underneath it all because we had fundamentally a very strong, familial
relationship, becausi had been just them and me for so much of their life, even w
was married to their father | think lashing out as a teenager, you do it where you f
safe, you do it to the person you know will forgive you for it ultimately. So, that is
happenel, at the point where they felt safe enough to do it they lashed out and | ga
brunt of it. So, that was tough.

That was the only time when | started to wonder if | should be feeling guilty, wheth
had done something terribly wrong, because for soaason they did not seem to
understand that it had all been for them and about them, all of it. | remember whe
hadmy eldest, it was not the worst labour in the world, but it was not the best, it weé
toughlabour, but | was sitting there in a hosgitzed and you know, everybody just ki
of abandons you up to the point where you have a baby and | remember thinking,
it, | understand the meaning of life now and that was it.

Everything, everything was about that, having the next generation ianmg and being
responsible for helping them become the adults they have potential to be. | am ve
proud of where they have got to and | am just as excited as anyone else to see w
they are going to get to next. They are amazing people and every sol @ew myself
a little bit of a pat on the back, you know, "I made that."

But like | said, they made me better as a teacher. | was able to look how other pea
children and go, "You've got a story, you've got a home life that you're going hone




Bell returns to a thread here of the special situation of being alteaand a mother.

We did go through phases with the girls, they come home and say, "My teachet sa
and | would go, "Oh, actually I'm not totally sure that is right,” and sometimes you
it's the child has misinterpreted it and sometimes it's because they havediden
something wrong. "My teacher said this,” "I'm not sure that's right,” "No, he said sc¢
it is," and you go in this kind of a, "Look, I'll show you, we'll go and find out 'afdo,
my teacher says so, so it must be true,” and then like, "I'naehr, and your mum,
That is Top Trumps, | win."

Bell also describes a strong social justice thread in her life history. Much of the detail ¢

the example she gives has been omitted to maintain anonymity.

The family in the middle of it, you know, they were in the middle of it, it should not

to them to fix it and | guess this is the other thing, what my children have seen ove
over again is my, ifou like, social justice perception of things, my wish and willingn
to be an ally to those who do not have that core family structure that we have that

be a little bit fractured and a little bit broken but actually, ultimately is still incredibl

strong.

When children are going through a bereavement and they do not have the languag
they do not have the understanding to articulate their feelings or even understand
they should be feeling about it and all the rest of it, trying to make theespagive the
time.

But yes, all of those things are things that they have seen me do but that | have m
sure they see because again,-itlsguess | always took my responsibility as a role m¢
to my own children quite strongly, so, how can | expieem to care about anybody el

if they do not see that that is okay to do and that is actually a good thing to do and
it does not take away from them.

| think that is the other things, you know, there is enough room for us to care abou
these othempeople but still know that we come home to a home where we are lovec
cherished and it has not somehow been made smaller because we are trying to sf
out a bit more. | do not know; it sounds very ragey kind of &

In the final extract, Bell describes herself:




My friends, especially thgv « $Z § IV}A u o}vP SJu U SZ C ipu-
because your life is better than a soap opera but no one will believe it," and | do
sometimes think that the world is just mocking me. "Let's see what we can pile on
one."

| have achievedvery ambition | have set out for myself. | am a little bit lost at the
moment because the sort of career goals that | had was to get published and to ge
PhD and | have got those, so, now | can only do more of the same and | kind of dc
know what Iwant. When | grow up, | am not sure what | want to be.

So, | have done those things now, but they took a bit longer becaunskthis sounds a
if | am trying to not take any responsibility for my life choiclest teenage pregnancy,
you know, mental hath issues of various family members, some caring responsibil
a father who worked away during pivotal points, a husband who then worked awa
during pivotal points, you know, bringing up two children while trying to study, et
cetera.

Bell by Aimee

Bell constucts teaching and motherhood as one concept throughout most of the
interview. She identifies both roles with modelling; modelling working hard to achieve
goals, modelling strength in the face of adversity. Bell talked about social justice and
how a sensef fairness and equality characterise her teaching and mothering.

Identified Discourses of Teacher/Mother
Teacher mother pioneer discourse

ZSZ E rhieulart unique set of convergences that made my whole journey
u}sz Ez}} X|

Bell orientates herself as a pioneer in terms of teaeimatherhood; she found ways to

make the situation wdt, with few role models or peers in a similar situation. She also

Z| Z A 3$Z 35 % E}A E] o Aloo P 3§} E |- Zlo U
E v }u SX]




orientates herself as in control of her destiny; she has managed the situation, the

support, the organisation of teach@notherhood.

She also links here to another of her discourses; tian ethic of seltare. Whilst Bell
positions herself as a rolmodel, she reminds that she did not raise her children or

teach her classes alone. Where Bell reasserts her status as pioneer amaoaidé is in

her positioning of herself as organiseraafre, not necessarily 24 hour a day carer.

ZuC E}o A e+ v}3 v e E]JOC &} § Der, rhyp role wes $quaakeE
‘HWE 3Z C A E VPHESUE X]

Bell positions herself as in control of her teachestherhood now, and a pioneer in

terms of her early experiences of the special circumstance of teaclo¢ierhood.

ZtZv A EC } C o0+ ¢}ES }( ipes eepu 13 A+ 00 ]
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she has opened up opportunities for her to mentor others in a similar situation. She

personifies the idea that teachenotherhood is possible, following her lead.

Roleemodel mother discourse

Zl Z 8} «Z}A §Z u ]88 }uo A}EI

Bell orientates Brself with being a rolenodel for a number of different situations,
including being a teachenother or workingmother; particularly with her own

UPZE EeX "Z o Ce oZ ZZ [ 38} *Z}A 8Z u 13 A *» %}ee] g U

was on her to prove iBell orientates herself in the same way when she is talking



about rolemodelling hard work to achieve goals.

ZeZ Z e+ ] 8YuU —/1Iv A/ }uo] X35

Bell positions herself as a teachmother who is highly conscious of rabeodel status
and impact. She talked about how her children have be#lnenced by her strong
sense of social justice and gave examples of how she had demonstrated this
throughout her teachemmotherhood.
ZAZ 3 uC ZJo EvZA « VIAE v }JAE P v ]
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00[* % E §] (E } pamodel tofher dauybters and others, in terms of
workload, seHcare, working hardio achieve goals, suggests that she would position
herself as a wise and experienced person in her community. Whether Bell actually did
and does protect her workload and maintain a standard ofsalé is open to
interpretation, but the position itselfauld potentially make it harder to admit to

thoughts or behaviours that do not meet her rateodel ideal. Bell did talk about an

ethic of selfcare that would provide an alternative mode of practice.

Work ethic / ethic of seltare discourse
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Bell stromgly orientates herself with an ethic of selre, combating the ethic of care
that would suggest the teachenother puts herself last. However, she also admits to
overworking. Bell positions herself as choosing this way of life and being in control of

herworkload. In parts of the narrative, Bell orientates herself with struggle and self




sacrifice; particularly when she is discussing putting her children first, before work and

other relationships.
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Bell positions her teachenother status as espousiran ethic of selcare, to a point.

She also describes a strong sense of social justice that is not in competition with self
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role-model in terms of work/life balanceean that the likelihood is that she opens up
opportunities for herself to opt out of additional workload, explain to others why her

time is important and why she must put herself first, some of the time.

"I'm a teachey and your mumthat is Top Trumps, | win."

oo[* ] }uE-card (s embédded in thetrength of teacheimotherhood; as in
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gained as a teacher and mother and how this puts her in a position of greater wisdom
In terms of subjectivity, Bell positions hersadf unwilling to risk her own health and

happiness in service of others; however, there are notable exceptions with her own

children.



Aliyah

Thumbnail Sk&ch: Aliyah

Aliyah is a British Arabic Muslim woman living in a predominantly Muslim comynunit
she in her 30s and single parent. She has two children who are both of primary schoo
age who she has sole custody of. She lives in a large city in England and teaches in a
above average size primary school, where she is based in upper Key Stage 2vadi

born in the Middle East in a war zone, which her family fled. She arrived in the UK in
late teens with little English and few formal qualifications due to frequent moves acrosg

Europe and different education systems.

Interview Map: Aliyah

Aliyah’s interview map

Figure 19: Aliyah's interview map.
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Aliyah begins her story with a summary of her teaechmtherhood, and in particular,
single teachemotherhood. Aliyah talks about personality traits, she talks about

resilience, sk-care and parental guilt.
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and mother.

Aliyah then goes back to her childhood and tells a chronological story of her life so far
which | have not left in the esdicts shared here, as details would make her more
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countries and education systems. Aliyah ardwe the UK in her late teens and began
the process of learning English; she married hehesband when she was 21, and
Aliyah wanted to go to university but could not afford the fees as she was classed as ¢

international student at that time. They hadtieir first child two years later.
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returned to the UK to start teacher training.

She described her marriage in terms of her aspirations and the actual divorce:
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understanding how she positions herself in relation to the divorce and her current

situation:

Iv 0]C Z[* (Jv o ASE SU «Z 3anadel of regiene forer cildren

and her own mother:




grow up to be like that.

Yes, and that is what | am hoping. | mean, | grew up with my parents working, yo
know. My dad was in the army, it was the Iran war and then it was the Gulf War, y:
know, and my mum was working two jobs, she was working two jobs because my
was in the army and there was three of us and we lived on our own, she did not li
family. We had our own apartment and | used to watch my mum run from either pi
us up from school, go to her second job, make us food, go to her second job, co

make us dinner, get our clothes ready, do our homework with us, drop us off in the

morning,and so on. So, you do see it, so, hopefully it will rub off on them.

Identified Discourses of Teacher/Mother
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o]C Z « E] -+ ]vP tolgh. &'s@Gardswork, it really is and sometimes |
*S(E u P P o i réfers tp(teaching and mothering as one construction, with some
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school and for school.
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in love with it and | was looking at the teachers and | was thinking, "I could do this job,
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which seems central to her identity as a mother. Because of single motherhood being
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analysis.

Aliyah talks about the continuous presence ofatah in her life, a feature of the

special circumstance thatteachar}sZ &+ u C A% E] v X Z/ ( S 1
revolved around children; children at work, children at home, children during the

holidays, you never get a break, you never have®B b I X[ ¢ Jv }SZ E %o & S]] %o
narratives, Aliyah uses teaching and mothering simultaneously in some sections of thg
transcript and although it is clear when she is talking about her own children and thost

in her class, often the two are intertwined. &li Z[¢ *S}EC vV A1z z & G (c
the experiences of the last few years and how her relatively recent career as a teachey,
u}$z Ez}} v zZ @ JA}YE Z A u Z (EhinkelJeEl woPe E %o fE *}
happy with myself and more confident in mylsélam more assertive; | can stand up
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The quilty party

rthink | feel guilty quite often as well because | feel that | go into work and | give r
and | give 100%. | am full of energy, | am bouncy, | am doing everything and then
home and | crash and | do not give the same quality time to my children; and that
Z E X]

Aliyah talks about feelings of guilt around always having children (either at home or

school)that she could be doing more for; particularly her own children. The subject

position is one of the teachanother as always neglecting someone, somewhere. This
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orientates her as mindful of the needs of others.
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one of my colleagues the other day who does not haverehild was saying to her, "l
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However, Aliyah also discusses how shetlihg these feelings of guilt, because she
is a good enough teacher and mother. This orientates her as a reflective and realistic

practitioner and parent.
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alternative view. Te subject position here is one of teach®mother as a person who
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her feelings of guilt would suggest that she may hold herself back from prioritising her

needs aboe those of any child, but that she is reflecting on this.

Aliyah also talks about how she has reflected on feelings of guilt and discussed this
with colleagues. She positions herself as aware of the barriers to her subjectivity in th¢
wider world here,m that she talks about how guilt could prevent her going on holiday
or out with friends, which she acknowledges are activities which help heiberlp

and happiness.

Single Motherhood is different
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Aliyah describes and orientates single motherhoodo(dlisorced motherhood) as
different from her previous status; single motherhood is hard and the responsibility is
all herstshe is potentially powerless. However, Aliyah also talks about how her
current single status is easier in some respects to herigtdhtife t she has been
liberated.
I fact, sometimes | think now it's easier because now | do not resent it because |
it's only me and | am responsible for it and | am organized and | know when to do
ceES Jv SZ]JvPeX]
Aliyah also explores a discourse of siAglethers having freedom to make choices. In
practice, Aliyah again reflects on two options for how her positioning affects her view
of her place in the world and how she énaicts with her ecological systems. She
acknowledges that in some respects she is powerless; and from her action orientatio
towards the discourse, there is an expectation that some of her options are limited.
0]C Z[s A% S S]}v }( o]uimay comeZfrdm fhbailia] hra cultural

expectations, she also has talked about the high expectations she puts on herself.

Aliyah also positions herself as having choices, because she has ultimate responsibilify.

She decides and lives with the consequenag$eims of subjectivity, this would

suggest that Aliyah feels she has control over her situation and can make decisions

about her future.

History of resilience

Xes, | think | have always been, my mum says to me that | have always been resi
She says, "Even when you used to be ill when you were a child, or if someone hut
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Aliyah orientates herself as a person who has always been resilfemn early
childhood t someone who can cope with tough situations and a naturally resilient
person.

Z u$ A &EC \ghi, about once or twice a year when it hits you really hard, it
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Aliyah explored a discourse of the teactmother as exploited for her resilience. She
also talked about the dangers of being resilient, in the eyes of others, because there is
an expectation that you can tackle anything. Although in terms of practice this
generally applied to school life, she also described how hdruskand had
expectations that she would be resilient, both during their marriage and since the
divorce.
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positions herself as resilient, she invites further workload and reduced support, as she

is seen as ultimately able to cope with anything.

However, she also positionetself as resilient enough to know when she is taking on
too much; and a mistress of her own destiny in some respects, as she can say no to

additional work if the situation gets very bad




Chapter 5: Synthesis

5.1: Introduction

Figure 20: Discourses discussed in this chapter.

The discussion of findings in this chapter is based on the collective response to
discourses identified. As a postmodern feminist piece of work, the stories of each
individual are unique andaluable in tleir own right.In order to fulfil the feminist call
for activism,(}00}A]JvP pdo E[e «wdPien canyeinfofceSa new approach
to doing gender (Butler, 1990; Jenkins & Finneman, 2@b8)monalities are drawn

out sothat coalescencesf resistanceand support for teachemotherscan form.

In this section | will be reflertgon the main discourses that have emerged from the

interviews (see figure 2below), through the overarching issues of work
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performativity and gender performativity that aieherent in the discourses of every
eCeSuU v & 5 Z% E( 8 *3}Eu[ }( }u% S]vP v EE 35]A

motherhood.

Figure 21: How discourses from ecologal systems feed into the overarching issues of work and
gender rformativity.
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story thathighlight the ongoing importance of considering intersectionality as part of

Vv Vv oCe]* }( A}u v[-.B&%addhik, into the micro, nse and exo
systems, discourses have been selected where participants have coalesced around a
discourse, so that their different positionings and orientations can be discubsed
consideration of theediscourses, | have explored the overarching and unideipg
trends that may have brought about these discowsiacluding performativity ithe
educatian systemandgender performativity through recent history and across social

systemgsection 5.8).
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Power is being exercised wherever we find it. No onespey properly

speaking, holds it; and yet it is always exercised in one direction and not

another, by this group in this case, by this other group in this other case. We
Jvi8 E o00C IVIA AZBUZ u%%AA } IVIA A@Fpuchuity [§X

1977, p.3).

In the discussion of the findings, it is clear that the teaetm@ther participants are

very often in the position of being the group who clearly do not have the power in a
significant way. Where the power is exercised in directions, | have looked for
explanations of how this works in the current education system; but the individuals

who control the direction are not always clear to identify.

5.2: Collective Analysis of Discourses

Discourses were identified where participants held positions; then discewrsee

selected for inclusion in thénesis, whichwould add most to the knowledge and
understanding of these issues, as well as providing opportunities for activist work. For
example, guilt is not a new theme in the literature on parent teaclKedl, 2Q.6;

Page, 2013) Z}A A & 3Z }vv 38]}v 8} ] JuEe « E}pv JvP Z
teachermothers going on to acceflimitations to careeprogression angerceived

reduction inrecognition and praise,p S} JvP ipeS ZP }are nothwiteR/|

written about. Attaching this discourse to the wider issues of clashing gender and work
performativities is also novel in the literature on teacher mothémecdotally, guilt is

not discussedh these terms on social mediaither. Whilst participants haveken

different positions on the discourse of guilt (particularly motherhood guilt) their

Z S]}v }E] vS S]}ve[ ~t]oo]PU Tiifuture agtibrizd may B linitédz | E

based on how they position themselvésposition of acceptance that being a rmet
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promotion, expect performanceelated pay increases, request changes to working
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patterns or raise issues over workloadvv [¢ }v &v }usS (]Jv JvP v}§Z & !
where he part-$]Ju A}EI Aluo Aoy U Z Eo] e %S v }(
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she cannot work at the same pace and intensity as other teachers are all examples of

this from thefindings.

On the collective diagram ggitions have been mapped to correspond with interviews
where there was a clear link between the transcript and the discoursgvP ZP}}
VIUPZ[ v Z ]JvP Pu]JoSC[ A E <} o0}e 0C ee3islthét ]v $Z
writing about them separately created repetitive sections of text, so for the thesis
these have been amalgamated. Separate analyses of these discourses can ba&found i

the appendix (see appendix R0

Figure 22: Collective ecological systems discourse analysis.
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Finally,using FDA anwllentifying shared discourses and participant positions with
regards towhat is in the transcriphas another unfortunate effect, in that what is
missing from the stories is overlooked irvéair of what is there and tangible.
Ecological systems maps helped me to identify a gap in participant orientation; an
example is given here of a reluctance to blame, or a perception that the school leaders
are not responsiblén partfor the challenges akeachermotherhood. In the ecological
systems maps, very few of the discourses sit within the mesosystem (the interplay
betweenthe aspects of the microsystem; for example school and Hoifieis is where
discussions witlschool leaders, governors and tleeal authority/academy trust
leaders sit, and interestingly participants did not widely recognise these people as
responsible for their workload, career trajectory, weéing or safeguardinginna did
not explicitly point out the hypocrisy of senior leaxd who had flexible working

EE vP u v3eU o0 IviAo P 87 A}EIlo} v C3o0o oo
and Sian excused the behaviour of senior leaders based on a business and outcomes

model of education.

5.3 Chronosysten& Macrosytem

Gencer performativity, workperformativityand the perfect storm

Within the narratives of my five participants, discourses identified and their positions
towards those discourses aesnmeshedn a much bigger story; gender performativity,

work performativity and the perfect storm that is cated for teachemmothers who

may beperforming two incompatible rolesv. =~ €& uu]vP Z(}uESZ <Z](S[ ]JvSs

Gender performativity, in terms of motherhood specifically, requires that a mother is
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nurturing, devotedselfsacrificing and available if she is to meet the expectations of

the good mother (Sorensen, 2017). Work performativity, in terms of teaching, requires

that a teacher is responsive to targets, data, and evaluations, can set aside their

personal commitmvSe v ZvVv VS E% E]*]vP ¢« o(U A]3Z %o *+]}

2003, p.215).

Figure 23: Competing performativities for teachemothers.
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work or being exceptional are the only ways to balance career and family (Sorensen,
2017), yet the wider issues of work and gender performativity and our tacit acceptance
of untenable situations is not interrogated. Individuals are responsible&far Z Z}] |
to take on career and childrenyet performativity suggests that the individual has no

Z}] V Z% E(}Eu 3]A]18C ]+ v} Z}] X dz}e AZ} } v}§ Z
ostracized within the culture, as the broader power structure prise the
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force on systems: inefficiency is not, and will not, be tolerated in effid «Ce*S ue< X[
(Locke, 2015, p.248n terms of work performativity,ltese discourses are normalised
through exercise of performativity measures and lead to an acceptance of overwork

and poor working conditions as inevitable outcomes (Holmes, 2019).t&halre on

workload and welbeing of teachers generally covers some aspects of overwork and
systemic causes of this (section 2.4). However, the combination of overwork at home

and work, plus an acceptance that being a teaamether means not meeting the

uljJvjupu Z ((] ] vC[] E&<U]E u vSe }( SZ + ZRdtongllE «C+S u S
understood. The performativexperience of a teacher is to be overworked, to exceed

the workingweek by many hours (even if théyave gone partime to mitigate against

this) and to accept that initiatives to improve standards, increase efficiency and drive

up pupil attainment are prioritised over individustiaff rights and needsAll of my

participants discussed workload as an issue, and for many the combination of

workload and lack of time for schoolwork to be completed in evenings and weekends

was a focus (for example, Anna and Sian describe waiting for children to sleep so they
can get back to school work). As a teach®ther, there ighe additional

responsibility of parethood that is informed by specialist training (with the weighty
expectations of gccess that can accompany this). Bell talks about her friends and

relations expecting her to know what to do with children and to be a-notelel. he

burden can be unmanagbk; you can have it all, if you can do all the work.

Foucault (1988) suggests that sets of practices that we are subjedethniques of

the self t make us klieve that we need to change.
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The practice of the self implies that one should form thegeaf oneself not
simply as an imperfect, ignorant individual who requires correction, training
and instruction, but as one who suffers from certain ills and who needs to have
them treated either by oneself or by someone avhas the necessary
competence(Foucault 1988, 57)

Others have suggested that this has led to a cult ofredliéction in teaching

(Perryman et al., 2017fror the teacheimothers who shared their stories for this

study, viewing themselves as imperfect, ignorant and in need of cooreatiay

explain their acceptance of little praiserftheir work in the classroom, or gratitude for

continued employment regardless of conditions, contracts and unreasonable requests.

Charlie took on curriculum planning for a whole subject area on a pmeadontract,

vv ( 0 }JVS]VH % E «e-p @E&imS matitsEhAvdrk%thefEdoth

express gratitude to their employers for giving them a chance to prove themselves

with additional workload and unfair attitudes to legal work patterns. They do not

express anger about these conditidmscause the performative norms of teaching and

mothering reinforce their persona ZA [v ee o[U E 3Z G S§Z v 8Z +C*3 u

require teachers to work beyond their contracted hours for schools to function.

Tradtional theories do not explain whyy teachermothers would subscribe to
discourses of overwork from their immediate worlds of work and home, however, the
idea that somehow working longer hours may contribute to an improvement or
correction in their practie, and fulfil their expectations of being a sedflective
practitioner, does chime with some of the narratives explored here. My participant
stories(particularly Anna, Sian and Charle)tainly suggest that this is still a major
discourse for them ashthey position themselves as accepting of untenable

expectations and ultimate responsibility for everyone else.
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It seems likely that many teachers try to manage an increasing workload because of
Zv}S]itve }( P}} § Z]JvPU }oo P] oiong, akd tiE njoralo A % S S
imperative of teaching to provide the best possible educational opportunities for
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the good mother and good teacher of young children have been with us for a century
or more. Despite changes to working lives and beliefs about child development and
parenting, they are slow to change and the special situation of the teacb#rancan
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and sacrifice; creating the conditions for guilt and feelings of being overwhelmed.

All of my participants talked about workload, both at home and work, iandany

examples they positioned themselves as accepting of overwork and systems that entalil

JA EA}EIX dZ Ze }v <Z](3[ }( Z}u A}EI]VP (3 € 3Z %o ]
and Machung, 2003) was referred to in other terms by the participants (and by
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described; the cooking, cleaning, organising of the family, and then in some cases, a
return to school work once domestic duties had been attended to. Sian describes her

need to be constantly prepared for every eventuality; embodying the discourse of

intensive mothering, devotion and sedacrifice (GraybiEllis, 2014; Hays, 1996) and

UPP ¢8]vP &§Z & ¢Z ¢ ¢ 8Z]e o % ES3 }( Z ]JvP u}3Z E[X t
the expectations she has of maintaining high standards at work, even in a new staff

team and year group, it is apparent that this idea of-salfrifice and devotion has
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replicated in the discourses around EYFS and Primary teachers (Conley and Jenkins,
2011; Rge, 2013). The teacher as mother made conscious (Steedman, 1985) is
expected to have intense empathy, limitless care and produce outstanding results

for Ofsted.

It seems that a discourse of overwork for my participants is leading to an acceptance of
working hours well beyond those contracted, which fits with recent national survey
data (DfE, 2019b, 2019c; NASUWT, 2019; NEU, 2019a, 2@iS&lsoleadingto an
acceptance that mitigation of overwork, for example by asking for help, sharing
workloadwith a partner orjob share arranging alternative childcare is seen as the
responsibility of the teachemother, too.Potentially, as part of the gender

performativity of being a mother.

Becoming a mother means taking on a time commitment that caneadsily
reduced at will. In the absence of adequate support, there is a sticking point in
the revoltion: taking care of the kid¢Craig, 2006, p.126).

Formyteacheru}$Z & % ES] |% vSeU $ |]vRtirde i<thot pf gpHon] [ (¢
so the orgaisation of care falls upon them. As Bell pointsofit;, Z A 3Z § % E}A E
Aloo P 3} & ]- Zlo U us8 / %us 32 8§ Aloo P 3}P 8Z EU
The work of organising their own support is an unseen part of their workload, not

interrogated in recent research.

Sian talks about the expectation that she will perform at the same level at work with
her new baby, yet the workload at home is unrecognisable in comparison to her life

before children. In her positioning around this discourse of thu}sZ Eo} |
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she is not able to provide it herself. Unequal distributidrunpaid work in UK families
iswell documentedFatherhood Institute, 2016; Park et al., 2013), but the ultimate
responsibility fororganisationof this unfairly distributed work is not often discussed.
Possibly the normalisation of this aspect of workldeas prevented these discussions
from happeningeven in the researci\liyah feels the full responsibility for her family
as a single parent (Horne and Breitkreuz, 20&6y Charlie describes her first

ZUue Vv [ ]*]1}v 8} & «]Pv (]} thelrdnly lnccnze; & skems that
across the participant stories, being responsible for organisation is a common
discoursePart of the performative role of the mother is to organise and to take on
responsibility for home and children; requests for help seen as failings or proof
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Gender performativity may be addirfigrther to the perfect storm, by ensuring that

women feel unable to speak opublically or at workabout their untenable situations.
Complairng about motherhood and teaching would mark out the individual as

el A E*]JA U ]J*EUuU%S]A v Z v}Eu orother éxpEctetion( $Z2 § Z
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potential ostracsation that followqJenkins & Finneman, 201&)nna eludes to the

difficulties of bringing politics into school, even though she feels supported by online
communities.Participants reported tolerating situations in school that they knew were
unfair, but dd not tie these explicitly with the issue of their expected role and

behaviour, and often did not raise these situations with employers or collea@oes
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seems thatm some respects, the expectations of the teachesther as selfless, self

critical and suboptimal in terms of efficiency have been internaliéeé. expectations

of seltsacrifice and selimprovement of primary and early years teachers, together

with the expectations that mothers will be less efficient, contribute less to the team

and need more support mean that participants may find it harder to name an

individual as directing power:
And if pointing out these focal points of power, denouncing them ak,suc
S ol]JvP  }usS SZ u ]Jv %o 0] (JEMUU }veS]SusS « SE|
% }% 0 A E pv A E }( 8Z uU ]3] He *% |]VP p%o ]
into the network of institutional information, naming and saying who did what,
isalready turnilP 8Z 8§ 0 * }v % }A EU [8[+ (]E*S *3 % (}E
against power(Foucault, 1977b, p.5).
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potential area for activism in the future.

Governmentality in schdsystems constitutes a range of strategies and tools for
control of conduct (Perryman, Ball, Braun & Maguire, 2017). Part of the toolkit of
control is translation of policy from the wider world into the context of individual
schools, for exapie, when interpretations of national partime working policy were
translated into local unwritten rules of who can request flexible working and what

conditions they must secure for themselves before ewensidering it (section 5.4).

Translation is a process of imten and compliance. As teachers

engage with policy and bring their creativity to bear on its enactment, they are
also captured by it. They change itsimme ways, and it changes theiall,
Maguire, Braun & Hoskins, 2011, p.630)

The missing leadershiures in the stories of the participants suggest that this

ZSE veo S}E[ E}0 ]* u s<pg & JvP ¢ eeJu%o pv(]oS E %o
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than an interpretation of the policy to fit with local requirements for compliance and
control (Foucault, 288). It would seem that there is a major issue to be addressed in
how policy from government is interpreted in schools, often to accommodate

budgetary and accountability considerations rather than that of the individual or team.

The idea of school ashaisiness where the profits are academic outcomes also feeds
into the idea that teaching is a job that can be measured in terms of output and
performance (Courtney, McGinty and Gunter, 2018), and that underperformance is a
failing of the employee, not theocporation or the system (Raffo and Gunter, 2008).
For teachemmothers, this is an acute issue, as demonstrated in the positionings of my
participants towards a discourse of heavy workload expectations and §iah

explains her treatment as a necessaart of working in a business

Originally I had thought about workload as a microsystem issue when considered

against the framework of ecological systems theory (Bronfenbrenner, 1979.) However,

the blame for normalisation of overwork and performativiigould not fall upon the

§ Z €&« AZ} eu(( E He }( 18V Z8Z & ZJVP % E}( *+]}v A
E}o A% vellv Al13Z2 § Z €& }A EA}EIU «3E U v Jv E
(Bartlett, 2002, p.19). Whst in the mesosystem (secticb.5) | discusthe issue of

school leaders not identified by participants as having power over local decisions on
flexible working, the normalisation of overwork is a wider issue and not confined to
individual school communities.e psSo & %o }]ader whes tbndifions do the

theories of finance produce impossible scenarios that are bound to backfire and fail?

They are not bound to do this for causal or dialectical reasons, but because they seek
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to derive endless possibilities from limited resourdéButler, 2010, @453).There are
school leaders and communities who defend staff rights and-mestig, but the norm
is that teachers work fulime to be effective, sacrifice their wedleing and time and

manage their own workload.

The discourse arouhoverwork being a normal expectation, not just at school but at
home and in other caring roles means that teachesthers position themselves as
unable to change this; they can take an orientation of subversion, as Bell does, but the
belief in oxerwork asnormal is still evident in her storPerformativity has made the
overwork part of who the teacher is, not just part of the job, and gender

performativity, that inescapable gender expectation within us, means that rielell
against norms leads to ostmation (Jenkins & Finneman, 201RB)seems unlikely,
therefore, that initiatives such as the DfE rklmad reduction materials (201Bwill be
enough to tackle the issues of overwork in schools, perhaps patrticularly for teacher
mothers who have an overalkpectation of overwork being a normal part of their life

experience.

Finally, gender performativity more generally sets up an expectation in society that

women are selsacrificing, devoted, caring and nurturing (Butler, 1990). These
expectations perhapexplain why the demands placed on teacimeothers are not

seen as excessive or unrealidiicothers (or to themselveshecause women will find

§Z +« E}o ¢« Zv SUE o[ S} SZ uU v E «p]E vhatistusk } ES } E
part of them, and theinormal routine It may also explain why the teacherothers |

interviewed are not angry about the amount of care and work they are expected to do
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for the benefit ofothersor the lack of care shown to them in some instances. Part of
their own gender peormativity is to expect this role in society and to be able to

uv P 15 Zv 3sdEnpadt(ssion of failing, of not being able to cope with the
hours, the burden of care, the responsibility for organisation, is a failing at being a

woman.

Acceptane of the norms around overwork, and the sense that these are believed to
be a part of teaching and motherhood can also be theorised to underpin other
discourses that have emerged in the analysis. Discourses underpinned (or perhaps
infiltrated) in thisway]v op §Z %S v 8§zZ S8 JvP ZP}} vVv}IipPZ]
reward or recognition and that school leaders have no responsibility in changing the
situation. Untenable workload is to be expected and those who cannot manage it,

152 & C S |]vP ®&53Z ZH(Bridingdodges, will suffer. In the following
sections, other discourses from the findirmy® explored in relation to the overarching

issues of work and gender performativity.
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5.4. Exosystem: Paitime work as panacea

At the time that he interviews were carried out for this study, the government were
championing the idea that pattme working could solve the teacher retention crisis

(DfE, 2019a; Greening, 2017).

Figure 24: Demand for parttime work (NFER, Wath & van der Brande, 2019).

Demand for partime work has been increasing amongst the teaching population

since 2011 (see figu), whilst demand for partime work in other professions has
remained stable (Worth & van der Brande, 2019), suggestingaberwork in the

teaching profession iaffectingwork patterns(NASUWT, 2017t is thought that

Z§ Z & & § vS8]}v ]* o]l oC §} Ju%o E}A Clv IJE%}E §]
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many, full time teaching is not a viable lasting career option.

The discourses forming around pdirne work seemed to involve taking some position

towards a governmental or national discourse, something of a grand narrative about
203



what would work for a large, diverse group of people who were currently either

withdrawing from work, or very difficult to engage with a return to work. The

Department for Education in recent years have signposted-jpart and flexible

working as ways to retaiteachers, particularly the 25% of teachers who leave every

year who are women in their 30s (Simons & Policy Exchange, 2016), and the 57% of
teachers who leave because of caring responsibilities and never return to the

profession (Simons & Policy Excharf# 6). Anna, Charlie and Aliyah have all worked

or are working partime and comment on this arrangement; Sian would have liked to
workpart3Ju v ( 0e §Z]*uC Z A Z« A [Z E S Z]JvP & C
towards parttime working reflect somefahe discourses covered in the literature

review (see sectiof.5).

Participants describedifferent situations in which senior leaders have the power
either torefuse a flexible working request to foster a culture of suspicion around
these ways of wrking. The continuation and proliferation of this discourse in schools
and the wider community of educators seems likely to have a negative effect on
women who would benefit from flexible workingbelief that requests for flexible
working will be turnecdown without fair consideration (breaking the law) and the
parallel discourse around patime teachers being less valuable and an encumbrance
to the rest of the team would seem to be enough to put some teaghethers off

requesting or considering thigpgon.

Regardless of aether parttime working is the panacea for working mothers thasit

touted to be, if women do not feel they can access this they will be unable to find out;
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and like Sian, may decide to leave teaching all together-titaet workcan sometimes
mean more than partime hours (McNamara et al., 2008), Anna talks about the-part
time role as difficult in this regardshe comments on the awkward timetabling of the
week with her job share partner. Charlie positions herself differemtlhe discourse

of part-time workload, in that she describes this arrangement fitting in well with her
responsibilities as a new mother who had to find work relatively urgently. She talks
about being flexible with work so she could go home at lunchtimdseastfeed her
baby; but also describes being left to plan, resource and deliver a whole languages
curriculum across the school; a significant project in terms of responsibility and
workload the flexible working arrangement seemingly benefitting the esgpl more

§Z v SZ u%o0}C ~tlu v[e U P S ' E}u%U TiineX Z Eo0]
to have been offered the positignvhich is also in the geographical area she has to be
]v He }( Z & Zpe v [+ e@mpsEkeuhdnyXeathenothersin this
situation,sheis accepting of thexcessivevorkload because being granted flexible
working is perceived to be more off@avourthan a right.Given the lower priority of

her career in the family, there is perhaps an element of settling for anythasis in

the right postcode and this represents one of many factors that are at play in the

career decisions of teach@nothers.

%o }

Leadership and progression also appear in the discourse around flexible working. Some

women do not seek flexible work bagse of a perceived impact on their career (NUT,

2002) and Anna certainly raises this issue, echoing the discourse from her own school,

where parttime workers are seen as ineligible for leadership positions; their

contribution and dedication to the schoi also perceived as a pdite affair. Recent
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schemes from government (DfE, 2019a; Greening, 2017; Morgan, 2015) emphasise the
need to encourage women into senior positions in schools and that more should be
done to celebrate the potential of women telaers. In the participant stories collected
here, none of the participants talk about future ambitions for school leadership. Anna
shares her worries about applying for jobs in other schools, where her commitments
and parttime pattern may not be understoodr respected; Sian and Bell have left

primary teaching; Charlie reports being happy with her class teacher role; Aliyah is
ambitious but exhausted by her singd@arent responsibilities and is in the early stages

of her teaching career.

The positioningd any discourse around female leadership is hard to discern and it

seems to be a gap in the participant stories; Anna acknowledges the unlikely scenario

of a parttime member of staff being considered for a leadership role, but does not
suggest she is seiglg this for herself. Given the multiple discourses at work in their

0]A U (E}u ]JvP iues ZP}} Vv}uPZ[U 3} }A Hihp@drk JvP ]v
being both curse and cure, it is not surprising thahe ofthese women, even with

their diversityof background, support, age and experience are striving to take on more

responsibility.

Societal expectations of mothers prioritising their own children, and media
representations of career and motherhood being a precarious position, only attainable
by the exceptional (Sorensen, 2017), fuel the issue here; the simplistic solution of
advocating partime roles as a curall misses the complexity of the role of

performativity in motherhood and teaching young children.
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5.5: Mesosystem: The strange situataf school leaders

Within the stories of all five participants are situations where as a listener and reader, |
find myself questioning why the storyteller is not identifying the seemingly obvious
source of their different challenges. This has come altlmough the use of ecological
*Ce3 ue J* JuEe v 0Ce]eU AZ E ZP %o U %% E v§ ]
participant, in the interplay of the wider world exo/macrosystem and the school/local
community microsystemThis isan area Bronfenbrenner caldhe mesosystem,

where discourses ideas are filtered through to local lewel aspects of the

microsystem interact (for example, home and scho®he school leadership;

governors, head teachers and other senior staff are the conduits for dissemindtion o
national policies, but they are also responsible for the interpretation of these in their
school.The discourse identified in the mesosystem was one of school politics, which
Anna picks up on at several points in the interview as being linked to heegmc

about securing partime work and the views of school leadership affecting her

broader rights and responsibilitieAs discussed in the literature review (section 2.4),
over half of teachers reported that workload pressure was driven by senior Idagders

v 8Z 8§ K(*3 U ]JoC A% 3 3]}ve v ( | AE Zu]l]&E u

On closer analysis, it seems that participants are reluctant to identify, or do not
perceive the school leadership team and individuals as having power to reatton.
Sian talked about feelings of guilt at home and work; the way Sian describes her guilt
over not being able to manage an unmanageable workload suggests that to some
extent, the prevailing discourse is that somehow the teaamether should be alel to

}% A]S3Z upod]%o <Z](3e }( AJEIU A EC CX ~] v J*Vv[3§ <
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creating the situation. She does mention the school leadership teanramstef their
high expectations of performance, which she feels guilty about not meeting. Moreau

§ oX ~7iifie suyPP ¢ 3Z 8§88 Z E+[ 0]A+ E Vv}A }viE}oo
governors, who may not have the same priorities; it seems that some teawb#rers
avoid identifying individuals who may be responsible or influential in maintaining this

discourse.

Charlie describes her struggles with obtaining a mortgage on a rolling temporary

contract, which had not been addressed by her employers. She daedemtify her

employers as the cause of this struggle, thoughwas an oversight. Likewise, when

Sian, Charlie and Bell described situations in school when returning from maternity

leave, with no support, no reduction in workload or pressure, they akidentify the

head teacher as derelict in their safeguarding duty to them as members of staff; Sian
%o}]vSe }us §Z 8§ o Z}}o Jo Z pe]v ee[U v 5 ((Uuu E E |

where the output should be constant and consistent.

It seems kely that a number of discourses around teachastherhood are creating
this gap and performativity of education is evident here tderst, the teacher

mothers in my study and in the wider literature are likely to hold themselves to very
high (and some wuld say unobtainable) standards, and recognise their role as
fundamentally based on care (Nias, 1999; Vogt, 208i8)ah talks about coming to
terms with the fact that she cannot be perfect, that satisfactory is acceptable

sometimesTheir identification} ( $Z ue oA ¢« « JvP [« §]¢( 8}EC[ }E Z
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improvement' feeds discourses of guilt (Sullivan, 2015) and the idea that they are
letting down the team and their childreigian also talks about letting down her

colleagues when she cannot contributeetsame hours after school as they do.

School leadership teams and individuals within them are perhaps seen as guardians of
the standards in the microsystem, with the distant Department for Education and
Ofsted driving the macrosystem discourse, withieas translations and
misinterpretations of these discourses filtering through (DfE, 2018b). This may add to
the likelihood of teaching staff seeing school leaders as unaware or uncaring of their
opinions (NASUWT, 2019), and potentially unable to be feexibsympathetic as local
enactors of a national regime, as supported by teachers reporting that senior leaders
were powerless (DfE, 2018b). This would explain the positioning of my participants in
terms of being reluctant to identify school leaders aspensible. This reluctance or
inability to view systems and individuals as responsible for an untenable situation has
been described as bounded imagination (Holmes, 2019), and certainly there seems to

be a gap in the ESDA around the interface between n@ntbmacro discourse.

Clearly there are school leaders who do use their power and influence to create
positive discourses in their schodlsis all teachemothers are unique individuals, so
are school leaderd’here are also many senior leaders who m@hers, and are under
increased pressure from performative measures themselves (Guihen, Z&8&3.
(1998) found that some of her senior leadership participants took account of the
practical difficulties of parenting and teaching, because they were patbemselves

and understood how they could make life easier for their employees. It is possible that
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in the intervening decades, some of the flexibility that some school leaders felt they
had has been eroded by increasing accountahiiyeng, Ko & Le2016; Neeleman,
2019; OECD, 2012psulting in school leaders and the teams they work with having a
tacit understanding about what is actually possible in their school; despite what official

policies and wider discourses may sugjgéor details, see seicin 2.7).

Of course, there are school leaders who use bullying, intimidation and abuse (Harris

v :}v eU 1ii6sU v E A o ~7iide (}Juv 3Z & Zep u]es]A [ u%oc
relationships with other members of staff, were more likely to receive albiise
others. It is arguable thatteachen }3Z @&« }u 3]Ju * (]38 8Z]e Zep ule]A |
role, particularly when working pattme or returning after maternity leave when
relationships may not be as strorgnna talked about being an encumbrance and Bell
positions herself as an activist but still accepted the challenges of teaching as her own

problem.

Governmentality in school systems constitutes a range of strategies and tools for
control of conduct (Perryman, Ball, Braun & Maguire, 2017). Part dbtikit of
control is translation of policy from the wider world into the context of individual
schools, for exapie, when interpretations of national paiime working policy were
translated into local unwritten rules of who can request flexible workind what

conditions they must secure for themselves before ewensidering it (section 5.4).

ZAdE veo 3]}V ]e % @E} e }( JVA v38]}v v Ju%o] Vv X
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engage with policy and bring their creativity to bear on its enactment, they are
also captured C 18X dZ ¢ Z vP ]3U ]Jv «}u A CeBallyv ]38 Z v
Maguire, Braun & Hoskins, 2011, p.630)

The missing leadership figures in the stories of the participants suggest that this

ZSE veo S}E[ E}0o ]* u s<puy & ]JvP <« lefuGralespratiess E %o
than an interpretation of the policy to fit with local requirements for compliance and

control (Foucault, 1988Yhere is a major issue to be addressed in how policy from
government is interpreted in schools, often to accommodate laidg and

accountability considerations rather than that of the individual or team.

The idea of school as a business where the profits are academic outcomes also feeds
into the idea that teaching is a job that can be measured in terms of output and
performance (Courtney, McGinty and Gunter, 2018), and that underperformance is a
failing of the employee, not the corporation or the system (Raffo and Gunter, 2008).
For teachemmothers, this is an acute issue, as demonstrated in the positionings of my

participants towards a discourse of heavy workload expectations and guilt.

It is possible methodological issues prevented open reporting of circumstances

(Mallozzi, 2009V %0 EZ %o %0 ES] % vSe A}lpo v}S8 Z A (08 }u(
(JvP E[ pEuéured inptemview with a stranger. However, it is interesting to

note that Sian, the insider participant, who has worked for the same school leader as

me, did not identify the leadership of the school as problematic. Despite the report

that leaving teachng all together was her only option at that point; because of the

impossibility of flexible working, the undesirable status of motherhood, the attitude in
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school to requests for patime work, Sian does not identify the individuals concerned

as having ay power to change this.

5.6: Microsystem 7KH *XLOW RI WKH p*RRG (QRX.

| have theorised this major point of coalescence in the interviews as belonging in the
micrasystem (Bronfenbrenner, 1979), as it concerns an emotional reaction that the
participants are describinp their work and home worldsand their position in

relation to this emotional respons®iscourses identified within the microsystem

were:

being ultimately responsible for work and home
JvP ZP}} viuPZ][
feeling guilty
beingset up to fail
E% S]vP §} Z }SS}u }( SZ %o]o [

X X X X X

Clearlythe overarching discourses génder and work performativity lead to
inevitable outcomes in the workforce, including guilt, biout and leaving the
profession, but here | will discuss guilt a separate theme of analysis and the

different ways participants talked about guélhd being good enough

All five participants in my study talked about guilt, but positioned themselves in
different ways in relation to discourses of guilt. In ther#ture addressing parent
teachers and teacher mothers in particular, guilt is a common theme in findings (Kell,
2016; Sikes, 1998; Smith, 2007), and as such this element of the findings does not
represent a new claim to knowledge, but analysis of thealisse from several

standpoints does provide novel insights. What is also new here is the positioning to the

]* }u&E&- }( ]JvP ZP}} v}ipPZ[ ~]v SZ o vPp P }( h<s p 8§
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means abandoning career ambitions or hope of praise or reward.

o0]C Z <« E] « Z & ( o]JvPe }( PulJoSV % ES] po EoC ]Jv &
own children and her school childreShes positioning herself as guilty of failing to
meet an expectationtthe expectation that the teachemother can be all things to all
children and that not doing so constitutes an unfairness, a selfishness perhaps. Again,
like Sian, Aliyah does not directly identify an external cause of the issues thalekdave
to her feelings of guilt. The unreasonable workload and expectations of motherhood
are accepted as part of this positionings + us $Z § o0 Jue E}uv ZZ AlvP
being a legitimate and normalised discourbéu(phy and Cloutiefisher, 2002)lo not

apply to all working graduate mothers.

Annadescribed feeling the same way when she saw photos on social media of mothers
making salt dough with their toddlers. The discourse around the good enough mother
(Winnicott, 1953) is not a new construdthe idea that women could manage a career,
home life, leisure and children has been questioned for decades (Wall, 2013) and well
before the tidal wave of mothers joining the workforce in the 1980s and 90s (ONS,
2011). Pressure on women to be increasinglypionsible (e.g. for finances,

organisation of family, career) and discourses that normalise intense mothering (Wall,
2013) echo through the interviews with my participants, although again how they

position themselves towards or against this discourseegari
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Aliyah describes a rejection of the discourse in some respects; she is trying to fight the
%oE eepuE S} S Z chebed e@eljemsdthers construct images of what they
perceive to be the expectations of society (Knowles et al, 2009), and whylah

describes her need to do some things for herself, she also describes this as selfish. The
position taken is that she is being unkind or unfair in her attempt to have some time

for herself and this is a worrying discoursene that is not replicad in media

portrayals of fatherhood (Evans, 2015; Kuo and Ward, 2016; Wadsworth, 2015).

Bell describes her conscious decision to not feel guilty about her decision to pursue her
career, suggesting that as teacher}$Z &+ A v JES }y )AV A}E S
when it comes to allowing the discourse of blame and sham to inscribe us. Kell (2016)
discussed this tendency to blame ourselves as a major issue for the teaching
workforce, which is in conflict with the work of many theorists and researchers
(Blacknore, 1999; Moreau et al. 2005; Troman and Woods, 2000) who would suggest
that the systems we work and live in create these conditions and the discourses that
encourage us to identify weaknesses in ourselves. Certainly in the descriptions given
by participants of their feelings of guilt and high expectations of themselves in terms of
workload and availability to care for their own and other children, there is an issue in
who we are comparing ourselves to (Bailey, 2000) and whether those teaubtbers

actudly exist outside of the discourse.

&]v ooCU ~] v § ole }us Z}A % E Pv v3 Alu v Alpo oA C
lacking, as research on motherhood penalties (Baker, 2B&fjgren and Lauster,

2014;Correll, Benard and Paik, 2007) would appeas {0%o0 %0} ES X ~] v[e %o}*]S]}Vv
214



is that simply being a mother entails that you are not good enouighless there is no
childless woman or a man that can take the job. This position that Sian takes was a
major driver in the continuation of my project; ththis discourse persists and is an
influence on the way Sian presents herself (or not) in the workplace and potential
workplaces is a reason to try to change that discourse, even if it can only be done

locally, for a limited period of time.

ltseemscle® SZ § ] JuE- }( 282 P}} VIUPZ u}sSz [ v

giving licence to not be the perceived perfect carer of all children at all times that

portrayals of motherhood and teaching may have had attached to them since the

profession becam feminised in the 20 century. However, the collective analysis from

§Z]e *3u C A}po epuPP 3 3Z 5§ 3Z E ]+ A}YEEC]VP }E] v§
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discourse in the micystem, which seems to tie with the stories of the participants

(these narratives occurred in school settings and at home, rather than in discussion of

wider discourses or influences) also suggests that this is a discourse that is difficult to

escape.

5.7: Individual Systemintersectionality
Pride and Resilience

In the individual realm of the analysis, many discourses were identified which seemed
to be about how the participants saw themselves, in terms of their personality and
purpose. These discours@appeared to be the way participants were using something
like a technology of self, an inscribing of themselves, to represent what they are really

like, what they believe about themselves and what personal qualities they draw upon.
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These discourses werdentified for individuals (seBgure 22):

A history of resilience
Being a pioneer
Being a rolenodel
Ethic of self care
Single motherhood
Happy accidents

X X X X X X

The participants had very different positions towards these discourses and they were
diversein terms of what they identified with. This confirmed for me the postmodern
feminist approach to individual stories, and highlighted intersectionality as key to

understanding the uniqueness of each account of teaghetherhood.

Intersectionality is theénteraction of multiple identities and experiences (Davis,&00

0]C Z[* *3}EC v 3Z e }uE- ] v3](] Al8Z]v 13 E 35E
researcher, because of the intersections of religion, culture, community and status that
Aliyah brings. Thisiakes her story fascinatingut brings some uncomfortable
reflexivity (Pillow, 2003).Aa white western woman researching predominantly white,
A e38 EvVv % ES] [% VvSe ]Jv u}e3 }(uC A}EI Jv pn 38]}v E « G
has been ethically cli@anging.l have little understanding of how her community and
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of colour (Risman, 2@). Whilst the literature on intersectionality and research with

¢
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teachers has not explored intersectionality, particularly in primary and early years,

where the majority of stl are female, white and regarded as middaliass (Gazeley

and Dunng007 Hall and Jones, 2013; Rg304 2010).
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Furthermore, when discourses identified are brought together in a collective analysis
~e¢ o 3]}v AXTe §Z % ES] po €& ]JvSs E- S3S]}ve }( 0]C Z[+* 0]
represent and highlight the benefits of a postmodeqpproach to this study. Each
participant story should stand alone, with the intersections of faith, gender, sexuality,
status, age and class represented and celebrated, rather than flattened and
homogenised. Whilst postmodernism affords this appreciatidn 8Z Z<+% ] o
*18p 8]}v[U ]8 o<} E]JvPe A]S8Z 18 §Z ]((] po8C ]Jv u} Jo]e]v
community of teacheru}$3Z E+U AZ v A EC}v [¢+ A% E] Vv ]* ¢ % |
previously (sectior.7, 3.2.i). There is a danger that this appation of
intersectionality becomes ornamental (Bilge, 2011), deployed superficially;
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career of the researcher (Bilge, 2011, p.409).

Given the recent attempts to create policy for women on a simplistic, broad standpoint
approach (section 2.3), for example; suggesting that flexible working is a solution to
issues that teachemothers may face when returning to teaching, contemplating

career progression or just coping with everyday life, considerations from
intersectionality and individual stories of teach®others shines a light on how
problematic broad pronouncements are. The preps of support in speeches by Nicky
Morgan (2015) and Justine Greening (2017) may suggest solutions that are relevant to
many teachemothers, but when other barriers, challenges and circumstances are not

even alluded to in these statements they become s&Z JvP SZ S %0 %o0] * S} Z}S
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Individuals position themselves as unable to take advantage of national schemes and
policies, their actions are limited, and their own discourse then can have the same
effect on others in their communities. Consideratiorttod individual, of the

intersections that may support or hinder their engagement, could change the

discourse and make policy relevant to more teachers.

0]C Z[* ]Jv ]JA] pn o Juvd E A 0 Z E }AvVv «% ] 0o ]JE pues
she has acconiighed in her life and speaks about her resilience and capability in terms
of her teaching and mothering roles. Her cultural and community norms do not always
support this pride that she feels for her own achievementsaditionally, her
community are nosupportive of divorce and other decisions Aliyah has made (details
of these have been omitted to protect anonymity), and she acknowledges the
challenges she has presented to her parents in her choices, as she feels they are more

involved in the religiousommunity than she is.

0]C Z[* % E&] < ue S} }u (E}u Z E % *S A% E] vV * Vv
as aMuslimrefugee coming to the UK over ten years ago. Her community, family and
husband did not expect her to become the independent professishalis today, and
she take pride in having achieved so much, beyond expectations. Whilst there are
many overlaps in the discourses she is positioning herself towards and those of the
other participants, her sense of pride in what she has managed tosEksems to
come in part from her current status and professional identity not being something

§Z 8]« 281 v (JE PE v3 [ (}JE&E Aluv ]v Z E }uupv]dcx
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5.8: Conclusion

Iv 8Z u S$Z} }o}PC Z %S EU uC E « & Z i}pnEvV o ASCE
fOUESZ «Z](S[U v SZ]e ]* % ES-nméthess. Whitst HAch&hid and &
Machung (2003) described their women participants as working a second shift, my
participants worked many more shifts, in different émgicalsystems of their lives.
Theyattend to their children, partners, families and homes; they also put in a long shift
at school, supporting children and colleagues. They also have a shift spent organising
how the first two shifts can fit together and accommodate the needs of others. Then
they have various and special shifts; care of elderly and disabled relatives, study,
teaching union and other activist roles, supporting homework with their own children
and going back to planning and marking for school, often late at night. Performgativit
helps to explain why teacher mothers attempt to fit multiple shifts of work into their

days.

The synthesis of findings followed an ecological systems discourse analysis framework,

breaking down the experiences of teachapthers in to systems and al&ighlighting

the overarching discourses of gender and work performativity that help to explain
some of the stubborn questions around this special situation; why do my participants
accept an unmanageable workload? Why do they expect little reward or fiaise

their work? Why do they accept the majority of responsibility for child care and
organising the family? Why do they overlook the role of school leaders in making
conditions better? A perfect storm of gender expectations, both external and
internalised together with work expectations around the dedicated teacher of young

children mean that their positions are limited.
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6: Conclusion
6.1: Introduction

In this chapter, | will first summarise the study, particularly the findings, analysis and
synthesig6.2). | will recap on the research questions and summarise how these have
been answered (6.3), as well as how the overarching aims of the study have been
addressed (6.4). | will then move on to discussing the significance and implications of
the findings(6.5) and the contribution to knowledge that this study (findings and
methodology) makes (6.6). Finally, | will consider the limitations of the study, which
have been discussed throughout the thesis, and suggest future lines of inquiry for

myself and othes who are researching in this area (6.7).

6.2: Answers to the research guestions

1. What do the life history stories of teacher mothers suggest about this
special circumstance?

The life history stories of teachenothers suggest that their worlds are nonly
unique,but alsocomplex and their identification and orientation to the discourses
around teaching and motherhood are diverse. However, in collective analysis using

ESDA, some coalescences can be found between their stories.

First, the unique posibn of each teachemother must be remembered; it is so easily
lost in the literature where largscale data is usea@s explored in the literature review
(chapter 2), and also overlooked when policies are drawn up that claim to solve issues

for a wide rage of people in complex and diverse situations.
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Secondthat a perfect storm of work and gender performativity is manifested in
discourses of thegood v}ipPZ[ § Z & v u}SZ EX /S ] v}S & o]
that women cammeet the ideals and expé&tions that these discoursesiggest

particularly in theway mainstream and social medportray them(Orgad, 2018,

2016h Performativity in terms of gender, teaching and mothering clash when self

sacrifice, overwork and devotion are expected at homd aork, and because these

SE |8« E % E ]A « Zv SUE o 8} A}u vldssxeptional v « G«
or unrealistic. Some women are in a position where complaining or highlighting the
unfairness and impossibility of the expectations puts therfugher risk of unfair

treatment, ostracisation and negative feedback.

Thirdly, individual school leaders were not described as part optbblem bymy
participants, creating a gap in the collective ESDA model between school and
government policy. Aschool leaders are not described as being in a position of power
and able to affect change, participants put poor decisions, inconsistent workforce
planning and school culture issues down to broader problems in society, or
rationalized them as to ban expected part of teacher work performativity. School
leaders themselves, very often women in early years and primary settings, are
potentially subject to the same unrealistic gender and work expectations that my

teacher mother stories highlighted.

Fourthly,the normalization of overwork in school, whichaisll documentedn the
literature about teaching (se2.4),was identifiable in all five participant stories; what

was different to the recent literature was the underlying discourses around additional
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roles that are normalized faeachermothersand in many cases could be considered
overwork. Participants described their responsibility for organizing any activities or
support that may mitigate their overwork, with a discourse of helping themselves to

work harder creating a loop of responsibility and further commitment to overworking.

Fifthly, pat-time and flexible working werexplored by most of the participants with
varying positionings. What became clear was that in some cases, accesstimpart

and flexible work was impossible, due to financial constraints at home or more often, a
perception that a flexible working request would be turned down, despite the legal
entitlement for an employee to have their request considered fairly. Participants

talked about the benefits of partime work, but as the discourse filtered through local

government and individual school culture, the possibilities were limited.

2. d} AZ § ESvS } + v 0Ce]=G¢3Z asbdithurses

iluminate the life of a teaher mother?

Using ecological systems and discourse analysis to illuminate the lives of my teacher
mothers has had benefits; it has allowed some analysis of where power is perceived to
be (for example, with the governemt, or with school leaders).adinga framework for
organizing discourses then made it possitolédentify gaps in the systemoF

example when participants did not discuss school leaders (part of the mesosystem in
my interpretation of the model) as being responsible or powerful in ma#tewsions

about work patterns, contracts and school culture. As a tool for analysis, ESDA was

helpful to a large extent, and particularly for an early career researcher trying to
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grapple with complex issues and a burden of guilt around interpreting vaisibties
that had been entrusted to me.tler models for analysis would perhaps not have
helped me to the same extent, as thinking about organizing the discourses across a
system did provide some distance and objectivity in a study where potentially there

was an issue with subjectivity and insidernés=e section 3.5.)v

3. What (if any) are the points of coalescence and convergence that
groups of teacher mothers may relate to, that could be potential sites
of new policy and activism?

In the synthesislaapter, points of coalescence from the stories were identified and
discussed, and many more were pinpointed in the ctilecESDA diagram (see figure
22). The points discussed in this thesis wehe: perfect storm of gender and work
performativity,the quilt of the good enough mother, the strange situation of school
leadershipnot being perceived as powerfulormalizing overworlnd organization of
overwork mitigation and a challenge to the idea of pme work being a panacea for
teachermothers in pimary and early years settingdowever, the participant
interviews raised many other potential themes and ideas that teacher mothers may
relate to and could form allegiances around, so as a researcher my focus now will be to
disseminate these stories arfithdings as widely as possible, so that teaetmathers
have opportunities to discuss them and potentially be motivated, comforted or

enabled to act by them.

6.3: Significance and implications of findings

This study took a postmodern feminist approactctdlecting and analysing data,
holding the idea of the unique teachanother as paramount. Much of the literature

discussed in the Introduction and Literature Review chapters refers to-taaje
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quantitative work on thewider teaching workforce and uniomembers, so any
qualitative study that adds to what we know about individual stories has a significant
role to play in contributing to knowledge and understanding. | would caveat this by
stating that to be significant, any research, be it lasgale orsmallscale must serve

the people whose experience could be improvmdit.

Within the individuaktories,there were points of coalescence in discourses, which
have led to thadentificationof implications that could be significant for many
teachermothers and others who wish to support them at home, school and in local
and nationabpolicymaking Whilst broad themes around guilt, school leadership,
overwork and flexible working are wé&dhown and often discussed in education at all

ecological system lels, what this study adds is theentification of performativity as

being instrumental in all of these themés u}veSE § C 8$Z Z(}JUuESZ «Z](

Individual storiesn this thesis adduance that is missing from sweeping surveys

where frustratingly, theight questionamay not be asked at all.

Policy recommendations for swathes of womae not appropriateimplications to

follow fromthis smallscalestudy, but changes to discourses locally and nationally can
be shifted by studies like this one, if reét individuals and groups are made aware.
With that in mind, what happens next in terms of disseminatioetwork buildingand
impact on individuals and groups of teackraotherswill be important in terms of

significance.
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6.4. Contribution to knowledge

This study makes a number of contributions to knowledge; teaamathers who

engage with this work, through the thesis (but much more likely through social media,
teacher publication articles and teacher networks) will probably find claims to
knowledgein the interviews with my participants that | have not identified yet. Here |
will outline three claims to knowledge from the study, taking into account the points |

have already made about significareed implications in section 6.3

Claim 1: Context

Primary and early years mothers are in a special situatiaaian thatl made in the

Introduction (sedbn 1.2ii) and has been brae out by the findings of the study. There

is a gap in the literature here, as much of the work on teachers does not diffare

by age phase, and much of the work on teacher parents does not differentiate mothers

and fathers. Research data is oftenlarge 0 v epEA C « U AZ E Z%] |
veA E[ <p *8]}ve ¢}u 8Ju « ( ]Jo 8§} E ¢ SZ Jeep ¢ 8Z S uC

cannot reflect the nuances of completustions. br example, when a teachanother

would like to request flexible working, but is restricted by the cultural norms of the

school setting yet a survey question just asks if they have ever made a requeste W

the particular challenges of teaching and mothering the youngest children have been

pointed out, for example in Page (2013), some of the focus has been on how the

women wish their children to be loved in their settings, rather than a full focus on the

women themselves.

The performative expectations of women, particularly women who are in the ultimate

nurturing an seksacrificing roles of teacher and mother concurrently, mean that their
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difficult to admit. The methodology aided greatly with the openness of the stories (see

Claim 3).

Claim 2:Findings

The findings from the study take two forms; the individual findings in Chapter 4 and
the collective analysiand synthesin Chapter 5. From these two datasets, new claims
to knowledge have emerged; some that are local and specific to my participants, but
uC zZ ZJu [ A18Z }s-motRers, and s@ne which through collective analysis
would appear to be issues for teacghmothers that may apply to larger groups of
women. Whilst this study took a postmodern feminist approach, valuing the individual
stories of women without assuming a shared understanding or experience, it was
hoped that some points of coalescence coulddnend which would be a basis for
activism in the future. The claims to knowledge that constitute a basis for future

activism include:

X The overarching issues of work and gender performativity, which reinforce the
expectations of sel§acrifice, quiet andinchallenging behaviour and overwork
as standard in the roles of mother and teacher. Discourses of performativity
ensure that many women will continue to try to fit four shifts of work into each
day; their daytime school job, their housework and childcstrits, followed by
more school work and additional caring and organisational roles they
pHv ES | ¢ % ES }( ]JvP u}sSZ €& Inthe litdatubgo® o E
teacherparents and teachemothers in particular, there have been findings
suggestindghat overwork is a factor in recruitment and retention issues.

However, some of my participants also highlighted an additional position to the
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discourse of overwork being normal. A further point of coalescence with other
teachermothers in the UK and beyd is the additional workload of organising
support and cover so that the normalised oweorkload can be managed.
Teachermothers in my study talked about having to ask for favours of
childcare from their own partners, of organising additional childchasjng to
think far ahead so that school work could be covered around their own
children. The organisational work of teackhapthers has not been featured in

the recent research literature.

Parttime working models could be the panacea for teacheathers is
challenged. Again, there is literature about pime work and the unintended
negative effects that partime and flexible contracts can cause. However, what
is not captured in the recent literature is the way school cultures, senior
leaders and dismurses from the wider system can prevent teachesthers

from even requesting paitime work, assuming that this will be rejected, a

*JUE }(v P 8]A]JSCU }E& (PLESZ & A] v }( ]JvP ip-s

not been captured about how many women (am@&n) would request flexible
andpart3]Ju A}EI J( Zv} }v A « A § Z]JvP[U pns / Alpuo
my participants would have taken further steps to reduce their hours if they
had felt this was a viable option. This may suggest that there igdervgsue

that could be addressed. The Department for Education elude to this in their

own flexible working guidance for schools (DfE, 2017).

The strange situation of school leaders and responsibilitying analysis of the
findings,it became apparenthat in the discourses identified, participants were
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not identifying school leaders as in positions of power or responsibility in terms
of being able to assist or support their special situation. FDA does not set out to
point the finger of blame at anyoné&oucauldian theories of power in systems

do not have power being centrally contained in an individual or group.
However, it was striking that my teacharothers did not, or did not want to,
identify school leaders as being able to improve things for thaman

example, participants did not identify leaders as responsible for temporary
contracts not being made permanent over many years, or for publically
suggesting that partime teachingdoes notwork, or for putting teachers

returning from maternity lege into a new year group with new colleagues and
no support for the transition. This tendenayay from holdindeaders to

account for decisions and cultures could account for dissatisfaction, acceptance
of overwork and eventually, teach@nothers leavinghe profession. To date, |
have not found recent research literature about teacimeothers or parents
avoiding the identification of leaders as responsible or as agents of potential

change.

dZ Pulos }( 8§82 zZP}} viuPZ[ u}sSZ EX ldefatGe E A u
Az @ 37 ] }( JvP ZP}} VvIuPZ[ & e pee v §Z
accompanies this phenomenon, particularly in research on teachers and the

*% 1(] ue }(CoVvPpu P epZ o ZeS]e( S}EC[ v ZE <p
have been used K school inspections over the last few decades. However,

the findings from this study point to a further issue at work here, in that the

e ve }( ]JvP ipes ZzP}} viuPZ[ - § Z & v u}sSZ €&

feelings of guilt for some, but alsm assumption and acceptance that your
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work will not, and perhapst®uld not be valued or praised. A teachar}SZ &
contribution to the community, family and school would never be as worthy as
those of someone who was not in the special situation oftdechermother.

Of course, not all teachenothers feel this way, and my participants positioned
themselves in different ways when this discourse was ideatiby them in

their interviews,some very fiercely defiant about their value.

X The continued neetb consider the individual in research data, as evidenced by
0]C Z[* *S}EC Vv SZ ]JvsS Ee S]}ve }( Z & o]( A% E
community and religion that gave rise to a unique perspective on teacher
motherhood. In the policies and nationalgmes to encourage mothers to
stay/return to teaching, it is likely that Aliyah would not see messaging that
applied to her or felt relevant to her situation. Consideration of the individual
and their experience is vital if teacharothers are to thrive irthe education
system; at a national level in policy and discourse, but also at a local level when

leadership teams are considering how they shape the culture of their schools.

Claim 3:Methodology

Use of lifehistory interviews and a flexible approathconducting these meant that
hard to reach participants were able to take part and have their voices heard in this
study. Whilst lifehistory has been used with teacher parentsthe past (Page, 2010,
Sikes, 1998; Smith, 200jsing this method to sygort teachermother participants is

a contribution to knowledge. The flexibility in the method and methodology which
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allowed participants to be interviewed at work or in a public place of their choice, at a
time of their choice, together with the option dfaving their children present meant
that participants such as Aliyah could contribute her story, which in normal

circumstances she would not have been able to do

Ecological systems discourse analy&SDA) was designed during the data analysis
processof the study, between the firdbormative studydata analysis and the main
study data collection. The model brings together two previously separate tools for

v 0Ce]*V siksmy€pfecess for Bucauldian discourse analysis (2008), and
BronfenbrenneE [+ }0}P] o0 ¢Ce3 ue u} o ~id66+X dZ v A u} o
map discourses across the ecological systems of the teagie&¥Z E [+ A}Eo U §}
highlight where issues are occurring, and how orientations to those discourses may
influencethe future. Willigsuggests this is an outcome of the subjectivity stage of her
model, and ESDA means that this can be represented in a visual way. For example,
U %% ]vP ~] v[e ] }Ju&E+s }( JvP ¢ 8§ u% 8} ( Jo ]Jv §Z u] &}
about this as being spedtifto her school setting, helps to explain why Sian may have
felt that leaving her current post as the best course of actionh&did not place the
discourse in wider systems which may have meant she would believe her opportunities
in any school would bthe same. Conversely, talking about pregnancy and interview
chances as a wider societal issue might prevent her from ever being confident about

job prospects whilst pregnant.

Using aspects of Foucauldian discourse analysis gave the opportunity to exglore

way each participant described her experience, but also to look for the descriptions
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she could not givehe boundaries of acceptable talk about teacher mothers that may
constrain the narrative. FDA turns attention to the matgwel discursive

constmuctions, giving an opportunity to challenge and resist these constructions when
they are illuminated (McNay, 1992, p.#yith further refinements,(see section 6.7.iii)
this model of analysis may prove useful for other qualitative research that aims to

expore in depth the narratives of individuals withenwider system of discourses.
6.5: Limitations of the study

6.5.i: Ethics and positionality

Whilst efforts have been made in this thesis to reflect the thought that went into the
ethical implications othis study, it would be fair to suggest that many of the
implications only became apparent during or after the data collection period. Of
course, ethical considerations such as the relevant checks, authorisation and
resubmission of the ethics approval whehanges were made have all be carried out,
following the university procedures. Considerations around the consent, anonymity
and sharing of information with participants had also been rigorously discussed and
challenged by my supervisors and ethics cotteri Where | feel that ethics and
positionality present a limitation of the study, and would certainly advise other
researchers not to replicate if possible, is in the-salfe aspects of the ethit¢kat | did

not consider fully. Wilst prompted to consler my health and safety by the ethics
approval procesgappendix 15)I did not fully consider or appreciate my mental health
and safety around the use of unstructured interviews with women in challenging (and
in some respects, very familiar) situatiodd.times | felt emotionally impacted for
weeks after the interviews, and wonder how the study might have affected my outlook

as a researcher and also my interpretation of the data and use of the interview
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transcripts, given that at times | felt very emotioo  }pus §Z ZA}EI[ }( }oo
data and also about the research relationships formed during those interviews. To
mitigate the impact of this, | have discussed my experiences with other researchers
and my supervisors, | have thought carefully abloodv my relationships with the
participants should be, and | have tried to bear in mind my own emotional experience

whilst analysing the data.

Whilst | feel that the emotional impact on me as a researcher is worthwhile, in telling
the stories of these anrmng women and making connections around coalescences in
the findings which may inspire further activism amongst teaghethers | would (and
have) cautioned other early career researchers against making their ethical
considerations and deliberations all }us Z }JvP v} Z Eu[f&uri§fhisdSes X K
of paramount importance, but we need to include ourselves in the group of research
participants to be protected.

6.5.ii; Analysis

Ecological Systems Discourse Analysis stands as one of my contribotioesvedge
from this study, yet | acknowledge that this ifirat trial of using the model. Wilst |

have been critical of my use of it during the analgdithe data, it has been

unexploed by peers and the wider research community to date, and hasfthat

will need to be addressed in future use.

As discussed in the methodology chapter (see section 3.6.v) Antaki, Billig, Edwards and
Potter (2003) theorise six weaknesses commonly found when discourse analysis is

used:
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Underanalysis through summary

Underanalysis through taking sides

Underanalysis through ovequotation or through isolated quotation
The circular identification of discourses and mental constructs
False survey

Analysis that consists of simply spotting features

X X X X X X

ESDA certainly suffefrom some of these weaknesses, as used in this study. The
clearest weakness is the circularity of identification of discourses, given that in ESDA,
the discourses are not only identified by me, the researcher, but the boundaries of the
ecological systesiare also chosen by me. Where discourses sit and hence where
power may be theorised, and what future actions these discourses may lead to, is
driven by the analyst, not the model. In future uses of ESDA, it may prove to be useful
to go back to participarstto discuss the identified discourses and where they think
these sit within the system; also to ask participants to construct their own boundaries
in the ecological systems model (for example, where school may sit could be different
in individual models)-or this study, drawing upon the stories and therefore the time
and energy of teachemothers, repeated requests for interaction and involvement in
building the model would not have felt comfortable ethicapgrticularly as ESDA was
developedduring thedata analysis stage o@sent had not been gained for tacting
participants about explang or discussing a model of analysis for their data. Asking
participants to consider their personal reflections in this way may not have been
appropriate, particuldy given some of the content of the interviews and potentially
very personal and emotional topics. future partici@nts could be recruited for the
purposeof exploing or constructing an improved modeljth clear guidelines and
information about the conmitment required; or, taking forward a more individual

approach to the stories of participants, the researcher and participant couldezate

234



an ecdogicalsystem model before the interview took place, discussing where different

aspects of life might fitand if the systems model was appropriate at all.

In terms of identifying discourses in unstructured interview transcripts, | feel that the
circularity of the identification works in a similar way to thematic analysis and suffers
from the same weaknesPRarticularly when working alone on data analysis, the
researcher biases and positions make the act of distilling out a set of discourses or
themes feel precarious. Whilst | have enjoyed my doctoral study immensely, working
with other researchers on thisada would have given different insights and added

some challenge to the distillation and identification of discourses. Some recent
literature signposting common discourses in UK education and UK parent/motherhood
would also have been helpful in challengmg decisions on identification, but

discourse analysis is not popular in education research currently and much of the data

being collected in the UK is largeale and survey based.

6.5.1ii: Postmodern feminism and activism

Some concerns remain aboute decision | took early on to use a postmodern feminist
approach to the design of the study, and how this woaffiéct on the potential for
activism using the findings of the study. Whilst there is already interest in the findings
on social media and ircademic networks, there is a concern that the focus on
individual and unique stories and the smsdlale nature of the study will make the
findings more difficult to disseminate widelowever, given the current tendency for

Z 1P § [ v <3 &]thé pnly Svjdely shared information about teacher well
being, workload and retention, it is hoped that this study can add to the depth of

understanding by sharing stories of women. The addition of the collective analysis of
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discourses can also help to st where change can be made, at personal, local and

national levels.

6.6: Future research

6.6.i: Parttime work tquantitative datanriched bymore qualitative accounts

After discovering the discourse around péirhe and flexible working amongst 5@

of my participants, which added depth to the largeale survey data from the DfE,

ONS and teaching unions, it seems that further interrogation of the gap between policy
(which supports these measures, and makes actions to block requests within reason
illegal) and the experiences and beliefs of teachers in school would be beneficial in
understanding why paftime work is still much desired, but failing to be deployed.
EUESZ E Vv Jv %SZ E » E Z ]v SZ]e & uC o°} Z }«
the DfE (2016 and 2019) about pairne teachers and their comparatively high levels

of reported hours working at home. Additional data about pdrfu S Z &~
experiences of expectations from school leaders, coupled with what | have already
foundouta }us JvP ZP}} Vv}I}puPZ[ v $Z Vv}Eu o]e 8]}v }( }A E
potentially help school leaders and policy makers understand the ongoing retention

issues caused by barriers to péirhe work, and alsdarriers to career progression for

part-time teachersparticularly mothers

6.6.ii: Perceptions of selfare and how this is manifested in teaetmether lives

A painful part of writing a thesis was deciding what would need to be cut from the final
draft to meet the regulations for submission, and an anéaterest throughout this

study has been the ethic of salére. In the discourse analysis of the interviews,

following the process | had chosen, the idea of an ethic of care often occurred to me as

a part of what was manifested in the transcripts, b tclearer discourses had to be
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prioritised for this thesis. In future research it would be interesting to gain an
understanding of how individual ethics of care towards others and an ethic eta@f
for themselves are related and also how much a stretigc of care may impact on

ability to reject overwork and feelings of guilt.

6.6.iv: Intersectionahccounts

0]C Z[* *3}EC Vv Z E %}*]3]}v 8}A €& « u vC }( 8Z ] }uE
raise interesting questions about cultural expectationsvoimen in the UK and how
religious, cultural and community based discourses may change not only the position a
Atuv 1 + 8} 8Z Je JuE+ U p3 o0} 8Z Z 3§]}v }E] vs§ §]}v
behaviour, choices and actions she feels are opened or closeer because of this

]* JUE+* X 0]C Z[* %o E] Jv Z E S Z]JvP E E& Vv % E}(
in part from this not being part of the expectations of her community; further research
with a diverse set of participants, using intersectionalE$DA and lifRistory
interviews may help to highlight how expectations from family and local community

affect discourses and positions to discourses.
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Appendix 1 Glossary of some terms used in this thesis

Glossary of Terms

$ L P H dwN definitions, basedon referencescited in the assignment.

In keeping with my postmodern stance,| reservethe right to redefine theseterms in
the future. The hope is that this glossary will help the reader have someinsight into my
own understanding of the terms.

Construction ism - an idea that the development of socially constructed
understandings of the world form the foundation for shared knowledge about reality.

Constructivism - an idea that individuals createtheir U H DiQdrivlly- using their
experiences,and that knowledge is therefore constructed, rather than created.

Deconstructionism - an approach that suggestsbreaking down any issue, problem,
structure, definition down to its most basic parts, thus illuminating assumptions and
traditions that have becomepart of W WH Xandkotherwise unquestioned.

Despositif - ) R X F D Xvordlvfo¥ the framework of discourses, political situation, social
phenomena, law, etc.that are influencing the storiestold by narrators. Foucault
suggeststhat we build a despositif for discourse analysis, asdiscoursesare difficult, if
not impossible to identify without careful analysis of the time.

Discourse - when referred to in this assignment, the discourse is the shared stories that
we tell eachother in our societies. Thesevary within a society, for example, ateacher
may have a different discourse accessibleto them than a non-teacher,when thinking
and talking about education. An example of a changein the discourse which
particularly influenced my thinking, is the differencein the stories and knowledge



sharedin the UK regarding refugees, after Alan Kurdi, a 3 year old Syrian boy,
drowned.

Discourse Analysis - this method of analysis looks for the social discoursesin a
narrative, the common 9V W RofJdotlety-at the time (and at the time when the story is
set).

Empiricist Feminism - feminist researchor theory that is basedonthe fVFLHQWLILF
P H W KdRt6sting a hypothesis.

Epistemology - atheory of how we know; which may also suggesthow we can find
out.

Foucauldian Discourse Analysis - this is aform of discourse analysis, particularly
focused on the movements of power and knowledge in society.

Generalisability - ameasure of rigour in researchfindings, which is a measurement of
how widely the findings apply.

Insider/outsider position - anidea that a researchercan be either an outsider from the
participant group, aseither an objective observer or someonewho hasno connection
with the sample group; or aninsider, with intersections in the experiencesand status of
the researcherand participant group, who may be known to the participants and the
community being researched.

Interpretivist approach - looks at the social realm asrequiring a different way of
knowing to that of the natural sciences.There may be more than one way of knowing
about a social phenomenon, and the TV F L H @ W\W K& not be asappropriate for
investigating or questioning theserealities asintuitive, interpretative approaches.

Life History Method - this method builds upon the life story, but the researcher(or
participants and researcherscooperatively) add contextual information to the account,
such asthe political and social situations of the time the story is situated within.

Narrative Research- researchthat has narratives asa central feature of the data
collection and analysis. Narratives may be written, spoken or visual representations.
Two schoolsemergefrom narrative research,the first; which treats the narrative asa
true account of aworld, and the second;which views the narrative asa story told
about aworld.

Life Story Method - Life story method simply involves collecting a story from a
participant about their life or a period of their life.

Objectivism - the opposite of subjectivism - that it is possible to experiencereality
directly. This may also refer to knowledge; an objective truth is true in all situations.

Ontology - what exists;what the nature of reality is.

Positionality -a U HV H D LpBdttiBrndlity is their biases,experiences,preferencesand
attitudes, aswell asintersections in their identify (such asrace,class,gender, age).
Knowing your position doesnot improve the quality of your research,unlessyou can
use the knowledge in the processof reflexivity.

3



Positivist approach - regards the social realm asoperating using the samelaws and
rules asthe natural sciences.Therefore,the §V FL H ® W\W IKi&appropriate for testing
a hypothesis about social phenomena.

Postmodern Feminism - an approach to feminist researchthat does not assume
women have common experiencesor acommon oppressor. Postmodern feminism
questions the nature of gender and gender roles in society as constructed, rather than
biological.

Postmodernism - a misty conceptthat covers a general suspicion of whatis TNQR AQ -
rejection of dichotomies or at least, a questioning of the need for a division; aresearch
approach that allows the researcherto crossboundaries in terms of epistemology.

Qualitative research- seequantitative researchfor my thoughts on the distinction.
Qualitative researchusually refers to researchwhich collects narrative, text and visual
data, not easily reduced to numerical data.

Quantitative research- the distinction between quantitative and qualitative research
can be considered a false dichotomy, when deconstructionism is applied; it is difficult
to find adistinct § O Lb®tkWeen them, when considering examplesfrom research.
Quantitative research(which | will acceptasa useful term to use asshorthand) usually
refers to research which collects numerical data, or data that can easily be translated
into numerical data.

Reflexivity - askill or practice of considering R Q w¥ positionality and position (in
the study) asaresearcherwhen planning, carrying out, analysing and reporting
findings of research.A reflexive researcherwill be aware of their own biases,
experiences,preferencesand attitudes throughout the process(asmuch asis possible),
and will take appropriate action to prevent thesefactors from tainting the research.

Reliability - ameasureof rigour in researchfindings, which is a measurement of how
repeatable the study is, preserving the samefindings.

Standpoint Feminism - a feminist approach that assumesa level of shared experience
amongst women, commonly associatedwith an objective, realist view. Harding (2003
advocatesthat standpoint feminism should privilege the aims of feminist researchand
the view of women asa previously oppressed perspective.

Subjectivism - an ontological position that suggeststhat experienceis individual,
reality is in the mind and we cannot S OX@irectly to an objective, true world. This
may also refer to truth - a subjective truth is not true in all situations or to all knowers.

Thematic Analysis - this method of analysis looks for themesin the narratives of
participants, within one account or acrossmany. Themesmay be identified in advance
or discovered through readings of the narratives.

Validity - ameasureof rigour in researchfindings, basedon how 9 W Hlegical and
sound they are. Validity may also be the measurement of how well the research
answered the question or supported the hypothesis.



Verisimilitude - % U X Qwbld - fér a senseof familiarity and truth in findings or ideas;
which may be of usewhen validity, reliability and generalisability are not appropriate
for the study.
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Literature Search Hi story
Dates Keywords Databases/ Notes
Hand Searches
February Maternity and/or Google News Alerts See appendix 5
2016 motherhood
July 2016 1. Second shift Google Scholar Second shift removed in
2. Teacher mother Alerts Sept *many articles relating
3. Mothering work to physics!
4. Women career
5. Teacher career
6. Mother career
7. Women
leadership
8. Woment eaching
leadership
9. Teacher
workload
10. Women choice
September 1. Teacher mother searches:
2016 2. Mothering work
onwards - 3. Women career X SHU library
monthly 4. Teacher career search
5. Mother career x  Bishop
6. Women
leadership Grosseteste
7. Women teaching WorldCat
leadership search
8. Teacher
workload
9.  Women choice
October Citation and reference search of key Also searched for other
2016 articles , eg: articles and work by
onwards J.M. Smith (2007) these authors.
E. Kell (2016)
J. Page (2013)
R. Thomson and M.J. Kehily (2011)
C. Lyonette et al. (2015)
October Hand search of Searched from 2010
2016 journals: onwar ds.
Gender and
Education
International
Studies in
Sociology of
Education
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Appendix 5 Google News Alerts analysis

Media Content Analysis of Google Alerts

Details of the process

Google news alerts search the news content of the internet for keywords.

Alerts are sent daily (when there is relevant content to send) from anywhere
around the world where the English keywords have been mentioned. This
meant that the majority of news content was from English speaking

countries, such as the USA, Australia and the UK, but also India and Ch ina.

7TKH QHZV LWHPV ZHUH YfFRGHG: LQWR FDWHJRULHYV ED
LWHP DQG LI WKLV ZDVQ-W FOHDU WKHQ WKH FRQWH(
assessed the focus of the piece, which was not very scientific and at times it

was difficult to dec ide which category a news item should go into 2 this was

a weakness of the content analysis but the overall aim, which was to find

out what alerts like this would provide to a working mother.

Findings

The majority of news items recorded were about hospit als and medical

issues 238% of the news items 2 WKH LQFOXVLRQ RI WKH WHUP fPI
that a lot of hospital ward closures and problems appeared. Second, were

items that concerned government and corporation policies on maternity 2

32%. Many items we re about maternity policy in the USA, during

presidential election campaigns; maternity benefits were, for a few weeks,

central to the arguments of Clinton and Trump (Sholar, 2016). Some have

argued that this media coverage is a benefit to women, by raisin g awareness

(e.g. Sholar, 2016), and that these alerts could perhaps also be included in

WKH fZRUN DQG FDUHHU- EUDFNHW , FDWHJRULVHG W
more in depth content analysis | would seek to tease out these issues of

categorisation which are a flaw of this analysis.

Celebrity parents made up 15% of the news items 2 mainly Hollywood stars
who were expecting babies this year, which had a strong crossover with the
next largest group 2fashion, at 11%. Often celebrity news items were
fashion based also, focused on maternity wear trends. An example of this
FDWHJRU\ LV Y5HDG\ WR SRS DQG VWLOO LQ KHHOV
items were almost entirely focused on the mother, especially if fashion was
also mentioned 2if | was to d o this analysis again, | would look more closely
at how often a mother and her choice of clothing were mentioned, as | do not
recall a single instance of a father and his fashion choices making the
headlines. Again, categorising these items was difficult,  but essentially the
two could have been made into one category of celebrity and/or fashion. The
only items that caused a problem in terms of categorising between
work/career and celebrity were about a Bollywood actress who was planning
on taking no materni ty leave after the birth of her child, reports on which

did not have a focus on issues of work for mothers.

Work and career was the smallest category, at 4%, or 67 news items. News
LWHPV W\SLFDO RI WKLV FDWHJRU\ ZHUH Y/RQJ ODWHU
10



Mothe UV - -XGJH DQG 1HZ DQG H[SHFWDQW PRWKH
GLVFULPLQDWLRQ DW ZRUN: ,79 1HZV ODQ\ LWHP
to be investigated more thoroughly to categorise them, as issues around

mothers and work generally fitted into the rhi ~ zomatic writing pattern,

touching on many aspects of life and society. Although | did not categorise

items by positive/negative reporting, many of the items in Work/Career

would have been straightforward to code, as the negative vocabulary such as
TEDGGOQLVFULPLQDWLRQ:- ZHUH LQ WKH KHDGOLQHYV

11



Appendix 6 The narrative and discourse analysis family tree
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Appendix 7 Useful terms from Foucauldian Discourse Analysis
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Appendix 8 Despositif of TeacheMother explored
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Appendix 9 Participant recruitment poster
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Appendix 10 Participant initial questionnaire
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Appendix 11 Participant information sheet
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Appendix 12 Participant consent form
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Appendix 13 Participant debrief sheet
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Appendix 14 Data management plan
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Appendix 15 Research risk assessment
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Appendix 16 Responses to potential participants in twitter threads
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Appendix 17 AimeefV WLPHOLQH
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Appendix 18 & KDUOLHTV 7LPHOLQH
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Appendix 19 )XUWKHU LQIRUPDWLRQ RQ :LOOLJfV )'$ ORGH

Discursive constructions

:LOOLJTV JRXFDXOGLDQ 'LVFRXUVH $QDO\VLV ORG
research data
Stage Description of process
Stage 1: Discursive constructions

:LOOLJTV ILUVW VWHS LV WR LGHQWLI\ WKH GLVFX
constructed. Identifying the discursive objects should already have been done,
in the phrasing of the research question (Willig, 2008, p.115).
7KH GLVFXUVLYH REMHFWY DUH pWHDFKLQJY GHQRWH
ZRUN DQG pPRWKHUKRRGY GHQRWHG E\ PRWKHUV DQt
analysis involves the identification of different ways these objects are
MFRQVMAIXE® WKH WH[W .HQGDOO :LFNKDP :LOC
not to simply look for keywords, as the objects may be referred to in subtle ways
(2008, p.115).
Stage 2: Discourses

Willig (2008) describes stage 2 as a focus on the differences in
constructions (in this case, of teacher-motherhood). | have organised some of
the constructions of teacher-motherhood that were identifiable in the text in a
table, together with examples of the transcribed interview and the discourses
that these might represent. As in other examples of FDA in use (Crowe, 2005;
Stevenson, 2004; Van Ness et al., 2017) the identification of these discourses
can be problematic (Antaki, Billig, Edwards & Potter, 2003). | have followed the
Willig model here, but with concernthat LGHQWLI\LQJ WKH GLVFRXUVH)
VHHPV WR EH WKH VXJIJHVWLRQ FRXOG HDVLO\ OHDG \
GLVFRXUVHVY $QWDNL HW DO 6WHYHQVRQ
interpretation is one amongst many possible interpretations, highlights that the
SDUWLFLSDQW LV QRW D pWKLQJ LQ WKH ZRUOGY ZKR
discovered (Miller, 2000, p.330).
Stage 3: Action Orientation

:LOOLJ S GHVFULEHV WKLV VWDJH DV D pF
discourses withinthe disc X UVLYH FRQVWUXFWLRQ WKDW LQVFUL!
in different ways. Looking at the action orientation means thinking about the
UHDVRQV ZK\ uyWHDFKHU PRWKHUY KDV EHHQ GHVFULE!
the participant talk about herself as ultimately responsible for the health and
care of her child? How could this discourse be deployed, and for what reasons?
Stage 4: Positionings

Willig (2008) now suggests that we take a closer look at the subject
SRVLWLRQV RITHUHG E\ WKH BW¥YthiRcaseVapersow Bo &V KH PR E
MVXEMHFWY :LOOLJ VXJIJHVWYV WKDW GLVFRXUVHV uPD
QHWZRUNV RI PHDQLQJ WKDW VSHDNHUV FDQ WDNH XS
(p.116). This is complicated by an idea that the subject position identified is not
a role xthey offer a position to speak and act from. As Willig points out, this has
epistemological implications, as having a subject position may limit what can be
thought and experienced by the speaker (p.117). From a subject position, ways
Rl VHHLQJ DQG pFRGLI\LQJ FHUWDLQ SUDFWLFHVY DUH
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Stage 5: Practice
This stage involves a systematic review of how the discursive
constructions and subject positions open up or close down options for acting
(Willig, H&HUWDLQ SUDFWLFHY EHFRPH OHJLWLPDWH
ZLWKLQ SDUWLFXODU GLVFRXUVHV § LELG S JRU |
Sian blames herself for her perceived poor performance in teaching since she
had her baby, whilst acknowledging that there are many factors that prevent her
working at the same pace and for the same hours that she used to. Her
EHKDYLRXU LV WR EHFRPH WKH JXLOW\ SDUW\ WR uNH
legal position her employers are in, to safeguard her well-being and to support
her with a transition back into the classroom.
Stage 6: Subjectivity
In the final stage, Willig (2008) looks at the relationship with discourse
DQG VXEMHFWLYLW\ S +DYLQJ WDNHQ XS VXEMHEFV
future DFWLRQV DUH WLHG WR D pzZD\ RI EHLQJ LQ WKH ZF
p.35; Willig, 2008, p.117).
Willig (2008) suggests a straightforward reading of the previous five stages, in
order to identify the consequences for subjectivity, but metaphor and the
SRVLWLRQLQJ RI p, T LQ WKH WH[W KDYH DOVR EHHQ V>
these relationships (Pinnegar & Daynes, 2007, p.5). Willig suggests that this
stage of the analysis is the most speculative, but it is more that speculative it
IS suggesting a direct link between what is said, and what is felt, thought,
believed and done. There is a leap between the existence or availability of
subject positions and the feelings and actions that are theorised as caused by
these positions. There is dispute as to whether the postmodern position
necessitates that this relationship is causally bound; it seems possible that
although subject positions are likely to create conditions where some actions
are more likely, for an individual, we could not claim that this is an inevitability
(Willig, 2008).

:LOOLJTV ILUVW VWHS LV WR LGHQWLI\ WKH GLVFXUVL"
constructed. Identifying the discursive objects should already have been done,

in the phrasing of the research question (Willig, 2008, p.115).

How do teacher mothers describe their experiences of work and mothering?

7KH GLVFXUVLYH REMHFWY DUH pWHDFKLQJY GHQRWH
ZRUN DQG pPRWKHUKRRGY GHQRWHG E\ PRWKHUV DQt
analysis involves the identification of different ways these objects are
MFRQVWUXFWHGY LQ WKH WH[W .HQGDOO :LFNKDP

not to simply look for keywords, as the objects may be referred to in subtle ways

(ibid. p.115).

Stage 2: Discourses

Willig (2008) describes stage 2 as a focus on the differences in constructions (in

this case, of teacher-motherhood). | have organised some of the constructions

of teacher-motherhood that were identifiable in the text in a table, together with

examples of the transcribed interview and the discourses that these might

represent. As in other examples of FDA in use (Crowe, 2005; Stevenson, 2004,

Van Ness et al., 2017) the identification of these discourses appears to be

almost magical, with labels assigned to them by the researcher with no

reference to any other work (Antaki, Billig, Edwards & Potter, 2003). | have

followed the same model here, but with concern that identifying the discourses

pubDG KRFY DV VHHPV WR EH WKH VXJJHVWLRQ FRXOG I
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GLVFRYHU\ RI GLVFRXUVHVY $QWDNL HW DO 6 W
that my interpretation is one amongst many possible interpretations, highlights
WKDW WKH SDUWLFLSDQW LV QRW D pWKLQJ LQ WKH ZI
discovered (Miller, 2000, p.330).
Assumptions are made here about what the participant meant with each
statement of her interview, there are also problems with the interview method
LWVHOI DV LQWHUYLHZY DUH QRW D QHXWUDO pPDFKL
responden W \WPdter, 1996, p.149; see also Bold, 2012; Speer, 2007, p.131).
The participant may have given her story particular discursive construction,
simply because she was involved in an interview. She may be saying what she
thinks | want or need to hear because she has an impression of what | think and
that this research is important to me (Yuan, 2014). She could be telling a story
WKDW VKH IHHOV LV DSSURSULDWH WR WKH pERG\Y RI
constrained by what is acceptable to say or not say, about this state (Foucault,
1975, p.63; Hall 2001, p.78), she may have come to know and accept her place
(Graham, 2005, p.10); she could be speaking about her experience as an
individual, at a moment in time (Munro, 1998). It is not possible to know what
motivates the participant in these statements that position her, and that she may
not be aware of (Merrill & West, 2009, p.11).
From a postmodern feminist perspective, the best | can hope for ethically is that
the interpretation | give to her talk-in-use is recognisable or authentic to her
(Clandinin & Connelly, 2000), but if it is not, does that mean that the analysis
and synthesis of this data is without worth?
, | WKH SDUWLFLSDQW LV QRW DZDUH RI WKH GLVFRXU\
the teacher mother that she has come to inhabit, then she will not recognise
this. If I have misunderstood, created circular patterns that | wanted to find and
FUHDWHG D HhERG\Y RI WKH WHDFKHU PRWKHU WKDW DI
recognise it (Letherby, 2003; Miller, 2000). Neither of us may recognise it

%XWOHU OHUULOO :HVW 7KH pWUXWKY RI V
DQG XQPHDVXUDEOH DQG DW EHVW ZKDW LV UNQRZQT
| still find this difficult to manage, what [thiQN , NQRZ LV QHLWKHU uD W
LQQRFHQW SURFHVVY 9LVZHVZDUDAQ S VHH DO\
by crediting the participant with the power to construct her own world, it would
WKHQ EH GLVDSSRLQWLQJ WR puWUH @weh,\ableetiveH PHPEHU
WKLQJV LQ WKH ZRUOGYT %RORJK
A limitation this method of analysis is the considerable amount of time taken to
read, re-read and then try to identify discourses in the text. This is more
onerous than a thematic analysis on the same transcript, as | attempted this as
well, in the early stages of analysis. These two methods of analysis answer
different questions, so they are not interchangeable +a thematic analysis starts
from a broader base, with the researcher identifying themes in the text. These
FDQ EH DFFHSWHG DV D uWUXHYT DFFRXQW RU DV D VW
biographical details risks missing the bigger issue +tKRZ pySRZHU SHUPHDWH
NQRZOHGJH DQG NQRZLQJ DW HYHU\ OHYHO §f OHUULO
issue | have here is that my question requires some analysis of the wider world,
LQ H[SODLQLQJ WKH zZzD\ hyWHDFKHU PRWKHUY LV LQVFL
EXW , DOVR ZzDQW WR WDNH LQWR DFFRXQW WKH SDWL
acknowledge her power in identifying and choosing to challenge (van Dijk,
1997) or accept the inscription of this apparatus (Foucault, 1980, p.194).
Stage 3: Action Orientation
:LOOLJ S GHVFULEHV WKLV VWDJH DV D puFORV
discourses within WKH GLVFXUVLYH FRQVWUXFWLRQ WKDW LQ
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in different ways. Looking at the action orientation means thinking about the
UHDVRQV ZK\ yWHDFKHU PRWKHUY KDV EHHQ GHVFULE!
the participant talk about herself as ultimately responsible for the health and

care of her child? How could this discourse be deployed, and for what reasons?

As a researcher, | am looking for patterns that my participants may not have

contemplated themselves, | might suggest some uncomfortable explanations

that they would not like to acknowledge zbut in this case, it feels like there is

not enough justification of how | have theorised her action orientation for me to

present this to her and explain why | think this might be what she intended to

do, with her story. Deleuze (1988) said that there is little point in analysing

different types of intentionality (p.8) and I think this is what he means +we try to

include the context into the analysis because discourse cannot be understood

apart from context (Souto-Manning, 2014, p.162), and yet the context is so
FRPSOLFDWHG SHUKDSV LW GRHVQYW PDWWHU *UDKD
of the story, if it helps to explain the macro-level social constructions (Clandinin

& Rosiek, 2007), therewL OO DOzZD\V EH RWKHU pSHUVSHFWLYHYV
WKH PDWHULDO XQGHU UHYLHZY +XPH %U\FH S
Stage 4: Positionings

Willig (2008) now suggests that we take a closer look at the subject positions

RITHUHG E\ WKH GLVFRXWYQW KK WBRHMHIRIEBHBVRQ VR
:LOOLJ VXJIJHVWV WKDW GLVFRXUVHYV pyPDNH DYDLODEC
PHDQLQJ WKDW VSHDNHUYVY FDQ WDNH XS DV ZHOO DV
is complicated by an idea that the subject position identified is not a role +they

offer a position to speak and act from. As Willig points out, this has

epistemological implications, as having a subject position may limit what can be

thought and experienced by the speaker (p.117). From a subject position, ways

Rl VHHLQJ DQG PFRGLI\LQJ FHUWDLQ SUDFWLFHVY DUH
$ SRWHQWLDO ZHDNQHVY KHUH LV pWDNLQJ VLGHVY $
UHVHDUFKHU , DP ORRNLQJ DW WKH SDUWLFLSDQWYV )
are influencing how she talks about teacher motherhood, but | am not looking at

the perspective of her employer, husband or work colleagues. | am not taking

an objective stance and the study is to some extent politically motivated, in that

I hope it will change the lot of teacher mothers, if only on a small scale. Dunne

et al. (2005) would suggest that a neutral analysis is not possible and that this

potential limitation is not possible to resolve. The context is vital to the analysis,

and the context cannot help but have relevance to the analyst (Dunne et al.,

2005, p.99).

Stage 5: Practice

This stage involves a systematic review of how the discursive constructions and

subject positions open up or close down options for acting (Willig, 2008).

H&HUWD L Q bedomd-l¥gitirkdte\forms of behaviour from within particular
GLVFRXUVHV ¢ LELG S 7KLV LV WKH SRLQW LQ WK
in February 2018, but | can see how this might work as part of the identification

of a macro-discourse, and also how this could be used as an activist

methodology. For example, in the pilot interview Sian blames herself for her

perceived poor performance in teaching since she had her baby, whilst

acknowledging that there are many factors that prevent her working at the same

pace and for the same hours that she used to. Her behaviour is to become the

JXLOW\N SDUW\ WR pNHHS KHU KHDG GRZQY GHVSLWH '
are in, to safeguard her well-being and to support her with a transition back into
thecasVURRP +HU XQGHUVWDQGLQJ RI-nVgtKedisioBdroE\ R1 W
ultimate responsibility for children, which drives her on to blame herself, work

31



long hours, feel guilty at work and home zas this is part of what it is to be a
teacher-mother. If this was pointed out to Sian, that this is how she constructs

her talk-in-use, it might challenge the way she speaks and thinks. Of course,

this is just an interpretation; now at the fifth layer of assumption making. It is

also an assumption made within an insider research relationship; the way Sian

PDNHVY KHU KXVEDQG pDEVHQWY IURP KHU WDON LV SR
own friendship, which began long before either of us got married or had

children.

Stage 6: Subjectivity

In the final stage, Willig (2008) looks at the relationship with discourse and
VXEMHFWLYLW\ S +DYLQJ WDNHQ XS VXEMHFW SR\
DFWLRQVY DUH WLHG WR D pzZD\ RI EHLQJ LQ WKH ZRUO(
Willig, 2008, p.117). Willig gives an example of a man who positions himself

within a discourse of male sexual drive, which means he can claim to not have
responsibility for his actions, but also may allow him to feel less guilt about his

behaviour, too.

Willig (2008) suggests a straightforward reading of the previous five stages, in

order to identify the consequences for subjectivity, but metaphor and the
SRVLWLRQLQJ RI p, T LQ WKH WH[W KDYH DOVR EHHQ V>
these relationships (Pinnegar & Daynes, 2007, p.5). Willig suggests that this

stage of the analysis is the most speculative, but it is more that speculative it

IS suggesting a direct link between what is said, and what is felt, thought,

believed and done. There is a leap between the existence or availability of

subject positions and the feelings and actions that are theorised as caused by

these positions. There is dispute as to whether the postmodern position

necessitates that this relationship is causally bound; it seems possible that

although subject positions are likely to create conditions where some actions

are more likely, for an individual, we could not claim that this is an inevitability

(Willig, 2008).

32



Appendx 20 ([DPSOHV RI :LOOLJYV )'$ DQDO\VLV RI

Sian
2. Discourse | 3. Action Origtation 4. Subject Positioning 5 & 6. Practice and Subjectiv
Identified
Teacher (PSKDVLVHYV 6LD| Mother centre of family life] 6LDQYYV SRVLWLR
mother as in the familyshe is ultimate responsibility for her
ultimately irreplaceable in her positio] Teacher as centre of schod family comes down to her, ar

responsible for
family and wor

FDUHU HDUQHU
emphasiseshimportance &
school, although to some
extent her contributions are
recognised fully.

life

responsibility for many aspec
school work are also sitting v
her and monitored/accounte(
Any failing in this role is due
6LDQYY LQFRPSH
an issue with the system,

workload, expectations, etc.

This positioning potentially
means Sian is accountable as
well as responsible. Any dip
outcomes, progress, standar
(particularly at school) mean
that she is somehow lacking,
working hard enough.

Set up to fall

Points out the unrealistic
expectations of the teacher
mother rel

Excuses poor performance
either part of the role, as pe
above, ultimate responsibil
for the family rests on Sian

Sian starts the story with hg
she felt she had failed in he
NQT yeadong before she
became a moth&points out
that motherhdds not a
deciding factor in teaching
success?

Unfairness of a system whg
pregnant women are not
considered for jotiakes

responsibility away from th¢
individuatpowerlessness

Personal liability of the teaq
Personal liability of the mot

Lanely position of the teach
mother

Unfairness based on status
powerlessness

The position of teachather
and to some extent, teacher
well is that of being set up to
LQ 6LDQYTV SRVLW
things go well, its business a
usual, when tgmare perceive
as not going well, personal
accountability is cited and
MVI\VWHPVY DQG

Sian ultimately leaves her po
as full time teacher, and posi
this decision as an instinctive
reaction to an unfair system
where accountabpihias
HQFRXUDJHG KHU
EHLQJ SXVKHGT
seen as questioning how she
win in the system as set up
currently.

Guilty party

6LDQ DGPLWV W
husband, feeling guilty abo
but has no option, building
what Be has said about her,
responsibility and expectati
of her.

Sian also talks about
prioritising her own chitie
has totbut also suffering gu
because school workload h
to be done.

Wife as personally liable fo
the marriage

Mother should pitise her
children and not be distract
or withhold attention from t

Teachemother as ultimately
responsible for bringing twg
worlds of care and workloa
together.

Sian positions herself as the
guilty party in several
relationshipsher marriagbher
parent/child relationship and
workplace relationships. Her
position is that whatever she
doing, someone is missing o
being neglected.

Sian is positioned in such a
that whatever she does,
someone suffers. Her own
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welfare is not a corsadion in
this positioning.

Anna
2. Discourse | 3. Action Orientation 4. Subject Positioning 5 & 6. Practice and Subjectiv
Identified
Parttime Points out the unrealistic | Teachemother patime as $QQDTV SRVLWLR

working as an
issue

expectations of the {piane
role, as well as the
uncesirable nature of job
shares for senior leaders.

Explains reasons why the
teachemother may not ha
been promoted or been
recognised for her werk
parttime work means part
time support from above.

Excuses the school leade
supporting teacheotlers is
a burden and therefore
possibly unobtainable?

flawed/failing at role, potent
creating more work for othe
so Anna should expect to b
passed over for promotion?

Better support and treatmer
going to be difficto achieve
anywhere, as ptinhe teachel
mothers are a burden

teachemother who has
unreasonable demands mads
her, but is also a burden on tt
school community, may meat|
that in practice she does not
expect support eredit/reward
for her work.

Positioning teacimothers as g
burden may mean that Anna
unlikely to expect better supp
or conditions in other settings
teachemothers would be a
burden anywhere.

teacher mothe
DV pWJRR(
HQRXJKY

Anna points dihat what she

GRHV DW ZRUN
and that she manages the
work and the role sufficien
thut this explains why shg
may be passed over for
promotion.

Teachemothers should no
IHHO JXLOW\ IR
H Q R XhLKduestions
raised aboubtv you know
you are good enough?

Teachemother as doing
enoughtmeeting the minimy
requirements.

%HLQJ pJRRG HQ
that Anna should not expec
particular praise or reward f
what she is doing.

$QQD SRVLWLRQV
H QR X J K th qi&tigh& v
she would know if she was d(
a good job at school. In pract
this may mean that she does
seek promotion or additional
UHVSRQVLELOLWL
HQRXJKT PD\ QRW,
take on more.

%HLQJ pJRRG HQHR
a leason to reject feelings of ¢

Time is scarce
for teacher
mothers

Anna points out that time
itself is a factor in teacher
motherhoodthat time
moves differently for this
group of people; she
generalises this to all teac
mothers.

As a teachanother there is
QR WLPH WR JR
EH\RQGY DV D W

This could be limitiggme is
finite and there is not enoud
time for her to be more tharn
HIRRG HQRXJKT
work or the system that

supports this requirement tq
overwork is notegtioned.

Anna positions herself and
teachemothers as being
different to other teachers in
terms of time available to do
job. This means that her statt
teachemother and the
relationship she therefore has
with time, are limiting factors
hercareer.

As time is out of our control,
$QQDTV VLWXDWL
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parttime teacher is also out o
DQ\RQHYTYVY FRQWU

Politics affectin
teachemotherg

Anna points out political
issues and decisions at
government level that hav
affected teachemothers, as
well as the teaching
profession more broadly.

As a teachenother, not on
is there a particular situati
to deal with, but also the
wider political debate arou
education, pdnne work,
teacher status.

Political decisions act upon
Annan ways she cannot
controlithis makes her feel
weary. As with the discours
around time, politics is a g
system issue impacting on {
individual, potentially reduci
agency.

Anna positions herself as
knowledgeable about the wid
politics, and aey of their impa
on her situation.

Anna affiliates with organisati
that may have political impac
now or in futueshe is proactiv
in tackling the politics.

Charlie

2. Discourse
Identified

3. Action Orientation

4. Subject Positioning

5 & 6Practice and Subjectivit

Happy
accidents

Charlie orientates herself
the recipient of fortune du
happy accidentser

situation and achievement
are due to luck.

&KDUOLHYV FKL
subject of happy accidents
that they are illtgent and
resilient, which is orientate
as accidental.

Teachemother as unaccept
of responsibility for positive
desirable outcomes.

Teachemother as modest

,Q SUDFWLFH &K
as any success being down t
luck may mean thag sloes not|
take credit for her hard work,
expect credit for future
achievements.

Charlie may be positioning he
as modesther children just
happen to be intelligebtit in
terms of her subjectivity in thq
wider ecological system, she
be potioning herself as

unworthy of praise and rewar,

p, WY IL
normalising
performativity

Charlie orientates herself
HMILQHY ZLWK GH
teachemother, particularly]
the role of teacher and the
workload and expectation
the job.

Teachemother as receiver
additional workload without
complaint

Teachemother as oppresse
worker

&KDUOLHTV SRVL
accepting of additional worklq
overlooked for a permanent
contract and support with
transitions between key stage
would suggest that in future,
would continue to accept
performative demands as pat
her practice.

In terms of subjectivity, Charl
potentially projecting this
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normalising of performativity
line with colleagues and the v
community of téecs.

Bell

2. Discourse
Identified

3. Action Orientation

4. Subject Positioning

5 & 6. Practice and Subjectiv

Teachemother
pioneer

Bell orientates herself as &
pioneer in terms of teache
motherhoodshe found

ways to make the situatior
wak, with few role models
peers in a similar situation

Bell orientates herself as i
control of her destiny; she
managed the situation, th¢
support, the organisation
teachemotherhood.

Teachemother as wise and
experienced

Teachemother asapable an
able to find her own way

Bell positions herself as in
control of her teacher
motherhood now, and a piong
in terms of her early experien
of the special circumstance o
teachemotherhood. Her pract
is one of capable, experience
wisdn.

%HFDXVH RI %HOZ(
has opened up opportunities
her to mentor others in a simi
situation. She personifies the
that teachenotherhood is
possible, following her lead.

Ethic of self
care

Bell strongly orientates

herself wh an ethic of self
care, combating the ethic
care that would suggest th
teachemother puts hersel
last.

However, in parts of the
narrative, Bell orientates
herself with struggle and g
sacrificetputting her childrg
first.

Teachemother as dag for
herself

Teachemother as espousin
an ethic of sehD UH « W R

%HOOTV VWURQJ
taking care of herself and ma
sure that she is a nzledel in
terms of work/life balance me
that the likelihood is that she
opens up oppanities for hersg
to opt out of additional worklqg
explain to others why her timg
important and why she must
herself first, some of the time

In terms of subjectivity in her
ecological systems, Bell posit
herself as unwilling to risk he
own health and happiness in
service of othetfiowever, ther
are notable exceptions with h
own children.

Being a role
model

Bell orientates herself wit
being a roleodel for a
number of different situati
including being a teacher
mother, pacularly with her
own daughters.

Teachemother as setting th
example for the next genera

Teachemother as highly
conscious of refeodel status
and impact

%HOOTV SUDFWLH
rolemodel to her daughters al
others, in terms of workleaH
care, working hard to achieve
goals, suggests that she wou
position herself as a wise and
experienced person in her
community. This could potent
make it harder to admit to
thoughts or behaviours that d
not meet her retedel ideal.
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Aliyah

2. Discourse
Identified

3. Action Orientation

4. Subject Positioning

5 & 6. Practice and Subjectiv

Being the guilty
party

Aliyah talks about feelings
guilt around always having
children (either at home o
school) that she could be
doing morir particularly
her own children. This
orientates her as mindful
the needs of others. Howe
Aliyah also discusses how
she is battling these feelin
of guilt, because she is a
good enough teacher and
mother. This orientatasase
a reflective ameélalistic.

Teachemother as always
neglecting someone,
somewhere

TeachePRWKHU DV
HQRXJKT

Teachemother as a person
who should rally against
feelings of guilt and shame

,Q SUDFWLFH $0O
around her feelings of guilt w
suggest that she may hold he
back from prioritising her nee
above those of any child.

Aliyah also talks about how s
has reflected on feelings of g
and discussed this with
colleagues. She positions he
as aware of the barriers to he
subjectity in the wider world
here, in that she talks about h
guilt could prevent her going
holiday or out with friends.

Single
motherhood is
different

Aliyah describes single
motherhood (also divorce
motherhood) as different f
her previous stattisingle
motherhood is hard and th
responsibility is all hesbe
is oppressed.

However, Aliyah also talks
about how her current sin
status is easier in some
respects to her marriecHlife
she has been liberated.

Singlemother is responsible
for eveything

Singlefather not under the
same pressures

Singlemother has freedom t
make choices

Aliyah again reflects on two
options for how her positionin
affects her view of her place i
the world and how she intera
with her ecological systems.
acknowledges that in some
respects she is powerlgézssd
from her discourse, there is a
expectation that some of her
options are limited.

Aliyah also positions herself ¢
having choices, because she
ultimate responsibility. She
decides and lives Wit
consequences. In terms of
subjectivity, this would sugge
that Aliyah feels she has cont
over her situation and can mg
decisions about her future.

Having a histo
of resilience

Aliyah orientates herself a|
person who has always be
resiliat Hfrom early
childhoodsso someone wh
can cope with tough
situations and a naturally
resilient person.

She also talks about the
dangers of being resilient,
the eyes of othetthere is
an expectation that you cz
tackle anything.

Teachemotheas strong and
resilient

Teachemother as exploited
resilience

Aliyah again reflects on two s
RI KHU SUDFWLFH
UHVLOLHQWY %H
herself in her ecological syste
as resilient, she invites furthe
workload and reduceplpgut, ag
she is see as ultimately able
cope with anything.

However, she also positions

herself as resilient enough to
know when she is taking on t
muchzand a mistress of her @
destiny in some respects, as

can say no to additional work
thesituation gets very bad.
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Appendix 21: Individual Ecological Systems Discourse Analysis examples

SianEcological Systems Discourse Analysis

dZ ]e }uEe+s « u EP]JVP (E}u "] v[* *S}EC E& & % E + VvS
map below. Her discourssround being responsible for everyone, all of the time

seems to pertain to her microsystem, her home, children and husband, and into the
exosystem, school and her work team. Her positioning towards a discourse of being
the guilty party again is attachdd her home and workplace, particularly feelings of

guilt about spending time with her own children, and creating additional workload for

colleagues.

In terms of the discourse identified as being set up to fail, Sian again relates this to her
home and wokplace experience, but also a wider contebdhe has an expectation
that this applies in the national and perhaps international picture, too. This is

% ES] po EoC o E AZ v «Z § ole }usS u%o0}C E[+ A] A-
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AnnaEcologicaBystems Discourse Analysis

VvV [* }0}P] 0 *CeS u* U % ]J(( & (E}u }SZ E-V «Z E ( C
Jeepp o E}pv S]Ju  }veSE JvSe SZ S (]S JvS} SZ ZE}Vv}eCeS L
model (1979). She also draws upon discourses from the matsysymuch more
often, talking about wider issues in teaching and national and international networks

of teachers and teachenothers, including the MTPT Project.

She also positions the patitne work discourse as an issue relating to senior
leadership othe school, as well as wider political influences. | have placed this in the
mesosystem, which means that in the model, senior leaders in school are sitting at the

intersection of the wider world (government policy) and local situations (school policy,
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formal and informal). Anna describes the school leaders as controlling the discourse
around parttime work and jobshares, often having a negative skew, whilst

simultaneously taking advantage of pdirne and flexible working, themselves.

CharlieEcologial Systems Discourse Analysis

tZ v u %o %o E}ee }0o}P] 0 ¢eCeS ueU Z Eo] [+ C ] }HE
s EJ]%S]}vV «Z S ole }uS ZZ %% C ] vSe[]Jv Z & ( u]oC

her normalisation of overwork is also about her own scltaal her particular role

within that school.

Interestingly, Charlie seems to steer away from identifying the senior leaders in the

school as a problem in terms of workload expectations or consideration of her rolling
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temporary contract. She positions herkas a lucky person who accidentally has good
things happening to them, and as a person who accepts heavy workloads, in the

individual system.

Bell Ecological Systems Discourse Analysis

00[* }O}P] 0 *Ce3 u u % E-dakingvied dapherdot@ernood, in that
she draws upon discourses such as being amudel and a pioneer with a positioning of
herself as activist and inspiration. Even when she is discussing the discourses of guilt, she
throws this back out to the macrosystem andattenges the expectations of women to feel
guilty about sekcare.
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Appendix 22: Sheffield Hallam Ethics Approval Form
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