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ABSTRACT

Libyan EFL classrooms represent the main exposure to English (L2) for secondary
school students in Libya. Classroom interaction using the L2 is essential for
Communicative Language Teaching, which has been adopted by the Libyan authorities
for developing he communicative competence (CC) of learners, albeit with limited
success. Communication strategies (CSs), required for strategic competence, a
component of CC, can potentially enhance L2 communication, interaction and learning
in the Libyan secondary scabloclassroom. The use and teaching of CSs, adopted in
many educational contexts have not been investigated in the Libyan classroom. Hence,
this research examined the role@®sin the Libyan EFL classroom in developing CC.

This research investigated thentent of the teaching materials (instance€£8kand

types of tasks available), the teachers and students' perceptions Ghe(tse,
awareness, and teaching), the implementation of tasks and activities in their classrooms,
and the Libyan teachers' umg@&nding ofCSs A pragmatic paradigm guidedMR
approach. It produced three data setquantitativecontent analysis of the classroom
materials (English for Libya), a quantitative and qualitative analysis of the 55 teachers
and 52 student questionnareand a qualitative content analysis of the ten teacher

interviews.

The findings suggested that there exist difficulties in the Libyan classroom with regard
to developing a declarative knowlige of CSs and encouraging the use of CSs in natural
VLWXDWLRQV GXH WR PLVPDWFKHV EHWZHHQ WKH
perceptions and practices. The different course book materials lack explicit content for
teaching and learning CSs, focus anguistic knowledge and lack interesting
communicative tasks and listening content. Also, there are difficulties related to
implementing interactive communicative tasks due to contextual factors, the students'
levels and abilities, and the over reliancetios L1. Libyan students and teachers seem

to lack interest in the materials due to their inauthenticity and focus on form. The
knowledge of CSs is limited or unavailable from the teachers' education. The use and
teaching of CSs appear to be limited andcamscious. This research offers a
pedagogical CSs framework that could help to link CSs theory to CST in practice,
which may have implications for materials designers, and may help to identify

recommendations to the Libyan educational authorities.
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ChapterOne Introduction

1.1 Introduction to the study

This mixed methods research involves an exploration of communication strategies
(CSs) in EFL classrooms in Libyan secondary schools. Generally, CSs are the means
used to fill the gaps in communication. Thedst@ims to review CSs in this classroom

by exploring the teaching materials' content and the teachers and students' perceptions
of the current usage and instruction regarding CSs in their classroom. It also explores
the teachers' understanding of CSs dmalrtrelevance to the Libyan classroom. The
research data comprise analysisof the content of the current classroom materials, the
teachers and students' questionnaires, and the teachers' interviews. The triangulation of
the different findings raises iginal methodological and pedagogical considerations
regarding CSs research in EFL classrooms by offericgnéextbasedunderstanding of

CSs, which is lacking in much of the previous research. The pragmatism paradigm
represents the philosophical basisr fthis study, grounded on combining the

guantitative and qualitative approaches in this current sequential design.

This chapter defines the background and context of the current study, describes the
motivation for the current study, reflects on my personal experiences and discusses the
research problem. It sets the research's aims and objectives, as reflectedsedtod re

guestions. It concludes by presenting an outline of the thesis' organisation and

summarises the content of the seven chapters.

1.2 Background and rationale for the study

Developing CC is a major target when teaching foreign languages in genetwr(Ri

2006; McCrohan & Batten, 2010; Zhan, 2010; Majd, 2014) and communicative
language teaching (CLT) in particular (Goéreadriguez, 2010). Communicative
competence is a combination of the underlying system of knowledge and skills
necessary for commuration (Canale, 1983b), including strategic competence (Tarone,
1981). Therefore, CLT focuses on developing informal and formal spoken language
(Richards & Rodgers, 2014) and emphasises language fluency rather than accuracy and
forms (Yule, 2006). To achwe this, the classroom activities should motivate the
students to "negotiate meaning, use communication strategies, correct
misunderstandings, and work to avoid communication breakdowns" (Richards, 2006,
p.14). This refers to strategic competence, whic¢hiksnthe mastery of verbal and non

verbal communication strategies in L2 used when attempting to compensate for
1



deficiencies in the grammatical and sociolinguistic competence or to enhance the

effectiveness of communication” (Canale, 1983b, P.23).

It is common for foreign language learners to face difficulties in speaking due to a lack
of use of English and absence of contact with native speakers (Shumin, 2002).Thus,
CSs help them to continue the conversation and provide them with opportunities to hear
more TL input and produce new utterances, which has a noteworthy learning effect
ODULDQL IDNDWDQL 5DEDEYDK /HDUQH

proficiency by developing the ability to use CSs which enable them to compensate for
deficiencies in their knowledge of the target language (Bialystok, 1990, p.5). These can
prompt selconfidence in learners, help learners to avoid discontinuing a conversation,
or give "the native speakers (or the speaker with high language proficiency) the
oppatunity to help the L2 learner (or the speaker with low language proficiency) to use
the right form to say what he wants" (Tarone, 1980).

CSs are significant for language learning and in second language acquisition (SLA)
(Wei, 2011), which enable languagts be learnt better and faster (CeMarcia,

2008). A holistic approach to teaching speaking implies that it is not about practising
language doing but that it need[s]to be conceptualised as structured and supported
learning opportunities for develmy these various components of speaking
competencesDQG WR UDLVH VWXGHQWVY DZDUHQHVYVY DERXYV

Knowledge of
Language and
Discourse

Second Language
Speaking
Competence

Communication
Strategies

Core Speaking Skills

Figure 1.1 Components of second language speaking competence (Goh & Burns,
2012:53)



Increasing CQrequired teachers to introduce CSs to their students (Sukirlan, 2013);
therefore, teachers and syllabus designers should not avoid engaging students in
problematic situations that require the use of CSs (Lewis, 2011; Benali 2013). This is
because, teachin@Ss can be a substitute for the absence of natural settings of language
use in the EFL context (Scattergood, 2003) and can also aid teaching in a classroom
affected by the psycholinguistic problems of the students like anxiety (Jones, 2004).
Thus, it is mportant to introduce CSs from the early stages of L2 learning (Lewis,
2011). Nonetheless, CSs used within language classroom interaction can contribute to
the learning process (Ogane, 1998; Mariani, 2010; Rohani, 2013).

Students in the CLT classroom leaanlanguage through communicative activities,
games, problersolving tasks, such as picture stories, and role play activities (Larsen
Freeman, 2000). These classroom tasks must therefore equip the learners with the
essential productive and receptive skiits communication by encouraging them to
construct meaning through engaging in genuine linguistic interactions with others
(Brown, 2006). Thus, activities in the ELT syllabus offering problematic situations and
providing procedural vocabulary to encouragiee effective use of CSs are
recommended (Rababah & Seedhouse, 2004).-Bas&d learning could include tasks
that encourage the use of CSs to express meaning, whenighergap in the L2
knowledge, and also to negotiate meaning when there is a difficulty in establishing a
mutual understanding between the learner and the listener, which could develop both

strategies use and learners' interlanguage (Mariani, 2013).

$FFRUGLQJO\ H[SORULQJ OHDUQHUVY XVH RI &6V IR
maintaining interaction is vital for deducing the pedagogical implications of classrooms
(Nakatani, 2010). Learners who successfully achieve their communication goals
through tle use of CSs are said to be strategically competent (Yule & Tarone, 1990;
Mariani, 2010; Barkaoui, Brooks, Swain, & Lapkin, 2012). A vast amount of evidence
about learners' CSs is available in the literature, with the similar and contradictory
findings refecting the complexity and sensitivity of CSs with regard to the classroom
contexts, which suggests a need for moreleépth, contexbased research that can
employ different data collection methods to identify useful pedagogical implications.
Little reseach has investigated the role of teachers' use of CSs in the classroom or the

role of teaching materials in developing CSs.



With respect to the teachability of CSs, many empirical studies in ELT classrooms,
conducted in a variety of contexts includingeavfrecent studies in the Arab world,
show that various benefits can be gained from communication strategies teaching
(CST). Unfortunately, to my knowledge, only Hmaid (2014) and Tarhuni (2014) have
investigated the impact of teaching CSs and LLSs, respégtias part of language
learning in possecondary schools. However, they useddet#igned teaching content

and the teachers who conducted the experiments received related training and
instructions, which raises the problem that these results wembtahed from actual
Libyan classrooms, and so may or may not identify useful findings, which also applies
to the teachers, who would require sufficient knowledge of CSs in order to engage in
CST. These considerations suggest that CSs may still requie attention in the

Libyan EFL classroom research.

Additionally, teachers of CLT are expected to act as facilitators of the communicative
situation by observing their st