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ABSTRACT

SPECIAL EDUCATIONAL NEEDS:

A study of the experience of failure and
the effects of counselling

by Sharon Shoesmith BEd (Hons) December 1987
Twenty~-four children, their peexr group, parents and
teachers took part in the study. The study examined
differences between success-oriented and failure-prone

children and the perceptions of their peer group, parents
and teachers. Much of the design of the investigation was
based on attribution theory.

The information was wused as a basis for: (a) an
observational study of teachers and children wusing both
systematic and unstructured approaches and (b) counselling
and attributional re-training with a group of failure-prone
children. The counselled, failure-prone childxen were
compared with a control group after a period of six months
and then again four months after counselling had ceased.
The results of the study cover the effects of this
counselling and the experience of failure as it occurred in
classes.

The results of counselling showed that reading trends were
improved and that self-esteem increased significantly but
that neither benefit was evident in the delayed post-test,
suggesting that counselling would need to be provided over
a longer time period.

It was shown that the experience of school transmitted
messages of unworthiness and helplessness. Failure-prone
children had lower self-esteem, used more external causal
attributions, had fewer friends, co-operated less well in
class and were perceived as less worthy and less valued by
themselves and their teachers. They were valued more
unconditionally at home than they were at school.

It 1is argued that the curriculum itself creates
failure-prone children and that a more 'needs-based'’
curriculum would in the long term gquestion the need for
counselling in the first place. Such a shift in curriculum
planning would represent a fundamental change in how
educationalists view their own role and the range of pupil
performance in school.
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CHAPTER ONE INTRODUCTION AND OVERVIEW

This study is concerned mainly with children who are
failing in school. In order to focus on failure it is
necessary also to focus on success. Failure is most often
used to describe a delay in mastering the Dbasic ‘iiteracy
skills, particularly reading. Alternatively, children who
make a good start with reading become regarded as

successful.

Teaching approaches used with failing children have been
influenced by two major factors during this past twenty
years. Firstly, there has been a concern, supported by the
research, about the effectiveness of traditional remedial
teaching methods used with failing children. Such methods
have been largely based on the deficit model of
intellectual retardation which utilises the concept of
measurable intelligence quantified by the 1.Q. A low 1I.Q.
implied that failure to master basic skills was due to
impaired, delayed or absent cognitive processes. Remediaton
usually involved the diagnosis of the deficits followed by
training‘ in the presumed areas of weakness. Names
particularly associated with this model are Tansley (1967),

Frostig and Horne (1964) and Kirk (1966).
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Collins (1961) first raised doubts about the efficacy of
remedial education. He found no evidence of long-term gains
with children receiving extra tuition and he claimed that
temporary improvement in motivation explained the presence
of short-term gains. In a 1later article, Collins (1972)
referred to remedial education as a "hoax". Cashdan et al
(1971) in a large scale study found evidence to support the
claim that much remedial education only succeeded in the
short-term and that individual response to treatment was a

major factor influencing its success.

The second main factor contributing to change 1in remedial
education has been the Warnock Report published in 1978
(DES 1978) and the subsequent 1981 Education Act (DES 1981)
implemented 1in April 1983. The report conceptualised
special education in a much more global way than before. It
used the term "special educational needs" and suggested
that one-fifth of school children could be seen as 1likely
to have special educational needs of one sort or another
during the course of their school careers. Since so many
children were regarded as having special educational needs
the role of mainstream class teachers and mainstream
schools in recognising and providing for such needs now

requires greater emphasis.

The recommendations made in the Warnock Report accelerated
changes already taking place in special education. Teaching

methods have become more concerned with early
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identifiéation and‘emphasis is blaced on prevention rather
than cure. The approach has been much more geared toward
individual needs thén in the past. 1Individual programmes
based on criterion-referenced assessment made by teachers
have feplaced intelligence testing by psyéhologists.
Underpinning this new approach is a behaviourist model of
learning, which places emphasis on 1learning by direct
experience and the use of reinforcement contingenciéé to
shape behaviour. Most individual teaching programmes
emphasise positive reinforcement contingencies. Ainscow and
Tweddle (1979) and Trickey et al (1979) have designed
individuvual programming procedures for use with children who
have special needs. The programmes are mainly concerned
with helping children master basic literacy skills. Failure
to master such skills is wusually the main criterion in

identifying special educational needs.

It has long been observed that emotional factors play a
significant negative role in many children who have special
educational needs (see Bloom 1876). The complex
relationship between failure at school and emotional
development has been studied in order to improve teaching
approaches. Many teaching programmes acknowledge the
importance of emotional development but they rarely attempt
to deal with the pupil's emotional state in any systematic

way.

Many researchers have attempted to identify and analyse the

most important factors influencing school related affective



development. One of the most important theoretical notions
has been motivation through self-evaluation. The evolution
of self-evaluation is influenced mainly by the £following
four variables: self-concept (see Purkey 1970; Burns 1979),
expectation of self and others (see Brophy 1977; Entwistle
and Hayduk 1978), parental expectations (see Walters and
Stinnett 1971) and locus of control (see Weiner et al 1971;
Dweck 1875). Recent contributions from attribution theory
(see Weiner et al 1979b) highlight the psychodynanic
processes in failing children which may lead to
self-devaluation and ultimately to maladaptive behaviour or
to a phenomenon known as "learned helplessness" (see
Abramson et al 1978). Research with failure-prone children
suggests that remedial education may be hampered by the
development of negative affective characteristics in
children who have persistently failed (see Covington and
Beery 1976). The evidence suggests that the experience of
failure enters into every aspect of individuals' lives both

in the present and in the future.

If this is the case, affective remedial. intervention may be
more beneficial 1in enhancing 1learning than cognitive
remedial intervention; while a combination of the two may
be most beneficial. It would be necessary to identify the
most important affective variables which help successful
learners and hinder unsuccessful learners. Such variables
which lead to differences in learners seem to be embodied

in self-worth theory. Self-concept, expectation of self and
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others and locus of control a2ll contribute to children's

assessment of their own worth.

Several investigators have attempted to enhance school
achievement indirectly through methods which improve
children's self-concepts. Counselling was used effectively
by Dolan (1964), Lawrence (1973) and Cant and Sparkman
(1985). In several experiments, attitudinal retraining was
successful in bringing about changes in how children
attribute their successes and failures (see Dweck 1975,
Chapin and Dyck 1976). Forsyth and Forsyth (1982) found
that attribution theory provided a good framework for
counselling. However, attributional retraining has not yet
been used in the natural setting of the classroom with

children who are currently failing.

The focus of this study is on two groups of children who
are failing and one group of children who are succeeding,
their parents, teachers and peer groups. EBach group of
éhildren Was studied independently and in their
interrelationéhips. The main emphasis is on differences 1in
their perceived self-worth. In particular, they will be
compared on measures of self-esteem, causal attributions
and reading attainment. An investigation of peer
perceptions will be made and the perceptions of teachers
and parents obtained. This information is used as a basis
for: (i) an observational study in the classroom, and (ii)

counselling and attributional re-training with one group of



the children who were failing. Their progress in reading
attainment will be measured and compared with the progress
of the non-counselled group of failing children. The
counselling approach is based on Carkhuff's "human resource
development model" which is a "behaviour-cognitive"

approach to behaviour change (see Carkhuff, 1969).
The main questions to be answered are:

1.wWwhat are the perceived causal attributions and the
quality of self-esteem of the failure-oriented and

success-oriented children?

2.Is thexre a relationship between causal attributions,
self-esteem and attainment in reading; that 1is, do the
successful children use more internal causal attributions
and more positive self-evaluations than their more

failure-oriented counterparts?

3.How do the children's self-perceptions and attributional

styles influence their experience in the classroom?

4.what are the teachers' perceived causal attributions of

failure-oriented and success-oriented children?

5.What are the parents' perceived causal attributions of

their children?



RANE I A N EESEEIEE IS INER FRLICAE S A R T B PO G I B AN AL RN TR PEEE AR T S O
Dot G0 Ty CETS T A NI S S e eI TR M B R TS S AR I A B SR A TR R S E R S| PR el
SIS RS Sty i iisE 1o duoxt Dol b asiron fton i 1S

SOX e geanpn™ ' Eand sl 1o Daoodl Tl gy Cnaite i b Lo o
Mooty oy e Ly sdag? i o v Mrabhean Toong ol ovol
N N I S 1 S D i B O AR R P ey Shiolvgriod el g ady

LY B oW cad 03 aua s oo o ontl

wb S rin wrtoiupeii Y iche, beomnen boevianyag ol 9 IESAVIN.

RSN berldpioay SO avo L e il fo pmalan iia P Poopvar

Tncun b RS aga t T O

NI ETS RS E TS R AR TP CE ST I VK TE10 A R TR W ST T S s O AR [FEEEEFI LT o te BERCH B
TS SR Lind G coddhead il Dvamioaddo e omoadsa i
RO N IR AT P RO S I Lo RN R I B RS R R SE L SR S U B SR AT I B PRSI RS

o [REaTs Nt

bus zrocigoo o

adf oni

arrop iy -

R R KA EA AL

(i

SUiLr L T

L S P Eang anons iy

1.

31

SIS

Y Da Sl do

AR crofises 30 n Peavns bavianiao Tanenng IR FE o | U
TL A e 0 Y I DU Yo e ik {0
10 spofdgdiyadig PRI 6D v pey tany Painsanag el e paie o



6.Do the perceptions of teachers and pupils influence their

interactions with the child? If so, how?

7.How do the children's interactions influence

self-perceptions of each child?

8.How do the children perceive the perceptions of

teachers, parents and peer group?

9.Is there a constant process of negotiation, 1if so,

does this affect the child's performance in class?

10.Can causal attributions, levels of self-esteen

reading attainment be enhanced through counselling?

the

the

how

and
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CHAPTER TWO LITERATURE REVIEW

Introduction

The review of literature will consist of two
sections. Firstly, affective factors and school performance

and secondly, the enhancement of self and of achievement.

In the first section, the relationship between affective
factors and performance in school will be illuminated
through a study of the self and expectations of self and
others. Recent contributions from attribution theory, a
phenomenon known as learned helplessness and self-worth
theory will be studied in order to highlight the complex
processes of failure. A synthesis of these three approaches
will provide a self-worth perspective which creates a

unified view of the dynamics of failure.

In the second section, attempts to enhance school 1learning
through processes which improve the children's
self-concepts are studied. Such attempts are based on

either counselling approaches or attributional retraining.
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l.Affective Factors and School Performance

The self

buring the early part of this century, Cooley (1902) and
Mead (1934) became the main theorists concerned with the
study of the self. As symbolic interactionists they
produced a new perspective on individual=society
relationships. This was in contrast to the hard-line
behaviourist view of, say, Skinner, (1971), who emphasises
that "a person does not act upon the world, the world acts

upon him".

Cooley first drew attention to the importance of
subjectively interpreted feedback from others as a major
source of information about the self. He introduced the
theory of the "looking-glass self", implying that
individuals' self-concepts are significantly influenced by
what they believe others think of them. Self and others
cannot be separated, each determines the other - so to
understand one is to understand the other. This symbolic
interactionist approach belongs to the wider field of the
phenomenological approach in that behaviour 1is not only
influenced by past and present experiences but also by the
personal meanings that individuals hold of these
experiences. In this way, it is the person's perception of

the situation which really matters, not what others believe
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actually exists or took place. What individuals perceive is
their reality and it is this reality which influences their
behaviour. The behaviour of individuals is, then, a product
of social interaction and is modified through the

individual's interpretation of the shared interaction.
The Nature Of The Self Concept

A large number of self-terms are wused by educationalists,
often in inconsistent and ambiguous ways. For the purposes
of this study it is necessary here to clarify the nature of
the self-concept. Many theorists have offered their own
interpretation of the self-concept and generally it |is
regarded as an attitude to the self (see Staines 1958 and
Purkey 1970). Burns (1982) claims that the self-concept has
a belief component, an evaluative component and a
behavioural tendency component. The belief or cognitive
component is a set of limitless ways in which individuals
perceive themselves; for example, female, mother, teacher.
Certain beliefs about the self may create negative or
positive emotional reactions through the perception itself
or through others reflecting positive or negative
evaluations. These emotional reactions create the
evaluative aspect of the self-concept. The evaluative
component is not fixed as it can be situationally
determined. Some writers, for example Coopersmith (1967)
and Lawrence (1973), have used the term "self-esteem" to

refer to this self-evaluation element. Finally, the
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behaviour tendency component is concerned with how both
belief and evaluative components influence subsequent
behavioar. These two components mediate between the

individual and the environment.

Self-respect and self acceptance, although often equated
with self-concept and self-evaluation respectively, are
regarded differently for the purposes of this study. Both
terms are viewed as indications of the degree of congruence
between ideal self and actual self. 1Individuals who
perceive little discrepancy between these latter two will
also show greater self-acceptance than thelr counterparts
who perceive a larger discrepancy. Several writers, for
example Murray (1953), and Allport (1961) have stressed the
significance of any difference between ideal self and
actual self, claiming that discrepancies can lead to mental

illness.

Related to the above concepts is the notion of self-worth.
Self-worth 1is regarded by Burns (1982) as a more
fundamental concept related to a view of oneself as being
in control of one's actions, a sense of respect and value
from others. Self-worth theory (see Covington and Beery
1976) embodies this view and will be discussed in detalil

later.

Self-concept will be viewed in this study as a complex set

of attitudes which represent the sum total of individuals'

- 11 -
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conceptualisations of their own persons. It has evaluative
components which indicate that person's level of
self-esteem or self-evaluation. These self-evaluations in
turn promote certain trends of behaviour. Self-worth refers
to a person's sense of intrinsic value which 1is in turn

derived from that person's self-evaluation.
Self-Consistency And Self-Enhancement Theories

How self-concept, self-evaluation, self-respect and
self-worth influence behaviour has been the subject of many
investigations. Two opposing theories have proposed
explanations of how individuals react to failure and
success and to evaluation from others. These are

self-consistency and self-enhancement theories.

The phenomenological position defends the self-consistency
approach to human behaviour. Several writers, for example
Rogers (1951), Snygg and Combs (1949), and Lecky (1945)
élaim that the maintenance of the perceived self is the
“motive behind all human behaviour. Therefore, individuals
with positive self-concepts find positive - feedback
consistent and negative feedback inconsistent. Similarly,
individuals with negative self-concepts £ind negative
feedback consistent and positive feedback inconsistent.
According to this theory the drive to maintain consistency
has an overwhelming effect on behaviour. 1Individuals will

act in ways which they think are consistent with how they

- 12 -
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see themselves. Rogers views maladjustment as a result of a

prolonged state of incongruence or inconsistency.

In contrast, self-enhancement theory has as 1its central
theme the belief that individuals have a desire to enhance
their self-concept and to increase their feelings of
personal worth, satisfaction and effectiveness. The more
this need is frustrated the more strongly the individual
will want to have it satisfied. This implies that both
individuals with high self-evaluation and those with 1low
self-evaluation will be motivated by positive feedback and
dejected by negative feedback. Consequentl vy, low
self-evaluative individuals may be more frustrated in their
needs for positive feedback. They may also react in a more
hostile way following failure than their high self-esteem

counterparts.

The relevant research evidence is inconclusive. Shranger
and Lund (1975) found evidence to support self-consistency
theo;y in contrast to Jones (1973) who found evidence to
support self-enhancement theory. Research which 1looked
specifically at low esteem children seemed to support the
self-consistency position. For example, Ames (1978) £found
that for low self-concept children, providing successful
experiences or removing the negative consequences of
failure was not enough to enhance their self-concept. In a
further study, Ames and Felkner (1979) f£found that, as

predicted by self-consistency theory, children were
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motivated to maintain their prior self-concept. Low
self-concept children took no credit for successful
experiences and hence no self-concept enhancement took
place. The evidence suggests that children who persistently
fail in school form a certain view of themselves as
failure-prone, hence they cease striving for positive
feedback because they rarely get it. Gradually their need
for self-enhancement is replaced by a need to maintain
their perceived self-concept. Successful individuals,
because of their continuous success will have enhancement
needs satisfied; they will form a certain self-concept and
seek‘to maintain it. In this way, the two theories cannot
be viewed as mutally exclusive. Ailkenhead (1980) makes a
case for proposing that both the need for self-consistency
and that for self-enhancement operate simultaneously in the

individual.

The Self-Concept And Academic Achievement

Children enter school with their self-concepts already
forming. Their self~-concepts will have been influenced
mainly by the degree of parental love and affection offered
to them and the types of relationships and interaction
patterns the parents have established with them. These self
attitudes will afford the children a predisposition toward
achievement in the school system. Wattenberg and Clifford
(1964) found that negative self-conception and poor

achievement is already established in many young children

- 14 -



(A EEVA RN
f)'.:j TS
t i et
RN IR
.-'Qf.!‘..';"
EERSTEN TEEA
priv RS ERENT
[RAESE SN s
SH
Ty 1 A
IEVRUS N A sy
Whimnia :

SRR IE EETE R BN IR
.
B P
IS I ] [EC

1 iy

RV I v

o Vi
Vi)

R

[EEE RN S (R [ H MM S RN
Lo . i . Vo Sy Pt
ol P ] } L B [ ti i ' 3 H
R e R T P R B ¢ . L [ I T Y 3T
R EY R ] NARREA ' i ol (Y () . Paiel ™ . v, [
i diyE iy Faard o rroevedte gmnaniva ot I

vijld vy SN I 3 1 RS P T B
[ PRI B I A i '\, IR AR IR RS I I S
vob 5 S B RS S 1 SR IEE T I TS AEESUTEN BTN STETRS

o S B e (o

f PR RO RYS P PURSI

' Do wredy 4G cunaod

R EE TS SIS I NS 5 S ST TTI AT S R RO R FE U BRI R YR A S S R UPE Sy TSR]

i el D VA e B U T O G O T8 5 RELER IS H BN

e b SRR TR RE NI B IR I I RN VA B SULE ST SR AR I 8
SRR SO bmar Fofeoy i oer i ioninticr el oo

A SRR ST B ST IEE RIS B A T S T S ARNYHEE M TR B3 EFER R S IEN SRR VA SRS ST R U0 B Y SR

bt g

G T L D e otaat A g LARERTS Fu NS N PERNEET

ERRCIS TR TSR B IR T BN SCRE T 0 AR SR I S NS

FURNRID| LT i Pooos IO i 1S A N AT N T C

s A Dt vl LGS R Py e SR TS RN B I I SR
¢ nt SRR CES I T I A I TR IR TS SR LENTS D S
I HEST AR I eGEl ALY 0
IS ST FoR ST RS ERIN S SR RV R AN IS0 S TS0 SR SR S U5 IV S NE NN NNPRTC SRTH Y 8 B B4
brpes INTEANNR AR RN 235 B S B U AR
P30 Fopeviiepornne Ty VRO LT aEreary RENR Paregie Cacare
VNI g i i




entering school. The experience of school will provide new
learning which will further enhance or debilitate their
self-concept development. The children will have learned
during the pre-school years from success and fallure
experiences but now their efforts have important value

For the first time they are officially evaluated through
their achievements. Glasser (1969) argues that the whole of
our society is dichotomised between those who anticipate
success and those who anticipate failure. He criticises
schools for the major role they play in bringing about this
situation. Those children who achieve highly are rewarded
by the school value system while 1low achievers remain
unrewarded and at the extreme are punished for their
failings. As well as the explicit curriculum there 1is the
implicit curriculum in which children learn who they are,
what others think of them and how they are to see
themselves. Those who fail consistently must eventually
adopt a self-view which 1is negative and inadequate, in
contrast to those who succeed consistently. Through this
valuing process, school has a major influence on the
self-concept. Morse (1964) found a decline in the
self-esteem of American children during the second and
seventh school years. In addition, Richer (1968) found that
the posf—school period was a time when less academic boys
recovered from the emotionally debilitating and devaluing

effects of school.

.There is a vast amount of empirical evidence to suggest
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that self-concept of ability is - significantly and
positively related to the academic performance of
pupils. The following are some of the major examples. Combs
(1964) found that underachievers saw themselves as less
adequate than others, they perceived peers and adults as
less accepting, they showed a less effective approach to
problem-solving and demonstrated less freedom and adequacy
of emotional expression. Brookover, Thomas and Patterson
(1964) in a 1longitudinal study with over one thousand
twelve year olds found the following:

1.There was a .significant positive correlation between
self-concept and academic performance, even when measured
I.Q0. was controlled.

2.There were specific self-concepts of ability related to
specific areas of academic performance which differ from
the general self-concept of ability. These are better
predictors of specific subject achievement +than 1is the
general self-concept of ability.

3.Self-concept is significantly and positively correlated
to perceived evaluations that significant others hold of

the individual.

In a later stage of the study (Brookover, Erikson and
Joiner 1967), it was concluded that while a positive
self-concept is important, it cannot guarantee success by
itself. Purkey (1970), La Benne and Green (1969), Wwylie
(1979) and Burns (1982) provide comprehensive reviews of

research evidence which give a consistent message that
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differences in academic performance are associated with

differences in self-concept level.

Although a relationship has been demonstrated there is no
agreement on the order of causality. Schunk
(1982) suggested that although causation is probably
reciprocal, achievement is the most dominant cause. Caslyn
and Kenny (1977) found evidence to support this claim. In
contrast, Scheirer and Kraut (1979) and Shévelson and Bolus
(1982) have found self-concept to be the cause of academic
achievement. Most writers tend to regard the relationship
between self-concept and academic attainment as reciprocal

and not unidirectional.
Expectatlions

The expectancy process refers to the way in which one
person's expectations can affect another person's behaviour
and performance and so become an accurate predictor of that
behaviour éimply because the expectation 1is present. The
expectations of significant others have been studied and
found to-.be closely related to school achievement. In this
case it i1s teachers and parents who exert the greatest
influence on young children (see Entwistle and Hayduk

1878).

There are two main explanations of how significant others

_influence the development of the self-concept. Firstly, the
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reflection or "mirror" theory associated with the symbolic
interactionist tradition as proposed by Bandura (1977). The
mirror theory holds that the development of the
self-concept is subject to the reflected appraisal and
expectations of others. Secondly, "modelling" theory claims
that children acquire their self-concepts through a process
of imitating various others in the environment. Therefore
it would be the self-concepts and self-expectations of
significant others which would influence the child's
self-concept. The research evidence supports both

explanations.

Teacher Expectations

Teachers offer interpretations of events and experiences
through feedback to children. This teacher-pupil
interaction in the classroom is permeated by the teacher's

attitudes and general philosophy of life.

Teachers'! self-concepts affect their behaviour in class
through their ability to make relationships, their style of
teaching and their expectations and perceptiéns of each
child. Burns (1979) reviews research evidence which
demonstrates a significantly high relationship between
teachers' own self-concepts and pupils' perceptions of

themselves in the classroom.

The general organisation and ethos of schools and
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classrooms has some bearing on self-concept development.
Barker-Lunn (1970) found that streaming seemed to
exacerbate the effects of the expectation process. Teachers
who made least use of traditional teaching methods had the
most beneficial effects on pupil self-concept. Pidgeon
(1970) claimed that teachers' beliefs about the role of
ability or intelligence in determining attainment had a
major effect on that attainment. Several studies have
demonstrated the ways in which teachers can transmit a
number of ' low ability' messages (see Brophy and Good
1974) One such strateqgy is the teacher's use of praise for
success at easy tasks and lack of criticism for failure at
easy tasks. The teacher may be trying to raise self-esteem
with this strateqy, but the message being transmitted may
have the wrong effect. Weiner (1983) proposes that
teachers' reaction to failure can be significant. 1If
teachers show anger at fallure then they believe the cause
of failure to be controllable by the child. But if teachers
show pity and tolerance then they believe the cause to be
uncontrollable. Weiner believes that pupils' ability to
decode such communications from teachers enables them to
use the information to formulate their own reasons as to

why they failed and hence this affects their expectations.

Parental Expectations

Despite the number of studies conducted on numerous aspects
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of parental influence on children, for example

Bronfenbrenner (1974), Coopersmith (1967), Walters and
Stinnett (1971) and despite the amount of research on
teacher expectations, few studies have investigated the
relationship between parental expectations and children's
learning. Burns (1982) reports psychological, social and
educational studies which emphasise the importance of many
family variables in the formation of the self-concept.
Generally the evidence seems to be that parents of 1low
achieving children tend to have more negative interactions
and lower expectations of their children than their

counterparts with normally achieving children.
Self-Expectation And Self-Motivation

From the discussion above it seems clear that for the young
child, self-expectations, at least in part, are dependent
upon the expectations held for them by significant others.
Further, self-expectation for academic achievement will
depend upon past successes or failures. Successful
experiences will lead the individual to expect success in
the future, while failure will decrease the individual's
expectation. It seems that the reciprocal effects of
performance levels and the expectations of significant
others leads to the-development of a set of expectations
regarding future performance. These expectations influence
the degree of confidencé and motivation which the

individual brings to subsequent learning. This motivation
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does not depend on measured ability or on the pupil's
performance in school but on the pupil's perception of the
reasons for success and failure. The empirical evidence
supports this view. Weiner et al (1972) and Dweck and Licht
(1980) found that children's wuse of debilitating or
facilitating motivational strategies were not dependent on
their measured ability. For example, strategies such as
persistence were not confined to children of high ability.
In a series of studies, D.ener and Dweck (1978, 1980)
differentiated between "mastery" and ‘"helpless" children.
The mastery children believed that they were in control of
their behaviour while helpless children believed they were

being controlled.

Success and failure, then, are influenced by motivational
factors, but not in the simple way that many
educationalists have assumed. This assumption is that
successful experiences and positive feedback encourage
children to pursue achievement goals and it 1is this
assumption upon which many current 'individual objectives'
programmes for children with learning difficulties are
based. According to the evidence above, if children do not
feel that they were in control of the success they
experienced it will not have any motivational effect. It
seems to be the 1individual's perception of what causes
success and failure which is important. The key concept |is
"control", that 1is, perceived control over one's own

learning.
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Weiner and his colleagues (1971, 1974, 1979%a, 1979b)
proposed a cognitive attribution theory of achievement
motivation. Covington and Beery (1976) also proposed a
formulation of achievement motivation: the seif—theory.
This is a theory which has been influenced by fear of
failure dynamics, defensiveness motivation and Weiner's
cognitive attribution theory. These perspectives will now

be reviewed.
Attribution theory

Heider (1958) is generally acknowledged as the founder of
attribution theory. His basic assumption was that
individuals are motivated to attain cognitive mastery over
causality in their world. Guided by Heider, Weiner et al
(1971) and Weiner (1979a, 1980) proposed a theory of
motivation based on causal attributions for succesé and
failure; that 1is, the reasons to which individuals
attribute their performances. The basic claim of Weiner's
theory is as follows: individuals' motivaton to take part
in any task in which it is possible to succeed or fail |is
subject to the extent to which they expect to sucéeed and
the values they place on achieving that success. Expectancy
and value stand together in a multiplicative relationship
so that if either is absent there will be no motivation no
matter how strong the other factor might be. Thus, if
success is highly valued there will be no motivaton to take

part in a given task if individuals believe that therxe is
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no chance of achieving success. This is the proposal for
intrinsic forms of motivation. But it is quite possible for
someone to take part in a given task if forms of extrinsic
motivation are used in which the extrinsic reward is highly

valued.

For Heider, the central factor was the notion of personal
control. That is, whether individuals perceived that they
possessed power or lacked power over what happened to them.
He suggested that ability and effort were examples of
internal attribution in which individuals perceived that
they had personal power. Task difficulty and 1luck he
described as examples of external attributions in which
individuals perceived a lack of personal power. In their
initial proposal, Weiner and his colleagues (1971) accepted
this single dimension of 1locus of control as shown 1in
Figure 1 but added a second dimension: stability shown in
Figure 2. This dimension categorised the four attributes as
either stable or unstable. For example, ability and task
difficulty tend to be stable whereas luck and effort tend
to be more variable over time. Several empirical studies
have found that subjects use these four factors in
systematic ways to explain performance outcomes (Frieze
1976, Bartal and Darom 1979, Frieze and Snyder 1980,

Nesdale and Pope 1985).
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Fig 1. Attributions of success and fallure and 1locus of

control.
Internal locus ' External locus
0f control of control
/ \
\ /
Ability Task difficulty
Effort Chance

The two dimensional taxonomy of causality (Fig 2) was
further expanded by Weiner (1979) to include a third
dimension of controllability. A corresponding change in the
label of locus of control to locus was proposed in order to
clarify the distinction between locus (internal v external)
and control (controllable v uncontrollable). The three
dimensional taxonomy of causal attributions for success and
failure is shown 1in Fig \3. Weiner made a distinction
between typical effort which individuals exert, and

immediate effort which might be due to temporary exertion

due to counselling or special influences.

- 24 -



1o =uool

[T aterna I
[ SR ETANDE T Y C s X
N ’
R E R i AR IEEE I
Ciraid TN
R g " R } P e ol b o o iy j iy
LIS S I3 ! Py g [N} Ctu Croag f o NER! AR TR N A L R AR
IS NS I PRT S SRR ST I SRS T R T S T S SUNNSANE NS ST SRS S U S S S TR N G S SRS O BN i
: SEr ey peg ressreoeior b y Poloaian SR S TS R R
teog IRRERFIN R EN crtieng, b Fe oty o RSN IR S R A TR
; ey R A I B AN NS SRS S A A PR R P oy [RTRE
1 NEE TR I RS Bt A R A t IR RR [ RIS THE
vic o [ I B . rapoe e TACIRE : It :
[RFEN } iy SRR R IR R ten) P
ol to RIS RN SRR it iaw : !’-'i')t'-:’-“ LR R N (L
Lty daens bt AETRRS R A U S T BRI R | B




vFig.2. stablllty of attrlibutlons of success and fallure.

Stable Unstable

/ \

\ /
Ability Effort
Task Difficulty Chance
The three dimensions of locus, stability and

controllability are to be viewed as continua and not as
dichotomies. Within these three dimensions, causal
attributions can be classified within one of eight cells,
that is, two levels of locus x two levels of stability x

two levels of control.

Among the internal causes, ability is stable and
uncontrollable, typical effort isf%table and controllable,
mood, fatigque and illness are unstable and uncontrollable
and immediate effort is unstable and controllable. Among

the external causes, task difficulty is stable and
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uncontrollable, teacher bias 1is stable and controllable and

luck is unstable and uncontrollable.

Some of the <classifications are open to debate. Forx
example, can an external cause be seen as controllable?
Weiner defends these cases. He accepts that while this may
be the main dimension of causality in achievement-related
contexts, others might emerge. The notion of intention, he
argues, may logically be separated from that of control. An
individual may not desire or want to succeed; effort in

this case is under volitional control.

Fig 3. The three dimensional taxonomy of causal

attributions for success and failure.

Internal External

Controllability Stable Unstable Stable Unstable

Uncontrollable Ability Mood Task Luck
Fatique/ Difficulty

Illness
Controllable Typical Immediate Teacher Unusual
Effort Effort Bias help from

others
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The Weiner model, then, conceptualises the achievement
process iﬁ several stages; firstly, the achievement outcome
is interpreted as success or failure. Secondly, the causal
attribution (identified on the three dimensional model)
explains why the success or failure occurred and £finally
there are the consequences of the causal ~attribution for
affect and for future expectancies. Each dimension is now

discussed in more detail.
1.The Locus Dimension of Causality

The locus dimension of internal v external attributions of
causality has been shown in several studies (for example,
Frieze and Weiner 1971, Weiner et al 1972, Weiner and Kukla
1970) to have important implications for self-esteem, in
particular in terms of pride and shame, reward and

punishment.

Weiner and his colleagues (1971, 1972) claimed that 1locus
of causality was related to affective consequences of
success and failure. Maximum emotional reactions resulted
from internal attributions. That is, success attributed to
internal factors (ability and effort) resulted in the most
positive affective reactions while fallure -attributed to
internal factors (ability and effort) resulted in the most
negative affective reactions. Further, success or failure

attributed to external attributions generated only minimal
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affective reactions.

Later, Weiner and his associates (1976) studied the
relationship between attribution and affect. They found
that for success and failure, many emotions were
specifically related to certain attributions. Several
affects were mediated through the locus dimension, but in a
much more complex way than was previously thought. They
found that affective reaction appeared to be either
attributionally or outcome linked. These are referred to as
either attribution-affect linkages or outcome-affect
linkages. These terms described certain emotions which were
experienced as a consequence of how one perceived the
causes of success or failure. 1If one perceived that

success was caused by;

(i) ability, then competence, confidence and pride were
intensely experienced

(ii) typical effort, then relaxation was experienced

(iii) immediate effort, then activation was the outcome
(iv) the help of others, then gratitude was felt

(v) luck, then the individual experienced surprise.

If one perceived that failure was caused by;
(i) lack of ability, then incompetence was experienced

(ii) lack of typical and immediate effort, then guilt and
shame was the outcome

(iii) one's own lack of personality, then resigndtion was

- 28 -
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experienced
(iv) others, aggression and hostility was the outcome

{v) luck, then the individual experienced surprise.

The term ountcome-affect 1linkage descrlbes the emotions
experienced whatever the perceived cause. These are success
and., disappointment. The most debilitating self-esteem
affect was shame generated from falilure after increased
effort. The most enhancing outcome-affect linkage was pride
or competence generated from success attributed to high
ability. Children who externalise failure <report more
positive levels of affect than children who internalise

failure.
2.The Stability Dimension of Causality

The second dimension along which various causes of success
and failure are differentiated is stability v instability.
Ability, diligence, task difficulty and personality are
relatively stable causes whereas effort, mood and luck may
be highly changeable. There are two aspects of stability:
stability over time and stability over situations. Ability
and background are stable and change relatively little over
time, whereas effort and mood are unstable and are highly
changeable. Stability over situations describes situations
in which failure might be attributed to low ability in a
particular subject. The low ability attribution will be

unimportant when the individual anticipates success in
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another subject. Abramson et al (1978) also made this
distinction, but they limit the concept of stablility to
the situation and use the term global v specific to define

generalisabilty of the cause to other related situations.

If success or failure is attributed to stable causes, the
expectation is that future outcomes will be the same.
Alternatively, if success or failure 1is attributed to
unstable causes then the expectation of future outcomes may
change. In this way, future performance is not only
determined by expectations derived from past performance,
but it will be influenced by perceived stability of the
cause of past performance. Several fesearchers have
explored the effects of such expectancies. Simon and
Feather (1973) in a study of the attributional processes of
university students found that once an expectation for
success has been developed it is difficult to change it. If
a very high or 1low outcome occurs unexpectedly the
attribution will be made to unstable factors. Valle and
Frieze (1976) outlined the process of the self-fulfilling
prophecy for achievement expectancies. That is, those who
expect to do well continue to have high expectations and
those who have 1low expectations will maintain them
regardless of how they actually perform. This effect seems
to occur both for the individual and for someone else
making the attributions about another person, for example,

the teacher.
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Thus children with a history of successes who attribute
such success to stable, internal factors such as ability
will expect to do well on future tasks. Alternatively,
children with a history of failures who attribute such
failure to the same stable internal factprs will expect to
fail on future tasks. If these failure-prone children
attributed their failure to 1luck and effort they might
expect to do well next time. The unstable causal
attribution may indicate more possibility of change in the
future, whereas stable causal attributions indicate that
the future will resemble the past. The dichotomy between
ability (can) and effort (try) has been used extensively in
the analysis of many aspects of behaviour amd it has
influenced school practice. For example, it has created the
often false difference between the underachiever who will
not "try" to learn and the child with learning difficulties
who cannot learn effectively. This distinction has 1led to
different educational provision for these two groups.
Weiner et al (1976) found that internal, stable
attributions for failure were related to depression, apathy
and resignatibn. The long-term effect of expended effort
which appears to have no effect on the outcome had 1led
several investigators to use the term "learned

helplessness". This concept will be discussed later.

3.The Controllability Dimension of Causality.

This third dimension 1is concerned with controllable v
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uncontrollable causal attributions. This dimension accounts
for some causal factors which are seen as being within our
control, while others are not. This dimension should not be
confused with the locus dimension. Internal causes are not
necessarily believed to be within our control. Ability (an
internal attribution) for example, is fixed and permanent,
while effort, also an internal attribution, can be
controlled. Weiner has given this  dimension little
attention in comparison with the first two .dimensions. He
examines its impact only from the perspective of the
individuals' perceptions of others' roles in influencing
their success and failure experiences. That is, if a person
interprets the reason for an individual's failure as
controllable, that person is 1less 1likely to help, more
likely to blame, to dislike and to withold sympathy for
that individual. For example, in the <classroom, teachers
who believe that the reason for a certain individual's
failure is lack of effort may be more likely to behave in
unsympathetic and negative ways toward the child. 1In
contrast, if teachers believe that the child's failure |is
due to low ability they may be more sympathetic but hold

lower expectations.

Self-pexception of controllability 1is also important.
Individuals who attribute their positive outcones to
controllable factors will experience moxre favourable
affective reaction than those who feel that they cannot

control the <causes of their performance. Conversely,
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individuals who attribute their failure to external
uncontrollable factors will be most negative in their
expectations. Weiner et al (1979) i regarded future
expectancy as more dependent on the stability dimension
than the controllability dimension. 1In contrast, Forsyth
and McMillan (1981) argue on the basis of their research
results that controllability Iis the most important
dimension affecting achievement. They conceded that
stability appeared to be an important variable in research
developed in the laboratory but claimed that in real 1life
classroom situations controllability was more significant.
The concept of controllability 1is central to both the
self-worth explanation of the affect-attribution 1link 1in

the classroom and the concept of learned helplessness.
Learned helplessness

Seligman (1975) used the term learned hélplessness to
describe a state which was nediated by a long-term
perception of uncontrollability. If people are subjected to
uncontrollable events, that 1s, non-contingent outcones,
they come to  expect that they cannot affect outcomes
through their own action. Hanusa and Schulz (1977) argued
that it was not the experience of non—contﬁngency per se
but the way in which individuals interpret it which
contributes to the development of learned helplessness. The
perception of non-contingency 1is believed to debilitate

subsequent performance through motivational, cognitive and
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emotional effects. Learned helplessness 1is, therefore, a

cognitive - behavioural state which the individual learns.

Recently, Abramson and his colleagues (1978, 1980) - have
proposed a reformulation of the learned helplessness
position within an attributional framework. Abramson et al
firstly distinguished between global and specific
helplessness. Global helplessness describes helplessness
deficits which occur in a broad range of situations.
Specific helplessness occurs only in a narrow range of
deficits. For example, a child may experience helplessness
in all school subjects or only in a particular subject.
Helplessness is referred to as chronic when it 1is either
long-lived or <recurrent and transient when it is
short-lived and non-recurrent. Abramson et al have proposed
that some causal attributions imply global helplessness
while others imply transient helplessness. Stable factors
are thought of as long-lived or recurrent, whereas unstable
factors are short-lived or intermittent. In their
reformulation these investigators firstly applied a
global-specific continuum to performance outcomes. Consider
children who fall on a spelling test. They can make eight
kinds of attribution within three dimensions
(internal-external, stable-unstable, global-specific}.
These attributions have quite different implications for
how they believe they will perform in the next spelling
test and in future spelling tests. Fig.4 shows the kind of

attributions which can be made within the three dimensions.
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It can be seen that a causal attribution of 1lack of

intelligence is an internal, stable and global attribution.

Secondly, in the reformulation, the investigators proposed

that once individuals perceive non-contingency they make

Fig. 4. The possible range of attributions made within the

three dimensions of internal/external, stable/unstable and

global/specific.
Internal terna
Stable Unstable Stable Unstable
Global lack of tired teacher gives today is
intelligence hard work unlucky
Specific 1lack of spell. fed-up teacher gives the
ability : with hard spellings page
spelling nunmber

was 13
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causal attributions to explain their helplessness. The type
of causal attribution made will determine whether
expectations of future helplessness will be chronic or
acute, general or specific and whether helplessness will
lower esteem or not. The new model predicts that the
effects of failure following an uncontrollable event will
be most pronounced if individuals attribute failure to
stable, global and intexrnal £factors such as general
ability. Alternatively, individuals will be least affected
if failure is attributed to unstable, specific and external
factors such as bad luck. Success will give a facilitating
effect on future performance 1if it 1is attributed to

internal, stable and global causes (e.g. general ability).

Recent research on the learned helplessness phenomenon has
« focused on individuals' perceptions of their ability to
cope with certain environmental stimuli. Seligman (1981)
has suggested that individuals have stable attributional
styles that determine whether or not the effects of
helplessness will generalise beyond the situations in which
they are exposed to uncontrollability. Rosenbaum and Jaffe
(1983) used the term "learned resourcefulness" to refer to
a learned set of mainly cognitive behaviours and skills by
which a person self-regulates internal responses. In an
experiment, they found that subjects high in learned
resourcefulness were more resistant to the induction of

helplessness than subjects low in learned resourcefulness.
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It can be seen from the discussion of learned helplessness
that it shares many of the concepts central to attribution
theory. Several studies have attempted to understand
failure in achievement-related situations from an
attributional-helplessness perspective. Most notable are
studies conducted by Dweck and her associates. Dweck and
Repucci (1973) investigated learned helplessness in
children. They found that those subjects classified as
helpless (i.e. those who showed the largest decrements in
performance after a number of manipulated failure
experiences) tended to take 1less personal responsibility
for their performances and those who did take
responsibility tended to attribute both success and failure
outcomes to ability. In contrast, persistent subjects
attributed a greater role to effort in the determination of

outcome.

Pt

‘ 5iener?and Dweck (1980) report research in which they found
that helpless children attribute failure to lack of ability
and regard it as insurmountable, while mastery-oriented
children emphasise motivation (effort) factors and view
failure as surmountable., The two groups perform identically
during success, although success for the helpless child is
"less salient, less predictive and 1less enduring --less
succeésful". Generally thls. research has shown that
helpless children see themselves as 1less instrumental in
determining outcomes; they would be 1less 1likely to view

adverse circumstances as surmountable since they tend to
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attribute failure to lack of ability; they would be less
likely to respond to fallure wilth 1increased effort or
perzerverance. Self-worth theory accepts and extends these

findingz in a more uniflied view of fallure to achlieve.
Self-worth theory

The term "self-worth" refers to individuals' evaluative
appraisal of themselves. Psychological well-being is viewed
as being wholly dependent on a favourable sense of

self-worth.

The most crucial concept of this theory is the assﬁmption
that the individual's sense of worth is threatened by the
belief that personal value may be equated with the ability
to achieve academically. Beery (1975) suggests that the
individual who cannot "succeed" is not worthy of 1love and
approval. The valuing processes in our society have a
tendency to hold in high esteem only those who are

high achievers.

Covington and Beery (1976) were particulariy interested in
the effects of this wvaluing process 1in schools. They
developed their theory from the basic assumption that the
teacher's fundamental aim 1is to foster confidence or
self-esteem and achievement. Self-esteem and achievement

they regard as interdependent in that achievement enables
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academic self-esteem and self-confidence to grow, which in
turn promotes achievement. Their theory 1is specifically
concerned with the effects of the incompatibility of these
two goals. The global effect is that within a class, two
fundamentally different patterns of achievement motivation
emerge. One is motivated toward success and the other is an
attempt to avoid a sense of failure. Covington and Beery
document these two strategies with reference to the

attributional framework; each is reviewed here.

Success-0riented Individuals

Individuals who experience repeated success have their
belief in their own ability confirmed. With ability
confirmed these individuals regard success and failure as
due to effort. They come to expect success in the future
and in this way their self-confidence increases. The
acceptance of high ability allows these individuals to take
occasional risks, for example, setting goals high enough so
that there is some chance of failure but not so high that
success is impossible. This ploy gives these individuals
considerable information about their capabilities. When
these individuals encounter failure they attribute it to a
lack of effort which has no reflection on their ability.
Failure for them is part of the learning process and not
part of the 1learner. 1In this way success-oriented
individuals take charge of their own achievements; they are

in control. Their locus of causality 1is internal, they
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believe themselves to be the cause of their success and
accept personal responsibility for their failures. These
qualities, that is, a sense of responsibility, personal
control and confidence in one's ability, all combine to
produce an attitude of hope and trust in the future and in

life in general.
Failure-Prone Individuals

Failure-prone children feel 1impotent and powerless at
school. They attribute their failures to lack of ability
and ascribe success to external factors. This is extremely
threatening as ability is linked to their sense of worth.
Failure removes their self-respect and these children
become motivated to avoid failure even 1if it means
hindering any chances of success. There are many common
ploys to avoid failure; for example, non-participation and
putting things off until it 1is too 1late. In this way
failure-prone individuals set up their own failure in such
a way that the shameful implication that fhe failure was
due to low ability, is avoided. They can attribute failure
to other things so that their performance is not
representative of what -they can do and so it is not
considered as an indication of their ability and hence of
their worth. These children fail to enhance their sense of
worth or ability and often end up performing below their
actual competency level. The defensiveness of failure-prone

children is related to increasing anxiety and
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self-defeating attributions which literally guarantee
failure. This bleak situation can be worsened by a bhelief
that nothing can be done. This is similar to that described
in the review of learned helplessness and more specifically
similar to the  attributional style of perceived
uncontrollability discussed by Seligman (1981). The result
is that failure becomes an accepted way_of life in which

the hope for change fades.

Research conducted within the framework of self-worth
theory -- for example, Covington and Omelich (197%9a, 1979b)

Forsyth and McMillan (1981) and Covington et al (1980) --

supports the link between self-worth and the
affect-attribution 1link in educational settings. More
importantly, these studies stress the role of

controllability. These writers claim that perceived
non-contingency and not just failure per se 1is associated
with depression. This conclusion supports the learned
helplessness model and places more emphasis on

controllability than does Weiner's model.

Helping such failure-prone individuals may seem to be a
simple case of providing successful experiences, as
reinforcement theories would assume. But it is individuals'
acceptance of these successes as their own which is the
crucial point if such successes are to have any impact on
enhancing their confidence in their own ability. Accepting

success seems to be subject to the two basic and
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conflicting motives of 'individual behaviour, that Iis,
self-enhancement or self-consistency motives., 1Individuals
may be motivated through self-enhancement to accept success
and so enhance their sense of self-worth. Alternatively
they may be motivated by a competing need to reject success
and maintain consistency and stability in their sense of
worth. Covington and Beery have attempted to understand how
the relative strengths of these two opposing tendencies are
influenced. They proposed two factors; obligation and
certainty, which can affect the balance. Obligation refers
to the tendency for individuals to reject success if they
believe that they will be under an obligation 1later to
repeat it. Certainty describes the degree to which the
individuals are certain about the accuracy of their sense
of worth. This certainty can be confirmed by significant
others in the child's life. Coopersmith (1967) found that a
group of low self-esteem boys who were certain about the
validity of their negative self-evaluations had their
feelings confirmed by the teacher. Another group of 1low
self-esteem boys were uncertain about their low
self-evaluation but these boys were held in high regard by
both peers and teachers. They were also more successful and
because they were more uncertain about their true worth
they tried fo reduce this uncertainty by striving to prove
their worth to themselves and to others. Covington and
Beery (1976) refer to this group as overstrivers, claiming
that these individuals must prove their value through

constant successes.
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Maracek and Mettee (1972) examined the effects of certainty
and obligation on performance. Low esteem students who were
certain of their low self-evaluation were unable to accept
success. They were motivated by success only if it was seen
as occurring through luck and so they felt no obligation to
pursue success for the future. They would not attempt to
perform if success was dependent on skill. By contrast,
low-esteem, uncertain students increased their performance
under skill and luck conditions. These students had not
completely internalised their past failures and were still

able to accept their own achievements.

The implication is that intervention 1is possible before
failure becomes a chronic way of life. As long as children
are uncertain about the causes of failure they should
respond to praise and success. As in attribution theory,
the perceived causes of failure are emphasised, not failure

per se.

2.The Enhancement of Self and of Achievement

Studies such as those reviewed earlier have demonstrated a
relationship between motivation through self-theory and
school achievement. These studies have great potential
value for educators. Basically, the proposition is this: if

children's motivation and self-concept have so much
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influence on achievement then achievement might be enhanced
indirectly through practices which enhance motivation and
self—concept.’ Attempts to bring about changes through
motivation and self-concept have been varied. The following
are some of the main examples: Coopersmith and Feldman
(1974) tried to influence the general ethos of school and
quality of school performance in order to bring about
changes in self-concept. Brookover et al (1964) attempted
to change the expectations of parents, Murfitt and Thomas
(1983) tried to influence the expectations of the peer
group, Carkhuff (1969) focused on teacher expectation as a
likely source of influence on pupil self-concept. Play
therapy has been used successfully with young children,
Pumfrey and Elliot (1970) give a wuseful review. Lastly,
Lawrence (1973) used counselling with children who were
retarded in reading. Recently, more specific strategies of

attribution therapy have had some success.

The 1last two approaches; counselling and attribution
therapy will be discussed below in more detail. Finally,

attributional counselling will be considered.

Counselling

According to Quicke (1978), Rogerian client-centred therapy
is the method most often employed in counselling with young

people.  This non-directive stance is consonant with

contemporary aims in education and with current ideas on
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individuality. The alternative approach is based on the
behavioural learning model in which the counsellor directs
and reinforces the pupil's behaviour. Carkhuff (1969) has
proposed an approach which is a combination of these two,
in which the counsellor initially proQides direction for

the clients until they can take over themselves.

Several studies have focused on the effects of individual
counselling. Lawrence (1973) has effectively shown that
reading achievement can be improved through counselling.
The content of counselling was influenced by the Carkhuff
model. Cant and Sparkman (1985) report the results of one
class teacher's attempt to put Lawrence's ideas into
practice. The results showed considerable gains in pupil
self-concept with a group of children who received a

programme of "systematic but fairly basic counselling".
Attribution Therapy

Valins and Nisbett (1971) first dicussed the possibility of
"attribution therapy". The term was used to describe a
procedure whereby the teaching of new attributions for
certain symptoms might 1lead to the 1lessening . of the

debilitating or undesirable effects of these symptoms.
Several research studies have attempted to induce

individuals to attribute their failures to lack of effort:

an attribution which 1is internal, wunstable and under
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volitional control. Most notable are studies by Dweck
(1975), Chapin and Dyck (1976), Andrews and Debus (1978},
Fowler and Peterson (1981) and Sheldon et al (1985). These
studies suggest that helping children to change their
attributions for failure and success may be a useful
strateqgy in helping them improve their motivation and hence

their achievements.

The study by Dweck (1975) stands out as the £first attempt
to relate learned helplessness and attributional retraining
to a group of "helpless children", that is, those
identified as having low expectations of success and an
inability to cope with failure. The re-attribution training
consisted of giving the children a series of
problem-solving trials, over twenty-five days, in which the
success to failure rate was 4:1. After each failure the
experimenter explicitly blamed the outcome on lack of
effort. As predicted, by the end of the training period,
the children responded positively to failure information
both in terms of their attributional and behavioural
responses. In contrast, a control group who recelved
training consisting of 100% success showed no improvement
in reactions to failure. In other words, the attribution
retrained children maintained and improved their
performance in contrast to children taught by a programmed
learning or behaviour modification approach. The latter
approach left children less able to deal with subsequent

€rrors.
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Dweck's findings suggest that providing successful
experiences per se is not sufficient to affect
achievement, but that it 1is more necessary to provide
children with alternative ways of interpreting achievement
outcomes. Persistence in future tasks 1is more 1likely to
occur when past failures are attributed to lack of effort

rather than lack of ability.

Chapin and Dyck (1976) attempted a partial repetition of
Dweck's study. They fouﬁd that attributional training was
superior in producing persistence to both continuous and
partial reinforcement contingencies. Andrews and Debus
(1978) found that eleven year o0ld children who received
effort-induced treatment showed gains in persistence and
hence achievement. They argued that such training
procedures were feasible as an individualised instruction

device for use within a remedial context.

Finally, the study by Sheldon et al (1985) used as subjects
children who were already displaying characteristics of
learned helplessness. The children were asked both to
verbalise more adaptive attributions themselves and to
complete a training task correctly, thus demonstrating the
results of their increased effort. The result was that
those children reported more effort attributions for
success and failure and more internal attributions for

achievement in general and showed evidence of greater
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improvement in reading than a similar group of children in
a control group. Contrary to initial expectations,
attribution training did not result in significant
improvement in self-esteem. In the view of the researchers
this may have been due to the brevity of the programme and
a longer training period may have been required before the
more global level of self-esteem could be realised. The
strategies for coping given by attribution retraining would
perhaps improve motivation and self-esteem in the lOng

term.

An attributional approach to counselling

From the theoretical bases of attribution theory and
learned helplessness, an attributional approach to
counselling has been attempted by a few researchers.
Altmaier et al (1979) found that attributional information
presented during counselling can have therapeutically
beneficial consequences. Altmaler found that the 1locus of
control orientation of the individual had influence on how
they accepted attributional information. 1Individuals who
were more internal in their 1locus of control accepted
internal, controllable interpretations, but those who were
more external in their locus of control rejected these.
Weinexr (1979) suggested that counselling which stresses
internal, <controllable, unstable causes nay produce
greatest long-term Dbenefits with individuals with an

external orientation, but that initial stress may be
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reduced by stressing external, uncontrollable causes.

For example, Tennen and Eller (1977) found that subjects
who attributed their failure to the difficulty of the task,
coped more adequately than subjects who attributed failure
to personal inability. Forsyth and Forsyth (1982) examined
the relationship between the content of attributional
interpretations and the effectiveness of counselling in
both 1laboratory and guasi-counselling experimentation.
Firstly, they wanted to determine which attributional
messages help people adjust to negative interpersonal
events. Secondly, they attempted to apply this information
by exposing individuals who <reported social anxiety to
differing causal interpretations. Guided by Weiner, they
expected that greatest benefits would come when internal,
controllable causes were stressed although 1initial stress
might be reduced by stressing external, uncontrollable
causal factors. Given the findings of the Altmaier study,
they classified the subjects in this study into either
internal or external locus orientation. They found that
‘internals' were more positively influenced by an
internal/controllable interpretation ‘'externals' did not
respond to this interpretation or to external

interpretations.
On the basis of this experiment, two types of

quasi-counselling were developed. The first was labelled

internal/controllable counselling in which the counsellor
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stressed that social anxiety was controllable. The second
approach was labelled coping counselling, in which the
counsellor interpreted social anxiety as an almost
unavoidable consequence of social 1life. The results
supported the Altmaier study. They found that internal,
controllable counselling was more effective with the mnore
internally oriented individuals and that coping treatment
was more effective with the more externally oriented

individuals.

Finally, Omizo et al (1985) used counselling based on
rational-emotive education with a group of learning
disabled students. This was a group counselling programme
based on the work of Ellis and his Rational-Emotive Therapy
(RET) referred to by Omizo (ibid). Rational-Emotive
Education 1is a planned systematic cognitive-emotive
re-education programme, philosophically identical to
Ellis's RET but placing greater emphasis on experimental
learning. Their results showed that the method was
beneficial in improving the students' self-concepts and 1in

encouraging a more internal locus of control orientation.

Each of the studies described above gives some evidence
that attribution theory seems to provide a reasonable
framework for use in a counselling setting. None of the
studies described took place in the natural setting of the
classroom and only one wused subjects who were failing

already.
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The present study proposes an attributional approach to
counselling as a means of enhancing children's
self-evaluation and achievement in school. The children
selected for the study will already have experienced
failure in school and will be continuing to £fail. 1In
addition, the study sets out to answer a series of
questions which all contribute to an overall picture of the
experience of failure. The questions were set out in

chapter one, pages 6 and 7.
3.5ummary

The 1review of the self has been presented from a
phenomenological perspective. From this perspective,
reality is what individuals perceive and it is this reality

which influences their behaviour.

The self is seen as consisting of a belief component, an
evaluative component and a behavioural tendency component.
Self-concept is the sum total of individuals'
conceptualisations of their own persons, while self~esteem
or self-evaluation is a reflection of the evaluative
component. Self-worth 1is regarded as a much more
fundamental concept relating to a sense of respect and
value from others. Self-consistency and self-esteem
theories are seen to offer quite different explanations of

how individuals react to success and failure. Self-concept
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of ability was found to be significantly and positively
related to academic performance. The self-concept was seen
to be mainly influenced by the expectations held by
significant ofhers in children's lives. The interaction of
these expectations and performance in school have a major
effect on children's self-evaluation as 1learners. These
resulting cognitions, especially beliefs about control,
were seen to be the main force in determining the use of

certain motivational strategies.

Attribution theory proposes the three following dimensions
of causality: locus, stability and controllability. Each of
the dimensions has a primary psychological function or
linkage as well as a number of secondary effects. The
theory addresses both self and other perception and intra-

as well as inter-personal behaviour.

Learned helplessness was seen to be a cognitive-behavioural
state which the individual 1learns. 1Its development 1is
dependent on the individual's interpretation of
non-contingency. It shares many concepts with attribution
theory and several studies have attempted to understand

failure from an attributional-helplessness perspective.

The fundamental belief of self-worth theory is that
personal value is equated with the ability to achieve. The
pursuance of these two aims of personal value and high

achievement becomes incompatible for many children., This
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incompatibility creates two sets of learning strategies;
success-oriented and failure-prone. Success-~oriented
individuals develop an attitude of hope and trust for the
future, while failure-prone children become defensive and

anxious and failure becomes their accepted way of life.

Attribution theory has provided some 1insights into how
individuals perceive and explain their performance in
school, while the 1learned helplessness and self-worth
perspectives have documented the far-reaching effects of
these perceptions and explanations. In all three
perspectives, personal control is a fundamental concept
together with the perceived causes of failure rather than
failure per se. In view of this position current approaches
with failing <children which emphasise +the behaviourist
perspective are clearly an oversimplification of the

dynamics of failure.

In the final section of this review, three approaches to
enhancing the self and achievement were discussed. Firstly,
counselling was seen to be a valid way in which failing
children could be helped to inprove their self-concepts and
hence their achievement. Secondly, attributional retraining
was considered as a useful strategy in helping failing
children to change their attributions for success and
failure to more favourable attributions which helped to
enhance their self-concepts and their achievement. Lastly,

attributional counselling which stressed internal,
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controllable and unstable causes for success and failure

was suggested to be most beneficial in bringing about

long-term changes in self-attitudes and achievement.

If educators accept that children use causal attributions
to structure their environment, techniques may be developed
to foster the most beneficial attributions. The education
system might begin to mnmould what attribution theorists
believe to be the key elements of academic motivation and

behaviour.

The present study proposes an attributional approach to
counselling as a means of enhancing children's
self-evaluation and achievement in school. In addition, the
study looks at the experience of children who are regarded

as failing in the school system.
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CHAPTER THREE THE S5TUDY

l.0verview of the Study

The focus of the study was on three groups of eight
children; their parents, teachers and peer group. Two
groups consisted of failure-prone children and one group
consisted of success-oriented children. Failure-prone
children were identified as those whose reading age was
more than fifteen months behind their chronological age as
measured on a reading test. The success-oriented children
were lidentified as those whose reading age was above their
chronological age. Bach group was studied independently and
in contrast to the other. They were compared on measures of
self-esteem, intellectual achievement <responsibility and
reading attainment. An investigation of peer relations was
made and the causal attributions of the <children as
perceived by teachers and parents were also investigated.
The information was used as a basis for (a) observational
study 1in the classroom, and (b) counselling and
re-attributional training with one of the groups of
failure-oriented children. The counselled failure-oriented
group were compared to a non-counselled failure-oriented

group on the measures of self-concept, intellectual
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responsibility and reading attainment after a period of six
months. A delayed post-test was carried out four months

later using the sélf—concept and reading test measures

only.

2. The Main Study

The subjects

Each of the four teachers participating in the study was
asked to specify the four children in their class who had
the lowest attainment and the four children who had the
highest attainment, making an 1initial sample of 32
children. These children were all given a reading test and
those who fulfilled the initial criteria were selected. The
children were not matched for ability because it was the
teachers' perceptions of high and low attainment which was
the important factor. Twenty- four children were selected
and took part in the study (8 girls and 16 boys). The
children were eight and nine year olds, drawn from two
classes in each of the two schools 1involved, making four
classes and four teachers. The parents of the children were
invited to an interview and all attended. The schools were
both First schools (5-9 year olds) with a number on roll in
excess of 300. Both schools are situated in large pre and

post-war council housing estates.

The establishment of the groups

0f the twenty-four children, eight were success-oriented
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children and sixteen were failure-prone childrxen. The
success-oriented children were assigned to group one and
the failure-prone children were randomly assigned within
their class to group two and group three. The children were
to be assiéned to the groups in such a way that each of the
four classes contained two failure-prone children who
received counselling, two fallure-prone children who did
not receive counselling and two success-oriented children
who did not receive counselling. In practice, the
arrangement had to be as follows due to difficulties 1in
gaining the best sample: two classes had the ratio
described above, while a third had only one child in each
category and the fourth had three children 1in each
category, making up the total of twenty-four children.
Group three was then randomly assigned to be the counselled
group of failure-prone children while group two was the

control group of failure-prone children.
Instruments
The children

The children in all three groups were administered four

measures. These were:
(1) reading attainment, using the Neale Analysis of Reading

Ability (Neale 1958). This was scored for accuracy,

comprehension and speed, although only the score for
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accuracy was used to establish and compare Qroups,

(2)self-esteem, uéing the Lawseq Pupil Questionnaire
developed by Lawrence (1981) (Appendix 1). The Lawseq Wwas '
devised to assist in the identification of children who may
suffer from poor self-esteem. Hart (1985) examined the
validity of the Lawseq and found that it was reasonably
stable over a period of four months. Significant
correlations were found between self-esteem, 1levels of
anxiety and academic self-image. There was no significant
relationship found between self-esteem and academic

achievement.

(3)locus of control, wusing a modified version of the
Intellectual achievement responsibilty scale (IAR) devised
by Crandall et al (1965). Several modifications have been
made to adjust the American wording. The IAR i3 designed to
determine the degree to which children believe ‘that the
intellectual failures and successes they encounter are a
result of thelr own behaviour versus the behaviour of
important others. in their environment (e.g. teachers,
parents and peer-group). The original scale consists of 34
items, but for the purposes of this study the scale was
modified to twenty items (Appendix 2). Each item provides a
forced choice depicting a positive or negative achievement
situation and presenting two alternative attributions: (a)
an internal attribution in which «responsibilty for the

outcome is assumed by the subject, and (b) an external
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attribution in which responsib&lity for the outcome is
attributed to some property of the situation or other

persons. The test-retest reliability of the IAR over time

is moderatley high. The correlation coefficient was 0.7

significant at the 0.001% level.

(4) Ability v Effort attributions measured by a scale
developed by the writer (Appendix 3a). This was necéssary
since the IAR did not give a forced choice between ability
and effort, which are both internal attributions. This
distinction has important implications in the 1literature
and it had important bearing on the content of counselling.
The Ability v Effort scale is similar to that devised by
Dweck (1975) and similar in idea to that used by Raviv et
al (1983) with adults. The scale uses six stories deplcting
children in failing situations. The subject 1is asked to
choose between.ability and effort alternatives which are
both internal attributions. This information will give an
insight into the children's perceptions of success and
failure. Do some children always perceive failure to be due
to lack of ability? In which case they wmay assume that
changes in performance are not possible. The second part of
the scale 1looks ‘more specifically at the children's
perceptions of themselves. Using symbolic figures the
children are able to identify themselves with either a
failure-prone or a success-oriented child. Then they are
able to make a judgement about how they think they are

perceived by their teachers, parents and peer-group.
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The scale was used in the pilot study to judge whether fhe

children understood what was being asked of them. Because
of lack of time available it was not possible to carry out
a pllot study specifically to validate the scale. The scale
therefore has only assumed validity and reliability and for
these reasons is used with caution 1in the study to add

additional information thought to be of interest.

The Teachers

The teachers took part in an investigation of their
personal constructs elicited by a method based on Kelly's
repertory grid (see Kelly 1955). The repertory grid is a
method used to elicit from individuals the characteristics
they wuse to categorise a certain aspect of their
environment or selected aspects of 1t and to investigate
how these characteristics relate to one another. The
commonly used triad method was employed, with the pupils as
elements. If constructs relating to abllity, effort and
self-concept did not emerge these were added to the
completed repertory grid as provided constructs. The
teachers were asked to arrange the constructs in such a way
that firstly, each construct was in hierarchical order
according to how much they believed it supported teaching

and learning in school and secondly, all constructs which
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were perceived as positive were at one pole and constructs
which were perceived as negative were at the opposite pole.
The teachers then rated each of their pupils on each
construct (using a five point scale) to form a grid. The
grids were analysed by the GAB computer programme designed

by Bannister and Higginbotham (1980).

The Parents

A structured interview was conducted with one parent but in
many cases both parents at the end of the experimental
period. The purpose of the interview was to gain three
pieces of information. Firstly, information on how the
parents perceived their children in terms of performance in
school; was their child successful or failing 1in their
view? Secondly, information about the expectations the
parents held of their children for the future. Thirdly,
some insight into how they felt the perceived situation
came about. For example, was present performance due ¢to
internal or external factors? It was possible to analyse

their responses within an attributional framework.

The interviewing technique was similar to that wused by
Newson and Newson (1970). The questionaire <consists of
guestions asked verbatim but the interviewer asks
additional guestions in order to probe further into items

raised by the parent(s) which are not -<covered by the
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interview schedule. The interview becomes a conversation
which is allowed to follow natural 1lines of development.

The interview schedule is given in Appendix 4.

The Peer-group

A sociometric test was carried out with each class in order
to provide a picture of the relationships existing among
members of the class. The test was given at the beginning,
middle and end of the six month study period. The children
were asked to choose two other children in each of two
situations; an academic situation and a friendship

situation.

Observations

The observations were of two types: systematic and

unstructured.

Systematic observations

The zystematic observations were based on two instruments
developed by Boydell (1975) and used in the 'Oracle study'

reported by Galton et al (1980). Two separate observation
instruments ,the pupil record and the teacher record were
used to obtain information about pupil and teacher

classroom behaviour.
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The pupil record

The pupil record examined the nature and frequency of
children's classroom activities when working alone and when
interacting with adults and children. One child at a time
was the focus of observation. His/her behaviour was coded
at regular thirty second intervals wusing a method of
multiple coding. The behaviour of each target child was
recorded ten times making an obseryation time of five
minutes for each child. The activity and 1location of the
teacher during the period of observation was recorded
together with the time of day, details of curricular area

and the composition of the target's base group.

The teacher record

The teacher record was used to record the different kinds
of contact in which the teacher engaged with the pupils.
The same thirty second time sampling unit was used. The
teacher's behaviour was recorded forty-five times making an
observation time of twenty-two and a half minutes. Both
pupil and teacher observations took place in a
pre-specified order during a one hour teaching period. At
the end of each observation session, a record was made of
the seating arrangement of the «c¢lass, the curricular
activities and any changes in the form of organisation.
This record was used to check that the observations covered
the range of activities which represented the actual work

pattern of each class.
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Unstructured observations

The unstructured observations gave an opportunity to bring
out aspects of the classroom experience of the twenty-four
target children which were not covered by the observation
schedule or were not adequately recorded by ticking a
category. The unstructured observations were based on a
symbolic interactionist approach. This approach is
descriptive; it is concerned with the processes in the
classroom rather than the product, in this case what the
children can do. The data were analysed inductively and it
has meaning as its central concern. According to Woods

(1983) it places emphasis on:

l.individuals as constructors of their own actions.

2.the various components of the self and how they interact,
in short, the world of subjective meanings.

3.the process of negotiation, by which meanings are

continually being constructed.

4.the social context in which meanings occur and whence

they derive.

The observations were recorded as a sequence of events and

analysed during the process of the study.
Duration and frequency of the observations

The twenty-four children and four teachers. were observed as
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four class groups. Each class group was observed during two
one hour periods at the beginning, middle and end of the
study period. During the two hours, the systematic
observations were carried out for one and a half hours and
the unstructured observations for one half hour. During the
systematic observations each child was observed £foxr two
separate four minute sessions and the teacher was observed
for approximately twenty-two minutes. This made twenty
discrete observations for each child and forty-five for
each teacher at the beginning, middle and end of the study.

The total observation time was twenty-four hours.
Counselling

The method of counselling was based on the 'human resource
developmental model' developed by Carkhuff (1969). It was
developed from Rogers's client-centred therapy' but is
described as a 'behaviour-cognitive' approach to behaviour

change.The approach is discussed in detail in chapter 4.2.
Schedule of counselling

Each of the eight children received one half hour of
individual counselling each week for twenty weeks. This
made ten hours of counselling each. To minimise possible
'Hawthorne' effects, non-counselled children were visited

1o
and chattedﬁin two groups of four at regular intervals.
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The main'study took place from January 1984 to July 1984.
The delayed post tests were carrled out during November

1984. Throughout tﬁe main study period, the c¢lasses and

teachers remained the same. Fortunately none of the taréet

children left the classes. At least one parent of each of
the children took part in the interview. In November, when
the children were followed up in their middle schools, two

children had left and so were unable to take part.
Statement of hypotheses

The following null hypotheses are stated here. There will
be no difference in:

(i) the self-esteem scores between the

success~-oriented children and the failure-prone children.
(ii) the wuse of internal attributions between the
success-oriented children and the failure-prone children.
(iii) the self-perceptions and perceptions of others to the
self between the sauccess-oriented children and  the
failure-prone children.

(iv) the patterns of co-operative 1learning between the
success~-oriented children and the failure-prone children.
(v) the patterns of friendship between the success-oriented
children and the failure-prone children.

(vi) how the parents of the success-oriented and
failure-prone childen perceive their children.

(vii) the self-esteem scores, Iintellectual achievement
responsibility scores and reading scores between the

counselled failure-prone children and the non-counselled
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failure-prone chiléren.

(viii) the class experience of all children in ‘the sample
as a conseguence of teaching style.

(ix) the perceptions of teachers towards success—orienfed'
children and fallure-prone children.

(x) the class experience of all the children in the sample

as a consequence of the curriculum.

3.The Pilot study

The aim of the pilot study was two-fold. Firstly to look at
the suitability of some of the tests and other methods of
data collection proposed for use in the study. Secondly, to
give the writer experiénce in using the tests and methods
of data collection. The subjects were different from fhose
taking part in the main study but they were from the same

age group and drawn from the same type of school.

The pilot study was carried out over a period of two weeks
in a similar first school to those taking part in the main
study. Nine children and three teachers took part in the
study and they were 'selected from a larger sample of
thirty-two children and six teachers. The following methods
of data collection were used:

1. the Neale analysis of reading ability.

2. the Lawseq pupil questionaire.

3. the Intellectual achievement responsibility scale.

I
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4, the effort v ability scale.
5. the =oclometric test.
6. the repertory grid.

7. the observations (systematic and unstructured)

The pilot study gave valuable practice in the
administration of the tests. Additional time was spent
uslng the systematic observational strategles so the writer
was familiar with all the categories and could use the
schedule efficiently. There were no modifications made

following the pilot study.

Throughout the study the names given to the children were

fictitious.
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CHAPTER FOUR ’ RESULTS

4.1. Group Differences and Similarities

Readiné

The three groups were administered a reading test 1in
January which was the beginning of the experimental period.
Table one shows the mean and standard deviation scores of
the chronological ages and reading ages of the children in

the study.

Table 1. Means and standard deviations for chronological

age and reading age (N=24, n=8)

Chronologlcal age Readlng age

in months in months *
mean s.d. mean s.d.
Group 1 106.9 2.3 139.1 5.2
Group 2 . 104.5 4.0 86.8 4.1
Group 3 105.1 2.6 85.4 3.8

* (Neale Analysis, Accuracy score)
The means were subjected to analysis of variance (groups x

age) and a full source table is provided 1in Appendix 5a.

The difference between the groups was highly significant
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(F = 150.9, 4.£. = 2,21 P<0.001}.

Further analysis of this difference using Scheffe's t-test
as described by Edwards (1972) Dbrought out the group
differences. As planned, the statistical analysis confirmed
that firstly, there was no difference between the three
groups in chronological age (see Appendix 5b) and secondly,
there was no difference between groups 2 and 3
(failure-prone) in reading age but a significant difference
‘between these two groups and group 1 (success-oriented)
(see Appendix 5c). Group 1 had significantly higher reading

age scores than groups 2 and 3.

Figure 5 Dbelow illustrates these similarities and

differences.
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Fig. 5 Similarities and differences between the groups at

the beginning of the study.
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S5elf-Esteem

The three groups were administered the Lawseq pup11'
questiénnaire in January which was the beginning of the
experimental period. The mean and standard deviation scores

are shown in Table 2.

Table 2. Means and standard deviations for self-esteem

scores (N=24, n=8)

mean s.d.
Group 1 20.6 2.3
Group 2 12.1 3.0
Group 3 12.1 4.6

The data was subjected to one-way analysis of variance. The
source table 1s in appendix 6a. The groups differed
reliably (F = 12.2, d.f.=" 2, 21 P<0.001) and the
differences were examined using Scheffe's t-test (see
Appendix 6b). These reéults show that the children in group
1 (success-oriented) had higher self-esteem scores than the
children in groups 2 and 3 (failure-prone) and that these
scores were statistically highly significant. There was no
difference between the scores for the children in groups 2

and 3.
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Intellectual Achievement Responsibility (IAR)

The three groups were administered the IAR in January.

Table 3 shows the mean and standard deviation scores.

Table 3 Means and standard deviatlons for IAR scores

(N=24, n=8)

mean s.d.
Group 1 14.5 2.4
Group 2 11.4 2.9
Group 3 10.1 2.5

The data was subjected to a one-way analysis of varlance. A
full source table ls iIn Appendix 7a. The difference between
the groups was highly significant (F = 5.18 d.£f.= 2,21 P<O0,
001) and further analysis using Scheffe's t-test showed
which groups differed from each other. There is a
significant difference between groups 1 and 3, a difference
between groups 1 and 2 which 1is approaching significance
(Scheffe's test is very conservative) and virtually no
difference between groups 2 and 3. The t values are given

in Appendix 7b.
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Ability v Effort Attribution Scale

Table 4 shows the means and standard deviations for each
group on the ability v effort attribution scale. The
figures represent the effort score. There wéfe no
statistically significant differenceS in how the3éroups
perceived the <role of ability and effort in failure
experiences in school. However it was interesting that the
standard deviation scores showed a greater spread of scores
within group 1 due to several higher scores for effort
within the group than there were in either group 2 or 3. If
the perceptions of the children were applied to themselves
this result would indicate that the success-oriented group

saw their failure as due more to lack of effort than to

Table 4 Means and standard deviation for effort scores

Mean Standard deviation
Group 1 3.4 1.9
Group 2 3.4 1.3
Group 3 2.6 1.0

lack of ability. In a similar way the perceptions of the
failure-oriented children indicated that they also saw
their failure as due to lack of effort rather than lack of

ability. This perception would have |, less serious
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consequences for the quality of self-esteem than would a

perception of lack of abllity.

The perceptions of self, teacher, peers and parents were
not sultable for statlstical analysis. A full table of
results is presented in Appendixz 3b which shows the change
in perception for each individual. In addition, Table 4b
below shows the number of children in each group who
perceived success due to effort both before and after the

experimental period.

Table 4o.. The actual number of children in each group

percelving success due to effort (N=24, n=8)

self teacher peers parents
Group 1 (Jan) 6 6 5 4
(July) 7 ‘ 7 . 6 2
Group 2 (Jan) 3 3 1 7
(July) 3 2 1 2
Group 3 (Jan) 6 3 4 6
(July) 7 5 6 7
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As might have been expected many of the failure-prone
children may not have admitted how they really felt about
their school performance. Several of the counselled
failure~prone children returned to these questions
themselves during the early stages of counselling and were
relieved to discuss how they really felt. They mainly felt
that thelr peers and teachers perceived them as not doing
well at school but in all cases parents regarded them
positively. The responses of certain 1individuals are

highlighted later in the case studies.

Summary

Whilst there was no significant difference in chronological
age between the groups there was a difference between the
groups on reading age. The children in group 1
(success-oriented) had reading ages which were
significantly greater than the reading ages for the
children in both group 2 and group 3 (both failure-prone
groups). There was no significant difference between group

2 and group 3 on reading age.

The results on the self-esteem questionnaire showed that
group 1 (success-oriented) had self-esteem scores which
were significantly greater than the scores for group 2 and
group 3 (both failure-prone). There was no significant

difference between the scores for group 2 and group 3.



On the IAR a similar pattern was repeated. There was a
significant difference between the scores for group 1 and
group 3 and a difference approaching significance between
group 1 and group 2. There was no significant difference

between the scores for group 2 and group 3.

The effort v ability scale produced varied results which
will be explored on an individual basis. What does emerge
is the existence of a group of individuals within a class
who, because of their low reading attainment, begin to see
themselves as less worthy and less valued than their more

highly attaining peer group.

One of the failure-prone groups ( group 3) was randomly
assigned to the counselling group while the other
failure-prone group ( group 2) remained as a control group.
The experimental period was of six months duration: January
to June with delayed post-testing being completed five

months later in November.
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4.2 The Content and Effects of Counselling

The method of counselling was based on the 'human resource
developmental model' developed by Carkhuff (196%). It was
derived from Rogers' client-centred therapy but is
described as a 'behaviour-cognitive approach' to behaviour
change. The model for the process of counselling is shown

in figure 6.

Fig 6 The process of counselling

Phase 1 Phase 2 Phase 3 Phase 4

Counsellor Attqndinq Responding Personalising Initlating

|
e

Pupil Ianlving Expldéring Underggénding Ac%ﬁng

The way in which this process of counselling was applied to

the counselling used in this study is described later.
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The content of counselling was based directly on the
individual's causal attributions. The aim was two-fold.

1. To change causal attributions for failure away from:

(1) internal, stable, uncontrollable causes (ability)

(ii) external, stable, uncontrollable causes (e.g.task
difficulty)

(1ii) external, unstable uncontrollable causes (e.g.chance)
toward internal, unstable and controllable

causes (e.g.effort).

2. To change attributions for success away from:

(1) external stable and uncontrollable causes (e.g.ease of
the task)

(ii) external, unstable and uncontrollable causes
(e.g.chance)

toward internal, unstable and controllable causes (e.g.
effort) and internal, stable and uncontrollable causes

(e.g.ability).

In brief, it is a change from 'I can't do it so I won't

try' to 'I tried and I can do it'.

Although Weiner (1979) -envisages causal attributions on
three dimensions, this counselling model is best envisaged
as a continuum moving from negative school performance and
negative self-evaluation at one end through causal
attributions for success and failure to positive school

performance and positive self-evaluation at the opposite
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end. This continuum 1is set out 1in figure 7. The
attributional style of the counselled children was revealed
by careful questioning during the first session and was
closely monitored during subsequent sessions. Some of these
attributional styles are described in more detail 1in the

case studies presented in chapter 4.7 and in appendix 13.

Content of counsellling

A comprehensive outline of the approach to counselling 1is
given here. Some dlary notes are presented in Appendix 11
to help to illuminate some of the exchanges. Each
counselling session was with 1individual pupils only and

lasted 30 minutes.

The content of counselling was based on the process of
counselling as presented by Carkhuff (1969). This process
consists of four phases and was shown earlier 1in figure

6. The phases were implemented in the following way.

Phase 1 Attending/Involving

Firstly, this phase was concerned with the establishment of
rapport, getting physically comfortable and observing and
listening to the reactions of the children to the beginning
of counselling. In the first session, this phase was
devoted to exploring the children's experiences in school;

for example, likes and dislikes, or things they would 1like

- 78 -



Filg 7 Model for counselling

Positive school performance

and positive self-evaluation

/\
high ability

good effort

ease of the task

good 1luck

bad 1luck

difficulty of the task

lack of effort

lack of ability

\/

Negative school performance

and negative self-evaluation
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to change. More specific gquestions in this phase were
designed to lead the children to give an appraisal of their
positions in the class as learners. These questions usually
led into a much richer field of thoughts, feelings and
attitudes; for example, peer-group relationships, teacher
relationships. It was responses during this phase which:
often indicated the children's attributional styles. It was
surprising to £find that all the childzren described
themnselves as not doing well in class. The reasons ranged
from lack of ability, for example, 'it's cause I'm Jjust
thick, Miss' to lack of effort, for example, 'I Jjust get
too fed-up,' to teacher bias, £for example, -'the teacher
just picks on me, to difficulty of the task, for
example, 'all the books are too hard for me'. These initial
comments provided a starting point for each pupil although
the starting point was adjusted during the first few

counselling sessions.

Responding/Exploring

This phase consisted mainly of reflecting the children's
thoughts and feelings and clarifying what they were saying.
For example, 'you say the teacher picks on you, or you feel
you don't do well because the work is too hard. Can you

tell me more about that?!
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Phase 3 Personalising/Understanding

This phase was devoted to exploring the reasons the
children gave for certain events. For example, ‘'you do
badly with your reading because the books are too
difficult, so you don'f try. What do you think might happen
if you decided to really try. Might it make a difference?’
Some children accepted this suggestion and described how
they would try in class, then they would report back the
effects. A few children felt that the situation was quite
hopeless and could only be encouraged to externalise
failure. It was important throughout that the «children
attributed any change in behaviour internally, that 1is to
their own effort and not to the counsellor's. Achieving
this delicate balance took some careful thought on behalf
of the counsellor. Care had to be taken not to become
directly involved with teaching the children or guiding
their work. Statements of personal pride in the children
were inappropriate. For example, 'I will be very pleased
with you if you get all your work correct' was replaced_
with questions such as 'how will you feel if you get all
your work correct?' The subtle difference 1in these two
statements represents the difference between 1internal and

external control.
Phase 4 Initiating/Acting

Phase four involved helping the <children to decide on
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specific things to do during the following week to improve
their school experience. This 1ranged £from spending a
longer period working, trying hard to remember some new

words from a readlng book, to making a new friend.

Development of Phase 4

During the counselling some brief notes were made but
usually notes were made directly after each session. This
was the counsellor's record. But it was thought that the
children mighﬁ also benefit from some kind of symbolic
record of their sessions. After some considerable thought,
the following idea was presented to the children. Together
with each c¢hild, the counsellor drew a ‘'mountain' on a
large piece of paper, consisting of a diagonal 1line from
one corner to the other. We discussed the effort and hard
work necessary for mountaineers to climb real mountains and
compared it to the task the child was setting out on. We
pretended that the child was at the bottom of the mountain
and week by week was going to climb to the top of the
mountain. Surprisingly, all the children accepted this idea
with ease. Some were pésitively excited by it and often
asked me eagerly if I had remembered their mountain when I

returned to school the following week.

Each week the children projected where they would get to on

their 'mountain' for the following week. The children
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varied in their targets, some cautiously set very short
goals only a centimetre along while others more confidently
set much longer targets. Each week the children decided
whether they had reached their goal. Sometimes they did but
often they hadn't quite made it or sometimes they had gone
past it. On several occasions two particular children had

slipped back down the hill.

As the weeks unfolded it was fascinating to observe how
well these props worked for the children and how very
truthful they were in their use of the ‘'mountains'. The
mountains became the central feature of the counselling.
The children's assessment of their own endeavour gave the
ideal upportunity for relevant questioning. The children's

own self-evaluation gquided the counsellor's questions.

As discussed earlier, the children's attributional styles
varied. It was possible with most of the <children to
concentrate on emphasising internal, unstable and
controllable causes for success; that 1is , their own
effort. At the same time, external, unstable and
controllable causes such as ease of the task which were
given to explain success were discouraged. Through this
process it was possible to encourage children to regard
themselves as able learners, that 1is, a movement toward
internal, stable and wuncontrollable causes. The same
process was undertaken for failure, 1lack of effort was

emphasised as opposed to not being able. A few children



were much more toward the negative end of the continuum and
the process was different for them. They viewed their
failure as lack of ability and throughout the counselling
time it was only possible to encourage them to externalise
their attributions for failure and therefore accept reasons
such as the difficulty of the task or the bias of the
teacher. Externallsing thelr attributions for fallure at
this stage had less negative effects upon their

self-concepts.

A critical element of the counselling process was that the
children must come to attribute any change in Dbehaviour
internally; that is, to factors within themselves and over
which they have control. The counsellor at no time directly
assisted the children with their work and never publicly

praised thelr work.

The effects of the counselling

Reading

The reading test was administered at the end of the
experimental period (June) to groups 2 and 3. A delayed
post test was administered some five months later in
November when the children had moved to their new middle
schools. Table 5 shows the mean reading scores for groups

2 and 3 in January, June and November.
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Table 5 Means and standard deviations for reading age in

January, June and November (N=16, n=8)

——— — ——— - ——————— ——— —— —— = ——— T —— A (= . —— — — —— ——— ——— - - f— - —— = ——

January June Novémber
mean s.d. mean s.d. mean s.d.
Group 2 86.7 4.9 91.4 5.8 94.0 8.3
Group 3 85.4 3.8 94.0 3.0 96.4 4.0

The results were examined using a two-way analysis of

variance and the full source table is in Appendix 8.

The difference between the groups over the whole time
period, that is, January to November was not significant
but each group improved significantly over the ten months
(F = 35.87, d.f = 2, 28 and P<0.001). The counselled group,
(group 3) however, did show a greater improvement when the
June scores for groups 2 and 3 ' were compared. Figure 8
shows how the scores for group 3 rose more sharply, peaked
in June and levelled off in November. This interaction
failed to reach significance therefore the counselling
seems to have made no statistically significant difference

to the reading scores between these two groups.
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Fig. 8 A comparison of reading age scores for groups 2 and

3 in January June and November (N=16, n=8)

months
100 group 3
95 group 2
90
85
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Self-esteem

The Lawseq pupil questionnaire was administered again in
June and as a delayed post-test in November to groups 2 and
3. Table 6 shows the means and standard deviations for

self-esteem scores in January, June and November.
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the two groups from January to June to November.

Fig. 9 The difference in self-esteem scores between group

2 and group 3 (N=16, n=8)

17
16

15
group 2
14
group 3

13

12

The score for group 3 in June increased much more than the

score for group 2 which stayed the same. During the period
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A full source tabie is in Abpendix 10. There was no

significant difference between the groups 1in June. The
difference between each group's score In January and their
score in June reached significance, (F = 5.92, 4.f. = 1,14,

P<0.05‘) that is, both groups Iimproved thelir scores but
there was no significant interaction between the groups.
Figure 10 below again shows the sharp increase made by the
counselled group between January and June compared with the

progress made by group 2.

Fig. 10 A comparison of scores for groups 2 and 3 on the

IAR (N=16, n=8)

13
group 3
12 group 2
11
10
—————————— I\==mmm e [\ m e
Jan June
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Summary

The content of coungelling was based on the four phases of
the 'human resource model' developed by Carkhuff (1969). At
the end of the si1x month counsellling period 1in June, the'
readiné test, self-esateen questlionnalre and the
intellectual achievement responsibility scale were
re-administered. The reading test and the self-esteem
guestionnaire were repeated as a delayed post-test:.five

months later in November.

Analysis of the reading test scores showed that the
differences between the counselled group and the non-

counselled group failed to reach significance on the ANOVA.

Analysis of the self-esteem scores showed that there was a
significant difference on the ANOVA between the scores of
the counselled group compared to those of the
non-counselled group in June. This difference failed to
reach significance on the conservative Scheffe's t-test.
The results showed a marginal effect representing a trend

toward higher scores for the counselled group.

A similar pattern emerged for the results on the IAR. The
differences between the counselled group and the
non-counselled group failed to reach significance on the

ANOVA.

Individual results are referred to and analysed further in

the case studies presented in chapter 4.7.
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4.3 The Teachers and Children Observed

An analysis of the systematic and informal observations |is
presented here. The analysis of the systematic observations
is based on that used by Galton et al (1980) in the Oracle
study. Firstly, the teacher record is discussed, secondly
the pupil record and finally the individual teacher style
is presented drawing on the systematic and informal

observations.

Teacher record

The observations 1recorded on the teacher record were
analysed and expressed as a percentage of the observations
made. These percentages are presented in the following five
tables. Table 8 shows the type of teacher-pupil
interaction. Teacher A spent most of his +time interacting
with groups, while teacher B spent most of her time
interacting with the whole class. Teachers C and D spent
most of their time interacting with 1individuals. Table 9
shows the breakdown of that interaction in terms of
guestioning, making statements and silent interaction. A
question is defined as an utterance which seeks an answer,
while a statement refers to all other wutterances. Silent

interaction refers to situations in which there 1is no
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Table 8 Teacher-Pupil interaction

TEACHER A B c D

Individuals 29.1% 13.2% 78.8% 89.6%
Groups 69.1% 34.7% 13.4% 6.4%
whole class 1.8% 52.1% 7.8% 4.0%

conversation with «c¢lass pupils. This category includes
several other aspects of interaction broken down in Table

12.

Table 9 Breakdown of teacher-pupil interaction

TEACHER A B c D

Questioning 24% 24.4% 8.9% 10.7%
Making statements 54.7% 56.4% 41.6% 38.7%
Silent interaction 21.3% 19.1% 49.4% 50.7%

Teacher A spent most of his time making statements, with
the remainder of the time shared between gquestioning and
silent interaction. Teacher B showed a similar pattern.

Teachers C and D had similar patterns to each other with
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most time spent making statements or in silence; they

questioned very rarely.
Table 10 gives a breakdown of the types of questions the
teachers asked. The categories in each of these tables were

those used in the Oracle study.

Table 10 A breakdown of the questioning category

TEACHER A B c D

factual questions 22.1% 44.0% 43.0% 40.1%
closed questions 17.4% 10.6% - 4.4%
open questions 44.3% 20.1% 6.2% 8.9%

referring to task supervision 16.3% 24.2% 11.8% 25.2%

referring to routine matters - 1.1% 38.9% 18.9%

Teacher A asked mainly open questions, followed by
questions of fact, whilst teachers B, C and D asked mostly
factual questions. The remainder of teacher B's qguestions
were divided between open questions and task supervision.
Teachers C and D asked very few open questions and most of
the remainder of their time was divided between task

supervision and routine matters.

Table 11 shows an analysis of the teachers' statements.
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Teacher A made most statements about ideas/ problems and of
fact. The majority of the remaining statements were shared
between telling the children what to do and giving feedback
on work or effort. Teacher B made mostly statements of fact

followed by telling children what to do.

Table 11 An analysis of the teachers' statements

TEACHER A B C D
factual 24.4% 34.2% 13.1% 7.9%
ideas/problems 26.8% 13.9% 1.9% 0.9%

telling child what to do 15.4% 18.5% 16.9% 31.8%
praising work or effort 8.8% 0.7% 13.4% 4.0%

feedback on work or effort 13.2% 11.8% 19.7% 14.5%

routine information 3.1% 4.4% 16.2% 9.5%
routine feedback 4.4% 2.6% 12.5% 10.2%
critical control -—- 13.9% - 1.2%
small talk 3.3% -== 6.2% -—-

The majority of her remaining statements were equally
divided between statements of 1ideas and of critical
control. The statements of teacher C seemed to be fairly
evenly distributed through all the categories except
critical control and statement of 1ideas. Teacher D made

statements mostly to tell children what to do followed
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closely by feedback on work and effort.

Table 12 presents an analysis of the teachers' silent
interaction. Teacher A spent most of his silent interaction
in waiting for pupils to respond to his questions and
statements. Teacher B spent the majority of her silent
interaction either marking work or waiting for pupils to

respond to questions.

Table 12 An analysls of the teachers' slilent interaction

TEACHER A B c D

Gesturing -—- 2.2% -—- 1.1%
Showing 8.1% 6.6% 16.5% 4.5%
Marking 9.5% 45.8% 37.3% 43.1%
Waiting 70.1% 40.3% 18.9% 10.6%
Story -——- -—- -——- -

Reading 1.4% -—- -—- 17.3%

Not observed —_— - _—— _

Not coded 10.9% 5.0% 27.3%  23.3%

Again, teachers C and D showed a similar pattern. They both
spent significant amounts of time in marking work and in
classroom behaviour which was not coded on the teacher

record. For both of these teachers this category represents
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time they spent watching the class silently. Both called
out names of particular children from time to time 1in an
effort to maintain class control. The individual
characteristics of these four teachers corresponded to
certain teacher types used in the Oracle study.

These teacher types are discussed later in this chapter.

The Pupil Record

In a similar way to the teacher observations given above
the observations of the pupils were made at the beginning,
middle and end of the study period. Because of this it was
not possible to compare the non-counselled group with the
counselled group. Therefore the failure-prone children were
compared as a whole group with the success-oriented group.
The most significant part of the pupil record for the
present study 1is the analysis it gives of the pupil
activity during the observation time. The record of seating
arrangements and the position of the teacher in the class
was not as significant. The data for the pupil activity is
presented in table 13. The data 1is analysed firstly
according to class differences and secondly accorxrding to
the differences bhetween the failure-prone group and the
success-oriented group. This 1latter data is analysed

statistically.

Class A had two failure-prone children and one

success-oriented child. There was little difference between
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the success-oriented child and the counselled failure-prone
child but a vast difference between these children and the
second fallure-prone child. The latter spent only 30% of
his time co-operating and 40% distracted. The counselled
failure-prone child spent 68% co-operating and 6%
distracted while the success-oriented <child spent 82%

co-operating and 2% distracted.

Class .B had three success-oriented children and six
failure-prone children. There was quite a significant
difference between these groups except for one counselled
failure-prone boy who co-operated for 66% of his time and
was distracted for only 2% of his +time. On average the
success-oriented children co-operated on the task for 70%
of thelir time and were distracted for only an average of
4.6% The failure-prone children co-operated for an average

of 41% and were distracted for an average of 30% of their

time.

Class C had two children in each of the two groups. There
were much less marked differences between these two groups
The failure-prone children did co-operate less well
achieving an average of 48% for co-operation and 15.5% for
distraction. The success-oriented children co-operated for
an average of 60% of their time and were distracted for 4%

of their time.
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Table 13. Pupll Activity (pupll record)

1]

Key. S = success-oriented F failure-prone

Class A Class B

S F F 8§ § 8 F F F F F F
Co-operating on task 82 30 68 82 68 60 32 24 46 42 34 66

Co-operating on routine 2 8 14 14 16 16 10 8 8 4 14 16

CO-OPERATING 84 38 82 96 84 76 42 32 54 46 48 82
Distracted 2 40 6 2 4 8 18 52 28 38 38 2
Distracted by observer 2 2
Disruptive
Horseplay

DISTRACTED 2 40 6 2 4 8 18 52 28 40 40 2
Waiting for teacher 6 2 2 18 12 6
Co-operating/Distracted 2 2 6 2 4 6 10
Interested in teacher 6 4 2 612 6 4 8 2
Interested in pupil 8 4 210 4

Working other activity

Resp.internal stimulii 4 6 12 2 2 4
OCCUPIED 14 20 6 2 12 16 40 16 18 14 12 16

Not observed

Not listed 2 6
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Table 13 continued:

Class C Class D

s 8 F F F F 8 8§ F F F F

Co-operating on task 64 56 42 38 74 40 68 72 54 40 34 38

Co-operating on routine 4 2 6 10 ‘16 14
CO-OPERATING 68 58 42 38 74 40 68 78 54 50 50 52
Distracted 4 410 26 2 24 16 12 28 4 22 24
Distracted by observer 2
Disruptive 2
Horseplay 6
DISTRACTED 4 4 10 34 2 24 18 12 28 4 22 24
Waiting for teacher 2 4 212 2 2 26 4 6
Co-operating/Distracted 2 4 10 6 4 4 4 2 10 4
Interested in teacher 2 6 4 2 2 2 210 6 8
Interested in pupil 22 26 22 16 18 16 6 4 4 6 6

working other activity

Resp.internal stimulii 2 2 2 6 2 4 2 2
OCCUPIED 26 38 40 28 24 36 14 10 10 44 28 24

Not observed

Not listed 2 8 8 2

Class D had also two children in each group. Here there was
a clearer pattern of success-oriented pupils co-operating

for longer periods than the fallure-prone children. The
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