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Abstract

A Future in the Past: ,
Uhlocking a Career in Britain’s Built Heritage

Alison Buxton »

This study is concerned with the skills shortages and gaps that currently exist within
Britain’s Built Heritage sector. Specifically, the research explores how perceptions,
image and culture affect the number of young people entering into professional roles in
building conservation.

* Qualitative research and a constructivist grounded theory approach were used to
collect data through a series of in-depth interviews with a selective sample of young
professionals in building conservation, career advisors and university course providers.
Detailed analysis through a systematic process of coding, categorisation and
theoretical development led to a second phase of data collection in the form of a case
study based in a secondary school with year 9 students. The analysis led to findings
that are grounded within the experiences of the interviewees and school students.

These findings have highlighted that the sector lacks both visibility and identity which
significantly affects the promotion of careers in Built Heritage among young people. It
has shown that a lack of identity causes difficulties during information searches and
hinders attempts effectively to promote the sector. The findings have also exposed the
difference between both the nature of work and more feminine culture that exists within
those careers involved in the care for historic buildings and the more masculine culture
that exists within the sector’s host and current main recruitment route, the Construction
Industry. The research has drawn attention to the lack of educational routes and-
consistent career paths for the Built Heritage sector and offers solutions to improve the

situation.

- This study has worked closely with professionals in the sector, key stakeholders, and
young people in secondary education, in order to address these areas and has
produced a strategy to target recruitment into the sector. Further to this, the research
findings have been warmly received by specialists within the field who have endorsed
the findings considerable contribution and confirmed the value of the research.



Built Heritage

Building Conservation

Historic Building
Conservation

Built Heritage Sector

Professional Side of
Built Heritage Sector

Craft Sector Side of
Built Heritage Sector

Construction lndustry

Built Environment

- Terminology

The part of a couhtry's heritage that consists of buildings
and structures, as opposed to natural or aesthetic assets

The process of conserving a building or structure

The process of conserving a building or structure built pre
1919 ' '

The workforce (both voluntary and paid) responsible for the
repair and maintenance of building and structures built pre
1919. ' '

The roles within the Built Heritage sector, such as Architect,
Surveyor and Engineer that require professional levels of
education and are recognised by professional bodies such
as RIBA, RICS and IHBC

The roles within the Built Heritage sector, including
Stonemason, Lead worker and Carpenter, that require a

level of craft skill

One of the largest UK industries, it is concernéd with the
preparation, construction, repair and maintenance of

buildings and other structures

The human made surroundings that provide the setting for
human activity, including small scale structures such as
lamp posts through to buildings, neighbourhoods and cities.
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Introduction

CHAPTER1

Research lntrodu_ctibn

1.1 Introduction _

The opening chapter of this thesis introduces the research by setting out the primary
concern which leads to the main research questions. The chapter then presents the .
context within which the study is located and the motivations driving the research. This

is followed by a brief outline of each chapter of the thesis.

1.2 Introducing the Research

This research thesis is concerned with the underlying reasons for the skills supply
shortage and gaps in the professions within the UK’s Built Heritage sector and seeks to
explore the viability of a new approach to improve recruitment. Throughout this Study
the term Built Hefitage will be used to describe the sector. A range of other terms |
relating to Built Heritage such as Historic Building Conservafion are also used. These
a're explained in a terminology table at the start of this thesis. This research draws
upon an existing body of knowledge concerned with the skills shortages within the Built
Heritage sector. The research adds to the existing body of knowledge by focusing on
yoUng people’s access to Built Heritag’e as a career choice. The past decade has seen
‘a major skills shortage within the sector develop and many historic buildings are being
subjected to inappropriate repairs and alterations by Architects and Surveybrs

- unversed in the techniques and philosophies required when workihg on historic

- buildings (NHTG, 2008a). There is a need to ensure more young people will choose a
career in Built Heritage if the skills shortage is to be addressed in a sustainable way.

'Research on skills shortages within the Built Heritage sector have mainly focused on
craft skills, with very few studies focusing specifically on the professionals who work in
the sector. Furthefmore, the research that is available on professionals in heritage is
broad and Iargely ignores the idea that the sector’s identity and culture could hold a key
to increasing the workforce. With this in mind, the current study focuses specifically on

- attracting a greater amount of young people to the professional Qareérs within the
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sector and how looking at the nature and culture of Building Conservation may affect

the way yoUng people can be attracted.
The specific research questions driving the study are as follows:

i. How do perceptions, image and culture affect the numbers of young people
ch‘oosing to enter the Built Heritage sector?
ii. How are young people able to access careers information for Historic Build‘ing
| Conservation professional careérs? |
iii. What practical actions can be adopted by the sector to attract more young

people to a professional career in Built Heritage?

In answering these questions this study aims to make a valuable contribution to the
knowledge that currently exists surrounding recruitment into professional Building
Conservation roles. From the start of the research process close links were
established with major stakeholders from the Built Heritage sector, including
representatives from the National Heritage Training Group (NHTG), the Conference on
Training in Architectural Conservation (COTAC), and the Conservation Course
Directors Forum. These links afford a vital connection to the heart of the Built Heritage
sector and ensure the research is current and of value to the stakeholders. In
response to the research findings, a series of practical actions aimed at addressing the
emerging issues are suggested. These have been discussed with key representatives
from within the Built Heritage sector and the-‘Careerssector for feedback before being
presented as practical suggestions by which to enhance future recruitment initiatives.

The motivation for this study lies in personal expérience, both as a child trying to find a
career path in Built Heritage and as an Historic Building Surveyor with ﬁrsthénd
understanding of the skills shortage within the sector. Having experienced the
motivations and attractions of working with historic buildings and the culture that exists
‘within this type of work, | had always been intrigued by my initial aversion to the
Construction Industry and its perceived culture, before realising that this was to be my
path to Historic Building Conservation. This led me to question if other young people
were facing a similar situation and if a study of career routes into Built Heritage could
serve to inform the sector on how more young people may be encouraged to work with

Britain’s historic buildings?
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1.3 - Chapter Outline and Structure of Thesis

Following this introductory chapter, the thesis is presented in three sections. Part | is
concerned with the context in which the study is set and comprises chapters two, three,
fouf and five. Chapter Two introduces the Built Heritage Sector as an important part of
the fabric of Britain and its part in the British economy. It focuses on the issues that are
outlined in current literature regarding the skills gaps and the impact the Histbric Built
Environment has on young people. The chapter discusses the nature and culture
found in Building Conservation and how this differs from the Construction Industry.

The literature surrounding how the sector is promoted and the educational provisions
within are discussed. Chapter Three focuses on young people and career choices and
draws oh existing empirical studies to detail how identity, percéptions and image relate
to the way in which young people make career choices. The analogy of a careers
landscape is explored and a concept is suggested (Built Heritage sector as Mount
Heritagé) that may help to approach the skills shortages in a holistic way. Chapter
Threé concludes by looking at a range of initiatives that have been used to promote
other career areas, from where inspiraﬁbn and ideas could be learned. The
methodological approach adopted in the study is detailed in Chapter Four with a clear
explanation of the research strategy and theoretical perspective that led to adopting a
constructivist grounded theory approach. Finally in Part |, Chapter 5 eXplains the data
collection tools and methods and accdunts the research procedure and process of data

collection and data analysis.

Part Il of the thesis presents the research findings and is divided into four chapters.
Chapter Six is a personal narrative detailing my own journey into a career in the Built
Heritage sector. It serves as an honest account of my own experiences navigating
through the sector and is used to help understand some of the experiences of the
research participants in context, rather than as data in its own right. Chapter Seven is
the first of three chapters presenting the main findings; It is titled ‘A Cultural Conflict’
after the first of the core concepts that emerged from the data. This chapter examines
the key themes extracted from the data and finds that a conflict exists between the
culture attracting people to a career working with old buildings, and the perceived
culture surrounding how the sector is currently promoted. The second core concept is
detailed in Chapter Eight and titled ‘A Hidden Destination’. This chapter explores key
themes from within the data that suggest the sector lacks visibility and identity, seeking
the means to explore the career paths available for those wishing to pursue a

professional career with historic buildings. The final chapter in Part I, Chapter Nine,
’ 3
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presents the findings from a small case study used to test some of the key findings

from the research.

Part lll of the thesis is concerned with the discussions and conclusions of the research
and reflects on the overall research project before discussing the research findihgs
from a more abstract perspective. Chapter Ten revisits the research questions and
discusses the findings of the study and their implications on the Built Heritage sector.
Finally, Chapter Eleven summarises each of the preceding chapters and presents the
contribution to knowledge. Further areas of study are identified before final conclusions

are drawn.
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The Built Henitage Sector

CHAPTER 2

The Built Heritage Sector

2.1 lnt_roductio.n

This chapter sets the context of the research by introducing the reader to the Built .
Heritage sector. The growing awareness of an increasing skills shortage is discussed
together with how the sector is currently promoted and what courses are available in
higher education for Building Conservation. Following this, fhe chapter reviews the}
existing literature and information available, highlighting the working cultures present
within the Built Heritage sector and the wider Construction Industry, and questions

whether culture can influence recruitment.

2.2 The Importance of Britain’s Built Heritage

Britain has over 6 million historic buildings, a definition that refers to any building
constructed pre 1918 (NHTG, 2008a, p. 3). These include a rich array of domestic,
industrial and religious buildings varying from medieval castlés to Tudor houses and
large country mansions to back to back Victorian terraces. All these buildings from‘the
past play an important role in the future of Britain’s Built Environment. Historic
buildings act as a portal into the past, encapsulating the social history of past
generations fived, representing the history of every community that has settled in the
UK (DCMS, 2001). Traditional building techniques and design have stood the test of
time and many of Britain's historic buildings pr'ovide stimuli and.inspiration for creative
new architectural design (DCMS, 2001). Much of the current debate surrounds the
need to reduce our carbon footprint and increase éustainability. Many historic buildings
have levels of energy efficiency that match and sometimes exceed those of some of -
the most sophisticated modern buildings (NHTG, 2008a). So as well as an aesthetic
appreciation many people hold for h’istofic buildings, it makes environmental sense in

many cases to reuse historic buildings rather than demolish them and rebuild.



The Built Heritage Sector

2.3 Accessing Britain’s Heritage

Many historic buildings are privately owned, while others are owned and managed on
the public’s behalf by organisations such as English Heritage and The National Trust.
Thé National Trust was founded in 1895 to “act as guardian for the nation in the
acquisition and protection of threatened coastlihe, countryside and buildings” (The
National Trust, 2008). They now have 3.5 million members and 52,000 volunteers.
Each year over 12 million people pay to visit the Trust's propérties, while it is estimated
that 50 million people visit its open air properties (The National Trust, 2008). On a
more regional level, historic buildings are championed by almost 900 local Civic
Societies, highlighting the importance of looking after local heritage as well as co-
ordinating the annual Heritage Open days (English Heritage, 2002 and The Civic Trust,
2008). As well as care and maintenancé, these organisations are often responsible for
making the historic environment accessible to the public. Heritage open days, where
over 4,000 properties open their doors to the public free of charQe over a four day
period, attracted over a million people in 2009 (Heritage Open Days, 2010). Heritage
tourism makes a significant contribution to the total output of the UK economy.
£7.3billion a year of heritage expenditure is based on historic buildings and museums |
(HLF, 2010, p. 8). Television and the internet also make the historic environment more
accessible. In 2001 there were 114 series and 68 single programmes on terrestrial
television related to heritage issues (English Heritage, 2002, p. 2). The BBC's History
12000 project was instrumental in encouraging the public to indulge their interests in art
and culture by accessing heritage resources through libraries, museums and historic
properties (DCMS, 2001). 2006 saw the launch of History Matters by a partnership of
heritage organisations including English Heritage, the National Trust, the Heritage
Lottery Fund, Heritage link, Historic Houses Association, the Civic Trusf and the
Council for British Archaeologists. Over a four month period more than 1.1 million
people showed that ‘history matters’ by taking a badge or making an online declaration
(English Heritage, 2007) demonstrating the importance of Britain’s historic buildings.

among the general population.

The upkeeb and maintenance of Britain’s historic buildings represents a large
proportion of the mainstream Construction Industry, with the UK spending
approximately £5 billion a yeér‘on conservation and restoration within the Historic Built
- Environment (NHTG, 2008a). A large network of skilled building professionals with the
knowledge and understanding of the methods and materials are required to restore,

maintain, conserve and repair the UK’s historic buildings in line with the strong
' 7
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conservation philosophy, so these buildings will pe around for future generations to
-enjoy. However, there is concern that not enough people are choosing careers in
Historic Building Conservation leading to the demise of traditional skills and

inappropriate repairs and alterations.

2.4 What is Historic Building Conservation?

Historic Building Conservation “is the action taken to prevent decay and manage
change dynamically” in buildings over approximately 100 years old (Feilden, 2003, p. 3).
Historic Royal Palaceé (HRP) are responsible for the conservation of Britain’s five royal
palaces. The work they do involves identifying what is most important about each
building in their care énd then preserving the physical fabric of each building as well as

' “the wealth of historical information embodied in it” (Historic Royal Palaces, -2010). -

~ Within the UK, a strong conservation philosophy is adopted by those involved ih the
care and conservation of historic buildings, monuments and landscapes. The main

~ principles are:

1. Minimum Intervention: Conservation is based upon a respect for the existing
fabric ahd should involve the least possible physical intervention.

2. Maximum retention of fabric: Conservation should involve the greatest -
respect for, ahd inVolve the least possible loss of material of cultural heritage
value.

3. Reversibility: The use of reversible processes is always to be preferred to
allow the widest options for future development or the correction of unforeseen
problems, or where the integrity of the resource could be affected.

4. Legibility: Replacements of missing parts must be distinguishable from the

~original so that restoration does not falsify the artistic or historic evidence.

5. Sustainability: Sustainable development (is a key concept) — the point being to
make sure that current use of the heritage, whiéh is desirable, does not destroy
the chances of handing it down to future generations. 4

(NIEA, 2009)

Although they may have stood for hundreds of years, historic buildings are all subject |
to decay. Bernard Feilden (2003) discusses various causes of decay to historic
buildings and cites gravity as the most universal cause, followed by the effects of man
and climatic and environmental impacts. Historic Royal Palaces (HRP) adopt a dual
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strategy to slowing down the rate of deterioration. This involves a programme of
constant maintenance alongside long term planned repair and all conservation work is
preceded by a phase of investigation and recording (Historic Royal Palaces, 2010).

“The building itself, every brick, every stone, give us clues to the
materials, the decorative tfeatments, the craftsmanship and the
alterations that have been made to the buildings over the centuries. So,
all our work proceeds on the basis of thorough research and
investigation and is meticulously recorded for the benefit of those that
follow us.” (Historic Royal Palaces, 2010)

Many of the UK’s historic buildings are under threat from neglect and demolition and a
large number sustain irreversible damage from inappropriate repairs and maintenance.
Some historic buildings are protected by law from demolition through a system known
as 'listing’. This legislative framework protects almost half a million buildings and
structures and only allows alterations that have been approved by conservation
specialists in the Department of the Environment (NHTG, 2008a). The listings are

defined as: -

1. Grade |: Buildings of exceptional interest

2. Grade II*: Buildings of particUlar importance and of more than s'pecial interest
3. Grade II: Buildings of special interest. and warranting preservation

(NHTG, 2008a) ’

Improvements are being made to heritage protection with the aim of creating an
integrated system to manage the historic environment within the current planning

- system. This is to include a national register of protected heritage as well as reforming
the current planning procedures to encourage a more flexible and responsive approach
to the historic environment (NHTG, 2008a). |

2.5 Low Levels of Workforce within the Built Heritage Sector

Since the late 1990s an increasing awareness of the major devéloping skills shortage
within the Built Heritage seCtbr has developed (COTAC, 2000; DCMS, 2001; English
Heritage, 2005; NHTG, 2005; NHTG, 2008c; COTAC, 2010). Employment within the
~ sector falls within two main categories, craft and professional. According to the sector
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skills organisations, traditional building craft skills such as stone 'masonry and thatching
~ are in noticeable short supply (NHTG 2005). There seems also to be a distinct lack of
traditional building knowledge and awareness within profeésional practitioners in
Architecture and Surveying (NHTG, 2008). Much of the literature available focuses on
the awareheSs of the shortages of craft skills and subsequent efforts to address this.
Numero&s reports, such as The Heritage Lottery Fund's '‘Broadening the Horizons of
Heritag’e' (2002) and ;Traditional Building Craft Skills - Addressing the Need, Meeting
the Challenge’ (NHTG 2005), have highlighted the issues facing workforce levels within
the craft area. In 2005 the NHTG reported that England employed 86,430 people in
the craft side of the sector, although it was estimated that over the subsequent 12
months a further 6,500 crafts people were required to meet demand (NHTG, '2005).
Mahy of the main bodies within the Built Heritage sector have identified that, due to a
lack of people ehtering the sector and many people retiring, there is a fear of a major

- skills shortage in 15-20 years time (RogerSdn, 2007). Following these reports, the
craft side has seen many initiatives up and down the country aimed at readdressing the
- balance and improving numbers within the workforce (Building Crafts College, 2007;
English Heritage, 2007; HEREC, 2007; NHTG, 2007; NECT, 2010).

The two areas of employment, craft and professional, seem to have different issues in
terms of employment and skills shortages. Feedback from the craft side of the sector
demonstrétes that although building owners and people specifying works to historic
properties may realise the need for a specialist, they often struggle to find one or have
fo wéit long periods until someone appropriate is available (NHTG, 2005). However
within the professional side of the sector, much of the work to histOriC buildings is being
carried‘out‘by practitioners who are not trained in Buildin‘g Conservation and this can
often result in unsuitable works being carried out, sometimes having devastating and
irreversible effects (NHTG, 2008). The Sdciety for the Protection of Ancient Buildihgs _
: (SPAB) highlights an example of this on their Faith in Maintenance website (SPAB
2008), which states; | -

“The issue of inappropriate repairs frequently crops up when dealing
with historic buildings. One of the most common is the use of modern
cement mortar to repoint old walls. Whilst walls do need to be repointed
from time to time to protect them from the weather, using a cement
mortar is likely to increase the rate of decay and cause a great deal of
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damage. Such work is usually carried out with the best of intentions but |

is ultimately harmful to the building fabric”.

Although crafts people would be responsible for carrying out these works, it would be
an Architect or other, professional fhat would specify the works. This research focuses
specifically on the professional side of the sector. Understanding of the skill shortages
in this area appear, from available literature to be less well developed than ihose at
craft level. Identifying the skills and knowledge gaps and developing strategies to
address them are in urgent need. Over many years the responsibility for the
conservation of Britain's historic fabric has evolved from being in the ownership of
craftsmen and has expanded and matured “into a professional discipline with its own
body of knowledge, practical methodology and professional community of practitioners
and educatorS” (Matero, 2007 p.287). When referring to the professionals of the Built
Heritage sector, it is important to define of whom this brofessional'community consists
'of and what their remit is. For the purpose of this research, the prcfessionai within the
Built Heritage sector includes Architects, Building Surveyors, Building Control Officers,
Planners, Conservation Officers, Engineers, Project Managers, Conservation Material
Specialists, conservation groups and anyone who works at a professional level and |

whose role has an impact on works to or affecting historic buildings.

‘UK Built Heritage Sector Professionals: Current Skills, Future Training’, is the skills -
needs analysis of the UK Built Heritage sector carried out by The National Heritage
Training Group (NHTG) in partnership with English Heritage. The vresearch report
highlights that there are approximately 542,000 building professionals within the UK,
including Architects, Surveyors, Engineers; Planners and Project Managers. Although
it is impossible to accurately quantify, it is understood that a significant propor’tion of
these professionals carry out work on pre 1919 bu»ldmgs However there are only 507
accredited members of Conservation Professional Bodles This equates to only one
| conservation-accredited Architect per 14,722 traditional buildings, one conservation-
écc_redited Surveyor per 84,444 traditional buildings and one conservation-accredited
Engineer per 276,364 traditional buildings (NHTG, 2008 p.12). These figures do sound
alarming when compared to the number of historic buildings in the UK, but
conservation accreditation has only been encouraged within recent years. Hence, the
low numbers of accredited conservation professionals is hardly surprising and this
figure does not seem representative of the number of professionals who have a wealth
of experience working with historic buildings, but who may not have the time or see the
11 '
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need to become accredited or maybe are currently wdrking towards accreditation.
What these figures do show is that there are a significantly low pfoportion of -
professionals working in Building Conservation who recognise the importance of

| demonstrating to others that their knowledge and understanding is in line with the
accepted methodologies and philosophies that are required in Historic Building
Conservation. Itis believed that the numbers of accredited conservation professionals
is likely to grow as the importance of professional status becomes more widely
recognised. The accreditation of professionals becomes very important for historic

. building owners and other professionals working with historic buildihgs in identifying

| practitioners that have the knowledge and experience required. If these specialists are
not identifiable, this ideal becomes very difficult to implement. -

2.6 Representing the Built Heritage Sector

There now exists a network of organisations that recognise the need to support
specialist Building Conservation professionals and to some degree they are involved in
increasing the number of professionals working with historic buildings. The oldest of
these groups is the Society for the Protection of Ancient Bhildings (SPAB), founded by
William Morris in 1877 to counteract the highly destructive 'restoration’ of medieval
buildings being practiced by many Victorian Architects. Part of the society’s aim of

‘ fightihg to save old buildings from decay, demolition and damage involves various
education programmes. Homeowners, craftsmen/women and professional Architects
and Surveyors are taught the conservation philosophy and practices with an emphasis
on the strong link between the professional and craftsperson (SPAB, 2009). In 1956
the Conference on Training in Architectural Conservation (COTAC) was established
with the objective of obtaining recognition of the need for specialists in Building
Conservation. In the 1990s COTAC was a key player in helping to establish a network
of training centres throughout the UK that would serve all disciplines and all levels of

~ Building Conservation (COTAC, 2007). Using training guidelinés set out by the
International Council on Monuments and Sites (ICOMOS), COTAC also initiated
agreement on a national standard for qualifications and training and now acts as an
independent UK-wide voice to uphold these standards. There now exist accreditation
schemes for Conservation Professionals and the Edinburgh Group is a UK-wide forum
under the chairmanship of Historic Scotland concerned with the variety of UK
professional body Accreditation Schemes in Built Heritage Conservation that have
emerged within the past few decades. Their objective was to introduce a common
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framework so that the various processes might achieve a more unified approach and
acceptance of resulting standards. These professional bodies include the register of
Architects Accredited in Building Conservation (AABC), a specialist group within the
Royal Institution of Chartered Surveyors (RICS) and a régister for the members of the
Institute of Historic Building Conservation (IHBC). The Edinburgh Group also provides
web-based support and learning for professionals wanting to gain accreditation in
Building Conservation through one of the various bodies (Building Cra>fts College,
2007). ‘ ‘

The Government's response to helping all industries close skills gaps and increase the
opportunities for improved recruitment has been to set up a network of 25 Sector Skills
Councils (SSC) to represent the majority of the industries that contribute to the UK'’s
economic activity (Parliament, 2010). The Built Heritage sector is covered by a number
of these SSC'’s, the Iargést of which is ConstructionSkills, which has taken a lead role
in covering the Built Heritage sector. Other Sector Skills Councils that currently relate
to conservation include, Asset Skills which includes building and facilities management,
Summit Skills which is concerned with building services and LANTRA which is the SSC
for environmental and land-based industries (COTAC, 2007). In terms of actiyely

- promoting Historic Building Conservation and improving recruitment into this sector, -
ConstructionSkills through a Sector Skills agreément with Ehglish Heritage and the
other home countries heritage agencies,kformed the National Heritage Training Group
(NHTG) in 2003. The purpose of the NHTG was to provide assistance with all aspects
of recruiting, training, and qualifying the Built Heritage sector workforce of the
Construction Industry. lts executive committee is made up of represéntatives from
‘trade federations, client and heritage bodies, training providers, national specialist
offices and unions (NHTG, 2008b). From 2005 onwards the NHTG published a series
of research reports into the skills shiortages in fhe Built Heritage sector highlighting the
current situations regarding the supply and demand of skills and the training available
(NHTG, 2005; NHTG, 2008¢)Q |

As a result of this research regional action groups were set up, tasked with addressing
the skills shortages in their locality. These regional groups come together to share
progress and ideas once a year at the NHTG'’s Regional Heritage Skills Action Groups
Conference. January 2007 saw the re-launch of a careers guide' for the Built Heritage
sector by the NHTG incorporating for the first time careers in both the craft side and
professional careers in the sector (NHTG, 2007). However, on looking through this
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guide there is very little detail on the prefessional avenues available within Historic
Building Conservation. The web based careers information from the NHTG is also
limited on the potential professional career paths and opportunities available. The
website gives little in the way bf options for pursuing a professional career in the sector.
It suggests young people first gain a degree in a building profession, such as
Architecture or Surveying, before specialising into conservation. The website then
signposts potentially interested individuals to the Directgov general careers website for
information on mainstream Built Environment courses. The Directgov careers website
does not distinguish between conservation and mainstream professional areas within
the Built Environment (DirectGov, 2010; NHTG, 2010). The NHTG careers information
for professions in Built Heritage essentially passes all potentially interested individuals
onto the Construction Industry. Although Building Conservation has a place within
some unvdergraduate Built Environment programmes, it is rarely promoted leaving little

in the way of clear career path options.

The NHTG research into ‘Built Heritage Sector Professionals’ set forth an action plan to
tackle issues concerned with the skille shortages and gaps amongst the profes'sions"in
the sector (NHTG, 2008a). The action plan, which can be found in Appendix F,is"
divided into four key areas: 1. Demand; 2. Supply; 3. Material SUpply Chain; and 4.
Education and Training. Several of the key recommendations from the NHTG fall
within the scope of this research. The action plan highlights the need for the sector to
promote a positive image through actiens such as developing a clear career
progression route through the sector and targeting careers events at 14-19 year olds.
The plan also reeog‘nises the need to increase the number of new entrants and - -
suggests that a package of careers information specifically for Conservation |
Professionals should be provided. Yet it gives very little detail en how this should be

carried out.

2.7 Experieneing Built Heritage

The importance of informing and educating the young about the value of Building
Conservation is not a new concept. In 1975 at the end of the Council of Europe’s
European Architectural Heritage Year, the Amsterdam Declaration emphasised that: -

“The architectural heritage will survive only if it is appreciated by the
public and in particular by the younger generation. Educational
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prograMmes for all ages should, therefore, give increased attention to
this subject.” (ICOMOS, 2005)

English Heritage plays a large part in educating the.general pu-blic, helping them to
understand the value and importance of the historic environment with the aim of .'
'paésing on the desire to care for it. English Heritage's corporate strategy, ‘Making the
Past part of 6ur Future’, aims to create a cycle of understandingi, valuing, caring and
enjoying Britain’s Built Heritage (English Heritage, 2005).

Figure 2.1 Cycle of Understanding, Valuing, Caring and Enjoying
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(taken from English Heritage, Strategy 2005-2010: Making the Past part of our Future, 2005, p}:)

English Heritage‘is promoting the cycle, shown in figu'ré 2.1, using Britain’s hi'storic
~ assets to attract school groups, adults and families to interact with the buildings of the |
past. This is achieved through educational visits, workshops, tours and activity days
such as the ‘Festival of History’ and the ‘Heritage Open Days’ (Impey, 2008). The
Department for Culture, Media and Sport (DCMS) has stressed the importance of the
historic environment as an educational resource, being both a valued learning
experience and a tool for other disciplines. Their report ‘The Historic Environment: A
Force for our Future’ states that “whether at school, in further and higher education or
in later life, the fabric of the past constitutes a vast reservoir of knowledge and Ieérning v
opportunities” (DCMS, 2001, p. 17). From September 2008 the secondary school
curriculum at Key Stage 3 (11 -14 year olds) was enhanced to provide students with |
compelling learning experiénces by encouraging them to partake in more field trips and
15
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study beyond the classroom in order to help relate subjects to the outside world
(Qualifications and Curriculum Authority, 2009). However some literature suggests the
impact of school trips to heritage sites and heritage education throughout the |
curriculum have an insignificant effect on the subject choice of the students at GCSE -
(HEREC 2007) indicating that potential links may not be made to career options. ;
Similar research regarding the impact of school trips on careers carried out in the arts,

- suggests that if a negative experience is had or the trip is badly organised it can have a
detrimental effect and put young people off for life (DCMS, 2001). The DCMS report
goes on to suggest that a more effective approach would be for schools to work closely
with heritage professionals, building up relationships t‘hrough involvement on longer
term projects. Although the most obvious curriculum subject to link heritage into is
history, there are opportunities to link it with many other subjects. In 2005 the Heritage
Lottery Fund (HLF) published the results of an evaluation of ‘The impact of HLF funding
for curriculum-linked learning for 5-19 year olds’ and in 2006 the National Trust
published ‘Changing Minds: the lasting impact of school trips’. These studies reported
that heritage education is linked to all areas of the school curriculum although History,
Art and Désign, Science and Geography were the subjects referred to most.

There is an indication that effort is being made to introduce more vocational style
learning into the classroom as well as engaging young people with learning
experiences outside the classroom. In September 2008 the Government launched a
new set of specialised Diplomas for 14-19 year olds, ihcluding a Construction and Built
Environment Diploma with a heritag'e optioh at level 3 (equivalent to A-levell) (HEREC
2007). At GCSE level, an attempt is being made to provide a new history course
containing both 'academic' and 'v_ocatio'n'al’ elements with a core unit in ‘medieval
history’ and other optional units including ‘heritage management and marketing’and
‘an archaeological inquiry’. This is currently being piloted by the OCR exam board in
over 100 schools and colleges across the UK (OCR, 2009). These new initiatives may
prove to act as a more effective link between Built Heritage and careers. Aspects of
Britain’s heritage and the-Built Environment can be explored through many different v
school subjects, however the National Foundation for Education Research (NFER)
have identified, through teachers, head teachers and governors, that whilst school staff
appreciate the Built Environment as a means of cross-curricular applications, they are
often uncertain as to how to integrate it into lessons (HEREC, 2007). English Heritage
has produced a range of educational materiayl and plays a key part in promoting

~ Britain's Built Heritage as a resource for use within the school cufriculum, including
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running courses for teachers. As a member of the Qualifications ar'nd'Curriculum
Authority (QCA), English Heritage advise on material for both the History and
Citizenship aspects of the National Curriculum (DCMS, 2001). However, although this
kind of material is engaging, analysis suggests that these educational resources for
use within historic buildings do not focus on the careers ihvolved in conserving such
buildings or explain why such buildings still stand hundreds of years after being built.
The idea that the heritage message is nkot reaching career conscious young people is
echoed by the NHTG who report that a:

“lack of awareness of the career opportunities, a poor image of the
heritage se‘ctor, and less than adequate cbverage of traditional building
techniques in relevant mainstream undergraduate curricula are thought
to be responsible for the lack of interest in the sector by new entrants”.
(NHTG, 2008, p. 13)

A small undergraduate study in 2004 of young people“studying Art, Design ahd
Teéhnology, History or Geography at GCSE level, found that of those who were directly
informed about the prospective careers in qult Heritage, 43% said they would consider
a career in the area and 49% expressed an interest in participating in a work
experience placement in the sector (Buxton A. , 2004, p. 12). Although a relativély
small study, the figures indicate tﬁat progress may be made by informing young people

of Built Heritage as a career choice.

This research has found very few examples of initiatives aimed at young p'eople _
promoting professional careers in Built Heritage. However, the White Tower at the
Tower of London, the Young Conservation Officers Club in Knowsley in the North West
and All Souls in Bolton offer young people the opportunity to learn about the Built
Heritage sector and the professional careers involved in caring for and maintaining

Britain’s historic buildings.

2.7.1 The White Tower, Tower of London

The White Tower offers young people an opportunity to experience the roles
associated with the care of historic buildings through school trips to the Tower. The
experience is being offered as part of major restoration works to the building and is
therefore a relatively short term opportunity. ‘Chance of a Lifetime: Experience
Conservation’ is the siogan on Historic Royal Palaces (HRP) website, that aims to
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~ reach as many teachers and young people as possible to offer them a once in an
eighty year experience (Historic Royal Palaces, 2009). HRP are using the .large scale
conservation project at the Tower as ah educétional resource for school children ffom
key stage two through to students at further and higher education and also work based
training placements. This demonstrates how a single project can be aimed at almost
all levels of education, providing learning experiences for all. At key stage two, school
children have the oppdrtunity to take part in themed visits such as ‘The White Tower-
Rocks!’ where pupils help geologists map out the walls of the fortress by comparing
samples to identify the different types of rocks used in the White Tower or-‘Masons:
Medieval Ve[Sus Modern’ where students examine tools, materials and images, to
-explore the differences and similarities between the originalv mason'’s role and the
present day craft. At key stage three, students can ‘Take a Peek...’ by donning hard
hats and having access to the conservation site. Students can investigate the fabric of
the Tower firsthand, exploring the different approaches taken by a Scientist, a Designer
and a Conservator as they work on the project. At further and higher education level,
the White Tower conservation project is a rare opportunity for groups to engage with
one of the nation's major Building Conservation projects and learn from the work of the
experts via bespoke talks and tours designed to suit each course. Aninsightintoa
school trip to the White Tower can be seen in a short film on the HRP website made by
year 7 and 8 students from Catford High School in Lewisham. In October 2009 the
students went to the White Tower to expérience the conservation project firsthand and

- .ask some of the crafts men and women about their work (Historic Royal Palaces, 2009).
Their short film about the trip highlights how they not only learnt about some historical |
aspects of the tower such as when it was built and by whom, but also demonstrated the
knowledge they had learnt su-rrounding the age of the building, why it had survived for
over a thousand years and how the conservation work being carried out may be able to
help it stand for a further thousand. These educational packages provide hundreds of
young people the unique opportunity to experience firsthand the work involved in caring
~ for an historical landmark building. The visits allow young people to meet the crafts
people and professionals responsible for carrying out the works. This contact with both
the work and the workforce increases the visibility of the sector and the potential future

careers available to young people.
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2.7.2 The Young Conservation Officers Club, Knowsley

The Young Conservation Officers Club is an initiative supported by Knowsley
Metropolitan Borough Council and the Heritage Lottery Fund. Pupils from local schools
enrolled on the Young Apprehticeship scheme in Construction are able to access the
project. Through the Youhg Conservation Officers Club the students try a variety of
craft skills and visit several buildings currently being restored, such as St. Andrew’s
Church in Liverpool and Victoria Baths in Manchester. This provides an opportunity to
see the conservation work first hand and to talk to the craftspeople and professionals
carrying out the work. As ‘wéll as site visits, the students are given hands on workshop
experience with créfts people such as stone masons and have the opportun.ity to try
lime plastering and tile making (NHTG, 2009). This project demonstrates how Built
Heritage based activities and roles can be experienced by young people through
forging links between schools and local heritage activities. Having a programme of |
“activities set in different historical locations allows the students to gain a range of Built

Heritage experiences over a period of time.

- 2.7.3 All Souls, Bolton

A contact made from the 2009 NHTG Regional Heritage Skills Action Groups
Conference, Alan Gardner is an Historic Building Surveyor who is passionate about’
increasing the numbers of Built Environment professionals with specialist knowledge
“about historic buildings. Through his consultancy, Alan Gardner AséoCiates, heis
working towards achieving change in the way works to historic buildings are procured.
His work at All Souls, a church conversion to a community space, has seen a radical
new approach to Built Heritage education. Having agreed with the client to use the
project in Bolton as a flagship, the schedule of works includes detailed educational
opportunities, to be included in the'_contract price, for the provision of school children
through to university students. This approach, as with the White Tower, utilisesthé
conservation works to an historic building as an educational resource. Whéreas the

~ Tower of London is used to receiving educational visits and was able to adapt its

- educational resources to facilitate the conservation works to the White Tower, Alan

"~ Gardner is workihg towards facilitatihg educational visits to every historic building
requiring repair and maintenance. This approach has the opportunity to offer a range -
of exciting .site based visits for young people to experience Building Conservation and

the careers associated with it.
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2.8 Built Herifage in Higher Education

In order to place this study into the broader professional context, it is important to give-
a brief outline regarding the usual routes into Built Enviro‘nvment professional disciplinés.
Currently the main routes into the Building Conservation professions are through Built
Environment disciplines such as Architecture, Building Survéying and Planning. Burke
(2003 p.5) describes the Built Environment professions as numerous with each
discipline seeing itself as “distinct and particular, with a body of knowledge”. This has
led to division and longstanding problems associated with the education for the Built
Environment professions. One of the main differences present within the Built
Environment disciplines exists between Architecture and the other professions. Burke
(2003) explains how traditionally, Architects regard themselves as being concerned
with major art and the profession established itself as an academic discipline as early
~as the 1840s. This is in contrast to surveyors and builders who were associated more
with trade and industry and historically regérded by architects as “socially inferior”
(Burke, 2003, p. 8). By the early twentieth century both architecture and civil
~ engineering had become accepted academic disciplines in universities and colleges,
whilst building and ‘surveying had developed as applied vocational education or
“leafning on the job" élongSide part time study (Burke, 2003, p18). These historical
hierarchies are still evident today between Architecture, Building Surveying and the

- other Built Environment professions.

As part of mapping the existing recruitment, education and career routes for the Built
 Heritage sector, a search on higher education courses available for Building
Conservation was carried out (see a'ppendix D). This revealed that there are currently
~ only four dedicated undergraduate courses available. Two of these are Foundation
Degrees with the option of an additional year to upgrade to a BSc. Foundation
' Degiﬁees are currently being explored by the sector as a viable way to provide crafts
people with the means of up skilling. Foundation Degrees are higher education
qualifications that combine academic study with work-based learning (Directgov, 2010).
Estelle Morris, former Education Secretary supports Foundation Degrees stating,

“These degrees have called for new ways‘of working between higher
and further education, and between academia, business and industry.”

(Foundation Degree Forward, 2010)
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Foundation Degree Forward (FDF) was established in 2003 by DfES to develop
innovative approaches to the creation of Foundation Degrees. FDF are now working
with the Built Heritage sector to establish more of these degree programmes.

The majority of education provision for Building Conservation is delivered through
postgraduate programmes. The UK currently has twenty five postgraduate courses in
Built Heritage related disciplines. As well as specialist postgraduate cOurses, the
sector also relies on people developing‘ an interest in ‘Building Conservation whilst on a
mainstream Built Environment or Construction course. There have been questions
raised as to the amount of contact undergraduate students on courses such as
Architecture and Surveying actually have with Conservation and that in turn has an
impact on the knowledge of Conservation philosophies and technigues that exist within
the Construction Professions (ICOMOS 2005, NHTG 2008). New recruits to the
Heritage Sector are generally thought to be ill prepared due to the lack of Heritage or
Conservation content within undergraduate Construction related courses (NHTG,
2008a). The International Council on Monuments and Sites (ICOMOS) held a one day -
workshop in Bath in Septemb‘er 2005 to discuss the importance of including
Conservation in-Architectural education. The workshop report highlights the
underlying argument that whilst most Architects are, at some point in their career,
involved in the preservation and enhancement of pre 1919 buildings, the current
- Architectural education system focuses almost entirely on the Design Architect, with
conservation rarely making an appearance (ICOMOS, 2005). This is reinforced in the
report by the NHTG, which suggests that major stakeholders within the Built Heritage
sector, including the sector skills councils (SSC) and training providers, need to work
together to increvas'e the general knowledge on the importance of using the correqt
materials and techniques when working with pre 1919 buildings.' In addition there is a
need to strengthen the traditional building and conservation comkponents within
mainstream construction courses (NHTG, 2008a). Over a third of bnilding contracts in
the UK involve existing building stock, many of which are dated pre 1919 (ICOMOS,
2005). Yet, there are a great number of building professionals working on historic
buildings and their surroundings with very little or no knowledge of what is required to
conserve these buildings in the correct approach for a long term future. A search for
‘undergraduate degree courses in Architecture at a range of universities including,
Edinburgh Napier, Bath, Cambridge, Sheffield Hallam, Birmingham and Nottingham
Trent, revealed that Building Conservation does not make up part of the course
progrémme. A more detailed search of other Built Environment courses offered by
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these universities showed that Sheffield Hallam, Birmingham and Nottingham Trent
Universities all taught Building Conservation modules on their Building Surveying
programmes. However, this element of the course was not actively promoted and
required an in-depth search of each Built Environment related course profile to find it.
One way:of targeting specific course content to young people is through the UCAS on-
line course search facility. Using the search terms ‘Built Heritage’, ‘Building Surveying
and Conservation’ and ‘Architecture and Conservation’, the UCAS website revealed
only two undergraduate Built Environment related honours degree courses that
included conservation in the programme of study, one at Huddersfield in Architectural
Technology and the 'othér at the University of Central Lancaster in Building Surveying
(UCAS, 2010). | | "

Matero (2007) defines Conservation as a learned profession, likened to that of

" medicine or law, where academic learning plays a critical role in preparation for
.practice. This emerging gap in higher education curricula needs to be addressed if
universities are to support a need for potential growing number of professionals
capable of entering the Built Heritage sector. ICOMOS recognises that it is unrealistic
to expect all schools of Ar'c.hitecture to provide Conservation training, but proposes the
notion of joint degrees or “centres of excellence” be established (ICOMOS, 2005, p. 4).
Further to this, the report suggests making conservation more attractive to the teachers
of Architecture by linking it to current trends such as sustainability.

The lack of Conservation education within Architecture and other professions such as
Planning, Surveying and Engineering has a knock on effect to the amount of
knowledge within profeséional practice about the philosophy and strategies required
when working with pre 1919 buildings. Historic Building Conservation requires a A
systematic way of thinking that is drawn from a body of knowledge, skills ‘and an
analytical approach to complex problem solving (Matero, 2007). Without this
understanding on undergraduate courses, professionals within the Construction
Industry are graduating without a basic knowledge on how to approach many of the
historic buildin‘gs-that they may come into contact with over the course of their careers.
It is unrealistic to expect every Built E'nvironment course to 'include Building
Conservation, however a general awareness of the sector needs to be raised within

undergraduate courses to promote future training in the area.
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It has become clear that there is very little taking place within the sector to actively
" promote Building Conservation as a career option to young'people. The missing link
between young people’s experiences of historic buildings and careers, coupled with an -
“absence of Building Conservation within undergraduate courses, are contrlbutlng to the
skills gaps that eX|st within the UK’s Built Heritage sector

2.9 Careersin Archaeology'

An associated profession concerned with caring for the past is Archaeology.
Archaeology and Historic Building Conservation are described by Aitchison (2006) as
two professions that share occupational and functional commonalities. Both
professions are cdncerned with caring for elements within the Historic Built
Environment. Cuiturally the two sectors are similar, sharing a passion for preserving
the past. However there are some stark differences in career paths. Archaeology
attracts a large amount of interest as both a hobby and a career (Aitchison & Edwards,
2003). In 2001 60,000 visitors participated in the two National Archaeology Days held
at 149 sites across the country (English Heritage, 2002). Arch'aeology can be studied
at almost any level with over 900 courses up and down the country delivered as '
evening classes, GCSE, AS level, A level, diploma, 'degree, post graduate and PhD
level (Learndirecf, 2008). This is in contrast to Building Conservation which, as

mentioned earlier, has much less in the way of education provision.

Aitchison (2006 p.2) highlights some of the workforce issues facing the two historic
environment subsectors and suggests that both Archaeology and Historic Building
Conservation face problems with entry routes, diversity, continuing professional
development and specialist skills, although he admits that there is very little actual data
‘available for work place issues in Building Conservation. Aitchison’s research into
workplace issues in Archaeolbgy and Historic Building Conservation (2006) lacks
information on Historic Building Conservation WOrkaace statistics and therefore is
unable to provide a true comparison. Although both sub sectors face entry route
issues (Aitchisbn, 2006), on further investigation, it is clear that each has a different set
of challenges. Unlike the skills shortages in the Built Heritage sector, Archaeology is
faced with the opposite problem of too many graduates and a lack of employment
opportunities. Aitchison’s research highlights the entry route issues in Archaeology are '
related to high competition for employment places. In 2002-03 there was double the
amount of Archaeology students, on approximately forty undergraduate courses across
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the UK, than Archaeologists in practice for the same peridd (Aitchison, 2006).
Archaeology appears to be a popular subject offering an array of courses but with very
little future job pfospects. Careers in Historic Building Conservation on the other hand
are virtually unknown to many people and only a handful of courses exist at
undergraduate level, yet the sector has highlighted the need' for more specialised
people in this area (NHTG, 2008a).

‘Table 2.1 Comparative Salaries for Archaeplogy, Architecture and :‘Syrye’yrin'g e

Archaeology* Architecture** Buildingl SUrvéYing***
Starting-salary £16,000 £29,000 (part 1) £23,000
Average salary - | £23,000 £45,000 £44,000

(*Aitchison & Edwards, 2008; **The Fees Bureau, 2009; ***RICS & McDonald & Co,
2009)

Aitchison suggests that students studying‘Archaeology have unrealistic expectations of
a career in this area. The few graduates that do find employment are often faced with
low pay and poor working conditions with many only being employed on short term
contracts (Everill, 2007). The average salary in Archaeology in 2008 was
approximatély £23,000 compared with a national average of £30,000 (Aitchison &
Edwards, 2008). Although no data on salaries exists for Historic Building Conservation,
it is believed that professionals specialising in this area have salaries comparable to

. their counterparts practicing mainstream Architecture and Surveying shown in table 2.1.
Although the career prospects for newly qualified Archaeologists are limited, the

interest in the subject and subsequent recruitment onto courses is high. It is assu'med
that the high levels of interest in Archaeology stem from a passion for the work. An "
Understanding of what attracts young people to careers in Archaeology could help to
inform a strategy for improving the attraction of Historic Building Conservation.

2.10 Can Culture Influence Recruitment?

One area not covered by the NHTG action plan is the suggestion that working cultures
- could affect recruitment into the sector. A previous small scale study into why women
are attracted to Building Conservation, vsuggests that a difference in working culture

exists between Built Heritage and the Construction Industry and this may impact upon

the number of young people wishing to puréue a career in this area (Buxton, 2004).
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Prior to discussing the possible differences between these cultures and their impact
upon recruitment, it is useful to provide a working definition of what is meant by ‘culture’.
The concept of culture has been the subject of considerable academic debate over the
years producing various definitions (Schein, 2004; Alvesson, 2003). Ellis and Lipetz
(1979) describe culture as being the collection of the subtleties of a society and the
ideas people share, comprising chiefly of beliefs, values, norms and language. It is
believed that culture is learned through socialisation within a particular group or society
(Barthorpe et al. 2000). House et al. (2004, p. 15) define culture as “shared motives,
values, beliefs, identities and interpretations or meanings of significant events that
result from common experiences of members of collectives” whilst Singer (1998, p. 30)

defines culture as:.

“A pattern of learned, group-ré/ated perceptions — including both verbal
and non-VerbaI language, attitudes, values, belief systems, vdisbelief
systems, and behaviour — that is accepted and expected by an identity

group”

Singer's definition firstly presents culture as something that is learned and based on
perceptions, implying it is a subjective phenomenon. He suggests a number of
components that make up culture, such as language, attitude, values and behaviours
are shared collectively within a said group. This idea is supported by Barnett and Lee
(2002, p. 276) who state that “culture is a socially shared activity, and therefore, a
property of a group rather than an individual”. Although the term ‘group’ can relate to
any grouping of two or more people that is recognised by a third (Brown, 2000), such
as a family, religion, club and orga'nisation, in the case of this research the term ‘group’
refers to occupational areas. Schein (1997, p. 8) lists the critical categories that give
meaning to culture, that is the signs and symbols that can be explored by a researcher

examining any group (see table 2.2).

Table 2 2 Cultural S|gns and Symbols (Scheln, 1997, p8)

1 Observed behavnoral regularities when people interact: the language they use, the
customs and traditions that evolve, and the rituals they employ.

Group norms: the implicit standards and values that evolve in working groups.

Espoused values: the articulated, publicly announced principles and values that the
group claims to be trying to achieve. .

4 Formal philosophy: the broad policies and ideological prmuples that guide a group's
actions.
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Rules of the game: the implicit rules for getting along.

Climate: the feelings conveyed by physical layout and interaction between members
and customers. '

7 Embedded skills: the special competencies group members display in accomplishing
tasks. ' _ ‘ S
8 Habits of thinking, mental models, and/or linguistic paradigms: the shared cognitive
frames that guide the perceptions, thought and language.
9 Shared meanings: the emergent understandings that are created by group members
| ininteraction. ‘ . v
10 Root metaphors or integrating symbols: the ideas, feelings-and images groups

develop to characterise themselves. This level of culture reflects emotional and
aesthetic responses as contrasted with their cognitive or evaluative response.

In a later addition of his book, Schein (2004 p.8) discusées the study of culture and the
concept that it directs us to phenomena beneath the surface, that are powerful in their -

impact but invisible and in many cases unconscious. He suggests that “culture is to a

group what personality or character is to an individual”. Schein (2004 p.25)
demonstrates, in figure 2.2 below, how culture is visible in different levels ranging from '
the tangible overt, that can easily be seen, to the deeply embedded, unconscious,

basic assumptions.

Figure 2.2 Levels of Culture (Schein, 2004, p26)
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Visible organisational

_ structures and processes

A . (visible products, language,
clothing, stories told etc)

Artefacts

\ 4
Espoused Beliefs and Values

Strategies, goals, philosophies
(Originql beliefs and values, a
4 sense of what ought to be)

Unconscious, taken for granted

Y . beliefs, perceptions, thoughts
Underlying Assumptions | and feelings (unspoken
assumptions on how things

work)

Many researchers have argued that there is a gendered aspect to culturé (Hofstede,
2003; Itzin, 1995; Mills, 1988) and although only a single aspect, it is seen as
fundamental. It is argued by Faulkner (2005, p. 16) that gendered occupational
cultures are “a useful concept ih seeking to understand continuing gender segregation
and inequality at work”. Bagilhole et al. (2008) suggest that these cultures include;
shared ways of thinking and doing the job, the Ianguage and symbols used and formal
and informal social interations, mirroring Schein’s levels of culture in figure 2.2. Brown
(1995) highlights that groups or organisations can possess dysfunctional culturés
whereby conflict and unce_rtainty are increased while co-ordination, control and
motivation decrease. Bagilhole et al. (2008 p.11) argue that this dysfunctional culture
.is increésingly experienced within traditionally masculine-gendered areas of work, while
Hofstede (2003) asserts that masculinity forms a key element of corporate culture.

211 Culturein Construcﬁon and the Built Environment

The Construction Industry is known for its masculine culture and poor image (Egan,
1998; Greed, 2000; Dainty et al., 2000). It is important to understand the culture
present within Construction and the Built Environment as it is through these that
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careers in the Built Heritage sector are promoted. Greed (2000) writes about the
" negative culture that, she argues, exists within certain elements of the Construction
Industry and describes construction as “a hostile world inhabited by the construction
tribe, which is itself divided into competitive, aggressive sub-tribes, corresponding to
_the different professional bodies and specialism’s within construction” (Greéd, 2000, p.
' 1). Dainty et al. (2000) corroborate this, describing the on-site construction culture as ’
being a masculine, threatening environment where conflict and crisis are engrained,
while Chandler (1992, p. 31) describes the industry as “dirty, dark and dangerous”.
However, as Gurjao (2008 p.27) explains, although the image of construction is one
often associated with bricklaying and brute strength, the industry is becoming high-tech,
' requiring more mental strength in a complex industry that includes consultancy, design,
manufacturing ahd supply. Applying elements of the masculine culture found in
Construction and the Built Environment to the first five points in Schein’s table of
Cultural Signs and Symbols (figure 2.2) demonstrates some of the shared beha'viors,-

language and symbols that exist in the Construction Industry (see table 2.3).

Table 2.3 Levels of Construction Industry Culture -

Schein’s Levels of Culture Elements of Construction Industry Culture
Artefacts : Macho working environment including sexist
Visible organisational structures and and racist behavior (de Graft-Johnson et al.,
processes (visible products, language, - | 2005, Dainty et al., 2004)
clothing, stories told etc) Bad language (Agapiou, 2002)

| Espoused Beliefs and Values On time = on budget ethos - global
Strategies, goals, philosophies : commercial culture and profit maximisation
(Original beliefs and values, a sense of what | (Wordsworth, 2001) '
ought to be) , ' Employers value economic efficiency

, (Bagilhole et al., 2008)

| Underlying Assumptions ' Long working hours, Low or unfair pay,
.Unconscious, taken for granted beliefs, | Inflexible and illegal working practices (de
perceptions, thoughts and feelings (unspoken | Graft-Johnson et al., 2005 Bagilhole et al.,
assumptions on how things work) 2008)

The Construction Industry workforce is required to deliver buildings under ever more
stringent time and cost constraints, leading to greate'rA tensions within the industry
(Dainty et al., 2007). Wordsworth (2001) discusses this as being part of a global
commercial culture which tends to value short term efficiencies and profit maximisation
over less tangible measures of progress such as cultural value. As table 2.3 shows,
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this is part of the ‘espoused beliefs and values that make up part of the masculine
culture found in areas of Construction and the Built Environment.

Handy (1985) describes masculinity as one of four cultural dimensions and argues that
this trait is associated with ambition, the desire to achieve and to earn more, whereas
the opposite, femininity, is more concerned with interpersonal relationships, the
environment and a sense of service. Masculine and feminine values can be described
as a continuum and therefore there will be men that tend towards the feminine end and
vice versa. Men and women holding similar values may well be attracted to similar
areas of work which perhaps also explains why many men as well as women find the
Construction Industry an incompatible culture in which to work (Gale, 1994). Colley .
(2003) highlights the two major dimensions reflecting the positi\)e attributes of
masculinity and femininity. She states that masculinity encompasses attributes of self-
reliance, individualism, ambition,‘dcminance, aggressiveness and the ability to lead
“and femininity to encompass kindness, being affectionate, nurturance and reflecting a

dimension of expressiveness..

The culture, image and perception of the Industry are significant factors in determining
career choice. In a survey of school aged children’s career choices, only six percent of
-pupils stated a Construction related professional career as their preferred choice. For
the pupils who cited Construction professions as their least preferred career option,
they identified sexist attitudes and the male-dominated culture as the main factors
(Agapiou, 2002). Whilst recruitment and publicity can be targeted, the culture within
the Construction Industry can be a barrier to entry for anyone that is ‘different’. As
Greed (1999', p. 3) discovered in her research; “the traits, beliefs and lifestyle peculiar
to the construction tribe" can inhibit the entry to the industry of a number of groups
outside the traditional pcol. Dainty et al. (2007 p.3) argue that the Construction

| Industry “relies upon informal and casualised employment practices which provide low
barriers to entry for those wanting to work within the sector”. This, Dainty et al. believe,
is maintained alongside an “ingrained exclusionary culture which mitigates against the
' entry,df those who cannot conform to the norms and stereotypes” (p.3). Gurjao (2008)
agues the Construction Industry is making significant changes to enhance inclusivity
and diversity in the workforce. She suggests that as well as the current recruitment
initiatives, the industry also needs to focus on translating qualifications into
employment and the retention of its diverse workforce.
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An area of research that may contribuute to the understanding of culture and careers is
‘Why women leave architecture’. In 2003 the Royal Institute of British Architects (RIBA)
and the University of the West of England conducted research, which found thét
although approximately 37% of architectural students are'female, women only
represent 13% of practicing Architects, m{eaninbg that many women were leaving the
profession after qualifying (de Graft-Johnson, Manley, & Greed, 2003). De Graft-
Johnson, Manley and Greed (2005) highlight that this concern crosses professional
divides and that groups such as Architects for Change, Women in Property, Women in
Planning and the Athena Project address similar issues across the Built Environment -
sector. Dainty et al. (2004) suggest that is crosses not only professional divides, but all
minorities working i in Construction and the Built Environment. Their research
advocates that both women and ethnic minority employees face similar and different

challenges and attitudinal barriers.

Research into the lack of diversity in the architectural profession found that while there
are many areas of concern, there is no‘single overriding factor contributing to women
leaving architecture (de Graft-Johnson, Manley, & Greed, 2003). Instead a number of
factors contributed to the exodus of women from the profession. One area of concern
was the ‘macho office and working culture’. This macho work en\/ironment highlighted
in the research included inappropriate attitudes, treatment and sexist behaviour. When
asked directly about their understanding of ‘macho culture’ the respondents views
ranged from those who thought it was directly related to male domination within the
- profession, through to those who attributed it to certain types of behaviour, not v
restricted to men (de Graft-Johnson, Manley, & Greed, 2005). The macho culture
present within Architecture fnanifests itself in many forms. One area of difficulty for
women in Architecture was the issues of maternity and childcare. Many women who
took part in the study noted a change in attitude amongst their employers and
colleagues once they got married or became pregnant, attitudes that suggested they
were not committed to architecture (de Graft-Johnson, Manley, & Greed, 2005). The
report also highlighted that discriminatory or unacceptable behaviour towards women
were the result of other architects and in some cases other consultants, with far fewer
comments made about the behaviours of clients or contractors (de Graft-Johnson,
Manley, & Greed, 2003). In the study by Dainty etal (2004) an area of concern for
both minority groups was the competitive working environment found in the industry. -
This manifested itself in various forms, including resentment from white male peers and
managers and in some cases inappropriate jokes, harassment and bullying; A study
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-into minority ethnic students studying Architecture at university demonstrated that there
is evidence tb suggest that black and minority ethnic (BME) students are now well
represented on Architeéture courses making up around 18% of all Architecture
undergraduates (CABE, 2004). However the report’highlights that BME students face
higher dropout rates than white students. Reasons for this such as discrimination, long
hours and feeling isolated reflect the findings behind why women are leaving
architecture (de Graft-Johnson, Manley; & Greed, 2003). '

The report into Why Women Leave Architecture recommended that the Architectural

- profession must take éction to unlock the potential of women and other groups to

create a more diverse profession (de Graft-Johnson, Manley, & Greed, 2005). Other

| professional areas within Construction and the Built Environment are acting on the
diversity méssage. In 2008 the RICS replaced its 'Raising the Ratio' group (which
addressed only gender issues) with an Inclusivity Group. The group is responsible for
ensuring the local delivery of RICS’ global diversity and inclusion principles (RICS,
2008). In 2010 the RIBA elected its second successive female president, Angela
Brady, Who has pledged to press for more diversity in Architecture (RIBA, 2010). The
Construction Industry rhay be increasing its efforts to improve its culture but this in turn

“needs to filter through to the general public in order to change people’s perception and
image of the industry if it is to attract more young people as the main route through to

. Historic Building Conservation.

2.12 Culture of Conservation

Although the perception and image of the Construction Industry is often seen as a
whole, the industry consists of many sub groups with a range of cultures. While Historic
- Building Conservation is one of those sub groups, thé cultural attributes of this sub-
sector, as found in a previous study, do not ex,hibii the negative and masculine culture
attributed to Construction as a whole (Buxton, 2004). The literature available on -
culture in the Built Environm'ent was found to have very few references to Built Heritage,

demonstrating a need for further research in this area.

Feilden (2003, p. 17) distinguishes between the working culture present in the craft

side of Building Conservation and the trades present in the modern Construction
Industry. He refers to the “sad situation” found in Construction today, where the
industry “pays for quantity not quality, for muscle not skill”. The Built Herifage sectoris
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however, less commercially driven and espouses a different set of vpriorities. The
manifesto of the SPAB, focusing on both the craft and professional side of conservation,
was written by William Morris and other founder members in 1877 and is still relevant |
‘today, with all new members having to sign to say they agree with the manifesto's
conservation principles (SPAB, 2010). The manifesto states:

“It is for all these buildings, therefore, of all times and styles, that we
plead, and call upon those who have to deal with them, ... to stave off
decay by daily care, to prop a perilous wall or mend a leaky roof... thus,
and thus only can we protect our ancient buildings, and hand them
down...to those that come after us."

" (SPAB, 2010)

The conservation phiiosophy ensures that those who care of Britain's historic buildings
work on a different set of principles to those in other areas of Construction and the Built
Environment. The minimum intervention, maximum retention of fabric is based upon a
: respecf for the building and its cultural heritage value (NIEA, 2009). The SPAB
advocate a policy of “sensitive, conservative repair” to historic buildings. Today, former
SPAB Scholars are among the leading conservation experts in the United Kingdom,
looking after some of the foremost buildings in Britain. Some are cathedral Architects,
some look after palaces, National Trust houses or English Heritage scheduled
monuments. Some Scholars, conversely, have devoted their careers to relatively minor
buildings, such as abandoned medieval churches or vernacular agricultural buildings, -
" producing work of the highest quality (SPAB, 2009). Donald Inéall (2008, p. 11)
describes the Work' of those involved in the conservation of historic buildings as “being
part of a ‘movement’, and of a powerful gathering force for conservation”. He talks
‘about a professional life with a team all working with “real conviction and a good

conscience”.

Very little literature exists (:n the culture found in Built Heritage. However, the “daily
care” and the “sensitive conservative repair’ (SPAB, 2009) required, suggest a culture
more in line with feminine values (Colley, 2003; Handy, 1985) ratherthan the
masculine culture found in Construction. This potential contrast in cultures could have
a significant effect on workforce numbers in a n%or‘e feminine natured Built Heritage, as
current recruitment drives are promoted through the more masculine cultured
Construction Industry.
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213 Chapter Summary

This chapter has introduced the Built Heritage sector and highlighted the importance of
looking after the UK's six million historic buildings, for future generations to enjoy and
to provide inspiration for new design in the Built Environment. Specialist materials and
techniques are requkired alongside a strong conservation philosophy, to ensure the
appropriate maintenance and repair-work is carried out. To ensure this happens, a
large number of skilled crafts people and educated professionals with the correct
knowledge are required. Currently there are large skills gaps and shortages across the
sector and although there are Architects and Surveyors currently carrying out works to
historic buildings, many of them are not tralned in Buﬂdung Conservation and as a
consequence inappropriate repairs and alterations are being carried out. Much of this
- has been highlighted by the NHTG report ‘Built Heritage Sector Professionals: Current
Skills, Future Training’ (2008a), however the report fails to comment on the role culture
might play in increasing recruitment into the sector. This chapter describes the culture
associated with the Construction Industry as masculine and reports on the lack of
literature available on the culture found with the Built Heritage sector. Research on
‘Why Women Leave Architecture’ and career and recruitment related issues in
‘Archaeology have been discussed in relation to culture and similarities to Building
Conservation. The chapter has highlighted a small previous study which suggests
Building Conservation does not exhibit the negative masculine culture found within the
Construction Industry. Finally this chapter examines the nature of work associated
with Building kConse,rvation and suggests that the sensitivitiee and care required are
more in line with a feminine culture. This is likely to impact upon the recruitment of
young people as this is currently done through the more masculine Construction |

lndustry
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- CHAPTER 3

Young -PeOpIe and Career Choices

3.1 Intro‘d uction

To effectively address the skills gaps and shortages within the Built Heritage sector by
attracting more young people, it is important first to gain an understanding into how
young people make decisions about future career pathways. This chapter explores the
many influences that affect that decision making process and looks at what careers
~ information is, how young people make choices, how perception and image influence

| choice and how the analogy of a ‘career landscape’ can be used to help understand
the complexities involved in the career decisions and choices young people make.
~ Finally the chapter highlights a range of initiatives that have been used to incArease
partici'pation and promote careers in other areas, from where inspiration and ideas

could be learned.

3.2 Whatis Careers Eduéation?.

Careers advice and guidance services for young people in the UK can be traced back
to the Youth Employment Service established in the 1940s and in the 1970s the legal
duty of local authorities to provide a careers service to young people (British Youth
Council, 2009). In 2001 the Connexions Service was launched in England to support
young people aged 13-19 in careers information, advice and guidance and also to
support governmeht policy in addressing the NEET group (Not in Education,
Employment or Training) (UK Resource Centre-for Women in SET, 2007). Young
people are now able to seek advice on wider matters that affect their wellbeing and
consequently could affect their employability (British Youth Council, 2009). The
Government's current statutory guidance on Impartial Careers Education (DCSF, 2009,
- p. 7) defines careers education in the UK as helping ‘ R '

“voung people to develop the knowledge, confidence and skills that
they need to make well-informed, thought-through choices and plans
that enable them to progress smoothly into further learning and WOI'k,‘
ndw and in the future.”
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In the DSCF's statutory guidance the term ‘information, advice and guidance’ (IAG) is
used to refer specifically to personalised support on learning and work pathways and
-on other key issues that impact on young people’s ability to develop and progress.
Careers education is generally delivered within programmes of Personal, Social, Health
and Economic (PSHE) education at key stages 3 and 4, as well as being embedded in
the wider curriculum (DCSF, 2009). * | | |

3.3 How do Young People make Career Decisions?

If the Built Heritage sector is to encourage more young people to considér a

- professional Career, then careful consideration is needed as to how this process of
choice occurs together with a detailed look at what influences this choice. The career
choice process can be characterised by a series of decisions made by an individual as
to which jobs to pursue for possible employment (Gatewood, et al. 1993). Maringe
(2006) describes decision making as a problem solving process that is undertaken by
individuals in the process of making choices. Foskett & Hemsley-Brown (2001 p.7)
argue that the term ‘choice’ in relation to education and training pathways can be
misleading as it suggests “that choice is the ultimate culmination of a rational, reasoned
process, and once made will not be revisited”. They believe that this is a naive view
and that choices are often revisited and modified over time and that this instability of
choice is not a failure of the process but an integral part of it. They further
conceptualise a model for the choice process within the educational setting.

The four components of the Four C’s model are:

" 1. Context: the chooser operates within the context of their own life and
personal experiences which prbvide the passive backdrop for choice. .

2. Choice Influencers: such as people or processes like the media act as a
filtering process for the perceptions of the environment the individual may
have.

3. Choosers: throughout a child’s life choices are made, at first by the
parents in choosing a school, then usually a joint choice of child and parents
at age 11 and by the age of 16/18 the young person is usually the one
making the choices. The chooser will go through a series of psychological
processes that will be applied to the choice process on a continuous basis.

35



Young People and Career Choices

‘4. Choice: this will emerge from the Iintersec‘tion of context,bhoice influencers
and chooser. The choice is not fixed and at any time the other components
~ can be revisited and have an effect on the choice.

Identifying how people make career choices has been an area of research for the past
100 years since Parsons (1909) proposed the concept of person-job fit. Since then -
career researchers have attributed career decision making to a number of variables
including,.vocaﬁonal interests, skills, personality, values and perceived abilities
‘(Russell, 2001). These personal variables can be linked together to form ‘work values’.
Elizur & Sagie (1999) explain that work values refer to career related desires such as
' ‘making money or cbntributing to society. Duffy & Sedlacek (2007) refer to work values:
as outcomes an individual desires out of work and what components of a job are
important to them. -Work valueslca'n be divided into four'categories; intrinsic values
referring to the importance placed on independence, social values refer to the |
importance of working with people, extrinsic values refer to the importance of making
money and job security and prestige values refer to the importénce placed on having a
well respected and prestigious job (Ros, Schwartz, & Surkiss, 1999). In a longitudinal
study that looked at work values in long term career choices, Duffy & Sedlacek (2007)
revealed that men placed a greatef emphasis on making monéy whilst women placed a
higher value on working with people and contributing to society. The Fawcett Society
(2010) describes the roles dominated by women as the five C's (caring, cashiering,
clerical, cleaning, and catering). Maringe (2006) disdusses the changing work values -
that are inﬂuencing choice and states that decisions are no longer being made on
intrinsic values or for the love of the subject, but that extrinsic values are playing a
bigger role_amohg many. Howevér as Chapter Two highlighted, the passion and love
for Archaeology is the driving force behind the high numbers of recruits entering the
profession as the limited jobs that are available are subject to low pay and short term

contracts.

'Matchin‘g the work values of particular jobs to an individual requires that individual to
identify a sense of how the self will fit into various work roles, a perceived occupational
efficacy. The perceived self-efficacy as an expression of personality needs then to be
‘matched’ with particulér characteristics of an occupation (Holland, 1985). McCrone et
al. (2005) suggest that young people chose subjects at school in which they believe
they will be able. Ina study into A-level subject choice in England, Carmen Vidal
Rodeiro (2007) shows that the pattern of AS/A level entries tended to follow the
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traditional gender stereotypes for the subjects. Boys showed a preférence for more
practical subjects such as Mathematics, Physics, Computing, ICT, Business Studies or
Accou_nting,' where as girls showed their preference for subjects such as English,
Biology, Psychology, Sociology and Modern Foreign Languages, alongside the more -
practical Art and Design. | |

Barbra Bassot (2009, p. 1) highlights recent calls for the matching model to be updated
with a new model for careers work in the 21 century. She argues that the nature of
careers has changed as well as the nature of work in globalised marketplaces. People
are no longer choosing a job for life and the careers model should reflect the way in
which peoplé make career decisions throughout their lives, set against changing and
turbulent labour markets. Bassot argues that the term ‘information, advice and ' |
‘guidance’ (IAG), adopfed within current policy documents, suggests that the onus is on
. the practitioner to show the client the way forward, a positivist approach that often
involves matching strategies. In contrast she suggests the concept of ‘career learning
and developrhent; a social constructivist approach whereby “knowledge about careers
is constructed through activity and in interaction with a variety of people”.  She believes
that “people need ongoing experiences and opportunities for discussion in orderto
construct this knowledge” (Bassot, 2009, p. 3). This supports the view of McMahon &
Patton (2006) who believe that learning about careers is a life-long process. Whether
the process of trait or character matching or one of career learning developn;lent is
adopted, the perception and image of certain careers in the minds of young people also
plays a significant role in the career decision making process.

3.4 Perception and Image

Chapter Two discussed the negative image and perception of the Construction Industry
and how this impacts on recruitment. Image is a major component of early job choice
decision (Fombrun & Shanley, 1990). In the 1980s Clara Greed carried out research
and found only 6 female mineral surveyors, most of whom were students. In 1997,
after a shift in irhage from ‘planet-penetrator’ and ‘exploiter’ to that of the environmental
movements ‘custodian’ and ‘earth-carer’, Greed found 36 females ih.the field and '
generally more enthusiasm for mineral surveying even though the work itself had not
changed (Greed, 2000). Foskett & Hemsley-Brown (1999 p.237) believe that images
form from early childhood and are the product of a range of stimuli, which include:
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e Contracted images: personal contact with job or profession for example,
doctor, refuse collector, teacher. _
o Delegated images: images conveyed by adults regarding careers and job's
they come into contact with, for example, bank worker, MP, insurance broker.
e Derived images: images portrayed by a range of media that young people are
exposed to, for example, footballers, newsreaders, politicians and also provides

images about how jobs are valued and perceived.

Once received, these images are filtéred and reworked in line with the individual’s
perspectives and personal circumstances. The subjective nature of choice is expanded
further within these three ranges of stimuli. Firstly, the perceptions held by each
individual will ‘be unique. Secondly, the influences from a third party about a particular
choice or career path will be itself a product of that individuals’ own perceptions and
thirdly, that the media not only plays a significant role in career options, but also
highlights a ‘lifestyle’ that becomes associated with certain careers and how other
people view certain careers. Further research has shown the influence that television
- plays in affecting career choice and suggests thaf it is helping pupil's to consider
~ careers that they may have once thought were out of bounds and providing an insight
into how the working world operates (Bloom, 2008). If young people are not exposed
to various career areas either through the media, a third party or from direct contact,

these career areas remain invisible to the individual.

Foskett & Hemsley-Brown (1999) discuss invisibility and comprehensibility and form
the distinction between children’s world and adult’s world jobs, highlighting that children
are only exposed to a portion of the jobs and careers available. Each young person is
subjected to a different life experience and personal events that will impact in either a
positivé or negative way (Hodkinson & Sparkes, 1997). Another important aspect of
jbb invisibility occurs within thé visibility of closely related jobs. For example, a civil
engineer is concerned with the planning, designing and construction of major structures
such és roads, however the visual image of road building is the highways construction
worker, who therefore contributes substantially to the perceived image of a civil
engineer (Foskett & Hemsley-Brown, 1999). It could be argued that much of the work
carried out by heritage and conservation specialists is beyond the realm of most young
people and in many cases also fnany-adults. It could therefore be described as an
invisible element within the Construction Industry. The way young people perceive

different career paths and jobs and the influences that young people are exposed to
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and how they see themselves in relation to the world of work is complex, but essential
to understand if lessons are to be learnt in regards to understanding the lack pf people
choosing to work with historic buildings in the UK. The formation of ideas and
perceptions of possible future career aspirations develop from early childhood and in
order to reverse the imbalancé of stereotypes formed through partially invisible careers,
Foskett & Hemsley-Brown (1999) suggest that young people need to be ‘drip-fed’
through long exposure to information about these careers throughout their school years.

3.5 Young People’s Views on Finding Out About Jobs and Careers

The British Youth Council (BYC), National Children's Bureau (NCB) and Young NCB
conducted an online survey to young people aged 12-26 about what influences their
career decisions (British Youth Council, 2009). From the 500 responses to the survey,
the research hig'hlights the key influences on young people when making career

" choices. Three of the four strongest influences were parents (65.3%), friends (59.9%) |
and classroom teachers (58.2%). Parental involvement has a powerful impact ona
child’s attainment and adjustment within school and can involve a number of different
activities including helping with homework, talking to teachers, school governance and
 attending school events (Desforges & Abouchaar, 2003). The influence of this informal
network‘ is échoed by Semple et al. (2002, p. 2) who describe it as “the background
music” against which is heard, the formal network of the information and advice of
career guidance teachers. The Semple et al. (2002) study describes the informal
network as more than just parents, friends and teachers and suggests that a much
broader network including the extended family, friends of the family and neighbours
exists. TV and other media were also included in the informal network of support. In a
study 'How do young people make career choices at 14 and 167’, Blenkinsop et al.
(2008, p. 52) concurred that for year 9 students, family, friends and teachers were seen
as the primary influencers alongside the enjbyment of a subject and careers advice.

By year 11, the teachers questioned in the research felt that the informal networks

~ became more complex and that the media played a rhore dominant role.

Semple et al. (2002, p. 2) s'uggest that the informal network contains three categories
of influence; planned, explicit interventions; implicit assumptions; and unplanned |
influences. Planned, explicit interventions refer to where members of the informal
network intended to help with career.guidan_ce. These can be in the form of
“encouragement and motivation”, by “raising aspirations” of the young person, through
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“practical assistance” ‘such as form filling or course costs énd through “invoh)ement in
the careers guidance process” by the suggestion of certain careers. The implicit

' vassumptions, Vusually from the family, occurred Where expectations and assumptions
were made without being articulated clearly, such as going to university or work values
(p.3). The third type of influence from the informal network is the unplanned influence.
Media played a more significant role here in introducing certain career areas, even if in
many cases inaccurate. With an informal network of family and friends impacting on
the career choices of young people, it is important for this network to be up to date with
‘the current job market and career areas. Many parents and relatives may never have
heard of many careers on offer, let alone possess the knowledge'and skills required to
research them (British Youth Council, 2009). It is important that any new
developments in career guidanbe can be accessed by this informal network as well as

young people.

Formal careers advice provided by specific career guidance practitioners can vary from
school to school creating a mixed response regarding its influence on young people
(Blenkinsop, et al. 2006). The British Youth Council survey included questions on
formal careers advi'ce provided by school, college, university and Connexions. In total
27% of young people skipped this question because they did not or had not used these
services. From the 73% who did answer the question, 57.9% used school careers
advice services, 54% community or Connexiohs services, 23.1% university careers
services and 14.9% college career guidance services. When asked how helpful they
had found these services, 80.2% found them to be ‘a little bit' or ‘not at all’ helpful

stating some of the fbllowing comments:

“I felt as though | were a bottle in a factory on a manufacturing line,
through the careers guidance machine and subsequently given the ill

)

| fitting job label of ‘news reporter".

“The careers tests are hugely outdated and came up with suggestions |
would hate, there was no sort of ambition, they were just run of the mill.”

“Absolutely useless, very little knowledge of what is out there and even
less about practical steps needed to get there.”
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- The study highlights that the vast majority of young people who took part in the survey
do not find the formal careers services offer what they are looking for. In contrast,
where schools provide a good Ie‘vel. of formal careers guidance at different levels from
both in-house careers teachers and using external agencies such as Connexions,

colleges and uniVersities, students felt well supported, offering comments such as:

“Ever since Year 9 we've had careers lessons and they've always
brought people in from colleges and students from universities, and
we've had loads of trips out to different colleges and universities. They
[the staff] do a lot to make sure you're ‘comfortable...they bring in a
range of of different people...they give you different options and if
“you've got any questions then they are really nice to talk to.”
(Blenkinsop, et al. 2006, p. 59)

When delivered effectively at an appropriate time, care_ers IAG offers young people the
- knowledge and skills required to make informed choices (McCrone et al. 2005). As the
career choice proCess is influenced by the unique experiences of an individual from a
young age, the IAG provided at secondary school level is late in the process and |
~ therefore disadvantaged in terms of introducing new career areas (Foskett & Hemsley-
Brown, 1999). Atherton et al. (2009) conducted exploratory research into ‘how young
people formulate their views abdut their future’. They found that by Year 7, almost 90%
of young people ‘know’ what occupations they want to do in the future. Their research
argues that even though these students have a low understanding of the occupations
and the qualifications they require, they are clearly thinking about future educational
- and employment routes. Thus, pupils could benefit from IAG at a younger age to help
develop decision making skills and broaden their views on the available opportunities.
Foskett, Dyke, & Maringe (2003) carried out research into improving the cafeers
curriculum in schools and out of 25 suggestions, within the top five were: to provide
more information generally; provide guidance earlier than year 10; and to have more
talks about specific careers. Foskett, Dyke, & Maringe (2003) also refer to a number of
students within their research who are calling upon schools to invite professionals in to
the school to talk about their role within a specific career area. This they suggest is
better than receiving the information via a teacher who may have inherent prejudices.
Blenkinsop et al. (2006) believe that the most effective careers education and guidance
is Vdelivered in a comprehensive and impartial way as part of the curriculum by trained |
staff within the school with support from external professionals such as Connexions.
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Most young people have the chance to participate in some kind of work experience
whilst at secondary schooI'(DfES, 2002‘). Work experience can play a vital part in the
decision making process as it subjects the individual to first hand contracted images
about a particular job and Foskett, Dyke, & Maring.e (2003) have reported that it can act
‘as an axial point in the decision making process whether it helps a young persoh to '
determine that they want to pursue a particular career or not. Shah (2005) suggests
that work experience leads school pupils to think more consciousfy and deeply about
their career choice than they otherwise would have done. While Ball (2003) states that
for many young people a work experience placement offers the most significant contact

with the world of work before actually entering employme_nt.

- As technology adyances, today"s students become part of a “Net Generation” (used to
describe thoée who have grown up with information technology) (Barnes & La Gro,
2009). The study by The British Youth Council (2009) found that job and career
websites were a major influence in second place with 60.8% of young pebple‘saying
they used these more than they used family members, adverts, newspapers,
magazines and TV. Boys were more influenced by TV (48.4% vs. 29.8%) whereas
girls were significantly more likely to use web based sources of information (63.4% vs.
48.4%). Website use also increased with age with 54.5% of 14-21 year olds getting
their information from the web in contrast to almost 70% of 22-26 year olds. As
technology develops, so too does the ability of young people to keep up. Barnes and
La Gro (2009 p.71) describe young people as “confident, quick and adventurous in
using ICT in their everyday lives”. Tek_ting (via mobile phone), tweeting (a form of
~ social networking) and surfing apps (web based applications accessed via some touch
screen mobiles) are everyday technology for many young people, however as Barnes
and La Gro point out, many adults including career guidance practitioners may need
~more support if they are to keep abreast of the changing technology to make best use
- of it. C '

3.6 The Career Landscape
Foskett & Hemsley-Bfown (1999) describe the career decision making process as a
complex one that should not be over simplified by suggesting logical links, but viewed
more like a journey, following pathways. They have used a landscape analogy and
describe a ‘careers landscape’ as comprising
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' “hills, mountain ranges, valleys and plains which abut onto each other
providing a continuous landscape. The hills and mountain ranges
represent spec}'fic_ career aréas, their summits highly...distinctive and

representing...a particular specialism” (p.242).

This is a three dimensional view of the whole education and careers field where the
hills and mountains vary in height and width in proportion to the status and
achievement required to reach the top. Mountains ranges represent linked career
areas that share common foothills. Each individual will view the landscape differently
depending upon where they are standing. Some will focus on the foreground while
others only see the mountain peaks (Foskett & Hemsley-Brown, 1999). Foskett &
Hemsley-Brown (1999) expand on their analogy by discussing the individual within it.
Each individual will aim for a different part of the landscape depending upon their
personal experience. They may have heard ‘travellers tales’ about attractive
destinations or know someone who has been there. Likewise, if the individual has
nevér heard of a destination, they will most likely not end up on that mountain, or may
wonder onto it by ‘accident’. The implications for those wishing to attract people to
certain careers mean that they must ‘sell’ their mountain at the boundaries of the
landscape (Foskett & Hemsley-Brown, 1999, p. 242). in the case of the Built Heritage
sector, it would involve not only advertising Mount Héritage but also providing
‘travellers’ with a map, a description of the whole experience that is travelling to,
climbing and viewing Mount Heritage from the top, as well as promoting it through local
villagers who are in contact with thé ‘travellers’ and speak their language, even though
‘many of them will not have been to Mount Heritage they must be persuaded that it is a
good destination to recommend to others (Foskett & Hemsley-Brown, 1999). The
careers landscape needs to be understood by the stakeholders within the Built
Heritage sector in order to develo‘p effective promotional and navigational tools.

- 3.6.1 Image, Name and Promotion

One of the key aspects of effective advertising is the néming and branding of Mbunt
Heritage. This research uses the term ‘Built Heritage sector’ to describe the area of
work that involves working with buildings of hyis,toric value. However others within this
-sector also use terms such as ‘Building Conservation’, ‘Architectural Conservation’,
‘refurbishment’, ‘restoration’ and ‘ancient buildings’ which is reflected in the names of
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societies and professional bodies, professional titles for the same roles (such as
Historic Building Surveyor and Cohsewatiqn Surveyor) and also course titles. Tadelis
(1999, p. 548) asks the question, ‘what is a name?’ and then explains that a name is
“the label that summarises the physical attributes, past behaviour and other
characteristics of the carrier of the name” and that “we label everything we can
perceive or recognise with a unique name in order to distinguish it from everything else

in our world”.

- The UK'’s Built Heritage sector does not have a single unique name to distinguish it
from other careers, but has an array of adopted names that are used by people within
the sector. The lack of a single unique name is likely to throw up issues when it comes
to branding'and marketing of ‘Mount Heritage,conservation,resofation,‘refurbishment’;
How can young people be attracted to a career path that does not have a clear name?
What would they type into the internet search engine or look up in the university
proépectus'? Typing the term ‘heritage conservation’ into the web based
encyclopaedia Wikipedia, referred to heritage conservation as the “professional
endeavor that seeks to preserve, conserve and protect buildings” (http://en.wiki
pedia.org/wiki/Heritage_conservation). It also states that other names for the discipline
include ‘urban conservation’, ‘landscape preservation’, ‘built environment conservation’,
and ‘built heritage conservation’, however it is more commonly referred to as ‘historic

preservation’ in America and Canada.

Foskett, Dyke, & Maringe (2003) highlight the importance of marketing and promotional
strategy in the influence of choice by young people. This corroborates research |
findings that indicate that mere éxpoSure to information is central to an individual's
perception of image and that exposure to a gréater amount of information, positively
correlates with the intention of pursuing employrhent in that field (Gatewood, Gowan, &
Lautenschlager, 1993). Once an individual identifies a certain job title or area they then
need to explore the role and how they might fit within it. One central theme that
contributes to the image of a job role is the inclusion of real people énd their lifestyles.
Foskett & Hemsley-Brown (1999) suggest that young people want to know about the
whole ‘package’ and that the image of a certain career is the sum of many elements.
Théy argue that to successfully promote a specific job or caréer, the lifestyle i.e. how .
they spend their time in and out of work; how they have progressed, their concerns,
joys and successes, all need to be portrayed as young people are interested in the sum
total of work, personal life, income and relationships. This explains the high impact that
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the television has on young people in regards to careers where in many cases we see
the work and home life of an individual (Bloom, 2008) and the positive impact of role
models who present the whole ‘package’ (Foskett & Hemsley-Brown, 1999).

3.7 Increasing Participation Initiatives in Allied Areas

There are other sectors that actively promote their areas of learning and career options
to young people by way of increasing participation. Science, Technology, Engineering
and Maths (STEM) combined is one such area. In 2006, the labour Government's
STEM Programme Report set-out a wide ranging programme of activity to tackle the

~ challenges the area has with participation (East Midlands STEM ‘Partnership, 2010).
The STEM Programme sets-out eleven areas of work or Action Programmes focusing
on, teacher recruitment, continuing professional development, enhancement and
enrichment activity, curriculum development, and infrastructure. Each area of work is
driven forWard by a specialist Lead Organisation, workinbg collaboratively with the

‘ Nétional STEM'Centre (National STEM Centre, 2010). STEM careers awareness is
one of the Action Programmes with an objective to make all young people aware of '
STEM career opportunities and prepare them for developing the skills needed to
pursue these careers. Within this programme, a range of initiatives have been set up
including; Science and Maths Campaign; Future Morph and Careers Awareness
Resources (DCSF, 2008).

3.7.1 Science and Maths Campaign

March 2008 éaw the start of a three year campaign designed to engage young people,
their parents, the workforce and relevant stakeholders to improve the take up of
Science and Maths subjects post 16. Central to this is the website
www.scienceandmaths.net hosted on the social networking site Bebo. The campaign
also includes coverage of career case studies aimed at young pedple through websites,
radio and cinema and at parents via features in national newspapers (DCSF, 2008).

3.7.2 Specialist Career Websites

Future Morph (www.futuremorph.org) is a website resource aimed at young people
aged 11-19 demonstrating the range of careers in Maths and Science. The website
also provides parents, teacher' and career advisors with information and multi-media
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tools to help engage young people in STEM subjects (DCSF, 2008). The website is
intended to help students explore and research the breadth of career opportunities that
are available to them. It includes games, quizzes, case studies and information on
finding careers advice, work. experience and applying for courses (Science Council,
2010). Other dedicated STEM websites include www.mathscareérs.org.uk, and

www.noisemakers.org.uk.

3.7.3 Career Awareness Resources

The career awareness reéources compliment the above initiatives by providing support
direbtly to schools, teachers, careers education and IAG professionals (DCSF, 2008). .
Key elements of the resources include: A STEM curriculum related careers pack
offering a range of activities and work plans; CPD for teachers and trainers and IAG
Professional’s support packs. Also included is a pack on work placements, mentors
and role models which includes a suit of resources designed to stimulate real-life
understanding and experiences of STEM careers. A feature of this paék includes the
STEMNET Science and Engineering-Ambassadors Scheme (DCSF, 2008). The STEM
Ambassadors Scheme enables teachers to make links from the curriculum to how
STEM is practiced in the work place, illuminating applications across a vast 'range of
careers. The Ambassadors are people from STEM backgrounds who volunteer as
inspiring role models for young people and contribute to regular lessons or participate

' in extra-curricular activities such as STEM Clubs, Careers Days and visits (STEMNET,.
~ 2010). A successful ambassador scheme is also run through the Institution of Civil
Engineers (Institution of Civil Engineers, 2010). These ambassador schemes could

serve as models for good practice for the Built Heritage sector.

3.8 Chapter Summary

Career choice is characterised by a series of decisions made by an individual as to
which job to pursue for future employment. Young people identify their perceived self
image of efficacy and the image they hold about certain careers to develop an interest
in certain career areas. The images young people hold about certain jobs are
accumulated over theif lifetime and influenced by a range of stimuli including first hand
_contact with job roles, information from a third party about particular careers or images
portrayed by the media. Each young person’s choice is dependent upon experiehceé
they are exposed to as they are growing up and this differs for each individual. The
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more the young person knows about the whole lifestyle, both work ahd home related to
‘a particular career, the more likely they are to identify with it and consider it as a
possible career route. Young people are only'able to perceive jobs they have heard -
about in some way. [f they have no access to certain careers, that path remains
invisible to the individual. The .complexitie's that make up the career choices made by
young people and the impact this information has on the Built Heritage sector can be
viewed using the analogy of a ‘landscape’, made up of mountains and foothills with
various paths to be travelled. Each individual has a different view of the landscape
depending upon their perspective and focus point. Mount Heritage lies within the
landscape but currently without a clear distinctive name, route map or brochure
explaining to the potential traveller what the route is like, how long it will take and what
it is like once the summit is reached. STEM careers have benefited in recent years
from a range of programmes and initiatives aimed at raising the participation levels
among young people. Initiatives have included a high profilé media campaign together
* with career websites and a range of resources for teachers and career professionals.
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CHAPTER 4
Theoretical Framework & Methodology

Introduction

This chapter presents the theoretical and philosophical background to the research and "
-looks at the reasoning and rationale behind the research design adopted to realise the
objectives of this study outlined in Chapter One. The research methodology refers to
the procedural framework that is adopted and the backbone of the research. It is

therefore essential that the research process is well understood and plahned to
facilitate the research in fulfllhng its aim and objectlves Denzin and Llncoln (20083, p.

37) outline five stages to the research process.

Locate the researcher within the history and traditions of research, including
conceptions of self and other and the politics and ethics of research

~(epistemology).

Establish the researcher’s theoretical paradigm or interpretiVe framework that
then guides the research process (theoretical perspective). '

Select the research design which connects the theoretical paradigm to the
strategies of inquiry and the methods for data collection (methodelogy). ’
Select the methods for data collection and an'alysis (methods).

Establish the interpretive practice for presenting findings within “the multiple
interpretive communities, each with its own criteria for evaluating and

interpretation”

The first four of these are terms that encompass a range of different approaches and
ideals that need to be established in order to form the backbone of the research The

diagram in Flgure 4.1 highlights some of the many available ch0|ces

48



Theoretical Framework and Methodology

Flgurs 4.1 Range of Research Approaches. oo
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This research utilises a range of research methods including interviews and focus
groups that are analysed within a grounded theory methodology that is informed by a
‘constructivist theoretical perspective and a subjective epistemology, which together
come within an overarching qualitative paradigm (figure 4.2).

Figure 4.2 Research Approach Adopted in this Study

Research

Epistemology
Subjective

Theoretical Perspective
Constructivist

_ Methodology
Grounded Theory

Methods
Interviews, Case study

This chapter explores and defines the decisions made based upon t'he above elements
that have been adopted and act as the structure of this research project.

4.2 Understanding the Research Approach, Paradigms & Perspectives -

There are two paradigms based on differing ways to understand the world. Collis and

Hussey (2003) explain the term paradigm to mean a group of people accepting certain
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philosophies and assum'ptions about the world and the nature of knowledge based on a
system of scientific practice,‘l aslweli as the validity of particular types of research
strategy. The paradigms essentially offer a framework based on a set of theories,
methods or ways of defining data. A traditionél paradigm seeks this understanding -
through numbers and statistics and the second, alternative paradigm looks to
understand the world through words and the meanings behind the words. These
competing approaches are reflected in the way research data is collected and the

| position of the researcher. The choice of a particular paradigm is less a matter of
preference and more a matter of selecting the most appropriate paradigm for the

research subject.

Quaht_itative research also referred to as traditional or positivist holds the basic belief
that the world is external and objective, the observer is indebendent and the science is
value-free. The qualitative approach, also known as alternative or phenomenological,
holds an almost opposite view. Its basic beliefs are that the world is socially
constructed as subjective, the observer is part of what is observed and the science is

driven by human interest (Easterby-Smith et al 1991).

Re'searching the viability of new approaches to recruitment in the Built Heritage sector
éppears to be fairly uncharted. Therefore all avenues need to be explored to determine
the most appropriate way of producing a credible, reliable and useful piece of research.
To investigate the initial issue of a skills supply shortage and theorise about new
approaches to recruitment, involves a close look at the three dimensional web of the
people and processes involved in the sector. The data collection and analysis need to
be deep and rich in order to give an understanding full of meaning. There is a need to
idehtify and understand the systems and processes, the whys and the wherefores, the
‘experts’ views and why things are currently done as they are. An essential element to
the approach is the researcher's position within the research setting and how this will
affect the research.  This is not the kind of study that seeks to control the variables in
order to create research that is easily generalised. It is looking at people as individuals
with uncontrollable social variables, which it is hoped, Will create new knowledge and

the generation of theory. -

The quantitative approach maintains that the world can be understood and explained

by using the right types of techniques to reveal objective facts and then generalise to

the wider population. However, people are as intricate in their thinking as the three |
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dimensional web of the organisations and institutions that make up the Built Heritage
sector and their views are shaped by e'xperience and circumstance. This research is
set in a very specific context and findings from the research will therefore be _

contextualised. It is for these reasons that a qualitative approach has been adopted.

The essential features of qualitative research are

- “the correct choice of appropriate methods and theories; the recognition
and analysis of different perspectives; the researchers' reflections on
their research as part of the process of knowledge production; and the
variety of approaches and methods.”

* (Flick 1998 p. 4)

Under the banner of qualitative research, the stages of the research process will be
discussed under the headings, epistemology, theoretical perspective, methodology and

methods.

4.3 Epistemology

Behind each of Denzin and Lincoln’s five stages of the research process outlined
above, lies the biographicavlly situated researcher. Epistemology is concerned with “the
nature of the relationship between the would-be knower and what can be known”
(Guba & Lincoln, 1994, p. 108). This piece of research has developed out of a
personal desire to achieve change within a familiar setting and this undoubtedly has an

effect on how the research is conducted.

4.3.1 Insider Résearch

Having worked in the Built Heritage sector as an Historic Building Surveyor for over five
years and with a passion for historic buildings since the age of tWelve, | have had
personal experience of the sector and some of the issues it is facing. From this
experience | have developed ideas about how the sector could progress. This
research aims to take those ideas and develop them, discovering how and where
improvements in the sector can be made. My personal involvement with what is to be
researched defines me as an ‘insider’ (Kemmis & McTaggart, 2003). |, as well as
being the researcher, make up part of what is being researched.
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The more tfaditional research approaches believe that this 'insider' approach affects
the validity of the research (Rooney, 2005). Feildman (2003) explains that within
traditional studies, validity usually refers to the degree to which the study accurately |
reflected the issue or topic that the research wa’s'attempting to measure. This
positivist approach assumes that science can produce objective knowledge or 'truth’
(Hammersley 2000). Hammersley (2000) also argues that the researcher must |
remain objective and essentially be viewed as an 'outsider', independently observing
and that the researchers subjectivities are believed to distort and invalidate the reality.

In more recent times new ontological and epistemological models have emerged which -
fundamentally changé the previous positivist models. These include épproaches such
as constructivism and postmodernism (Rooney 2005). As these approaches
developed and less emphasis was placed on purely objective knowledge, the criteria
for validity also changed to include factors such as credibility, believability and reliability
(Guba quoted in Cohen et al. 2000). While positivists viewed validity as dependent
upon the objectivity of the researcher, the post modernists and constructivists arg'ue
that the researcher's subjectivities are central to the research probess (Rooney 2005).
Rather than uncovering an 'objective truth', Crotty (1998) describes these new models
as looking at creating truth or meaning through engaging with the realities in our world.
The resgarc_her is not simply a passive .receptacle into which information is placed

* (Glaser & Strauss, 1967; Glaser, 1978), but, along with the research participant, comes
to the field with life experience, opinions and preconceptions (Charmaz, 2006).

Holliday (2007 p.120) describes this relationship as personally recognising the
researcher as “an ideological force which impacts on relations with people in the
research setting”. Rather than trying to eliminate the effects of the researcher on the
research setting, Holliday suggests we should instead use reflexivity to understand and
communicate these effects. To achieve reflexivity, Schutz (1970) suggests adopting
the notion of a stranger approaching a new culture or by making the familiar seem
unfamiliar. This approach ensures the recording of all data and allows a fresh look at
elements that may have once been taken for granted. Although my past experiences
will not form part of the systematically collected data, they will go some way in being
able to understand others’ viewpdints. Holliday portrays this idea as not speaking on
behalf of the participants but speaking for oneself as someone who understands their

situation.
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The more traditional positive, post positive, and naturalist qualitative inquiries tends to-
take the process of writing as a final stage in the research process once all the data
has been collected and analysed. However within this research project, |, the
researcher, form an integral part'of the research and believe writing should be used
more as a tool to discuss and form a sense of argument as the research progresses.
Holliday (2007) 'suggests that when writing about the research, this personal |
aﬁachment to the research can be expressed by writing in the first person and using I
to create a more transparent relationship with the reader. To express my position
within this research | have chosen to adopt this approach. |

Due to the very nature of how this research came about and my position as an insider,
which is detailed further in Chapter Six, the epistemological view is required to be
. subjective in nature. This in turn, has an impact on the theoretical perspective to be
adopted for the study as only a few have room for such a close relationship between

the researcher and the research.

4.4 Theoretical Perspective

A theoretical framework acts like a backboné for the research and requires the
researcher to chose a paradigm that is.congruent with their beliefs about the nature of
reality or ontology (Mills et al. 2006). Denzin and Lincoln (2003) highlight four major
paradigms that influence qualitaﬁve research: | '

i. Positivist and Post-positivist
ii.  Constructivist-interpretive
iii. + Critical

iv.  Feminist/Post structural

Each of these paradkigms> encompass different epistemological theories and have each

' developed within a different ‘historical moment’ within the history of qualitative research
(see figure 4.3) (Denzin & Linb'oln, 2005). They go on to outline eight historical
moments ‘that overlap and simultaneously operate in the present” (p.3).
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Figure 4.3 Denzin and Lincoln's Eight Historic Moments

i.  Traditional (1900-1950)

ii. Modernist (1950-1970)

iii.  Blurred Genres (1970-1986)

iv.  Crisis of Representation (1986-1990)

v.  Post-modern (1990-1995)

vi.  Post-experimental (1995-2000)
vii.  Methodologically Contested Present (2000-2004)
viii.  Fractured Future (2005-present) '

The concept of an historical moment is fixed in time, however the paradigms that
develop within these moments transcend the boundaries of time‘ and are adopted as
part of the theoretical framework for present day research. This study adopts a 7

- constructivist perspective which originated within Denzin and Lincoln’s defined blurred R

genres moment (Denzin & Lincoln, 2003, 2005).

4.5 Constructivist Perspective

Constructivism is a research paradigm that denies the existence of an objective reality,
~ “asserting instead that realities are social constructions of the mind, and that there exist
as many such constructions as there are individuals (élthough clearly many
constructions will be shared)” (Guba & Lincoln, 1989, p. 43). This research, by
rejecting an objective reality, assumes a relativist ontological position, believing that the
world is made up of multiple individual realities influenced by the context, norms and
surroundings of the individual (Mills et al. 2006). Constructivism is a worldview in
which individuals try to understand and seek meaning in the world in which they live
and work. These meanings are as many and as Varied as the individuals, that are
shaped by their interaction with others and the historical and cultural norms that
surround them (Creswell, 2007). The researcher delves into these complex meanings

intent on making sense of the way others view the world.

The epistemological and o'ntologicél positions of this research within the constructivist
perspective lead to the exploration of grounded theory as a methodology, more
particularly, the cdnstructivist groUnded theory of Charmaz (2005) who grounds her
theoretical orientation in the views or perspectives of individuals (Creswell, 2007).
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4.6 A Grounded Theory Approach

Grounded theory is a methoddlogical strategy that seeks to construct theory about
issues of importance in peoples’ lives (Glaser & Strauss, 1967; Glaser, 1978; Strauss &
Cdrbin, 1998). The idea being that there are no préconceiyed ideas to prove or
disprove, but rather issues of importance to participants emerge through the collection
of data, which is then analysed by constant comparison, to generate theory that is
grounded in the data (Mills et al. 2006).

Glaser and Strauss developed grounded theory in the 1960s, in part, as a reaction to
the enormous gaps between theory and research that were evident in sociological |
research at the time, with many researchers concentrating soleI‘y on verification of
existing theory rather than the discovery of new theory (Glaser & Strauss, 1967).

Grounded theory uses

“a systematic set of procedures to ‘develop an inductively derived

grounded theory about a phenomenon. The findings of the research

constitute a theoretical formulation of reality under investigation, rather

than cbnsisting of a set of numbers, or a group of loosely related ‘
themes”. |

(Strauss & Corbin, 1990, p. 24)

Collis & Hussey (2003) explain that the pdrpose of grounded theory is to develop
theory that is faithful to and contributes to the area of research and describes a process
whereby the researcher develops a theoretical framework by alternating between

“inductive and deductive thought. They go on to explain this as follows '

“First, the researcher inductively gains information which is apparent in
the data collected. Next, a deductive approach is ‘used which allows the
researcher to‘ turn away from the data and think rationally about the
missing information and form conclusions based on logic. When
‘ conc/dsions have been drawn, the researcher reverts to an inductive
approach and tests these tentative hypotheses with existing or new .
data. By returning to the data, the deducted suggestions can be
supported, refuted or modified. Then supported or modified suggestions
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can be used to form hypotheses and investigated more fully. It is this
inductive/deductive approach and the cbnstant reference to the data
which helps ground the theory.” '
(Collis & Hussey, 2003, p. 73)

Grounded theory has been adopted for this research as there is very little known about
the skills supply shortage' in the Built Heritage sector of the UK and recruitment may be
- improved. Grounded theory allows the opportunity for new theory to emerge as to how
more people could be recruited into this area of work. In order to introduce the
rationale for which ‘version’ of grounded theory | have adopted for this research, it is
important to outline the developmént of grounded theory and the position of the key

scholars associated with this methodology.

4.7 Development of Grounded Theory

Working together, Glaser and Strauss developed their new approach to scientific.
investigation in the 1960s and published their ideas in a book titled The Discovery of
Grounded Theory: Stratégies for Qualitative Research (1967). After the introduction of
grounded theory, the authors developed their ideas according to differing ’
epistemological and ontological views. The founders of grounded theory have also
diverged in some of the methods employed to construct grounded theory. Glaser’s
approach keeps a distance between the researcher and individuals being studied in
order to remaih unbiased and advocates a method of constant comparison where
incidents and categories are compared with each bther, allowing the perspective of the
individuals to emerge (Glaser, 1992). Strauss, and later Strauss and Corbin take the
view that the researcher fdrms an active part of the research process and although
many of the basic methods are the same as Glaser’s approach, Strauss and Corbin
take the model one step further and introduce a conditional matrix. This is a coding
device to help the researcher make connections between the macro and micro
conditions that might influence the phenomenon (Creswell, 2007; Strauss & Corbin,

1990).

However, it is not simply a matter of choosing between the two above approaches.
Mills et al. (2008, p. 2) describe the variations of grounded‘theory as reflecting their
epistemological underpinnings that exist upon a “methodological spiral” and that the
type of grounded thebry adopted depends on ‘the nature of the relationship between
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researcher and participant, and on an explication of the field of what can be known".
As grounded theory has developed and been applied to a growing nurriber of
qualitative studies, a new ‘version’ or set of procedures developed by Charmaz, a
student of Glaser and Strauss, has emerged. Constructivist grounded theory relates
better to my epistemological, dntological and theoretical view than the previous

‘versions’ and will be adopted in this study.

4.8 Constructivist Grounded Theory

Charmaz (2005) explains that constructivist grounded theory adopts the general

- grounded theory guidelines as tools, but does not subscribe to the objectivist, positivist
views of the earlier styles. Instead she explains (p. 509) that the “constructivist
approach emphasises the studied phenomenon rather than the methods of studying it’.
This in turn leeds to a more ‘flexible’ approach (Creswell, 2007). This approach
focuses on the development of theory that takes iﬁto account the researcher’s view,
learning about the experience through deep, hidden networks, situations and
‘relationships and making visible the hierarchies of power, communication and
opportunity (Charmaz, 2006). The role of the researcher is acknowledged and
Charmaz argues that throughout the research process, the researcher is making
decisions about the categories, questioning the data and advancing personal values

and experiences.

The classical grounded theory of Glaser and Strauss assumes a position whereby
theory emerges from the data separate from the scientific observer; however the

_ constructivist grounded theory of Charmaz assumes that neither the data nor theories
are discovered, but rather “we construct our grounded theories through our past and .

- present involvements and interactions with people, perspective‘s‘and research
practices” (Charmaz 2006 p.10). She further explains that her approaCh to grounded
theory explicitly assumes that “any theoretical rendering offers an interpretive portrayal .
' of the studied world, not an-exact picture of it". Glaser ultimately disagrees with this
style and argues that grounded theory is not constructivist and that “constructivist data,
if it exists at all is a very, very small part of the data that grounded theory uses” (Glaser,
2002, p. 1). It may be that to some extent grounded theory encompasses more than
just constructivist data, but Charmaz does not make this claim, instead she argues that
grounded theory can be used to embrace more modern methodologies including a
constructionist viewpoint. Constructivist grounded theory takes a middle ground
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between postmodernism and positivisfn and offers accessible methods for taking
grounded theory into the twenty first century (Charmaz, 2005).

Charmaz (2008, p. 9) explains grounded theory as being appealing to many and
_ explaihs that _

“like any container into which different content' can be poured,
researchers can use basic grounded theory guidelines such as coding;
memo-writing; and sampling for theory development, and comparative
methods are in many ways, neutral.” '

Both Charmaz and Glaser hold strong arguments for their opinion which shows the
flexibility of grounded theory and its capacity to accommodate differing views and
approaches. The underlying focus of all ‘versions’ of grounded theory is to construct
theories in order to understand phenoménon. For this research | have chosen to side
with Charmaz as her ‘version’ accommodates the close relationship and insider
perspective | have with the research area. As with each of the grounded theory
approaches, the constructivist version offers qualitative researchers a set of clear
guidelines from which to build explanatory frameworks that specify relationships among

concepts (Charmaz, 2005).

4.9 Grounded Theory Guidelines

The guidelines of grounded theory do not detail specific data collection techniques, but
as Charmaz notes, the guidelinés progress each step of the analytic process towards .
- the development, refinement and interrelation of concepts. The strategic guidelines for
constructivist grounded theory include:
1. Simultaneous collection and analysis of data
A duel stage data coding process
Comparative methods
Memo writing aimed at constructing conceptual analyses

S R

Sampling to refine the researchers emerging theoretical ideas
6. Integration of the theoretical framework
. (Charmaz, 1994, p. 510)

The guidelines of grounded theory detail the steps of the research process and provide
direction along the way, whilst still allowing the scope to be tailored to individual and -
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quite varied research. Although devised in the 1960s, grounded theory is applicable
today and the basic guidelines can be used with twenty-first century methodological
standpoints and approaches (Bryant, 2002; Charmaz, 2005; Clarke A. , 2005).

Figure 4.4 An Overview of the Constructivist Grounded Theory Process

Sensitising concepts and

general disciplinary R Research problem and opening .

research question ‘ L
q Re-examination of

perspectives
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data collection
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tentative categories
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conceptual categories

Theoretical sampling

seek specific new data

Theoretical memo ———— ¥
writing and further

< Adopting certain
categories as

refining concepts

theoretical concepts

Sorting memos

Integrating memos
Diagramming concepts

Further
theoretical

Writing the first draft

sampling if -
needed

(taken from Charmaz 2006 p.11)
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The diagram in figure 4.4 depicts the research process in a linear manner. Charmaz
goes on to explain that in practice, grounded theory is not so linear and that the
researcher will stop and write as soon as an idea comes to them. As with many
researchers who are familiar with their area of research, | have existing khowledge of
the Built Heritage sector and much of the literature that exists surrounding the skills
shortages and skills gaps. It is from this existing knowledge that is brought to the
researéh that develops intq initial concepts. Blumer (1969) suggests a notion of
sensitising concepts whereby they are used to develop initial ideas and sensitise the
researcher to ask particular kinds of questions about the topic. The background of the '
area and the concepts that develop will not hoWever give the full picture and should

“simply be used as a starting point and not as an end point (Chafmaz, 2006). The
grounded theorist then has to eyaluate the relationship between the initial concepts and
interests and the data that is emerging, being careful not to force preconceived ideas
and theories (Charmaz, 2006). '

410 Chapter Summary

This chapter has focused in detail on the methodological approach adopted within this
research. It has justified the use of a qualitative paradigm, encompassing a subjective
epistemoiogy, informed by a constructivist perspective. It discussed my position within
the research as an insider and has put forward the arguments for choosing
- constructivist grounded theory as the framework for collecting and analysing the data.
A more detailed look at the grounded theory methods used to collect and analyse the

data will be presented in the following chapter.
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CHAPTER 5

- Data Collection Tools and Methods of Analysis'

51 Introduction

This chapter describes the data collection tools and methods of analysis adoptéd in this
study. It includes explanations of the research‘procedure including selecting the '
research participants and gathering a rich array of data from preliminary, secondary
and primary sources. The chapter discusses the methods adopted to analyse the data
before evaluating the data collection and analysis processes. |

5.2 Data Collection

The groundéd theory approach detailed in Chapter Four, allows for flexibility in the

methods used for data collection. The approach also has the advahtage of being able

to reviéit the field and look more closely at areas of importance once data collection

~ has started and theories begin to emérge. Charmaz (2006 p.14) uses the analogy of a

camera with rhany Iehses; the researcher has the ability to gain a panoramic view of

- the landscape and then change the lens to bring scenes closer and to see more detail
~ each time. Using this approach, the data collected for this research falls into three
main phases. The first phase uses a series of interviews as well as preliminary and
second’ary data to establish core concepts that are grounded within the data. These
concepts are then tested during phase two of the data collection which utilises a small

- scale case study to build upon phase one and add to the emerging concepts. Finally,
phase three takes the core concépts and uses a series of interviews with high level -
professionals from three key areas affécted by this researéh, to discuss thel concepts
further and how they are relevant'to each. A table showing each data collection event

in chronological order can be found in appendix A.

Aé discussed in the previous chapter, unlike quantitative research where the impact of
the researcher on the research setting is minimised, qualitative data is gathered by the
researcher enterihg the world of the participant in order to gain a fuller understanding of
their experiences (Snape & Spencer, 2003). Data collection methods are tools used to
enhance seeing certain phenomena from the participants’ viewpoint. The most
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~ appropriate methods should be chosen to capture and make sense of these
phenomena (Charmaz, 2006). The current study employed face-to-face in-depth
interviews as' a primary source of data as well as supporting data in the forms of
telephone interviews, questiorihaires, discussions, observatidns and field notes.

5.3 Preliminya‘ry and Secondary Data Collection

“An ohgoing collection of preliminary and secondary data was éarried out throughout the
~ first phase of the research process. Provided by the Built Heritage sector, this
 information supplied background data on ‘who is doing what' regarding careers in Built
Heritage. As Chapter Four discusses, the grounded theory approach embraces the

use of a variety of collection methods to provide data which is deep and rich in

meaning. An insight into the policy making, decisions and initiatives made by the major
stakeholders helps to position this research and its findings within the sector. Data was
collected from expert groups representing the Built Heritage sector from a series of
conferences, symposia and meetings. These were held to share ideas and develop
strategies to stem the skills shortages and gaps in ‘the Building Conservation workforce.
| was able to develop a rapport with many of the individuals representing the various
agencies in the Heritage sector. There was a general show of interest in this'research
and willingness to contribute to the emerging data. These opportunities gave a

valuable insight into some of the organisations at the forefront of recruitment in the
sector. The contact with representatives from the Built Héritage sector, detailed below,k '
helped to form a structured process by which to collect preliminary data for the
‘research and to put the findings from this research into context.v |

Chapter Two detailed some of the major stakeholders representing the Built Heritage
sector. The majority of these organisations are represented within several overarching
groups whose remit is to develop and support the sector in specific areas.l The
National Heritage Training Group (NHTG) and the Conference for Traihing in
Architectural Conservation (COTAC) are two of the main groups who have a concern
with the skills supply, demand and training of the sector and were used for the

collection of preliminary data.
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5.3.1 National Heritage Training Group

The NHTG s research, ‘Built Heritage Sector Professionals: Skills Needs Analysis of
the UK Built Heritage Sector’ (NHTG, 2008), discussed in Chapter Two, was key in
providing the background and setting for this study. The NHTG has been a key contact
throughout the research process and the 2008 and 2009 Regional Heritage Skills
Action Groups Conferences provided an insight into some of the wider heritage skills
issues the sector is facing. These events also created an opportunity to make contact
and associate with other heritage stakeholders. The notes taken at these conferences

were coded to form part of the data.

- To formally introduce my research to the NHTG, | was invited to speak at one of their
executive meetlngs in December 2009. | had a twenty minute slot in which to present
my literature review and research plan to the executive committee before they asked |
qguestions. The response from the executlve committee was positive with an overall
appreciation for the value of the research | was doing. Also speaking at this meeting
was a representative from Foundaticn Degree Forward (FDF) who spoke about the role
of the foundation degree and how it could help the Built Heritage sector. Notes were
taken throughout the meeting and subsequently coded and incorporated into the data |

collection.

Networking during the executive meeting opened up several opportunities to gather
more information on current initiatives happening within the sector that relate to this
research. A project manager from the NHTG invited me to a meeting with a colleague
from ConstructionSkills education department to discuss an event that had taken place '
aimed at introducing Built Heritage careers to Teachers, Career Advisors and
Connexions staff et Lincoln Cathedral. Feedback from the event was included in the
data for this research. Networking at the executive committee event also provided an |
opportunity to pursue two young Built Heritage professionals for future interviews for
the research and also a discussion with the director of The Institute of Historic Building
Conservation (IHBC) who expressed a keen interest in the research and a willingness
to publish the research findings in the Institute’s magazine ‘Context’.

The publication of the 2008 professional’s research by the NHTG prompted the group
to set up an Action Committee to address some of the findings within the research.
Due to the nature of this research and my shared concerns for the skills gaps and

shortages within this area of the Built Heritage sector, | was asked to join this
' ‘63



Data Collection Tools and Method

committee. The Action Committee meet approximately three tinﬁés a year. The group
is made up of representatives from the major heritage stakeholders including SPAB, |
COTAC, NHTG, IHBC, ConstructionSkills and the Conservation Course Providers
Forum. The group’s first meeting was in the épring of 2009. The minutes from these

" meetings have been used as data within this research and the progress made by the

action committee discussed within part Il of the thesis.

5.3.2 North of England Civic Trust - Heritage Skills Initiative

Having made contacts within the Built Heritage sector through the NHTG, | was
contacted by the Heritage Skills Initiative (HSI) co-ordinator from fhe North East, who
was interest in discussing my research. Currently the HSI host a wealth of skills days
and events aimed at addressing the historic and traditional skills shortages in the North
of England. The HSI co-ordinator was interested in the aims and objectives of this
research and we discussed the potential opportunity of working together to achieve the
second phase of this research, the case study. The heritage skills co-ordinator was
supportive in helping to set up the case study and provided a wealth of background
information about the current initiatives in her region as well as the challenges and
issues that could arise. Several meetings, telephone conferences and conversations,

detailed in appendix A, were noted and subsequently used as data.

5.3.3- Conference on Train_ing in Architectural Conservation

COTAC is one of the longest standing groups with an interest in training and education
in Architectural and Historic Building Conservation and has a membership that includes;
the UK's heritage -agencies, English Heritage, Historic Scotland, Cadw and Department
of the En\zironmént - Northern Ireland; professional bodies such as RICS, RIBA, CIB,
CIAT and IHBC; as well as representatives from York university, the Building Research
Establishment (BRE), SPAB and the National Trust. COTAC holds a standing
confefence twice a year. | was invited to one in April 2010 to present some of the
preliminary findings of this research for discussion among the stakeholders. The
meeting provided valuable information on the role of the group and some of their
‘priorities for the next five years. It also supplied the contacts for two members who

| were willing to give their professional feedback on the research findings. Notes taken

from this meeting were incorporated into the data collection.
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5.4  Secondary Document Based Data Collection

Secondary document based data was gathered from a variety of sources to enhance
the primary and preliminary data collection. As mentioned in Chapter Two, recent
years have seen a number of reports produced by the Built Heritage sector on matters
relating to this research. These reports have provided valuablé background
information on the current issues and activities happening within the Built Heritage
sector. As well as data from these reports, a scoping exercise was carried out to
establish how the Built Heritage sector is currently promoted to young people and by
whom. This was carried out using the internet to search for initiatives promoting Built
Heritage. The major heritage stakeholder websites were methodically searched and
details of various forms of promotion of the sector competed in figure 8.1. It was then
noted whether any of the promotion was directly linked to careers in heritage and then
more specifically linked to professional careers. A total of sixteen key heritage
organisations were identified as having a key role in promoﬁng the Built Heritage sector
to the general public, the details of which are discussed in Chapter Eight of this thesis.

Data was also gathered to establish the extent of the course provision at
undergraduate and postgraduate level in Building Conservation related degrees.
Uhiversity records detailing numbers of students on heritage courses were obtained by
contacting the course providers directly to ask for the information. Out of twenty course
providers, only three were forthcoming with course data. Each provider was emailed
with a brief introduction to the research and asked to provide information on:

e Exact title and award of course offered

¢ Number of students enrolled (in each year)

¢ Breakdown of sex and age of students

e Former qualifications held by students pfe course

¢ Information on where students go post course
Where universities weré forthcomi'ng, this information was compiled into a table (see
Appendix E) to be used within the subsequent data analysis. : |

5.5 Phase One: Primary Data Collection

Interviewing is widely used in qualitative research and is suggested to be the most
appropriate and commonly used method of data collection in grounded theory research
(Gouldling, 2002; Charmaz, 2006). Darlington and Scott (2002) describe how -

intervieWing affords flexibility to the data collection process whilst helping the
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researcher to understand the experiences of the interviewee. The in-depth nature of
an intensive interview promotes each participant's interpretation of his or her
-experience (Charmaz, 2006).‘ The interview also provides an opportunity to collect a
large amount of data quickly with the prospect of gaining immediate clarification if
required (Marshall & Rossman, 1999). Interviewing can present a number of
challenges to the interviewer. An environment must be established whereby the
participants feel comfortable and relaxed about discussing their experiences (Charmaz,
2006). Interviewing was used in phase one and phase three of the data collection.

5.5.1 Primary Data Sampling Strategy

A purposive sampling strategy was used to identify participants for interviews. .
Purposive sampling is used within grounded theory research and involves selecting
participants purposefully in order to gain specific knowledge about the research area
(Schutt, 2006). As qualitative research is not about representing the population or the
statistical generalisation of results, the sampling is not required to be random as to
represent the population at large (Charmaz, 2006). Creswell (2007) argues that
participants need to be chosen as a direct influence of them being involved in a
process that is central to the area of study. Gobo (2004) emphasises that the quality of
the purposive sampling is paramount and should be underpinned by clear criteria and a
sound rationale for each criterion. In this study the purposive sampling for the first
phase interviews with young professionals was based on three criteria:

(i) Working with hiétoric buildings in a construction related discipline
~ Participants had to be pursuing a career in Building Conservation or Building Heritage.
This could be through training or working with a heritage based practice. |

(i) Pursuing a professional career

| Participants had to be following a professional career path such as‘Architecturé,

Building Surveying, Engineering or Conservation Officer. It was not important how long
they had been in the profession or their training route or if they had accreditation from a

| professional body.

66



Data Collection Tools and Method

(iii) Under 38 years of age

The participants were required to be under 38 years of age to qualify as a ‘young
person’. It was felt that 38 was young enough within an overall career lifetime and old
‘enough to accommodate professionals who had undertaken longer degree and post

graduate programmes.

Contact with a fellowship programme for young professionals specialising in Historic
Building Conservation provided three participants that fitted the sampling criteria ‘
outlined above. A further three young professionals were recruited through contact
with major heritage organisations via the NHTG executive meetings discussed earlier -
in the chapter. The sample of young professionals was made up of four females and
two males.  The gender ratio of the sample was eircumStantial. The interviewees Were
individually contacted and | explained the nature of the research and received their
support. Each participant showed a genuine interest in the area of research and
expressed their willingness to be involved. The fellowship students were in the later
stages of an intensive nine month education programme designed to expand their
knowledge in Historic Building Conservation for use within their professional roles
working with historic buildings. The other three interviewees were working in a
professional capacity within the Built Heritage sector. Figure 5.1 displays the profiles of
the interviewees who participated in phase one of the data collection. Respondents A
to E were the young professionals who participated in the research.

Respondent F, G and H were other professionals from the Heritage sector who were
able to provide information on more general areas regarding careers in Building
Conservation. Respondeht F, a university lecturer and former Historic Building
‘Surveyor with experience in the problems associated with running undergraduate
courses in Building Conservation was approached for participation within the study, the
lecturer showed an interest and accepted an invitation to be interviewed. Reepondent
G, a Conservation Officer in the North East, attended a heritage skills symposium and
vprovrded an informal interview on her career path. 'Respondent H gave an interview on
his ca.reer path from Archaeology into Building Conservation and how he now works for
~a major heritage stakeholder as a Project Manager on the policy side. To gain an
understanding of how career information, advice and guidance works and what impact
this may have on the recruitment of young people into professional Built Heritage ‘
careers, a phase 1 interview was carried out with respondent J, a careers professional
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who has experience as a careers advisor and who now works as part of a widening

participation into STEM careers team.

Table 5.1 Phase One - Interv,iewee Profiles

Additional Information

Respondent Gender | Age | Profession
Respondent A | F 30 | Conservation Officer Professional fellowship
(Training to be Building student in conservation
| Surveyor) _
RespondentB | F 36 Architect Professional fellowship
| student in conservation
RespondentC | M 27 | Architect Professional fellowship
. student in conservation
RespondentD | F 26 Conservétion Building Worked in Mainstream
' Surveyor Practice
RespondentE | F 37 Cdnservation Building Mother of two
) Survéyor | ‘
RespondentF | M n/a | Lecturer in Architectural | Degree in Archaeology
’ ‘Technology and
previously Building
Consérvation
RespondentG | F n/a - | Conservation Officer
Respo‘ndent HIM n/fa | NHTG Project Mahager -Degree in Archaeology
RespondentJ | F n/a | Careers Professional Experience of the

“and Academic in
Education Research
Institute

careers service and
widening participation in
STEM subjects

- 6.5.2 Sample Size for In-depth Interviews

Patton (2002) suggests that there is no rule for determining the sample size within
qualitative résearch and that the adequacy of the sample depends upon the individual
study. The aim of the research procedure within this qualitative study was to provide
data that was deep and rich rather than expansive. The Built Heritage sector is a
relatively small area of specialism for those who work in it and a relatively small sample
proved enough to provide sufficient in-depth data from which to theorise (Creswell,

2007). The final sample for phase one of the data collection is shown in table 5.1.
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5.5.3 Phase One Interviews

Semi-structured interviews of between 45mins and an hour long were conducted as the
primary source of data. The interviews were used as a means of questioning the
participants and drawing out data regarding who works in Building Conservation and
how théy get there. The interviews were designed to find out the stories of the
participants, the what, the how and the why. The young professionals (A-E) and the
career guidance professional (J) Weréinterviewed at their places of work or traihing,
providing an environment that was convenient, comfortable and familiar to them.
Respondents F, G, and H Were inteNiewed in a mutually convenient and neutral setting.
An aid memoir (see appendix B) was used to direct the interview when required and to
ensure certain key experiences were explored. As the interview process progressed,
bquestioning became more focused reflecting key themes that were emerging from the
data. Each interview was digitally recorded with the permission of the participant.
Digital recording allowed an accurate record of the interview to be étored and accessed
for subsequent analysis. The interviews were transcribed as soon after the interview
as possible so the process of coding could commence. Strauss & Corbin (1990)
advocate transcribing each interview in order to start the coding process before
conducting the next interview, however in the case of this research three participants
were interviewed in one single day and a further two participants on another day |
meaning that there was not sufficient time to transcribe each interview before the next
one. By taking notes of anything that seemed significant during each interview it was
possible to start a basic level of coding mid-interview. This allowed any note-worthy
experiences to be explored within the immediate subsequent interviews.

56 Phase Two: Case Study

The constructivist grounded theory approach detailed in Chapter Four, advocates that
after initial data collection and coding has begun, and concepts started to emerge,
theoretical sampling and further data collection is carried out to further the analysis.
This process is shown in figure 4.4. Phase two of the research process used the data
analysed from the ‘first phase of the research in the design of a case study. The aim of
this was to test some of the emerging themes and concepts. Fellows & Liu (2003)
explain case studies as using a combination of data collection methods to investigate a
phenomenbn within a particular context. A cross-sectional study was carried out with
the aim of providing a snapshot of the attitudes of career conscious young people
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towards the Built Heritage sector and to test the visibility of Mount Heritage among a

group of year 9 students.

| 5.6.1 School Heritage Project — Overview and Methodology

The suggestibn from the literature (Gatewood, Gowan, & Lautenschlager, 1993;
Hodkinson & Sparkes, 1997; Foskett & Hemsley-Brown, 1999) and echoed in the

* research findings in this thesis for the need for young people to have an ‘experience’ or
exposure to a career before they are able to conceive a future career in that area, was
used as a basis to plan the case study. The literature in Chapter Three describes the
- varying amount of careers education young people receive through both formal and
informal channels. The school heritage project was designed as an introduction to
careers in Historic Building Conservation aimed at giving year 9 students an
experience of the Built Heritage sector and the careers that lie within. Year 9 students
aged fourteen to fifteen were chosen for the study based on a nhumber of factors. The
literature reviewed on young people and career choices in Chapter Three highlights
Foskett, Dyke, and Maringe’s research (2003) into improving the careers curriculum in
schools. Out of 25 suggestions for improvement, within the top five were, to provide
more information generally, provide guidance earlier than year 10 and to have more
talks about specific careers. Liaising with the school highlighted that durihg the time
allocated to running the heritagé project, a number of the school year groups were

~ involved in end of year exams and would therefore be unable to take part. From the
remaiﬁing year groups it was deemed that year 9 was the most suitable choice for the
project. Year 9 students are in a position where they still have a number of years left
before finishing school and therefore generally have not yet made any final decisions
on career choice. However they are in the stage of starting to think about their future
career and how the subject choices for GCSE they make at the end of year 9 will affect
their future career plans (Blenkinsop et al., 2006).

5.6.2 Case Study Aims and Objectives

The aim of the case study was:
* To discover how young people can be informed about careers in the Built

Heritage sector.
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Case study objectlves
e To connect with a regional heritage skills co-ordinator and work in partnershlp
to set up a heritage education event within a local school _
e To understand how young people mlght be informed about professwnal careers
in Building Conservatlon
e Toengage parents in the knowledge sharing experience teachmg them too
about the careers in Built Heritage, helping them to be involved in their

children’s career making process

To give young people ‘an experience’ of the Built Heritage sector and the careers

- available, the project was divided into four events. Firstly a short introduction to -
Historic Building Conservation, followed by examihing careers in the Built Heritage
sector, exploring Durham Cathedral through careér minded eyes and finally a

presentation, prize giving and parents’ evening.

' 5.6.3 A Partnershlp from the Sector

To increase the usefulness of this intervention, it was important to consult and include
an existing heritage initiative from the sector in the study in order to approach it from an
‘on the ground’ practical rather than purely academic view point. Fulfilling the second
objective of the case study, this also gave a valuable insight into the practicalities of
running an initiative including the costs and organisation involved. To achieve this |
formed a partnership with the Heritage Skills Co-ordinator from the North of England
Civic Trust who runs The Heritage Skills Initiative (HSI). The HSI raises awareness and
creates “the training and partnership opportunities needed to address the shortages in
those trades required to restore and maintain the historic environment” (NECT, 2010).
As previously discuséed in this chapter, the HSI is a regional venture dedicated to
education and training in traditional bUilding crafts. It has initiated projects such as
Training the Trainers to get more skills trainin.g for teachers within colleges, traditional
craft courses and taster déys for the public and schools and a professionals’
conservation lecture series aimed at Architects, Surveyors and other professionals in
the Built Environment (NECT, 2009). The Heritage Skills Co-ordinator had key
knowledge and expertise that were required to give the case study the backing from
the heritage sector making it more than just an academic exercise. The HSI identified
the importance of work within schools and colleges and the case study was also able to

71



Data Collection Tools and Method

~ act as a pilot study for them to look towards securing funding for a Heritage Education
Officer for the North East. '

5.6.4 Case Study Location

The case study was located within a large secondary school in Hartlepool in the North
East of England. The school was chosen for the case study phase of the research
becaUse of its local setting (Strauss & Corbin, 1990) to the HSI co-ordinator and the
school’'s willingness to participate. The North East of England has the highest number '
of buildings on the ‘Buildings at Risk Registér’ however, the region has no Built
Heritage training providers and no accredited heritage prOfeséionals, demonstrating the
- need for more pedple from the area to enter the profession (Harris, 2009).

The participating school is a designated specialist science college with the aim of
raisihg standards of achievement to become a centre of excéllence in scientific and
mathematical education. T'he‘school is situated on the edge of Hartlepool where the
town meets the rural country side. As previously mentioned, the year 9 students were
chosen to take part in the case study as it is at this age (14-15 years old) that the
students start to focus their future learning by choosmg the subjects they will contlnue
to study through their GCSEs in the following year.

Contact was made with the Design and Technology teacher, who had in a previous

year been involved in a ‘Heritage Wonder’ project with the local Heritage Skills |n|t|at|ve.

- Following an explanation of the aims of the research she agreed to a meeting to

| discuss the project further. The meeting at the school discussed practicalities and time
scales which were all agreed in principle. The case study was conducted throughout
June and July 2009. There are approximately 260 students in year 9. Nine students
volunteered for the project directly from the introductory assembly, with a further five
being strongly _ehcouraged to participate by the teacher. The volunteers were made up

of seven girls and seven boys.

5.6.5 Parental and Teacher Involvement

The literature in chapter three highlighted the importance of informal careers advice
and the strong influence of parents and teachers. With this in mind, the school heritage
project design included both teacher and parental involvement. From the outset, the

72



Data Collection Tools and Method

heritage project had the support of a senior teacher within the‘ school. This made
accessing the school straightforward and was valuable in guiding the design of the
school heritage project, helping it run smoothly. The teacher involved showed
understanding for the project aims and an enthusiasm for the opportunity for her |
students to be involved. As well as co-ordinating the access to the school and students,
the participating teacher had both written and oral communication with the parents of
the students asking for their support and permissions. Parents and family members
“were invited to the final stage of the case study, where they were given an introduction
to the project and able to gain an insight into the careers available in the Built Heritage

sector.

5.6.6 Project Practicalities

The organisation of the school heritage project raised a number of practicalitieé that
needed addressing. It was an important pre-requisite for going into any school that the
HSI co-ordinator and | had been checked by the Criminal Records Bureau. This was a
straight forward process, however it does take time and involve a cost and therefore v
needed planni_hg into the time scale and budget. The support from the teacher for the
project made accessing the school and arranging the various meetings with the
students straightforward. The teacher took the responsibility of writing letters to the
parents about the project, gaining permission slips for the trip and organising the
attendance of the pare»nts to the presentation evening. The schbol also provided the
transportation to and from the cathedral. The historic building chosen for the project
trip needed to be accessible and relatively local to the area. Durham. Cathedral was

: approximatelybhalf an hour drive from the school and is a high profile historic building
that is familiar with receiving school groups. The students and teacher used the school
minibus to provide transport for the trip Which was done within school hours. The
support from the school and Heritage Skills Co-ordinator was central to the success of

the project.

5.7 Phase Three: Specialist Feedback Interviews

Phase one and two of the data collection produced a series of categories which were
subsequently built upon and conceptualised, in line with the grounded theory approach
put foMard in Chapter Fbur, to produce two key concepts. To further deepen the
unders’tanding of these concepts and how they impact upon the Built Heritage sector, a
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third phase of data collection was carried out. This third phase presented the research
findings to three specialists for feedback and confirmation on the value of the research
~ within their particular fields of expertise. The specialists represented the areas of |
careeré, uniVersity level education in Building Conservation and Built Heritage

professionals. Table 5.2 shows the profile of the three specialist participants and a

more detailed biograbhy for each is located in appendix L. Each of these participants

was chosen for their position and knowledge within their specialist area. They were

* contacted via email to ask for their participation and given a short introduction to the

research. The subsequent telephone interviews lasted between 40 minutes and an ‘

hour and were digitally recorded and then transcribed before analysis took place.

Table 5.2 Profile of the Specialist Feedback Participants. & iy

' Akvd‘ditiori‘a'l Irifbrniétion

Name Specialist Area Job Title
Claire Nix | Careers Career Guidance Institute of Career
‘ Policy Maker guidance,
Babcock Cegnet Project Manager,
STEM Careers '
Henry Russell University level | Course Director, Member of the
MA (Cantab) Conservation MSc in Conservation | Conservation Course
DipBlgCons Education of the Historic Director’'s Forum,
FRICS FSA Provider ‘Environment Executive member of
IHBC COTAC and NHTG
Dr Sean O'Reilly | Built Heritage - | Director - The Executive member of
BA, PhD, MURP, | Sector Institute of Historic COTAC and NHTG
IHBC, FSA Scot | professionals Building
Stakeholder Conservation

5.8 Process of Data Analysis — Interviews

The process of data analysis was based on the constructivist grounded theory
guidelines proposed by Charmaz (2006) presented in Chapter Four, figure 4.4. The
grounded theory approach involves a process of sorting or ‘coding’ textual data as a

method of analysis. This is done in different stages, each stage becoming more

focussed as codes are raised to categories and then to concepts before the main

theory starts to emerge.
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Once each interview was transcribed, the data was coded on a sentence by sentence
and incident by incident basis, meaning, that each sentence and sometimes cluster of .
sentences or incident within the transcribed interview was read and given a code title.
Where sentences or incidents from different interviews shared a theme, they were
pblaced under the é_ame code name. The initial coding was done using NVivo, a
computer based data analysis programme for qualitative data. The programme is
essentially a coding storage and data management system. It is not an automatic
means to code the data. The use of NVivo in this research was beneficial in the early'
stages of data analysis. It made the process of coding, sorting and storing a large
émount of data relatively easy. It offered flexibility in the management of the data with
the capability to make alterations and changes to how the data was coded when

‘necessary. One of the largest benefits to using NVivo was the ease at which specific
bits of data could be simultaneously viewed and printed. This then made further

manual analysis easier once more focused analysis was required.

Being able to print out lists of the initial codes was useful and aided a more manual
approach towards finding links and creating conceptual categories. Manual coding was
also carried out as a way of becoming more familiar with the data and cross checking
that all possible codes had been'est‘ablished. This was found to be a more effective
approach to intensify the analytical study by aIIowihg a deeper immersion in the data
and emerging themes. Hand written memos and diagrams were displayed on large
wall charts to help establish the links in a visual manner. The initial coding process
produced 55 codes by which to sort the data (see appendix C). Table 5. 3 shows an’

example of how the sentences were coded

Table 5.3 Initial Codmg Example

InterV|eW Transcnpt T L InitialCOde At

Int: “Do you know where that kind of interest stemmed
from?”

Resp: -“I know exactly, it's quite sad really. It was Year Impact of role models
9 Miss Last's class and we did a topic at school on
buildings and that was it, | was addicted.”

“| was aware of the scholarship because | had seen the | Researching training and
web page that describes it.” career paths online

Things like Grand Designs touch on it but again that's TV influence

mainstream entertainment.”
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Following the initial coding process, focused coding is implemented to link the many
initial codes under broader conceptual categories. Charmaz (2006) explains that
focussed coding is the second major phase in the coding process and requires the
researcher to identify connections between the initial codes and using the most
significant among these to form conceptual categories under whieh to fit all subsequent

.codes. This part of the coding process seemed to be quite difficult initially but it soon
emerged that altheugh the name suggests this second stage to be more focussed, this
is in fact achieved by going back to the data and looking at the more general categories
under which each of the more detailed initial codes fitted within. It was important
however not to force codes under categories as this would compromise the overall
analysis. Creswell (2007) suggests that not all the coded data will eventually be used
in the development of theories and that certain codes simply will not fit into the
emerging categories. If important codes emerged in new data being analysed that did
not fit into the existing categories, the conceptual categories were reviewed and
revised accordingly rather than force data into an inappropriate categery. The
definitions and parameters of the c'onceptual categories became increasingly clear as
the coding process progressed and subseq‘uent interviews were used as a means of
probing into emerging ideas to explore further. The process of focussed coding finally
produced 12 conceptual categories, shown in table 5.4, under which the initial codes
fitted and to which any subsequent codes could be added where appropriate.

Table 5.4 Conceptual Categories

Sector name issues lndividua‘l career paths | No clear route o‘rv Ber}iefs en enferihg
into eonservation | guidance the sector
| Who works in Making a link and being | Falling into 'Issues‘with undergrad
conservation? inspired ' ‘ conservation courses and training
Image of the sector | Role models Issues of place Poinvt of contact

The third stage in the coding process is to identify how each of the categories link

| together using a method called Theoretical Coding. This ultimate stage of coding
specifies possible relationships between the conceptual categories weaving the data

- back together (Charmaz, 2006). Dey (1993, p. 47) describes this process as ‘the
analytical equivalent of putting mortar between the building blocks”. Theoretical coding
- is a process that required constant revisiting of the data to seek evidence relating to the
emerging theory to strengthen it in order to create solid concepts around which a
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theory could be constructed. In reality this involved ﬁhding links between the data and
revealing where the data required further strengthening. Much of this exploration of the
data was done through diagrams showing connections and the process of writing.

Memo writing is an integral part of data analy'sis within grounded theory (Glaser, 1978).
Charmaz (2006) explains that memos should be written throughout the coding and
analysis of data to capture emerging thoughts and ideas about connections and to
highlight further avenues of questions and directions to pursue. The importance of
memo writing was not fully understood during the initial stages of data analysis.
Although links were being made and ideas contemplated, these were recorded in rough
note form rather than in a more formal memo writing approach. Once memo writing
was established it represented a first attempt to érticulate relationships and meanings
found within the data. My own preferred analysis methods being logical and visual, |
found the process of articulating these ideas in writing difficult and found myself
reverting back to a process of forming those links and ideas in diagram and note form
before being written more formally. These methods aided the thought process and
guided direction throughout the analysis.

Theoretical coding produced two core categories.. These create the structure for the

data analysis chapters. The core categories are:

Cultural Conflict — The young people currehtly employed and training in professional
Built Heritage roles are more diverse in workplace culture and previous workplace or
training background than is being recognised by the current recruitment initiatives.

A Hidden Destination — The Built Heritage sector lacks visibility and a clear
recognisable identity. There is a missing link between young people’s access to

heritage and information about careers in the sector.

5.9 Reflections on the Data Collection and Analysis

The data collection process and continuous analysis was carried out over a two year
period and included a series of techniques including interviews, meetings and a series
of events within a school. ' Throughout the research, strong links were formed with the
key stakeholders within the sector such as NHTG, SPAB, COTAC and.IHBC. As well
as my acceptance and inclusion in executive meetings and conferences, these links
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also provided contact with the research participants. This overall support for the
research by the sector and my insider experience provided a depth to the data
collection that would not have been possible otherwise. The process of choosing the
school for the case study was also aided by the links to key stakeholders. The |
Heritage Skills Initiative already had links with a school and therefore was valuable in

presenting the idea for the case study.

The process of ahalysis was initially challenging and time consuming due to the coding
process used in grounded theory analysis. The use of Nvivo computer software aided
the process of the initial coding, although as more detailed coding took place, it was -
found that a manual coding process helped to establish a connection with the emerging

codes and the links between them.

5.10 Chapter Summary

This chapter has presented the data collection methods and the subsequent analysis of
that data. The research utilise‘s a range of preliminary, secondary and primary data
collection methods. The primary data collection was divided into three phases. The
first of these involved a series of interviews with a range of participants ‘incIuding.Built

~ Heritage professionals. The second phase of data collectidn was a case sfudy,
involving a number of events within a secondary school to test some of the emerging
themes. The data was analysed ﬁsing constructivist grounded theory techniques and
produced two core concepts, ‘Cultural Conflict’ and ‘A Hidden Destihation’; Finally, the
third phase of data collection presented the key research findings to three specialists

- for feedback.
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Part II
RESEARCH FINDINGS

“There are those that can build, and there are those that can build beautifully”
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CHAPTER 6
A Personavl Journey into ‘Heritagé

6.1 Introduction

This first vchapter detailing the findings of the research details my own personal journey
and career path from school through to Historic Building Surveyor and highlights some
of the experiences that shaped that journey. The inclusion of personal experience has

" traditionally been seen to threaten the objective nature of research, however Holliday
(2007, p. 120) reveals a place for “powerful, personal authorship” that has emerged
from a postmodern viewpoint. By writing a personal narrative | am re-exploring my own
experiences of navigating a career path amongst Britain’s historic buildings to better
understand the experiences of some of the interviewees within this study. Rather than
‘data’ that has been systematically collected within the research setting, a personal
narrative can be used as evidence (Holliday, 2007) to help provide a real life context for
the subject matter. In this case it is evidence for the importance of the research issue -
and motivation for conducting it. It also acts as evidence within the analysis and
discussion of the findings by critical comparison and contrast of my owh experiences

with those of others who have been interviewed,

6.2 Choosing a Career

Chapter Three disscusses ways in which young people make career choices.

McMahon and Patton (2006) believe that learning about careers is a life-long process
and Bassot (2009) suggests people need a series of ongoing experiences by which to
construct knowledge about future careers. Looking back at my childhood, | am able to
trace a series of experiences and situations that shaped my interest in hiétoric buildings

and constructed my knowledge around the oportunities avaliable.

Many of my early childhood memories involve a clear visual image of buildings. Before
the age of ten | had lived in two Grade |l listed houses. The first of these was a,
Georgian town house in the centre of Worcester that my parents had bought as a
condemned structure before carrying out the works to transform it into a family home.

' This was followed by a year-long stay in a 17" century country house in Derbyshire

80



A Personal Joumey ihto Heritage

whilst my.parents built their own house. The new house in which | spent the next
fifteen years was situated in a Conservation Area. Built using reclaimed stone from a |

' disused local railway wall and was designed by a Conservation Architect who lived next
door. | have many memories of the building site and of hours playing on the scaffolding
and helping my father build the dry-stone garden walls. These ea‘rly childhood
experiences helped to form both ‘contracted images’ from my personal contact with
works to historic buildings and Conservation Areas, as well as 'delegated images’
conveyed by my parents regarding the role of the Conservation Officer and _
Conservation Architect (Foskett & Hemsley-Brown, 1999, p. 237). These experiences
had a lasting impact on my life and future career choices and were 'very much ‘visible’
to me throughout my childhood (Foskett & Hemsley-Brown, 1999, p. 239).

Informal careers advice and support from family and friends plays an important role in
influencing the career decisions of young people (British Youth Council, 2009; Semple,
et al. 2002; Blenkinsop, et al. 2006). " Born in 1980, | grew up in a large supp‘orti‘ve and
nurturing family with parents who encouraged new experiences and freedom of thought v
_and expression. Looking back, the whole family played a positive role in the choices i
made regarding my future career. Young et él (1997) support this effect of influence
"and explain that the continuous process of relationship between parent and child can
. have an influence on career development. My father worked his way up through.
engineering firms specialising in Concept Design Engineering and now retired, is a
* precision maker and developer of clocks. My eldest sister and | both inherited my
father’s design min'd and keen eye for how things work and are put together. Where
| my father an.d sister’s careers have focused more on mathematical engineering based
roles, my interests are more design based. My cousin also trained as an engineer
before taking over the family blacksmithing forge specialising in architectural ironwork
Within historic settings. These three family members helped to construct my
understanding of creative and technical roles within éngineering and too shared in my
interest for historic buildings. They provided opportunities to discuss my growing
interest, aIIowi'ng me to develop my ideas further (Bassot, 2009; Foskett & Hemsley-
Brown, 1999).

Further informal influences came from school and it was there that all the experiences

of my childhood were compounded and developed into a respect and appreciation for

historic buildings. | gained good GCSE results and stayed on in the sixth form to study'

Art, Geography and Psychology at A-level. These subjects were chosen out of general
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interest and my past achieVemeht levels rather than with any thought of the future in
mind. My growing interesf in historic buildings was encouraged by my A-level art
teacher. Research by the British Youth Council (2009) confirms that teachers are the
third biggest influence on young people making career and subject choices. My art
teacher, who had a personal interest in historic buildings, encouraged me to use -

. different mediums such as sketching and photography to capture my growing interest
in old buildings. From there | did subsequent art projects on country houses and an A-
level written study explored the introduction of the Dutch gable to British architecture,
all of which were encouraged and inspired by my teacher’s influence and knowledge.-
Semple et al. (2002 p.2) suggest this informél network contains three categories of
influences. My experiences at school and through my family were ‘unplanned -
influences’ that helped to construct a growing interest in historic buildings. The second
category of inﬂuence | received from my parents was ‘implicit assumptions’. Although |
- enjoyed the practical nature of design and played with the idea of doing a craft

. apprenticeship, there was an underlying assumption that | would go to university and . -
therefore should focus on a prbfessional career. | had by this time established a strong
interest in working with historic buildings but had no idea how to turn this ihto a career,
what careers were available and which path would get me there. ‘Planned, explicit
interventions’, the final category of influencé suggésted by Semple et al. (2002 p.2)
came at this stage when friends and family would suggest possible career avenues to

explore or places to look.

" 6.3 Formal Careers Advice

Formal careérs advice provided by trained career guidance proféssionals varies from
school to school (Blenkinsop, et al. 2006).' At the age of fourteen | saw an external '
Careers Adviser, a compulsory 15 minute appointment arranged by the school. | was
beginning to show an interest in the Historic Built Environment and communicated this
to the adviser. There was little exploration or explanation of the pOSSible careers within
Built Heritage or the Built Environment séector. . Instead a career in Planning was
suggested and having not dismissed the idea, | perceived that this became the focus of
the Careers Advisor without exploring other options. Planning was an area | knew very
little about, but | showed an interest in as it involved buildings and had a conservation

" element. This formal advice session was not unhelpful, but neither did it help me to
explore other possible avenues related to historic buildings. Echoing research by the
British Youth Council (2009); Semple, et al. (2002); and Blenkinsop, et al. (2006), the
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informal advice played a much more significant role in influencing my careér decisions.
One of the main reasons for this may be due to the fact that the formal advice was
delivered by a stranger who had a limited time to offer advuce compared to the drip-
feeding approach of informal careers advice delivered on a continuous basis
throughout childhood (Foskett & Hemsley-Brown, 1999).

The outcome of this single meeting with the careers advisor was to arrange a week of
work experience in the local planning office. For many young people their work
experience placement is the most significant contact with the world of work that they
have before entering employment (Ball, 2003). A wéek in the planning office gave me '
an insight into the career of a Planning Officer but also into the more general world of
work. Towards the end of the week | spent a single day with the Conservation Officer.
| identified the amount of pressure the Conservation Officer was under with the sheer
work load and having to constantly tell residents what they were and were not allowed
. to do to their own houses. The experience moved my thinking on with respects to my
own career. Although | had identified that l did not wish to become a Planner or
Conservation Officer, | had connected with the area of work the Conservation Officer
was involved in, which led to questions about other possible careers in Building

Conservation.

6.4 An Unmarked Path to Somewhere

Unlike today’s young people growing up as part of a “Net Generation” (Barnes & La
Gro, 2009), | relied on the school's career library as the main source of information on
what career path to take and how to get there. The library did not contain any specific
information on careers with historic buildings so | spént days searching each university
prospectus index for courses in ‘Conservation’ or ‘Heritage’. These two terms were my
only link at that time to roles in the Built Heritage sector. At 16 | knew very. little about
the different>professional careers working with historic buildings that were available. |
had no clear career titles or course names by which to search. Foskett, Dyke and
Maringe (2003) highlight the importance of career identity and clear marketing and
promotional strategies in the influence of career choice in young people. | had heard of
.Architecture but ruled it out due to the thought of seven years studying new build and
design before being able to specialise in what really inspired me. | did find a few
courses in Conservation, but these were Material Conservation and not about buildings
specifically. | was standing at the boundaries to the ‘Careers Landscape’ with no idea
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what ‘mountains’ were out there, or how to reach them (Foskett & Hemsley-BroWn,
1999, p. 242). Finally | found two, three year undergraduaté courses in Building
Conservation, one at Huddersfield University and the second at Bournemouth

A University. Due to personal circumstances | was not able to go to Bournemouth, so

applied with a single choice through UCAS to Huddersfield.

Less than a week to go before the course started | received a phone call fromthe
university to inform me that the course would not be running due to a lack of applicants.
Only three people had applied for the Building Conservation course. As | had no
second or third choice place to fall back on, | went back to the school career library to
search once more. Over a year had paésed since my initial search and UCAS
application and this time | had since connected Building' Conservation to the Built
Environment and Construction related degrees. | found a Building Surveying course
that cited conservation modules within the prospectus. | applied and was accepted at

Sheffield Hallam University.

“There is currently very little Building Conservation taught on mainstream Built

“ Environment and Architecture courses (ICOMOS, 2005). However, | was able to
unofficially fine-tune certain areas of the Building Survey‘ing course to match my
interests by choosing historic buildings in project work and by selecting Conservation
Studies elective modules which included both theory and practical elements. For my
sandwich placement year | worked with a small building surveying and design |
consultancy specialising in diocese work, much of which involved historic churches and
vicarages. | learnt practice based skills such as specificaﬁon writing and researched
traditional building materials and techniques. One project | was involved in included
stripping off inéppropriate cement render from a grade |l listed vicarage and working
closely with the Conservation Officer, contractor and lime specialist to reinstate a
traditional lime render. In my final year | wrote a dissertation on ‘Why Women like
Building Conservation’ which explored the cultures of the sector in comparison to the
Construction Industry and explored the reasons why there are many more women who
work with historic buildings than in mainstream construction.

| gradua'ted in 2004 with a BSc (hons) in Building Surveying. As a Building Surveyor
specialising in historic buildings | was recognisable to the Built Environment and
Architecture sectors. If | had followed the Building Conservation degree course | would
not have gfaduated with a rebognisable professional qualification and may have
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struggled to find employment without a recognised title. A degree in Building
Conservation may be more appropriate for roles within organisations such as English
Heritage or the'vNational Trust, however an undergraduate degree in Buildihg Surveying
opened up the Built Env'ironment‘sector. to me. This was an area or mountain that | |

had never thought of visiting at sixteen. -

6.5 Historic Building Surveyor

After graduating | worked fora fewvmonths ina tempofary position as an Architectural
Assistant in a Conservation Architects practice until | knew which part of the UK |
wanted to move to more permanently. The absence of an Architecture degree was not
a disadvantage for my work in an Architectural practice that specialised in historic
buildings. Generally the work was much less about design and more about sensitive
adaptation of existing buildings and repair and maintenance. | fouhd that | had the
edge over the newly qualified Architects as my training had included the adaptation of
existing buildings as well as building pathology, defects and conservation studies.

Having enjoyed the work at the Architects practice and established my role within the
sector, | started to define myself as an Historic Building Surveyor and applied for jobs
with various Architects specialising in conservation in York. | was offered four jobs |
had applied for and chose the practice that best suited my needs. The firm were
honest from the outset about being unsure of where to position me within the company
due to me not being an Architect and that my salary would be in line with the newly
graduated Part Il Architects. Within months | had shown capabilities on a par with the
fully qualified Architects and was running projects of my own. This was recognised and
| was awarded a 25%. pay increase. | had found my niche as an Historic Building
Surveyor with a Conservation Architect role. Looking back on my career path | can see
how | managed to carve out my own unidue career path to become an Historic Building‘
~ Surveyor but wonder if others have managed to do the same and how different it is

- now, ten years later, to navigate a path to Mount Heritage?

6.6 Chapter Summary

Piecing together my memories, experiences and career path has enabled me to see
how much of an unique experience it has been. My passion for historic buildings has
been established through years of influence from a variety of people and experiences.
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The opporfunity to turn that interest into a career was realised, although the path was
not clearly signposted and was hard to navigate. My own experience 4highlighfs some
of the key areas of importance when looking at increasing the numbers of young
people working with historic buildings.in a professional role. The two main areas that
stand out are first of all the influences and experiences that established my interest in a
career with historic buildings and secondly the routes available to get there.
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CHAPTER 7

Cultural Conflict

- 7.1 Introduction

“The first of the two core concepts drawn out from this research is one of cultural conflict
~and will be discussed within this chapter. The professional Built Heritage workforce
attracts individuals from a variety of backgrounds. These range from the Built
Environment sector to Archaeology, Art and Hist‘ory, each having a different wbrkplace
culture.. These diverse working cultures are not recognised by current recruitment
initiatives for the Built Heritage sector and may hold the key to wider recruitment
~success. This chapter of research ﬂndings focuses specifically on the culture found in
professional Historic Building Conservation careers. It examines who works in Building
Conservation and how this differs from the wider Construction Industry before finally
questioning how this knowledge might inform future recruitment strategies.

7.2  Where is Building Conservation Situated?

Chépter Two discusses the organisations and Government Sector Skills Councils (SSC)
that represent the Built Heritage sector. As well as organisations such as SPAB,
COTAC and The Edinburgh Group, the sector is largely represented by The National
Heritage Training Group (NHTG) set up by the SSC ConstructionSkills. The NHTG,
Heritage Lottery Fund (HLF) and a range of local organisations such as the Heritage
Skills Initiative in the North East of Englénd, have been instrumental in raising the
profile and number of people training in traditional craft skills, such as stone masonry
and thatching, over the past ten years. However, as the literature in Chapter Two
demonstrates, very little has been done by way of increasing the numbers of '
brofessionals (NHTG, 2008c; NECT, 2009; Heritage Lottery Fund, 2002). The NHTG
report into ‘Built Heritage Sector Professionals: Current Skills, Future Training’, has
| brought the recruitment énd training of professionals fo the attention of the sector
(NHTG, 2008a). The action plan from the NHTG report is located in appéndix Fand
Chapter Two highlighted the action points the plan shares with this research. In the
two years since the report was published, little action has been seen by the sector in
regards to addressing promotion and recruitment activities aimed at professionals. As
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part of the data collection methods, detailed in Chapter Five, | was able to attend a
series of m'eetings held by the NHTG Professionals Action Committee taskéd with
implementing the action plan. The committee is made up of .representatives from the
Built Heritage sector includihg education providers, ’privéte heritage contractors and
representatives from the NHTG and other heritage organisations. Since the first action
meeting in November 2008, only a further four meetings have since taken place with
very little progress made on the report's proposed action points. The majority of the
meetings have focused on discussions around the wider support for the role of the
professional in Building Conservation and the development of a Memorandum of
Understanding which was subsequently launched by Sir Patrick Cormack’s All Party
Parliamentary Arts and Heritage Group on 31 March 2010. The Memorandum of
Understanding invites clients, property managers, planners, contractors, craftspeople
and professionals in the Built Heritagé sector to agree to ten principles that should
guide work to pre 1919 buildings (HBAS, 2010). Small amounts of progress have been
made in other areas within the plan, but very little has been done so far to address the
key actions, detailed in Chapter Two, that fall within the scope of this research. The
NHTG action points (see appendix F) give broad idealistic statements to action by way
~of addressing the skills shortages and gaps within the sector, yet provide no discussion

on how each aétion point might actually be implemented.

With the NHTG so finhly rooted in ConstructionSkills, there is a strong emphasis on the
link between Building Conservation and the Construction Industry. In theory, the link |
between construiction and conservation seems obvious due to the nature of the work
and the commonality of buildings. However, in practice it seems that there are
differences between the Construction Industry and its subsector Built Heritage, which
could have a major impact on recruitment. This difference is less about the subject '
matter of buildings and more about what is being done to them by whom. Itis alsd
about the different work place cultures that exist and how this may affect recruitment.

Chavpter TWo highlights the lack of literature defining any kind of workplace culture for
the Built Heritage sector. Therefore, a greater understanding of the conservation
culture is required. One of the ways to understand more about the Building -
Conservation culture is to gain greater knowledge of the motivations driving people to
choose a career in this area. Presently, a disparity seems to exist between the actual
career path many Building Conservation professionals have taken and the paths
assumed by heritage agencies and Sector Skills Councils Concerned with recruiting to
88"



Cultural Conflict

the sector. Chaptér Two discusses how the Built Heritage sector currently relies on
existing professionals from the Construction and Built Environment disciplines with the -
rhajority of training in Building Conservation being offered at a Post Gfaduate Level |
(ICOMOS, 2005; NHTG, 2008). For Architects, Surveyors, Planners and Conservators
specialising in Historic Building Conservation, a career path through a Built

Environment subject followed by more specialist training in Building Conservation may
seem like the most appropriate route. However some of the professionals working in
Historic Building Conservation have taken somewhat different routes from different
backgrbunds; a point which should be explored and recognised by those concerned

with attracting more people to careers in Building Conservation.

7.3  The Nature and Culture of Conservation

Chapter Two describes Historic Building Conservation as “the action taken to prevent
decay and manage change dynamically” (Historic Royal Paiaces, 2010). Before any
schemes of maintenance or repair are carried out, a thorough and detailed recording
process is usually undertaken. Caring for historic buildings requires knowledge of
historic structure and fabric as well as the materials and techniques traditionally used.
This differs from mainstream construction projects, which tend to utilisé the latest or, in
some cases, cheapest technologies and skills to build, maintain or upgrade the Built
Environment. This research suggests that a difference occurs between the
mainstream Construction Industry workforce, and those tasked with caring for the

Historic Environment.

. The review of culture literature in Chapter Two highlights the array of culture definitions.
Ellis and Lipetz (1979) describe culture as being the collection of the subtleties of a
society and the ideas people share, comprising chiefly of beliefs, values, norms and
language. lt is believed that culture is learned through socialisation within a particular
group or society (Barthorpe et al. 2000). In the case of this research, the particular
groUps in question are the Built Heritage Sector and the Construction Industry. In order
to investigate the culture of Historic Building Conservation as an occupation, it is

important to gain an understanding of those who choose a career in this area.
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7.3.1 Who works in Historic Building Conservation?

The literature highlights the lack of a purposeful and driven recruitment initiative for the
professional side of the sector, leading to a lack of new entrants and the skills shortage
and gaps highlighted by groups such as the NH'TG (2008) and COTAC (2010). As a
result, some of the sector is seen to be dominated by an aging. population of men,
many of whom come from an Archaeology or traditional craft background.

Respondent A, a_fOrmer 'Conservation Officer and SPAB Letherby Scholar, recognises
the amount of older people working in the sector and describes this g’eneration as
being pa'rt of a catchment who have developed an interest in Historic Buildilng
Conservation through opportunities that are simply not offered to a younger generati'on.

“At the moment | think they tend to have a certain catchment which is often older
people who have got interested or people who are working in it or interested in it
anyway. But it doesn’t really seem to aim at any sort of earlier level, so you have
got courses for home owners or courses for professionals ‘who want to learn about
building conservation but perhaps there is an opportunity to aim at colleges and

schools even and maybe run kind of visits or have hands on stuff.”
| (Respondent A)

This comment suggests that not enough is being done to tackle the lack of young
people entering the sector and that opportunities to develop an interest in the sector
are only really available to an older generation. Young people who do wish to develop
an interest in historic buildings may find that it is hard to fitin to an interest group
dominated by people old enough to be their parent or even grandparent. Respondent
C, atwenty seven year old Part |l Architect, discusses his experiences of attending an

event with the Churches Conservation Trust.

“I went to this thing when | was at [named a conservation architects practice] — it
was really funny. It was with the Churches’ Heritage Trust or something like that.
Churches Conservation Trust — it might have been, | can’t remember. But god,
everyone was like 50, and | like rocked into the room, and they musf have thought
I'd come into the wrong ...like | was looking for the nearest internet café or

something like that! | rocked in, and it's like ‘Who'’s this?!”
(Respondent C)
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In most professions there is likely to be a mixed age range reflecting the working age of
the population. Chapter Two discusses the suggestion that due to the effects of an _ '
aging population in the Built Heritage sector and many people retiring, the extent of the
skills shortage will be magnified in 15-20 years time if mbre young people are not
recruited (Rogerson, 2007). Respondént C gompares his experiences of working in

| both mainstream Architectural practices and Heritage Conservation practices, stating:

“vou can go into modern practices that produce modern work and they've got kids
in there 18, 19, 21 or whatever, post-Pan‘ 1. And then it just kinds of seems to be
there’s a general spread of the age group in conventional practit:e. But yeah,
probably in the heritage — in conservation practices and things like that — yeah - |

probably would say | felt like | was still the young buck in the game.”
(Respondent C)

He distinguishes between mainstream and heritage architectural practices, highlighting
the differences in the age range within each. If the Built Heritage sector is to attract a
younger workforce and address the skills gaps and shortages highlighted in the
literature, ybung people need to feel accepted and comfortable amongst the current
workforce. Respohdent E suggests that one reason for the aging heritage workforce is
that many young people entering careers in the Built Environment and Construction
Industry aim for “the big flash jobs, the big names and the new builds”. She also
believes that many new graduétes are interested in securing the best financial package
and suggeéts.that these tend to be more available on new construction work rather
than conservation. This was supported by respondent C who adds that he believes
that some Built Environment professionals develop an interest in Built Heritage later in
their career as their priorities change and their appreciation grows. He reflects on this
older generation dominating heritage warmly, but struggles to feel accepted as a

youngster.

“There are real characters, lovely warm, passionate characters throughout the

conservation industry. But I'd say it’s hard to feel part of that at this stage.”
(Respondent C)
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Despite the geheral view among many of the respondents that Historic Building
Conservation is dominated by an aged generation, this research had little trouble in
recruiting young professionals to take part in the interviews. It seem that as well as the
over fifties, there is an emerging group of young people who too have developed an
interest in Historic Building Conservation. This research demonstrates that some of the -
young people entering the sector are not doing so through Construction and the Built
Environment. This is important to note as it may have a potential effect on how the
sector is promoted. The young Built Heritage professionals participating in this
research come from a variety of backgrounds. Some have specialised in Historic
Building Conservation at post graduate level following a related Built Environment

| degree in for instance Architecture, while others made a sideways move into the sector -
from Arts and Humanities backgrounds. Respondent A developed an interest in
Historic Building Conservation having done an undergraduate degree in English
Literature and Classics. She had no experience or intention of entering the Built
Environment sector until she got a temporary administrative job with the Scottish
Parliament during which she became involved with a project involving a Gréde I Iisted‘

building.

“l just got really interested in all the works that was going on there and also just the
building programme in general. | realised that | wanted to work in that area but
specifically with historic buildings.” '

(Respondent A)

She describes how working in Edinburgh, a city with a large number of historic

~ buildings, introduced her to a new possible future career option. Her interest in the
classical and ancient world and hef growing interest in historical architecture Were born
out of a passion forkthe Arts and Humanities rather than Construction and the Built
Environment. She describes a slow filtering process whereby she developed these
interests and linked them to a possible future career avenue. "

“I loved the city [Edinburgh] and | think that was part of it as well subconsciously
wanting to work on-developing those buildings and work with them ... so it was very

- slow kind of filtering through my brain, got there in the end.”
(Respondent A)
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Respondent D also came to the Built Heritage sector from a humanities background.
Having studied geography at school she had planned to continue this at university but
was forced to rethink this path having failed to achieve the grades required. These
experiences echo my own, detailed in Chapter Six. My interest was in historic
“ buildings and | failed to make a link between the work | wanted tb do and the role of the
Construction Industry. It never occurred to mé that my artistic and creative interest in
caring for historic buildings would need to be channelled through the “dirty, dark and
. dangerous” Construction Industry (Chandler, 1992, p. 31). Chapter Two suggests that
mainstream construction is largely associated with high-tech building techniques -
(Gurjao, 2008) and modern structures, attracting a young, white male workforce (Greed,
2000). Building Conservation, on the other hand, is concerned with the care of historic
structures and, as detailed above, attracts a variety of people from backgrounds
including Arts and Humanities. Chapter Three refers to a study by Carmen Vidal
Rodeiro into A-level subject choice in England, which shows that Art and Design, as
well as Humanities subjects such as History, are more popular among girls than boys
(Vidal Rodeiro, 2007). No statistics currently exist detailing the gender. makeup of the
Built Heritage sector workforce. However, a previous study into Why Women like
Building Conservation (Buxtoh, 2004), combined with the small amount of
Conservation course student data forth coming from three universities (see appendix E)
and the gender ratio within the sample used in this study, suggests that Building
anservatibn attracts more women than the Construction Industry (Greed, 2000). This
'view is supported by respondent A. When asked how the two sectors differed in
culture, she discusses women coming to Consérvatibn through Arts and Humanities

routes rather than a more technical or construction background.

“I think there is a lot more women in conservation ... A lot of people who go into

| conservation tend to come from the background of perhaps archaeology or art,
history or, architectural history, almost humanities and art subjects that women tend
to do and then they kind of get into it and then start doing more hands on stuff and
more technical stuff and realise that they really want to do that but they've got an
arts degree! But that is a problem right from school, it is about getting, attracting
women into something that they haven't done before | suppose.”

" (Respondent A)
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This research suggests that one of the reasons there are more women in Built Heritage
is due to the sector being more feminine in nature than its more masculine big brother,

the Construction Industry.

7.3.2 A More Feminine Side to Construction

Building Conservation involves sensitive care and a detailed approach to historic
buildings, qualities that are traditionally viewed as feminine in nature (Colley, 2003).
The literature review illustrates how the term ‘carer’ clearly describes one of the-
characteristics associated with the works required from those working to mairftain the
UK's historic buildings. This role of care giver is also one trying to be established by
English Heritage (2005) as it promotes an understanding of the value and importance
of the historic environment with the aim of passing on a desire to care for it. Care and
carer are terms that are oft_en associated with female roles, in a motherly position or as
professional carers (Women and Work Co'mmission,’2006).v Care is associated with a
feminine culture and forms one of the five C's (caring, cashiering, clerical, CIeahing and
“catering) the Fawcett Society (2010) use to describe many of the roles dominated by
women. This is in contrast to the Construction Industry which displays a more
masculine culture and is currently dominated by men (Gale, 1992; Greed C. , 2000;
Gurjao, 2008). This view is also reflected within the intewiew data.

“I think mainstream construction still has a macho image, very male dominated. It
is you just go onto a construction site there is a male atmosphere, not an |
intimidating atmosphere, not in my experience anyway. But it is male. So a lot of
woman/gifls perhaps wouldn’t even think it was something they could do, it wouldn’t
enter their minds and if it did they would be put off by that because | think it could

be intimidating.”

While in Chapter Two Greed‘(2000)'and Gurjao (2008) discuss the male dominated
culture within the Construction Industry, this research supports an earlier study that
suggests the Built Heritage sector, a sub group of construction, may not share the
negative and masculine culture attributed to construction as a whole, leading to more
women choosing careers in Building Conservation (Buxton, ‘2004).
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‘A lot of women seem to be interested in bui/ding conservation but aren't attracted

to the construction industry”. _
(Respondent A)

Respondent E, a female Conservation Building SurVeyor questions whether
conservation is a ‘softer’ side of construction and whether that accounts for the equal
amount of male and female Conservation Building Surveyors in her office?

“Well... maybe people see it as a softer side of it, if you see what | mean ... [here]
| there are ... three blokes and three girls, so you know 50:50."

(Respondent E)

Another female respondent and Building Surveyor entered an all female office
environment when she first started working with historic buildings. She suggests the
sector is less cut-throat and more flexible than the more commercial Construction

Industry.

“l came from an all male environment office...to an all female environment office
and actually, | found that quite daunting. | don’t know why...it just seems to attract
more females...Maybe because it's not quite as cut-throat as the commercial

world...I think it's more flexible.”

(Respondent D)

Respondent B was the only female Architect within this research who had experience
working in mainstream Architecture. She discusses the difficulties she had dealing with

conflict in a male dominated environment.

“I think | was not prepared enough or the thing where | have a problem is yes, the
~conflict. You know, how you go round this conflict and that is something you don't
really learn, except for just have to do it. '
| know exactly like you said my male friends, they just don't. They just say ‘Harry

why are you fee/ing so bad about, it's their fault they are stupid’ and | am like

No...""
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As discussed in Chapter Two, the Construction Industry is described by many as
having conflict ingrained (Bagilhoie, et al., 2008; CABE, 2004; Dainty, et al., 2007,
Greed, 2000). Respondent B perhaps felt expected to be able to deal with.conﬂict in a
competitive and aggressive manner, conducivé to the masculine culture around her,
rather than a calmer, negotiating, feminine approach. This led her to question her

suitability for a career in Architecture.

“Sometimes | doubted if | wanted to be a project Architect as it was quite stressful.”
(Respondent B)

~ Being an Architect in a mainstream practice and being an Architect specialising in
Historic Building Consérvation is not too dissimilar in that each Architect would be
mainly office based with visits to site, have several projects to work on at one time,
have a potentially demanding client and having to liaise with contractors carrying out
the work. This research has highlighfed that the cultures could be different within these
two secfors but it is more difficult to define exactly whefe these differences occur.
Chapter Two highlights an interesting point emerging from the ‘Why Women Leave
Architecture’ report, suggesting that most examples of discrirhinatory or unacceptable
behaviour towards women were the result of other Architects and in some cases other
consultants, with far fewer comments made about the behaviours of clients or -
contractors (de Graft-Johnson, Manley, & Greed, 2003). If the Built Heritage sector
(including both the craft disciplines and the professionals) is examined in detail, it could
be said that the positively caring and feminine culture has a knock-on effect throughout
the sector. If caring for a building in a discrete manner or the art of painstakingly
cleaning a building like St Pauls Cathedral with a toothbrush over a number of years is
mdré in line with a femininevcmture, then it follows that it attracts a more balanced
proportion of men and women than mainstream Construction. This will, have an effect
on the professionals who enter these building sites and work alongside them,
spreading the caring culture throughout conservation. This 'in turn impacts upon the
proportion of men and women entering the sector and this more feminine approach to
work will be reflected in working practices .and environments with perhaps a less
gender unfriendly culture as described in mainstream Architecture and Construction.
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- Respondent D worked as a Conservation Building Surveyor at a prestigious historic
landmark building and has found the more female orientated office more flexible than
her previous mainstream surveyor,’s: practice. She comments on hbw her role at work
is balanced with having children and her concerns of being able to find alternative

employment that would allow her to work part time.

“l mean for me at the moment this works for me where | am in my life, balancing it
with home and work. | mean to find something else; | don'’t think anyone would take
me on at the moment because | don't want to work full time so...it just works.
Nobody clocks you in or clocks you out in a morning as long as you get your work
done; it's not that ... sort of office environment that you have to be seen to be the

first one in and the last one out. It's never been like that.”
| (Respondent D)

She has found a female, family friendly work environment, something that is less

common within mainstream practices.

“There is one of the Surveyors in our ofﬁ¢e ... and you can tell he is not going to
stay for long. He wants to get a bit of experience and then move on and up,

whereas some of us are quite happy to stay.”

(Respondent D)

Respondents B and D were able directly to compare their experiences With the
Construction Industry in Architecture and Building Surveying to their roles within
Historic Building Conservation. Respondent D recalls “gender issues” with hér first
mainstream surveying firm and used the example of the lack of support for her
Assessment of Professional Competence (APC) for the Royal Institution of Chartered
Surveyors (RICS), despite other male colleagues receiving help. She hadn't
experienced similar issues since being in Historic Building Conservation.

This evidence demonstrates some of the professional differences in culture between

‘mainstream Construction and a more feminine Built Heritage sector. These differences
between the nature of work and the culture seem to affect who is attracted to each
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workforce and therefore need to be recogniséd in relation to how the sector is

promoted and to whom.

7.3.3 Just for the love 6f it

Also contributing to the differing nature and culture within'the Built Heritage sector is a
concept that emerged from the interview data which sUggests there is a certain amount
of love and passion involved on the part of the conservation workforce towards their
historic subjects. It seems that Building Conservation stirs the emotions of those who
work in it. Respondent E is a Conservation Building Surveyor at one of London’s
famous historic buildings. She describes her feelings 'towafds her work environment
and how even in the middle of London after a long commute to work it can be a place

of tranquillity.

- “..it is so good. 'You walk in here in a morning and nobody else is here and it's
completely quiet. It doesn’t matter if you have had a bad drive in or bad train
journey in; you just walk in and it’s just so great.”
| (Respondent E)

When asked where she thinks shé will be in ten years time she expresses her love for
her work and her desire carry on. A second expression of love came from respondent
C as he recalled how his passion for historic buildings developed through “iffuminating

teachers” in his History of Architectqre lectures at university.

i

“that just kind of really lit everything up for me and just became such a.... | loved it.

It allows you to gain some sense of where things have come from and this kind of
ongoing...... evolution, if you want to call it that, of architecture. One of the lovely
things about these buildings, you know old buildings, is the richness of meaning
and layers of meaning...the depths to which you can study it and love it are very
deep indeed”. ‘

| (Respondent C)

Equally ihspired was respondent A as she recalls her visits.to historic houses as part of

her scholarship training in Building Conservation.
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“a reminder of why you are doing it and what these beautiful houses you are going
to see and the wonderful things that have been created, why it is important to keep
them, conserve them and why it is so inspiring.” - '
| (Respondent A)

Respondent B talks'about a different mindset between the two sectors.

“It's a different mindset as well and it’s also taste. So I do think they are different,

but how different.”

(Respondent B)

- Respondent C describes a more artistic and refined version of construction when

referfing to conservation and those who work in it.

“It's a real art of construction. That’s what you see when you see a proper
craftsperson. Somebody who understands the materials he’s Working with, who
understands the art of bringing them together. | think what I'd have to sa y about the
craftspeople you meet on the scholarship, and those who you meet in the heritage
industry, as opposed to those you'd meet on a Barratt's housing development or
whatever. There are those that can build, and there are those that can build

bea utifully. ” _
V (Respondent C)

He suggests a difference in standard and quality and a deeper link between the
employee of the sector and the buildings. Although he is referring to the craft or trade
side of the industry, this contributes to the overall culture of the workplace and
therefore also impacts on the professional side. Respondent B adds:

“It is just kind of the sensitivity of the place and the appropriateness of the

reaction.”

1

The love and sensitivity expressed by the respondents during the interviews paints a
different cultural view than that of construction. The Built Heritage sector relies on
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people entering the sector via the Built Environment sector and Construction Industry
or mature career bhangers. However it fails to attract a younger more diverse
workforce by dding this, and misses a proportion of the population that are not attracted
to the culture of the Construction Industry or Built Environment sector. The emerging
evidence of conflicﬁng cultures that exist between the two sectors, leads this research
to question whether current practices of recruiting largely via the Construction Industry
and ConstructionSkills is the best way to promote careers in Building Conservation.

7.4 Chapter Summary

Chapter Seven has argued that a cultural conflict exists between the caring feminine
~nature of Historic Building Conservation and the more masculine Construction Industry.
As the Built Heritage sector currently has no proactive and effective apprdach to
recruitment and relies on its workforce filtering through from the Construction IndUstry.
there is potentially a huge pool of possible recruits who may be interevsted in a career
with historic buildings but are put off by the ingrained culture found in the access routes.
In light of Foskett & Hemsley-Brown’s (1999) concept of a careers landscape
discussed in»Chapter Three, the current positioning of recruitment for the Built Heritage
~ sector within the Construction Industry could be compared to placing an advert for an
eco-h‘olida.y to a protected African wildlife reserve within a travel brochure advertising
Club 18-30 holidays to Ibiza. This research recognisés that many people working

- within the Built Heritage sector have made sideways steps from other areas such as
the Arts or Humanities. [f the sector wants to attract more people into careers within -

Built Heritage, it needs to recognise that recruitment strategies need to be widened in

order to attract the full range of potential recruits.
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CHAPTER 8

A Hidden Destination

8.1 Introduction

This chapter discusses the second of the two core concepts drawn from this research,
‘A Hidden Destination’. It adds to the first core concept, discussed in Chapter Seven,
of a ‘cultural conflict’ between Historic Building Conservation and the Construction
Industry, through which Building Conservation is currently promoted and accessed. A
hidden destination, focuses on the barriers such as a lack of visibility and identity that
are affecting the entry of young people into the sector. As identified in the literature in
Chapters Two and Three, there are currently a significantly low proportion of
pfofessionals working with historic buildings that récognise' the importance of
knowledge and understand the skills, methodologies and philosophies that are required
when working in Building Conservation (NHTG, 2008). The need to address these
skills gaps has been highlighted by organisations and committees such as the DCMS
(2001), English Heritage (2006), ICOMOS (2005), COTAC (2007) and NHTG (2008).
However, there is little evidence currently of initiatives specifically designed to address
the shortage of heritage professionals among young people. This chapter sUggests
that the professidnal careers available in the Built Heritage Sector are beyond the radar
of many adults, but in particular the ‘radar’ of young people. The sector lacks visibility
~and identity, which in turn impacts upon the careers information, advice and guidance
available, how the sector is promoted and current qualification and training routes
available. These barriers, their effects and the impact on the sector and the
recruitment of young p'eople, are investigated further within this Chapter and the -

implications arising from these findings are presented.

8.2 A Lack of Visibility

The young pr’ofessionals}‘who were interviewed for this research were asked about how

their interest in heritage developed and how this was reflected in their career and

training route. Many of the interviewees encountered barriers that they had to

overcome to find their career. One of these emerging barriers that contribute to the

concept of ‘a hidden destination’is a lack of visibility. Careers within the Built Heritage
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'sector are not visible to many young people (Foskett & Hemsley-Brown, 1999). This is
in contrast to my own childhood, detailed in Chapter Six, where a series of experiences
related to the historic environment; opened my eyes to a possible career working with
historic buildings. ‘For the young professionals interviewed for this research, many of
them experienced visits to historic buildings, as part of a school trip perhaps, but failed
to make a connection between the historic environment and a possible future career.

| The experiences of the young Built Heritage professional interviewees were analysed
to look more closely at the perceived missing link between childhood experiences of
heritage and possible careers. 'Respondent A, a former SPAB Letherby Scholar
discusses her memories of school trips and their link to history but not to possible

related careers.

“To me schoal trips to historic buildings, which I loved, were about history, they
weren’t about architectural buildings, they are about history and about the social
history and about what people did in the past, which was fascinating. But | didn’t

make that connection with looking after the buildings.”
(Respondent A)

Her interest in historic buildings started from a young age but she did not make the
careers link until much later after her first degree. She continues to talk about her
childhood experiences in relation to historic buildings and highlights further the gapin
knowledge between her interest in historic buildings and the careers available that - '

contribute to the care of them.

‘| remember being quite young and seeing buildings being altered or de)nolished
and being outraged but not understanding why it could happen and being really
upset by it and thinking ‘why do they let them do it’ but who are ‘they’ | don’t know
who they are. Then | realised later | suppose that you could be ‘they’ (laughter) and
make decisions about what happens, but | didn’t realise at the time. | think it was ...
I didn’t really meet anyone else who cared either, | can't think of that many people
when | was growing up who expressed they were bothered, orinterested. Sol
don’t know where it came from. But | think if someone had pointed it out | might
have ... | think | would have taken a different path.” - (Respondent A)

102



A Hidden Destina'tion

The comments support the concerns of heritage organisations, highlighted in Chapter
Two, that the link between the historic environment and careers has not been made
(NHTG 2008). They demonstrate a lack of visibility in the lives of young people,
despite histofic buildings being a very visible part of their childhood and education.
Foskett and Hemsley-Brown (1999) highlight the need to expose young people to
career areas in order to develop any kind of interest.ih a possible future in that role;
Chapter Seven has highlighted potehtial cultural conflict between' perceptions of Built
Environment and Built Heritage. So as well as the differing cultures affecting
recruitment and career paths, the sector also needs to focus on helping young people
make the link between' the historic environment and careers. This is backed up by

views from respondents A and C, who believe:

“it doesn’t really seem to aim at any sort of earlier level, perhaps there is an
opportunity to aim at colleges and schools even and maybe run kind of visits or
have hands on stuff. People like hands on stuff especially and try and get people

interested earlier.” .
(Respondent A)

“I'd have to say, there isn’t an awful lot that offers itself to kids, or chi/dren, of thqse

Qf a younger age who might be interested in this kind of thing.”
(Respondent C)

To enable a more detailed analysis of how the sector is currently being prombted and
by whom, information was collected and collated to show current initiatives designed to
pfomote the sector among young people (table 8.1). The information collected |
demonstrates a large array of initiatives on offer to engage young people with historic
_environments, many of which are provided through educational resources linked to a

particular local historic environment such as a cathedral or castle.
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Organisation

Initiative

Details

Careers Element

CADW

Access to historic sites

“Educational resources

To protect and sustain, encourage
community engagement in and improve
access to the historic environment of Wales

No visible direct link
to built heritage
careers

Churches
Conservation
Trust

School trips

Learning resources
School resources

Educational programmes to link learning to
many historic churches around the country-

No visible direct link
to built heritage
careers

English Heritage

Engaging Places
E-resource
Discovery Visits

an initiative that promotes teaching and
learning throughout the built environment

No visible direct link
to built heritage
careers

Heritage
Education Trust

Ensures a high standard
of learning experience
among historic sites
and properties

Promotes and recognises quality in, and
concerning, heritage sites and historic
properties to allow meaningful access and
understanding for all.

No visible direct link
to built heritage
careers

Heritage Link

Diversity Programme

Encouraging a broader access to historic
buildings by all communities :

No visible direct link
to built heritage
careers

Heritage Lottery
Fund

Young Roots
Training Bursaries
(heritage crafts)

funded over 940 heritage education posts
and 580 spaces for learning

Help children and young people learn about
heritage

Some link to careers -
information (mainly
craft based)

Historic Houses
Association

Public access
to Britain's historic
houses

projects to improve access to, education at
and community enjoyment of historic
houses '

No visible direct link
to built heritage
careers

Historic Royal
Palaces

(see Ch. 2)

White Tower
Conservation Project
Educational Resource
(Local Initiative)

A project for all ages of students to come
and experience building conservation.
Includes practicai hands on experience,
project managers diary and work based
training placements

Primary careers
information (aimed at
all levels and both
craft and
professional)

‘Historic Scotland

Access 1o historic sites
Educational resources

Bringing Scotland’s history to life and
deepening understanding of our country’s

No visible direct link
to built heritage

Historic Building
Conservation

Outreach work rich heritage careers
IHBC Professional Body for promoting advice and understanding on the | Primary careers
care and conservation, enjoyment and information —

appreciation of our historic places for all

(Graduate level)

National Trust

Access to historic
buildings, Activities and

Providing learning experiences that are
appropriate to individual

No visible direct link
to built heritage

ConstructionSkills

resources for schools needs, that encourage dialogue and allow careers

and families - for deeper engagement -

Activity days with historic buildings
NHTG Careers Brochure Hard copy booklet Primary careers

o (main focus is crafts with small reference to | information (Mainly
professional careers) craft with some ref to
professional)

NHTG/ - _Regional Skills Fairs Regional Skills Fairs to promote craft skills Primary careers

information (Craft
based)

Regional Initiative
providers

Heritage open days
Heritage skills days
Educational activities

Local initiatives linking communities to
historic buildings

Some link to careers
information (mainly
craft based)

SPAB

Course provider for
home owners, profs
and crafts people

Education provider through scholarships
and fellowships to raise standard of
conservation practices

Primary careers
information (Grad
level/home owner)

The Prince’s
Foundation for
the Built
Environment

Education series
Graduate fellowship
Lecture series

an educational charity teaching and
practicing timeless and ecological ways of
planning, designing and building

Primary careers
information —
(Graduate level)
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From the list of organisations involved in promoting the Built Heritage sector on a
national scale, there were very few examples of promoting pr'ofess‘ional careers.
Table 8.1 shows that where initiatives and organisations are providing primary careers
information, it is for the most part focused on craft skills. The NHTG produces a
careers guide, but this too focuses heavily on the craft side of the sector with little
information regarding the roles, responsibilities and training routes for the professional
side. This is also reflected in their website (NHTG, 2010), which contains reference to
some of the pfofessions available but these are then re-homogenised with the
mainstream version of the careers through links to more general careers websites
(DirectGov, 2010). Table 8.1 also demonstrates that where national initiatives and
organisations exist that do recoghise the importance of the specialist professional in
heritage and conservatibn, these are generally aimed at the young professional already
engaged with the Built Environment rather than young people who are yet to make or
finalise career decisions. The Prince’s Foundation for the Built Environment, the
Institute of Historic Building Conservation and the Sobiety for the Protection of Ancient
Buildings all provide opportunities for young Built Environment professionals to gain
specialist knowledge in Building Conservation throUgh a series of lectures and
fellowship programmes. These schemes provide a wealth of valuable professional
deveiopment in Building Conservation but do not help the younger, pre-career
audience to make the vital links between the historic environment and a professional

career.

The many initiatives and resources that are on offer within the historic environment
setting, focus more specifically on linking learning to the national curriculum, through
subjects such as History'and Geography, and providing an experience for young
people to “practise new skills and develop their creativity and love of learning” (The
National Trust, 2010). This missing link between heritage education and career options
. is supported in the literature, discussed in Chapter Three, by HEREC (2007) who
- suggest that school visits to historic environments and related heritage education have
an insignificant impact on the subject choice of the students at GCSE. The NHTG
(2008) also raises concern for the lack of interest in the heritage sector by young
people and highlights a lack of awareness of the’céreer opportunities available as one
of the main reasons.  As well as national schemes, the search for current initiatives
summarised in tablé 8.1, shows there is evidence of many regional and local ideas.
- Many of these centre on a specific building or community, offering young people the
opportunity to visit and learn about that particular environment. Many of the historic
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buildings such as cathedrals and céstles with open access to the public and a provision
for school trips, have various educational resources for schools to utilise in order to

~ enhance their visit. Part of the data collection for this research looked in more detail at
English Heritage's Discovery Visits, to establish what yboung people are learning and
experiencing on school trips. English Heritage hosts hands-on, site based Discovery
Visits at sixty four of their four hundred historic environments that are open to the public
- (English Heritage, 2010). Between these sixty four sites, one hundred and thirty three
themed visits for school students are on offer, that link to a variety of areas within the

national curriculum.

j{TabIe 8.2 Engllsh Hentage Dlscovery VISlt School Tnps Curnculum Focu

"Natlonal Currlculum Subject : Number of subject focused
Discovery Visits out of 133 in total
History o 115
| English/Literacy 35
Drama 18
Art & Design 15
Science » 14
Geography 6
Design & Technology 6
Maths 5
Religious Education 5
Music 4
| Business Studies 3
Travel & Tourism 3
Citizenship A _ 2
Personal Social Health & Economic 1

Table 8.2 details the national curriculum subjects covered by the English Heritage
Discovery Visits and the number of themed visits focusing on each national curriculum
subject. It can be seen that History is clearly the subject covered by the majority of
themed visits, followed by Literacy/English and then Drama, Art and Design and
Science. Typical Discovery Visits would include themes such as Meet a Roman
Solider at Chesters Roman Fort in the North East, Making Medieval Tiles at Cleeve
Abbey in the South West or Victorian Life at Brodsworth Hall in Yorkshire.
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English Heritage’s Fort Brockhurst in Gospo'rt in the South of England offers five
differently themed Discovery Visits. They each cover various different stages and
subjects within the national curriculum', from History and Art and Design to Science and
Maths (see appendix G). Fort Brockhurst is the only themed visit, out of one hundred
and thirty three, to offer a Discovery Visit with the historic building being the focus.
‘From Clay, Wattle and Daub to Bricks and Mortar’ is a buildings materials workshop
aimed at key stages 1 and 2 covering national curriculum subjects Art & Design, |
Mathematics, and Science. The workshop for primary school children looks at how the
construction of homes has changed over time, allowing children to handle original
materials and look at design and pattern within the Victorian Fort. Although the themed
visit has a building focus, there is no reference to the visit connecting the original
materials and building methods and how the building is currently cared for and by
whom. This demons_trates the missing link and how young people are not being given
the opportunity to gain experiences around caring for historic buildings. This is
perhaps an area that could be expanded and offered to students at key stages 3 and 4.
A potential themed visit focusing on the conservation of the historic environment being
seen, could be applied relatively easily at all sixty four Discovery Visit sites, linking to
areas of the national curriculum such as Science, Art and Design, Geography, Maths
and Design and Technology. The care and maintenance of each historic environment
is one of English Heritage's main functions and therefore this would be an appropriate

avenue to further educate young people. -

The data emphasises the missing link to careers with historic buildings raised as a -
concern/by'respondent A (p. 101). Despite young people being exposed to historic
.environments and buildings thro.uvgh school trips and a range of initiatives designed to
link the historic environment with the school curriculum, young people are not receiving
- the message about professional careers with historic buildings. Respondent A further '
discusses her own childhood experiences and demonstrates her lack of knowledge

~ about careers within.the sector at a young age despite her general interest in historic

buildings.
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“I think, probably, | had always known that that was what | was interested in but
didn’t have any consciousness that there was a career. | was always interested in
historic buildings but you sort of have to look. | think it doesn’t present itself to you
as an option unless you have already had that grain, that idea”.

(Respondent A)

Despite historic buildings holding a level of visibility for respondent A as a child, as well
as among other young people, the link with careers is less visible. She suggests that
exposing young people to the potential careers early on could have a positive impact
as she believes that there is a “huge untapped passion out there”, This supports the
view that without visibility 6f a certain career area, many potential career opportunities
will lie undiscovered by young people (Hodkinson & Sparkes, 1997).

“I think there are loads of people out there who would love to work in the building
conservation sector who don’t know how to get into it or don’t know that you can
getinto it. | think there is a huge untapped passion out there. So many people

discover it later when they have already got a career. So [ think you'have to get

there early on and expose younger people to it as a career.”

(Reépondent A)

Like respondent A, other interviewees and symposium participants working in Historic
Building Surveying, “discover it later when they already have a career” or have started
on a different career path. Respondent D describes how she believes that many
people are simply unaware of the opportunities within the Built Heritage sector and
states “/ don't think they [young people] realise it is an option, | certainly didn't”. This
sLlpports the suggestion made in Chapter Seven that with marketing and recruitment
for heritage being so firmly rooted in Construction and the majority of training at post
g'raduate level, young people interested in History and Art are pursuing other careers
before discovering Building Conservation much later in their careers.

Using the landscape analogy (Foskett & Hemsley-Brown, 1999), the déta suggests that
‘whilst the young potential traveller may see evidence of the Heritage Mountain through
various school trips or access to the Historic Environment, they don't make a
~ connection to a potential attractive destination for themselves with a route and a

summit. There is no glossy brochure or travel agent promoting Mount Heritage and a
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lack of maps to show clear routes and paths. It is not until later in life when the
traveller has embarked on other journeys to nearby mountains that Mount Heritage
truly comes into sight and they are able to enquire and make moves about travelling

there.

8.3  Discovering Mount Heritage through Role Models and Experiences

As has been discussed, a lack of visibility and careers khowledge in Built Heritage at
an early age had an effect on the career route taken by some of the young professional
- interviewees. Without the travel advertisements and brochures for Mount Heritage

- they embarked on alternative paths to different destinations. Once in adulthood and
exposed to many more possible career opportunities, Mount Heritage became visible
(Foskett & Herhsley-Brown, 1999). This section explores how the research participants
discovered the career opportunities available in Historic Building Conservation and how

this might affe_ctv a future recruitment and marketing strategy for the sector.

Respondent G, a Conservation Officer who attended the symposium commented on
her lack of awareness of the sector until she started a degree in Planning. While
respondent F, a lecturer and former Historic Building Surveyor, describes falling into

conservation by accident.

“I'm one of those who fell into it by accident, history was one of my first loves and |
moved away and got distracted and my first degrée was actually in geology in the
70s. Then | suppose | worked mainly in recording buildings in the 1980s for South
Yorkshire County Council until they were abolished and moved sideways fo

DoncaSter to work with Historic Buildings over that way.”
' (Respondent F)

. This description of falling ‘into it by accident’ suggests that it was an unplanned caréer

route. If people are not exposed to certain career areas until after they have embarked

upon an alternative career path they will have to make certain changes if a new career

avenue presents itself. Chapter Seven details how having done her degree in English

Literature and Classics, Respondent A secured an administrative job with the Scottish
Parliament and so got involved on a project with a Grade | listed building. She was

| given an experience through direct contact with carrying out works to an historic
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building, albeit through an administrative position, but this was enough to make a link
and realise her future career goal. This experience leading to a realisation of wanting
to pu'rsue a career with historic buildings was also encountered by participant E who
had completed a Building SUrveying. degree but only realised her passion for historic

buildings after surveying one.

“Il have done a lot of work on new buildings...when | did get the chance to do a

survey on an old building or repairs; [ knew that was where | wanted to go”.
' | ~ (Respondent E)

When asked, each of the respondents was able to pinpoint an experience introducing
them to Built Heritage. For respondent C it was working alongside his bricklayer father
and uncle on redundant mill buildings in Burnley, whilst respondent B was able to work
~ shadow a friend of her father's whilst at school. She was an Architect specialising in |
conservation. Respondent E had her interest in buildings sparked whilst at school.

| When asked if she could remember whét inspired her, she replied:

“| know exactly, it's quite sad really. It was Miss Last's class [ége 9] and we did a
topic at school on buildings and that was it, | was addicted. We studied different
types of buildings, whether something was semi—detéched, terraced, different brick
patterns or brick bonds. We had to pretend we were an Estate Agent and write up

the details for a house and everything and all different elements of the building.”
' ' (Respondent E)

I

" When she was asked if she had any suggestions to encourage more young people to

pufsue a career in Building Conservation, she suggested:

“Get Miss Last to do more classes! No, I don’t think its part of the school syllabus is
it anymore, looking at buildings. | have got cousins who are quite young and / don't
think they have really looked at buildings at all at school. | think that is probably

where you need to start to get people interested in things”.
(Respondent E)
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These experiences and role models or sign posts and ‘guides’ helped to shape the
career paths of the interviewees. This mirrors the work 'of initiatives such as STEMNET
Science and Engineering Ambassadors described in Chapter Three. A new
recruitment strategy for the Built Heritage sector will need to ensure young people are
given opportunities to experience and ask questions of those working on Mount

Heritage about the possible careers that are available within the sector.

8.4 A Lack of Identity: an un-named destination

As well as a lack of visibility, a further issue that emerged aé a category from within the
data, contributing to the concept of a hidden destination, was the lack of a clear identity
and in particular the lack of a recognisable overarching name. The literature review
highlighted Tadelis’ (1999, p. 548) definition of a name as ‘the label that summarises
the physical attributes, past béhaviour and other characteristics of the carrier of the
name”. One of the participants demonstrated confusion over the name of the Built

Heritage sector as she begins a discussion within the interview.

“I think the built heritage world, whatever you want to call it...” »
| (Respondent A) -

Her use of the term “built heritage world” followed by her uncertainty with what others ,
want to call it, demonstrates the lack of a unique commoniy used name for the cluster
of careers that are involved in the work to historic buildings. Further probing within the
interviews prompted a variety of responses from the participants about the identity of

the sector.

“It gets called lots of different things doesn't it. | call it building conservation |
suppose because my degree was building conservation. It kind of makes sense to ..
me. But if you talk just about conservation, peop/evthihk you mean eco |
_conservation and ecology kind of stuff. | don’t know about heritage because it kind
of has connotations with it that are a bit institutional or something. Ora bitsortof
packaged up in heritage.” ‘
' (Respondent A)
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- The variety of names used to describe the related careers associated with the care and
maintenance of historic buildings was raised in the literature review in Chapter Three.
Although there is no available literature on the naming confusion that surrounds Built
Heritage, the review discusses the importance of an unique identity. My own
experiences while searching for an historic building related professional career,

vdetailed in Chapter Six, demonstrate the difficulties young people, with relatively little
knowledge about the sector, can have when looking for further information.

Respondent A confirms that the sector is referred to by a variety of names and
disCusses.the connotations of uSing terms such as ‘Conservation’ and ‘Heritage’.

Using the term ‘Conservation’ on its QWn only conveys the idea that something is being
conserved and does not necessarily relate it to buildings. It could also be argued that
working with old or historic buildings does not always involve conservation and likewise,
buildings that are not old enough to be described as historic (pre 1919) may also
require conserving (NHTG, 2008). This is reflected in a discussion with respondent E,

who states:

“If it's Conservation it tells you what you are doing, you are conserving something.
But then, you could be cohserving_ anything that is of any age, it may not
necessarily be historic; but then historic, if we said His'toric Building Survéyor that
may not say that you do work on things that you protect things...Just that you‘ look
at old buildings doesn’t maybe sound like you do anything with them... Actually |
think | did always type in ‘Conservation’ or ‘Historic’ when | was trying to find jobs
like this, so, yes. They would be the two words | would probably use.”

' (Respondeht E)

The terms 'Conservation", ‘Heritage" and ‘Historic’ seem to be the terms most
“associated With the work within the sector and yet on their own they do not fully

describé the sector or roles within it. Throughout the literature these terms are linked
with other words to more fully describe the sector or careers in it, for example ‘Building
Conservation’, ‘Built Heritage’, ‘Historic Building Surveyor’ and ‘Conservation Architect’
(COTAC, 2000; Ehglish Heritage,y 2007; NHTG, 2008a; HEREC, 2007; ICOMOS, 2005).
A quote taken from respondent D, a Conservation Building Surveyor, describes how

the lack of a clearly defined name and identity can cause difficulty when

communicating with the general public about their career.
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“I mean the National Trust probably use a different term for their Surveyors. |
don't... | think surveying is such a broad brush and people often don’t understand
when you say you are a Building Surveyor they say well what’s... they think of |
~QS’s...s0 you also have to explain what you do each time so maybe that's the
problem, perhaps we have to start thinking Conservationist but then you think of ...

of animals.”

(Respondent D)

This is not unique to professions within the Built Heritage sector and respondent D
describes similar issues With the term ‘Building Surveyor’. This issue relates to the
phenomena referred to by Foskett and Hemsley-Brown (1999) as ‘invisible careers’. If
people do not come into contact directly or indirectly with a career they will have no

_ perceptionAof that career. AUnless people have had some kind of contact with Building
Surveying or Building Conservation they are unlikely to know what the professions
involve. Gatewood, Gowan, and Lauténschlager (1993) state that exposure to
information is crucial in helping youhg people form an image of certain careers, whilst
Foskett, Dyke and Maringe (2003) stress the importance of marketing and promotion in
the influence on choice by young bpe.ople. Without a recognisable name, Mount
Heritage becomes a difficult destination to promote. ' |

As part of the research, a short access search was carried out in July 2010 to establish
what information was available from primary careers websites using some of the terms
associated with the Built Heritage sector. It was found that even with knowledge of the
range of possible search terms, the websites lacked information on the rénge of
professional careers within the sector. Table 8.3 details some of the national websites
for careers advice aimed at young people accessed in July 2010. Using the search
terms ‘Building Conservation’, ‘Historic Buildings' and ‘Heritage’, each site was
accessed to see how much information was availa'ble regarding professional careers in
Historic Building Conservation. None of the websites viewed provided a full range of
information on the relevant careers available. Jobs4u, the careers website linked to
Connexions and Fast Tomato did have information on ‘Building Conservation Officer’,
‘just one of many professional careers working with historic buildings. Jobs4u also
listed Conservator /Restorer, however the description had no reference to buildings
and was only focused on art and artefécts. Careers Advice, the careers website
supplied by Govdirect, the wébsite of the UK Government, had no reference to specifid '
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careers in Historic Building Conservation, but search results for ‘Building' Conservation’
did provide information of more mainstream Built Environment careers such as Building
Surveyor, Town Planner and Architect. The lack of a clear universal name fof the
sector with which to search, combined with the lack of information available on
websites presents a series of barriers, to not only young people, but also to parents
-and careers professionals who use these websites as a key source of information.

Table 8.3 Search Results for National Careers “AdViceWébSitéS' &

Information Provider | Search Results Where Website Directs the

. _ Searcher ' '
Jobs4u ‘Building Conservation’ — Building Further links to loosely related
www.connexionsdirec | Conservation Officer. ‘Heritage’ — | careers and external heritage
t.com/Jobs4u/ ’ Conservator/Restorer — however no | organisations.
- link with buildings.
Careersadvice Search ‘Heritage’ — Conservator Directed back to mainstream
www.careersadvice. (with reference to English Heritage) | carers in Built Environment.
direct.gov.uk Search ‘Building Conservation’ —

Planning and developfnent officer,
Building Surveyor, Rural Surveyor,
Town Planner, Architect

My Talent Place No information of Historic Building | n/a

www.mytalentplace. Conservation

co.uk

Fast Tomato ‘Building Conservation’- Building Jobs4u job profile

www.fasttomato.com | Conservation Officer - Links to external heritage
| agencies '

One of the young professionals interviewed, studied Architecture in Germany before
transferring to a London university to complete her degree. She too highlights the
difficulties she has with her professional title and explaining it to the lay person. She

describes how in Germany this is not an issue.

“when | try to explain what it is, | always thought it was a problem because of my
language, that | can't say what am | doing, because every time | say | am doing ‘
Conservation | always feel like | have to explain further because I just can’t say | am
a Conservationist, “yes | am repairing old buildings and dadadadada”.. Whereas in
Germany ’Baudenkma/pﬂeger ‘it éctually says the whole thing in one word.”

' (Respondent B)
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- Baudenkmalpfleger is translated as ‘carer of historic buildings’ and can be broken down
to reveal its translated components; ‘Baudenkmal’ meaning historic monument or
building and ‘pfleger’ meaning carer, guardién or curator (ReversoDictionary, 2010).
As respondent B explains, the single word encapsulates the whole essence of the
professional area making it clearer to understand what role the name refers to and
what that position involves. The use of the term ‘carer’ (or guardian or curator) in the
translation supports the argument discussed in Chapter Seven regarding the nature
and culture of the profession in the Built Heritage sector and through its German title,
reflects the more feminine nature of the work. If the general public within the UK find it
hard to identify the roles available within a sector which they are not able accurateiy to
name, this will have a negative impact on the important role of informal careers advice
delivered by family members highlighted in Chapter Three.

In a review of the university undergraduate and post graduate courses available in
Building Conservation and Heritage carried out in 2010 as part of this research (see
appendix D), it was found that most of the courses contain either ‘Conservation’,
‘Historic’ or “Her'i'tage' as well as either ‘Buildings’ or ‘Architectural’ in the title but these
are in a variety of forms and sequences. It could be argued that the variety of course
titles is positive as it reflects the variety of course content on offer within the sector.
When compared with the variety of courses available in Archaeology, it was found that
there too was a large variation in the course titles. However, the recognisable single
unique umbrella title of ‘Archaeology’ provided a point of reference to be used when
either talking about that sector to the lay person or when searching for possible
courses available (Hotcourses, 201'0). UCAS does house a comprehensive Search _
facility that uses words within the title of courses available at undergraduate level for
the coming academic year rather than having to search by sector, allowing for easier
searching. However, prospective students are still required to have an expansive
knowledge regarding the array of possible course titles. What the professional careers
in the Built Heritage sector seém to be missing is a single recognisable unique
overarching name that provides access to the availablé courses on offer and provides

a reference point to the public or layman about the type of career it is.

8.5 Lack of Careers Information Advice and Guidance

The case study utilised in this research, further detailed in Chapter 9, was used to
establish how easy it was for Year 9 students to find careers information on Built
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Heritagé jobroles. The feedback from the students was that the information was hard
to find. However, a few of the students commented that it was easier to find
information for the same job titles but not in the Heritage sector. When asked where
they had looked for information on heritage careers, all of the students said they had
used the search engine Google and 80% of the students also using the web-based,
collaborative encyclopaedia, Wikipedia. Very few of the‘ group .had either heard of or
accessed information from the dedicated heritage orgénisations such as The Society
for the Protection on Ancient Buildings and the National Heritage Training Group.

None of the young people taking part in the Heritage careers challenge used either
Connexions or the school career library. It is uncertain what impact the fact that the
students were involved in an exercise rather than a real life search for their future |
career had on the results. The vstudents were only given two weeks to find the required
information on career description, training routes and potential salary, where in real life

they may have longer to pursue avenues of information.

The access search of primary careers websites mentioned earlier, also sought to

- discover what information they contain for professional careers in 'Historic Building
Conservatioh_. The process of Asearc'hing_ the range of possible terms and then
following links to various sites, many of which in turn are linked to further sites, makes -
searching for dedicated information regarding the paths and options available, time
consuming and laborious. The careers website analysis demonstrates that the
specialist sector does not provide clear information or a coherent description of the
sector and its careers. A more general web based search was also carried out using
the range of terms associated with the sector (see appendix H). The internet searches
demonstrate that provided as long as the many possible names used to represent the
sector are known, many of the agencies and organisations representing the sector can
be found. The careers advice offered by some of these heritage organisations is not
thorough enough to meet the needs of young people wanting to find out more aboUt the

opportunities’ available in Building Conservation.

Table 8.4 summarises the scope of professional careers information provided by some

of the key stakeholders in the sector.
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‘Table 8.4 Built Heritage Web Based Professional Careers Information

Built Heritage Web Based Careers Information Provided
Organisation '

NHTG Very little available regarding professional side of the sector-
directed to general Careers Advice website for further information on
“mainstream Built Environment roles.

SPAB ; Careers Information page portrays a negative view of careers in the
_ sector and provides no further information or guidance.
IHBC No general careers information aimed at young people or information

about heritage roles however does contain a list of accredited post
graduate courses, a list of bursary funded training programmes and
job advertisements for the sector.

The NHTG website has a focus on the craft side of the sector with reference to
professional careers being directed back to the Directgov Careers Advice website and
information on mainstream Surveying and Architecture (DirectGov, 2010). There is a
lack of information and clarity on specific professional roles and the courses available.
The IHBC does not contain a dedicated page to careers in Built Heritage, however
aimed at the graduate, it details accredited post graduate courses, job adverfisements
and information on training and bursary schemes. The Society for the Protection of -
Ancient Buildings (SPAB) has a web page (see appendix J) dedicated to ‘Careers
Information’ (SPAB, 2010). The page portrays. a negative view towards potential
careers in the sector. It contradicts research by the NHTG (2008) and the general
consensus within the sector that there is a shortage of professionals With specialist
, knowledge when it comes to work with historic buildings and suggests that there is a
lack of job opportunities (Building Crafts College, 2007; English Heritage, 2007,
"HEREC, 2007, ICOMOS, 2005). The response to a question ‘what jobs are there in
building conservation?’ depicts a sector where jobs are Jow paid” and “highly sought
after” and obtaining one requires a ‘matter of luck and persistence”. Although this may
be true of some unqualified administrative positions within the sector, the site provides
no positive reference to careers in the sector, with little in the way of encouragement to
“anyone reading it. Not only is the web page not encouraging about potential jobs in
conservation, it could be argued that it could have a negative effect on young people
looking for information about jobs in the heritage sector. This message was supported

by respondent E.
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‘they were very approachable but they all said to you that it is difficult to get into
this. 'Somebody, one of the people there had his own private practice and he says

| he gets letters all the time from people saying they want a job with him doing |
Conservation work and he just... he can't take them all. So 'he says there are
people out there who want the jobs but there is just not the people broviding the

jobs.”

(Respondent E)

Although this advice did not put her off specialising in Conservation Building Surveying,
she identified the comments as a potential barrier to others thinking about entering the
sector. The comments made by the conservation practitioner are in opposition to the
skills gaps and shortages highlighted in reports by DCMS (2001), NHTG (2008) and
'COTAC (2010). However if there are young people who do want to pursue a career in
Heritage and a lack of professionals specialising in Historic Building Conservation, a
single practitioner may find him or herself getting a relatively ‘high proportion of
requests for work experience or jobs that s/he is unable to accommodate. His view
also contrasts with recruiting difficulties in the sector found by respondent D. She
describes how over a period of time, her employer, who specialises in the care of major -
historic landmark buildings, struggled to recruit. She describes how people were

simply not applying, confirming the current skllls shortage.

“We had trouble, | mean [a colleague] has been with us not quite a year yet, | don't
think, but we had trouble recruiting. Prior to her we had somebody else who was

{ obviously here fdr a year then she left and each time it took a long time to fill their
vacancies. No one was applying. First of all | think it was salaries éhd that was re-
looked at and we got a pay rise. That was nice, and, so that was addressed but
yes, we couldn’t understandkit, the QSs as well have had real trouble recruiting QSs

into [named place of work].”

(Respondent D)

Practitioners need to be made aware of the skills shortages as well as the potential
strategies. If young people are to be introduced to prospective careers in the Built
Heritage sector, there needs to be access to information about the career choices,
paths and options available. Chapter Three discusses Bassot’s concept of Career

Learning and Development. This social constructivist approach whereby "know/edge
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about careers is constructed through activity and in interaction with a variety of people”, '
reflects the 'ﬁn'dings of this research which suggests young people need a range of
experiences relating to Building Conservation and Heritage in order to develop a
potential interest in a career in the sector (Bassot, 2009, p. 3). If the sector is

dedicated to improving its visibility, identity, promotion and the careers information,
advice and guidance available, then these underlying themés and barriers need to be
tackled. Information from across the sector needs to be managed and presented as a
united campaign promoting the careers and paths represented within the sector.

The STEM sector referred to in Chapter Three has focused on producing better
information for young people and supporting the careers workforce with resources and
information. Dedicated websites such as www.mathscareers.org.uk,
www.futuremorph.org and www.noisemakers.org.uk offer young people (and career
professionals and parents) a fresh and exciting look at the many available careers in

maths and science and engineering.

8.6  University Provision

For a recruitment drive in Historic Building Conservation to be effective, clear career
paths need to be in place to accommodate entry points from a variety of backgrounds
and training at a range of levels. This research has shown that there are gaps in the
current education provision (see Chapter 2 and appendix D). Building Conservation
education is offered primarily at post graduate level, with very little offered below this.
Respbndent F, an Historic Building Surveyor and lecturer at a university that once
offered an undergraduate degree in Building Conservation, talked about the situation of
Built Heritage courses. His course ran for a number of years and then closed in 1999
due to a lack of recruits. He argues that tﬁere is not a great enough need for a '
dedicated education provision at an undergraduate level for Building Conservation.

‘it seems that architectural conservation belongs at postgraduate level. All these
attempts and they go back an awfully long way, to do it at under graduate level
haven't been successful. It has been successful post graduate and it might well be
it will be successful in regards to craft skills and techniques at an apprentice sort of‘

level, but as an under graduate course we have had great difficulty in recruiting.”
' (Respondent F)
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The lack of education provision at undergraduate level does pose a problem in terms of
providing a training route into Building Conservation. If a recruitment dfive aimed at
young people was successful, thére would need to be a clear path, or choice of paths,
for young people to follow in order to pursue a career in Built Heritage. The current
provision reflects the narrow recruitment focus detailed in Chapter Seven, whereby the
sector relies on recruiting through‘thosé already on mainstream Built Envir_onmént
courses or mid career changers. In both of these cases, a posf graduate specialism is
the required route. However, if more young people were encouraged to pursue a
career in Building Conservation, many of whom may come from a background interest
in Art and Humanity subjects, a greater course provision at a lower level may be

required.

Figure 8.1 Current Visible Paths to Built Her’itagef o
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Figure 8.1 demonstrates that the current situation would require a young person to
pursue an undergraduate course to a Construction or Built Environment degree such
as Architecture or Surveying before specialising into Building Conservation via a post
graduate course. There are two major issues with this current strategy. Firstly, the
course provision is firmly set within the more masculine culture of Construction and
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Built Environment programmes and therefore may be off putting to someone wishing to
- pursue a more ‘feminihe’ culture or Art/History career in the care of historic buildings.
- Secondly, there is a concern over the lack of any Building Conservation related
curricula on many undergraduate Construction and Built Environment undergraduate
courses (ICOMOS 2005). Respondent B éonfirms this notion ‘and states that there was
no Building Conservation provision within her London based Architecture course.
Respondent C studied Architecture in Glasgow and expressed sadness that course
restructuring had led to the loss of two key lecturers and their teaching from the History
of Architecture department. The NHTG (2008) argues that at some point in their
careers most Built Environment professionals will work on pre 1919 buildings and
therefore there should be preparation for this at an undergraduate level on mainstream
courses. The concern for the lack of Architectural History and Conservation within

mainstream courses was also raised by respondent A.

“If you don't have architectural history as a basis for all of those things then you are
sort of miSsing out right from the beginning and you are always going to have to be
learning stuff ... you are going to be going into buildings that you know nothing
about and you are going to have to understand them and you should be starting

from that”.

(Respondent A)

Respondent B also expresses concern for the lack of Building Conservation taught on ’

undergraduate courses.

“I mean, | think that it's a shame the architect doesn’t get taught earlier about it.
You know, a young person will start studying architecture and there is no reason
why they shouldn’t also hear about old buildings and traditional techniques; so |

think it is a bit weird that it is so separate”.

| (Respondent B)

There is currently nd clear career path laid out that a young person interested in
Building Conservation might follow. As many of these courses include no Building
Conservation course content, it is increasingly difficult to maintain these youAng people’s
interest in a career in heritage. Respondent F, the Historic Building Surveyor and
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lecturer, explains that in the ten years since the cancellation of the undergraduate

~ Building Conservation course, many of the conservation modules are still taught within
an undergraduate Architectural Technology course‘.’ This gives students the option of
specialising during their final year to graduate with a degree in Architectural
Technology with Conservation. However, as he expressed in his interview this is not
actively promoted to those with a possible interest in Building Conservation, but more

of an add-on to those already on the Architectural Technology course.

“For conservation itself, | don't think we actually have an allocated leaflet even to it,
it does occurs as a variant to Architectural Technology in the prospeétus and we do
get telephone enquiries based on that but we don't make a big splash in terms of

publicity for it.”

(Respondent F)

Courses like this do provide an avenue for undergraduate study with a link to Building
Conservation, but without proper marketing and promotion, this avenue stays hidden.
- Therefore, a new strategy to promoting the sector would need to include careers
information for young people that Built Environment programmes can lead to Built
Heritage, coupled with the promotion of Built Environment undergraduate courses
containing Built Heritage elements. This notion was supported by the experiences of
respondent A, who suggests that if she had known that a Construction related degree
could have lead her to a career in Building Conservation, she would have taken that -

route and believes that other may have done the same.

“So for me as a young person that wasn't ... it didn’t even enter my consciousness
but if | had understood that there was a whole other side of it that was a big part of
the construction/building industry maybe | would have gone and done that. | am

sure other people would have.”
' ‘ (Respondent A)

Looking back at my own career path, training to be a Building Surveyor opened out my
job opportunities once | hvad graduated as | had avrecognisable qualification among the
Built Environment and Built Heritage sector, despite not having formally trained in

Building Conservation. Respondent A, shares her concerns for specialising too early in

Building Conservation without the background knowledge of buildings and questions
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what one might become after an undergraduate degree in Building Conservation. She
felt that having specialised in Buildiﬁg Conservation, she now needs to go and get

. some experience in Building Surveying to give her the background knowledge. She
discusses what advice she would give both young people looking for a career path to
the Built Heritage sector, and about the more diverse workforce the heritage ‘hook’

could bring to the wider Construction Industry.

“If people realised early on that you could get to work on beautiful historic buildings
and you can do that by going to do building surveying then maybe more people
Would‘go and do building surveying instead of the kind of people that normally do

it.”

(Respondent A)

It is beyond the scope of this research to propose the ideél route into a professional
career in Historic Building Conservatioh, neither is it appropriate to narrow the wide
range of career paths to some form of ideal route. This research puts forward the need
for the sector to consider all the possible routes from school, through to a professional
career in Building Conservation. The routes not only need to accommodate those
wishing to travel to Mount Heritage via a Construction or Built Environment disCipline,
“but also those attracted directly to the more ‘feminine’ or caring based vélues Building

Conservation offers.

8.7 Chapter Summary

Barriers such as the lack of identity and visibility as well as the lack of clear career
routes all contribute to Mount Heritage being a hidden destination. Despite having
exposure to the historic environment and traditional buildings throughout childhood,
young people are not making a connection between these environments and possible
future careers. Job titles and other names used to describe the sector are not '
recbgnised' by many, causing problefns in both recognition of the sector and issues
around how to search for information on Built Heritage careers. Having an identity for
people to recognise would involve ¢Iarity of a name among heritage organisations and
will enhance the sector’s visible presence as a tangible way of promo'ting careers. A
new promotional strategy would require all those representing the sector to recognise
the importance of a uhiversally used name or brand as well as acknowledgement of the
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various pathways to the sector. A holistic approach to promotion is required to ensure
that you‘ng people not only hear about Mount Heritage but are also equipped with the
~ means to source further information about travelling to and scaling the mountain.
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The Case Study

CHAPTER 9

School Heritage Project: A Case Study

9.1 Introduction

The research findings have establbi.shed two core concepts. The first, that the Built
Héritage sector lacks visib’ility ahd identity; and the second, that the culture present
within the sector is different from the culture that exists in Construction and the Built
Environment. Both concepts affectrrecruitmenvt of young people to the sector. This
chapter uses a case study approach with one school to trial various approaches, drawn
from the research findings, which may be able to provide solutions in practice to |
address the current skill shortages and gaps.

9.2 Case Study Objectives: revisited

The aim of the case study was to take some of the issues raised by the interviewees
and test them in a real school setting to discover how young peopl_e can be better
informed about careers in the Built Heritage sector. This was achieved through the
following objectives:
e To connect with a regional heritage skills co-ordinator and work in partnership
to set up a heritage education event within a local school _ v
e To understand how young people might be informed about professional careers
in Building Conservation | | _
e To engage parents in the knowledge sharing experience teaching them too
about the careers in Built Heritage, helping them to be involved in their

children’s career making process

- 9.3 A Series of Experiences

Chépter Two revealed that in spite of a drive to encourage schools to provide more

compelling learning experiences outside the classroom, young people are not making

the links between trips to historic sites and career options (HEREC, 2007). This was

supportéd by the experiences of some of the interviewees detailed in Chapter Eight.

Respondent A never made the connection between the historic buildings she visited
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