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Abstract

This hermeneutic study engaged board level leaders in exploring their leadership
identities. Little attention has been paid to exploring identity creation of board level
leaders over their professional careers. Studies on leadership identity have focused at
organisational level, with those studies not taking into account the whole person
perspective as situated in their historical context. Therefore this thesis takes up the
invitation to explore leadership identity through social constructivist and symbolic
interactionist perspectives.

As the thesis has shown the emergent identities of the actors in this study arose from
their social and practical environments, with the actors investing themselves in and
committing to the social role of leader in an attempt to convince others that they were
legitimate actors in order to attain a leadership identity and the associated benefits.
Leaders need to both 'fit in' with social norms and to 'stand out' in order to influence
and engage others. The thesis has shown how the social actors narratively constructed
and negotiated their identities in order to present themselves as legitimate and
credible to others by drawing on the formulas and ideas of 'management gurus'.

In the thesis both the role and the social meaning of 'leadership' was dynamic and
changed over time through experience, with the actors embodied practices
contributing to their social identities. The neglect of the body in the leadership
literature has produced a disembodied conception of the leader limiting attention
away from how leaders 'embodied knowledge' influences their social practices and
how their identities emerge from them. By recognising both the linguistic and non-
linguistic practices in this thesis has provided new insight into the implications for
embodied leadership identity.

In relation to practice the research has helped develop a way of thinking about
leadership which will allow those charged with the task of being leaders to reflect
upon how they are changed by taking on the role of leader. Secondly it will help those
tasked with designing and developing leadership development training programmes to
reflect on their practice of delivering leadership pedagogy.
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Chapter 1: Thesis Introduction

1.1 Introduction

The purpose of this chapter is to provide an overview of the thesis and to summarise
the aims and objectives. An overview of the academic frame in which the research was
positioned will be provided together with an explanation of the foundational
influences on the research. As this study followed a hermeneutic framework the thesis
is not set out in the traditional sense, but adapts a more fluid reflexive approach with
my voice as researcher being part of the thesis. Within the thesis | write intermittently
using the first person pronoun. This style is appropriate to show my appreciation that
in designing and implementing this research and in crafting this thesis as an 'artefact’
(Watson, 1994b). It will follow the tradition of recognition of pre understanding,
followed by understanding through an interpretative process and this will shape the
thesis design and evaluation (Alvesson and Skéldberg, 2009). An outline of the
research methodology will be explored and discussed, together with the relevance of
the research in terms of its contribution to knowledge, understanding and
management praxis in the unique combination of the subject matter and research

approaches. Finally an overview of the structure of the thesis is provided.

1.2  Background to the Thesis

The act of board level leadership is seen as a job role and an everyday activity, with
leadership being typically defined as 'a process of influencing the activities of an
organised group in its efforts towards goal setting and goal achievement' (Stodgill,
1950, p.3). This conventional statement on leadership provides a meaningful definition
on leadership, but this was deemed not satisfactory (Stodgill, 1974) some twenty four
years later and after its publication a further 5000 published works had been produced
on leadership (Stodgill, 1974). With further decades of academic study on leadership,
productions of more than 350 further definitions of leadership have been provided

(Bennis and Nanus, 1985). This reflects a positivistic approach to leadership research.
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Although previous research has provided foundational understanding of the term
'leadership’, less attention has been paid to the leadership practitioner as a social actor
and how their subjective interpretations and construction of the social world plays out.
Yukl (1989, p. 253) concurs by stating 'most of the theories are beset with conceptual

weaknesses and lack strong empirical support'.

In a review of qualitative research studies undertaken on leadership and identity two
broad sets of understanding have been presented. Firstly more critical accounts of the
production of leadership identities have been undertaken examining the political and
discursive processes by which manager and leader identities are manufactured,
controlled and occasionally resisted (e.g. see Alvesson and Sveningsson 2003; Carroll
and Levy, 2008; Collinson, 2003; Linstead, 2006; Sveningson and Larson, 2006; Ford et
al 2008). Often building on the work of Foucault (1980) there is an interest in where
subjectivities and prescribed identities do not overlap, with tension and contradiction
taking place. The second understanding of leadership and identity looks at how leaders
can adapt and present themselves or their identities (e.g. see Goffee and Jones 2006;
George et al. 2007). In this view identity is usually assumed to be a unitary
construction produced by the individual, rather than seeing leadership as a relational
process. Early sociologists including Berger and Luckmann (1966) and Giddens (1991)
challenged this view by outlining that the development of self is never done in
isolation and is an on-going negotiation underpinned by social forces and institutional

power in identity-making.

So while scholars have paid some attention to the dynamics of identity production and
resistance in organisations, there is less research on how leaders' identities are formed
over their professional careers and how identity pressures may manifest themselves in
those undertaking leadership roles (Costas and Fleming, 2009). Some of this work
confirms that even senior leaders, perceived as powerful people in organisations feel
deeply powerless in the pressures to be a certain self. They can therefore resort to
'tactical responses', especially with the advent of identity management and the
emotional labour of having to search for leadership identities (Hochschild, 1983). As
Ford et al, (2008, p.28) summarise 'where leadership used to be a series of tasks or

characteristics, it is now an identity'. For example how does one create a leadership
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identity of being heroic, transformational or authentic? At an organisational level
leaders are often subject to increasing surveillance to project the right image, or the
right identity, and are often subject to image 'makeovers' and coached in public
speaking and communication styles. Activities such as being nominated for the
Director of the Year award are aimed at cultivating their personas to bring confidence
to stakeholders and share markets. Leaders are therefore encouraged to work on

creating an individual 'brand' that transcends their organisation (Meindl et al., 1987).

Zoller and Fairhurst (2007) invite researchers to undertake more dialogue between
leadership and identity. This involves performative engagement with the concept of
leadership to draw out beneath the surface accounts of leadership, which requires
detailed and situationally specific engagement with leadership in action. Primarily this
aims at providing a novel theoretical perspective of leadership, moving beyond the
naive celebrations of leadership, as well as moving beyond existing critical studies that
express largely a negative view of leadership (Alvesson and Spicer, 2012). Therefore it
appears that leadership research has paid less attention on exploring leadership from a
social constructivist and symbolic interactionist stance, with a focus on micro-level

explorations of identity work.

My main influence therefore was to develop an understanding of how individuals
make sense of their world by using an approach in which | can gather information,
form impressions and develop understanding from studying patterns emerging from
the research material. The hermeneutic methodology provides a framework that
supports this objective (Crotty, 1998). The approach explicitly recognises the pre-
understanding and the participation of the researcher in the process. The iterative
approach allows for reflection, consideration and exploration and interpretation and
literature interrogation is the core of this methodology. The approach also allows for
the researcher to explore new insights that emerge, thus allowing the researcher to
take an organic approach, exploring differing subject discourses if so required and not
staying wedded to one particular field of study or discourse. This also fits with the
stance of social constructivism which draws resources from a range of disciplinary

fields including sociology, history, psychology and cultural studies (Burr, 2015).
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1.3 Theresearch scope and context

In addition to contributing to the academic debate in this subject area (e.g. see
Alvesson and Sveningsson 2003; Carroll and Levy, 2008; Collinson, 2003; Linstead,
2006; Sveningson and Larson, 2006; Ford and Lawler, 2007; Ford et al 2008, Alvesson
and Spicer, 2012) it is through my own work and life experiences that | wish to further
explore the concept of leadership and identity through interpersonal influence and
communication processes of leadership in ‘real-life’ local organizational situations
(Andersen, 2000). In addition previous research has predominantly been concerned
with managerialist perspectives of leadership with the whole idea that leadership is
something that actually exists. It has also been argued that despite already being an
over researched field leadership from a hermeneutic and social constructionist
approach still remains an area commendable of further study (e.g. see Robinson and
Kerr 2012, Western 2008, Ford 2008, Carroll and Levy 2010; Grint and Jackson 2010;
Fairhurst and Grant 2010).

Previous literature studies | undertook focused on authentic leadership development
and moved onto specifically look at identify theory, exploring the arguments that in
practice the dominant paradigm is to view leadership as 'heroic', 'transformational'
and 'authentic' (George 2010) progressing to consider literature that proposed that
there are dangers to viewing leadership from this perspective (Western 2008, Ford,

Harding & Learmonth 2008).

Building upon this initial work the literature presented focused on more critical
perspectives (e.g. see Carroll and Levy 2010; Grint and Jackson 2010; Fairhurst and
Grant 2010, Western 2008) and leadership as identity (Ford, Harding and Learmouth
2008; Ibarra 2010, Ford 2008) in greater depth, focusing not on the dominant
organisational paradigm that leadership is heroic and super human in nature, but
instead exploring leadership as identity and what can be gained from viewing
leadership from this perspective. Bringing this all together is the overarching purpose
of this research which is to consider if we could move from the dominant
conceptualisation of leadership as 'super human' to look at discourses of leadership

beneath the surface and to explore what is really going on and how leadership
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manifests itself in organisations. With the positivist frameworks embracing the
leadership mantra there appear to have been little attention paid to what this might
mean in practice. There has been increased recognition that leadership is primarily a
‘relational process’ (Antonacopoulou and Bento 2006, p. 94; Cunliffe and Eriksen,
2011); it is asserted that leadership is best understood in terms of identity, Kohonen
(2005, p 27) stated that leadership is ‘a way of being rather than a set of skills or
competencies’. A leader should thus be understood as a ‘type of person’ or
‘something one is’ (Watson and Harris 1999, p 10). In other words, leadership involves

sustaining a particular identity or identities.

Therefore | seek to broaden the focus and orientation of social constructivism and
symbolic interactionism in leadership and self-identity and this study goes some way to
addressing this by observing leadership in practice in a range of empirical settings and
by exploring the identity creation of a sample of board level leaders. Social
constructivism maintains that human development is socially situated and knowledge

is constructed through interaction with others (Collins, 2016).

| have chosen to use board level leaders as leadership research on middle and senior
leaders is quite extensive, whereas board level leadership research and identity
creation through lived experiences of being a leader appears less developed. Also
when being in a board level job role it is generally perceived that the status of leader
has been reached. The leaders in this study are all established and experienced leaders
working in both the private and public sector. This provides distinctive empirical
contribution by including participation of leaders from different industries and sectors.
With the thesis focus at the individual level of identity creation processes; this research
therefore has the potential to offer a contribution through extending existing studies
that have viewed leadership and identity from post-structuralist and functionalist
perspectives. Viewing leadership and identity from a social constructivist and symbolic
interactionist orientations will offer a distinct contribution to the sphere of leadership

and identity.
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14 Qualitative Approaches to Leadership Research

Using qualitative approaches to research leadership is in its relative infancy with the
first article that included the terms qualitative and leadership not being published until
1979 (Pettigrew, 1979 as cited in Bryman, Bresnen, Beardsworth and Keil, 1998). In
comparison to other social scientific fields, leadership researchers were late adopters
of qualitative approaches to leadership and a significant catalyst for qualitative
research on leadership developing in the 1980s was in relation to organisational
symbolism and sense making (e.g. see Moore and Beck's, 1984). In the main leadership
research has been dominated by a single kind of data gathering instrument, 6rdinari|y
the self-administered questionnaire, which is then analysed statistically. Indeed, some
of the best-known contributions to the field are more or less defined by questionnaires
that lay at their heart (Bryman, 2004). Reviewing 10 years of publications in 'The
Leadership Quarterly', Lowe and Gardner (2000) found that 64% of studies employed a
questionnaire based method of collecting data. So there have been relatively limited

ways in understanding leaders as makers of meaning.

Specifically, leadership involves multiple levels of phenomena, possesses a dynamic
character, and has a symbolic component (Yukl, 1994). Quantitative methods, by
themselves, are 'insufficient to investigate thoroughly phenomena with such
characteristics' (Yukl, 1994, p.19). Since typically questionnaires based in the
leadership field have focused on a single level of analysis such as behavioural
dimensions (Yukl, 1994) overlooking the influential role of intra-psychic or group or
organizational or environmental factors. Quantitative analysis is also regarded as poor
at measuring interaction (Lantis, 1987) which is a critical element of leadership.
Another central problem facing the use of quantitative methods in any dynamic
process is that, by their nature, they measure only moments in time. They are not
easily able to track in any richness, the detail of how events unfold or how they may

reshape interpretations of events.

Morgan and Smircich (1980, p.498) point out qualitative methods are ideally suited to

such interpretative contexts, 'for if one recognizes that the social world constitutes
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some form of open-ended process...where human beings engage in symbolic modes of
discourse, create their reality, and project themselves from the transcendental to
more prosaic realms of experience.. then the requirement for effective research in
these situations is clear, social scientists can no longer remain as external observers,
measuring what they see; théy must move to investigate from within the subject of
study and employ research techniques appropriate to that task.. .qualitative forms of
investigation...' Therefore qualitative research seeks to understand leadership from
perspectives of those who undertake the role of leader, obtaining culturally specific
information about the values, opinions and social contexts of the research participants
under study. Taking a qualitative and pluralistic approach to the research will hopefully

add another distinctive contribution to the study.

1.5 Aims of the Thesis

As outlined, there is a growing interest in identity research in leadership, with some
philosophers contributing many useful ideas and theoretical perspectives on the self
(Brown, 2015). However, these ideas are not positioned from the perspective of
further understanding leadership from a social constructivist and symbolic
interactionist perspective, presenting an opportunity for an alternative lens to explore

the field of leadership theory and practice.

Therefore the aim of the thesis is not to provide a further definition of leadership but
to pay attention to 'exploring how leaders' identities are created over their
professional careers'. A central aim in exploring this research is to treat leadership as a
social phenomenon and to unpick and observe the social actors sense making of
leadership and how they enact their leadership identities (Goffman, 1959). The social
actors in this study are those operating at board level in a leadership role and a sample
of eight participants participated in the study. Further details on the social actors are

positioned in the forthcoming Chapter.
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1.6  Thesis Objectives
To support the research aim, the study addresses three objectives:

Objective 1: To explore the dynamics of leadership identity creation using a

hermeneutic framework.

Objective 2: To explore individuals' self-identities, social identities and personas in
their professional contexts as leaders by giving voice to the practitioner and observing

leadership in practice.
Objective 3: To develop a reflexive understanding of leadership identity creation.

To achieve these objectives a qualitative interpretative research strategy has been
undertaken to produce a hermeneutic study of actor explanations and interpretations
of the development of their professional careers drawing out perceived leadership
experiences. From these interpretations a thematic analysis has been undertaken and

an evaluation of the work will be presented.

1.7 Research strategy

Taking a subjectivist approach views reality as imagined and therefore a product of the
human mind with humans being autonomous, giving meanings to their surroundings
and are creative, with knowledge being personal and experiential. Therefore the
research methodology and methods need to explore individual understandings and
subjective experiences of the world (Cunliffe, 2011). To address this approach a
hermeneutic study has been undertaken which takes the position of understanding
people in their history and develops further an understanding of the values, culture
and symbolic aspects of studying individuals or organisations and is used in a way to
develop understanding or 'wisdom' (McAuley, 2014 p.367) about organisational life.
The design method choices have therefore been selected to achieve this and the study
utilises life history calendars, in-depth interviews and direct observation in its aims to

achieve the thesis aim and objectives as presented above.
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1.8  Contributions to knowledge and practice

In any research programme of study the author starts from a position of either
contributing to an existing debate or the starting of a new one. In the field of
leadership many research contributions have been put forward by commentators who
dance around the same maypole presenting research outputs from a functionalist and
unitary paradigm contributing further to existing debates in an incremental way.
Corley and Gioia (2011) bring to the fore the contributions to knowledge in the form of
providing original insights into a phenomenon by advancing knowledge in a way that is

deemed to have utility or usefulness for some purpose.

The following discussion introduces the main contributions of the thesis. Previous
studies on leadership identity had been undertaken from either a functionalist (George,
2007) or post-structuralist (Ford et al. 2008) position. This thesis is positioned in a
hermeneutic explanation of the under researched area of further understanding
leadership identity from a social constructivist and symbolic interactionist perspective.
Within the thesis 'crystallization' (Tracy, 2010) was achieved by collecting different
types and sources of data, which opened up a more in-depth understanding of
leadership and identity. This presented a 'multi-modal' (Idedema, 2007; Fairhurst and
Grant, 2010) approach to the research which includes language as only one source of

interpretation.

In order to further understand the dynamic complexity of leadership beyond
understanding leadership discourse as simply language, i.e. 'the linguistic' in this study
the use of language was seen as a cognitive process, an interactive practice and as
textual agent. As (Schatzki, 2002, p. 77) states 'the formidability of the linguistic turn in
recent decades has led some theorists to overvalue the significance of (language) in
social life. One form this overvaluation assumes is that of conceptualizing practices as
collections of sayings alone..... another considerably more subtle form is slipping from
a conception to a discourse, or of discursively, as articulated intelligibility to
formulations that both privilege language in this articulation and neglect the role that
non-linguistic, non-saying doings play therein'. Schatzki's (2002) concern points to the

risk of bypassing non-linguistic ways in addition to the central role of linguistic in the
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formation of human consciousness in which further understanding of how leadership
can be understood in organisational research and that 'discourse’ is not just linguistic
but multi-modal in nature. In this thesis this was achieved by including other textual
and material artefacts, both objects and texts which enabled the researched and
researcher to be dynamic. This approach further develops Fairhurst and Cooren's
(2009) exploration of leadership as the 'hybrid of presence’ with a focus on the
politicized effect of practices that emerge from the situated and performed
relationships between 'people' and 'things'. As Miller (2005, p. 5) points out that
'material objects are of great importance in our social lives, yet appear so
inconsequential that we neglect their implications'. Prown (1982) also illuminates the
significance of material objects for social practice outlining how the Cartesian
separation of the world has produced hierarchical binaries including mind/matter,
man/woman and leader/follower, resulting in the separation to material things in

organisational studies.

Scholars who have made the introduction to and outlined the importance of 'things'
within leadership studies include (Hawkins, 2015; Pullen and Vachani 2013; Fairhurst,
2007; Fairhurst and Cooren, 2009; Ladkin and Taylor, 2010; Ropo et al, 2013; and
Sinclair, 2005), with these scholars outlining that leadership is materialized through
inter-alia human bodily performances, architecture, clothing and other artefacts. In
these studies a range of theoretical perspectives including phenomenology (Cunliffe
and Eriksen, 2001; Ladkin, 2010) social constructionism (Uhl-Bien, 2006) and discursive
approaches (Fairhurst, 2007) have been presented, but all sharing a common view that
leadership is relational, emergent and socially constructed, rather than a property of
the individual. In this view leadership is seen as a social process emerging from the
collective interactions. By introducing 'things' into the study of leadership the study of
'materiality’ is studied in relation to 'social relations' (Cooren et al, 2012) where the
understanding of the 'material’ gives substance to social relations contributing to the
development of new possibilities for social action. In the limited studies that have
explored the 'materiality' and 'social relations' none have done so from a symbolic
interactionist perspective, drawing on the frame of Goffman (1959), with consideration

of implications for identity. Therefore this thesis makes a contribution to the social

19



constructivist and symbolic interactionist theories of leadership in relation to the
'materiality' of leadership by showing how board level leaders understood and enacted

their leadership roles by drawing on texts and other physical objects.

The thesis has uncovered many new insights about the ways in which the actors in this
study gave meaning to the act of performing the role of leader and how they
conceptualised leadership for others. The direct observations, and the use of
Goffman's 'dramaturgical framework', gave background to the 'performative' effects of
leadership. By undertaking this approach the thesis has drawn attention away from
the functionalist and post-structuralist perspectives of leadership and identity and
produced new understanding of how leadership is performed by those in board level
roles. The thesis has shown how leadership is an act of ‘human interpretation' and

'performance’.

This contribution was achieved by shedding light on the level of analysis located at the
level of the individual actor. This has added a new perspective to the field of leadership
and identity work by presenting a 'dramaturgical’ view. By considering the experiences
from individual actor level brought to the fore how identity pressures manifested
themselves for some of the actors, with the study highlighting how the participants
drew on their 'physical' and 'metaphysical’ worlds. In particular the study highlighted
how influential 'management guru' ideas and formulas have been for some of the
actors in the study, with some of the actors sharing their 'tacit knowledge' about how
they had utilised the ideas of management gurus in order to perform their role as

leader.

A further contribution lies in the approach of bringing into the study the concept of
'temporality' in the form of 'subjective time' (Gadamer, 1984, Riceour, 1983). This was
deployed in order to open up new ways of thinking about experience and sense-
making of leadership. This contribution responds to Brown's (2015) call that an
important element of identity work is the temporal dimension and that theorizing
about time is relatively rare. Alvesson (2010) identifies that scholars should provide
people with a sense of temporal coherence connecting past and present and to pay

attention to the historical context in which they are embedded (Baumeister, 1986). In
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most studies of organization time is usually dealt with in an objective and implicit way,
providing a chronology of episodic linear events that exist regardless of those
experiencing them (Cunliffe, Luhman and Boje. 2004). From a social constructivist
perspective (Alvesson and Karreman, 2000; Berger and Luckmann 1967; Watson, 1995)
views of 'self', others and organisational life emerge in our moment-to-moment
encounters. From this perspective there is an assumption that we make sense of what
is going on through spontaneous narrative acts of consciousness (Ryan, 1992) by
interpreting and constructing social realities in and through narratives enacted in many

moments of time (duration) and across many contexts (spaces).

In Ricoeur's view self-identity should be viewed as a narrative or autobiographical
identity, with subjectivity being 'neither an incoherent series of events nor an
immutable substantiality, impervious to evolution' (1991, p. 32). The concept of
narrative or autobiographical identity as the findings have shown in this thesis is that
unity of a narrative allows us to address the question of who we are. From a subjective
perspective time is the experience of duration because its measurement is influenced
by human experience. Using the methods of autobiography and direct observation has
enabled analysis of the 'mimetic' content of the actors. From the 'mimetic' perspective
the storylines and characters are seen to mimic or reconstruct reality. The findings in
the thesis are therefore a way of establishing the link between the content of the

stories of the actors and leadership.

Ricoeurs position on time highlights the importance of context and time in the form of
narrative performances. Gubrium and Holstein (1988, p. 165) state that 'as texts of
experience, stories are not complete prior to their telling but are assembled to meet
the situated interpretive demands'. This implies that the performance of the narrative
takes places in practical circumstances (contexts and spaces) and in particular
moments (time) in which meanings may vary. Ricoeurs 'mimesis' also occurs across
past, present and future time contexts, which results in multiple threads of earlier
narratives. In this study this was achieved by the actor's autobiographies where they
were able to provide interpretations of reflecting on reflections. By reflecting on past

events and by emphasising the 'performative’ effects of leadership with mimesis 1, 2
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and 3 relating to the empirical chapters 4, 5 and 6, thus completing the hermeneutic

circle in chapter 7.

The findings in the thesis also make a further contribution by unpacking the nature of
'leadership discourse' and how by providing a sense of temporal coherence by
connecting past and present the implications of the historical context of each of the
individual actors uncovered the key motivators and desires for wanting to be a leader -
leadership in this study was not simply viewed as 'leadership for today', but presented
an autobiographical, historic and contextual account. It was clear in the study that the
'leadership discourses' are not simply ‘rhetorical devices' as often portrayed in
leadership research, but have histories. It appeared that the leadership discourses in
this study provided more than simply a 'tool’ or 'lens' for the actors to use, but have
shaped social theory to such a degree that they remain part of the web of social and

individual meanings.

The study therefore builds on Westerns (2008) view of leadership discourse and
related metaphors of leader as controller; therapist; messiah and eco-leadership.
Western's (2008) use of leadership discourse is purely conceptual in nature and thus
'ahistorical’, lacking cultural context. Western's (2008) use of leadership discourses fail
to appreciate the socially constructed application of the leadership discourses in social
action. The use of Western's leadership as discourses as a framework of socio and
economic understanding of leadership has enabled both a micro and macro level
perspective, or in Goffman's (1986) terms the 'interaction order', where individuals
interact with the 'macro' to present their 'social order'. By considering the experiences
of actors, and their use of the leadership discourses beyond 'rhetorical devices', fills
the gap identified in the literature for further explanation of Brown's (2015) call for
the need for research on identity in organisational studies to take into account self-
consciously constructed identities and social action. Therefore in this study the thesis
has shown an alternative explanation and illumination of how the actors understood
leadership discourse and how they distinctively undertook their leadership roles, how
they conceptualised it for others and the associated implications for the actors'

identities.
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The final contribution comes in the form of adding to the under theorised work on
embodiment in leadership identity literature. Prior work undertaken from a
functionalist and post-structuralist approaches to leadership identity focused in terms
of narrative and discursive practices. This line of thinking has produced a 'dis-
embodied' conception of the leader, although perhaps unintentionally due to the
'linguistic turn'. ldentity cannot be reduced solely to linguistic performances and the
viewpoint in this thesis draws on the wider social sciences literature on identity,
embodiment and impression management (Goffman, 1959). The thesis findings show
the emergent embodied practices of the actors and how leaders perform their role of
leader through non-linguistic as well as linguistic action. The actors reasoned and acted
through their bodies in relation to their environments and the thesis has shown that
accounts of leadership identity would be incomplete without reference to

embodiment.

This view aligns with Varela, Thompson and Rosch (1991) who state 'knowledge
depends on being in the world that is inseparable from our bodies, our language and
our social history - in short from our embodiment’'. In a similar vein Ziernke (1991)
argue that 'natural embodiment of the living system reflects and embodies the history
of structural coupling and mutual specification between agent and environment in the
course of which the body has been constructed'. Riegler (2002) also states how the
agents adaptation to its environment is their definition of embodiment. Therefore
embodiment is the result or reflection of a history of the agent and their environment
interaction. In the thesis this was achieved by combining Goffman's (1959)
'‘dramaturgical frame' and Watson's (2008) approach to self and social identities and by
presenting findings from an interactionist perspective on embodiment leadership
theory. This contribution adds to the paucity of research undertaken by leadership
scholars who highlight how embodiment can illuminate further understanding of
leadership (Lord and Shondrick, 2011; Ropo and Parviainen, 2001; Ropo and Sauer,
2008; Sinclair 2005; Ford, Harding, Gilmore and Richardson, in press).

In relation to practice, the research has helped develop a way of thinking about
leadership offering new insights to enable readers to become reflexive practitioners.

By critiquing one's own personal leadership practices encountered in our own
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workplaces allows us to reconsider the dominant discourses of leadership and how
these can play out in organisational life and the implications for others. For those
tasked with designing and developing leadership development training the
mainstream accounts in organisational studies promote and present leaders as
superhuman who are disconnected from everyday life. They are often portrayed
through accounts of hegemonic discourses and then standard accounts of leadership
are taught to emulate this position. Leadership development programmes that seek to
develop the next generation leaders therefore need to include leadership ideas
presented from various approaches and not just the ones from the mainstream
commentators, with reflexivity being integral and central to the core of the learning. In
this approach to development of practitioners the shift is made to understanding the

art of leadership.

1.9 My position in relation to the study

The extent to which the researchers pre-understanding are recognised is a key source
of information in the hermeneutic framework and my initial interest in the field of
identity and leadership can be traced back to my earlier career when starting a new
role as 'team leader', aged 26. However at the time | would not have used the term
'identity' to make sense of my experiences. Shortly after starting the role | was
selected to attend a 'new leaders' programme and | was very excited and recall a
feeling of inclusion at being part of a team of other 'leaders' discussing ideas and
challenges on the term leadership. Becoming a 'team leader' | was juggling lots of new
things including managing my own work load, as well as trying to establish new
relationships. | didn't realise at the time, but being a 'leader' at 26 was very young and
| probably didn't realise how much responsibility that carried with it and | took every
opportunity during that 9 year period to undertake every leadership and management
training and development opportunity that was presented to me in a quest to
understand further about being a leader. During this time | also completed a part time
MSc in Leadership and Management in Education, which was mainly focused on public

administration management, governance and quality aspects of education. Its content
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and orientation was very different to how leadership and management is positioned
and delivered in Business Schools and had focus on political and social agendas of

leadership and management, rather than a functionalist perspective.

During that time | would have never have called myself a ‘leader’, just someone
organising an area of business, planning, resourcing, meeting objectives. Through
collective effort and team spirit | recall having a real sense of 'self'. | remember when
joining Sheffield Hallam being fascinated by the Universities motto 'to learn and serve'
and my whole career for the last 24 years has been just that; to continue to learn and
to continue to serve. That has been my raison d'étre and in a way has really shaped my

identity and my sense of purpose.

In another career incident | recall making another transition from that of
administration and managerial role to become a management development consultant
in 2007. It took a while to re-adjust to that role and it is only now that | see that as
another identity-symbolic event, where | was sense-making in terms of 'who | am' and
'who | was becoming'. Again this time enabled me to further understand the concepts
of management and leadership, but this time to teach those concepts to others,

passing on all that | had learnt to others 'to learn and serve'.

Then another role transition into Principal Lecturer in 2009 made me start to wrestle
with how 'l positioned' myself in relation to others. | remember when securing the
promotion the then Dean saying to me 'you do know Sarah that you are the youngest
female Principal Lecturer in the Faculty' and although this did instil in me a sense of
pride and achievement | have never quite got to grips with ‘who I am' in the role and |
often reflect on why this is the case. Due to the nature of my role being focused on
external engagement others often refer to me as a 'quasi-academic' and not a 'proper
academic' and it has been during this role that | have most struggled to see myself as
an 'equal' and have recorded many accounts of this as part of my reflective journal
while undertaking this programme of study. | recall writing that | am always seen as a
'trainer' rather than a 'lecturer' and that my practitioner background has a lot to play
in this. I still do see myself as a 'facilitator of learning' and refer to lessons and

seminars as 'workshops'. | also call the students 'participants'. | always seem to use
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different symbolic codes than other academics use, perhaps this is a sign of wanting to
be different. In terms of working with our external clients and participants | have
never felt any dissonance with mutuality, in fact | come into my own in terms of 'who |
am' and not having to wear a mask and feel very much at home with working with all

manner of person irrespective of status or background.

Whilst in this role | started to question the term leadership and started to broaden out
my reading to more discursive research on leadership and that started me to question
the 'knowledge' that was being taught to students on the concept of leadership. Other
academic texts have also been important to me in making sense of my own work and
identity construction processes and during the DBA taught sessions | was influenced by
a session presented on leadership and identity from Jackie Ford, who takes a critical
approach to studying leadership and working lives. During her discussions and views
on leadership as a form of knowledge she brought to my awareness another type of
identity work and the inter-related nature of self-identity with others in situationally-
specific contexts in the form of 'performative' (Ford, 2008). This is where an individual
feels under an obligation to perform a particular identity because of personal, social or
institutional pressures to do so. In this case obligations from the social context are high
and this made me reflect again on what leadership as a concept was and also
implications for my own self-identity and what it was to be a 'proper academic'in a

leadership role.

It was also through these identity struggles that in order to become an 'academic' |
needed to become more 'research active' and saw the DBA as part of my
'apprenticeship' in becoming a researcher. | am very comfortable in seeing myself as a
researcher as this process has helped me sense make my own identity and re-
construct my self-identity to incorporate this 'new role' into becoming an 'academic'
and [ finally feel inclusion and have regained a real sense of self-worth within the
internal world of SHU. This not only shows in my interest to progress this work into

other avenues, but to continue to be curious and take forward my role as researcher.

Therefore in this study | am both the researcher and 'the researched' as | try and make

sense of and re-construct my self-identity to incorporate this 'new role'. I will include
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reflections on how this process of becoming researcher in the final chapter of the
thesis. | refer to my positions in relation to the subject of identity and to this study in
two main ways. Firstly taking on a consciously reflexive approach throughout the
research process and | will write intermittently using the first person. Secondly |
discuss the process of reflexivity | have used in conducting this study. Finally in Chapter
7 1 will review the extent to which | have achieved the objective conscious reflexivity in

the research process.

1.10 Summary of Chapter 1 and Thesis Overview

Chapter 1 - Thesis Introduction: has provided an introduction to the research and its
aims and objectives. Introduction to the academic frame and chosen methodology

have been introduced together with an outline of the contribution to knowledge and
practice. In the approach to hermeneutic study my pre-understanding has been V

outlined at the beginning, as part of the hermeneutic spiral or 'whole'.

Chapter 2 - Research Methodology: following the acknowledgement of the pre-
understanding the chosen methodology and the research design methods deployed
during the study is presented. Practicalities such as research sampling, research

limitations and ethical issues are also presented.

Chapter 3 - Literature Review: following on from research methodology is an overview
of the literature on leadership to set the context, followed by a review of the literature

on self-identity.

Chapter 4 - Becomihg a Leader: gives voice to the social actors and discusses the

theme of becoming a leader in the socially constructed world of the life course.

Chapter 5 - Being a Leader and Leadership in Practice: gives voice to the social actors
and discusses the espoused values of being a leader and the implications for leadership

in practice, using the double hermeneutic in action.
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Chapter 6 - Dynamics of Leadership: presents and discusses the dynamics of
leadership including socialisation processes, implications for role performance and

leadership and status.

Chapter 7 - Synthesis, Conclusions, Contributions and Reflections: provides the
hermeneutic discussion that synthesises the three themes, together with a discussion
of the contribution to knowledge and practice and future research interests and

possibilities.
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and from a perspective of hermeneutic study acknowledgement of my own
philosophical and methodological considerations are presented. In this study the
research methodology chapter is presented as the starting point of the hermeneutic
spiral. Hermeneutics, or interpretations, insight and explanations, have sometimes
been seen as the thinking par preference of our time, or a type of thinking where the
plurality of interpretations and understanding may collide and bring inspiration
(Ricoeur, 1974). This part of the research puts emphasis on the reflexive approach
undertaken to challenge my own taken my own taken for granted assumptions (Schon,

1984).

Scholars presenting hermeneutic approaches put emphasis on the importance of
intuition, with intuition implying an inner 'gazing' which is separate from more formal
and non-perceptual kinds of knowledge, with the emphasis on the re-enactment
'Einfiihlung’ of meanings that the originators of texts and acts - authors and agents -
resulting in the understanding of underlying meaning and not the explanation of causal
connections (Alvesson and Skéldberg, 2009). For Schleiermacher and Dilthey the
founders of contemporary hermeneutics the broad goal of understanding a text, and
the goal of the process of hermeneutics, is to reproduce and re-experience the original
authors creative process. In other words the purpose of textual interpretation is to
understand the meaning of the texts of the author (Gadamer, 1989). The main theme
of hermeneutics is that the meaning of a part can only be understood if related to the
whole and conversely the whole can only be understood if it is related to the parts. In
this chapter an overview of how the research methodology, which is the starting point

of the hermeneutic spiral, is presented.

In order to develop appropriate methodology and methods to 'explore how leader's
identities are created over their professional careers', an outline of the situated
research paradigm is presented, together with the ontological and epistemological
assumptions, the theoretical perspective, methodology and methods, including the
practicalities such as research sampling, thematic analysis, research limitations and

ethical issues.
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2.2 Subjectivist Research as Paradigm in Research Studies

As suggested by Burrell and Morgan (1979) the starting point for comprehending
different ways for undertaking research on organisational theory is that all approaches
to social sciences are based on interrelated sets of core assumptions regarding
ontology, human nature and epistemology (Morgan and Smirich, 1980). Based on this
assumption there have been various attempts to classify research approaches. These
research approaches are referred to as 'paradigms’, or 'the entire constellation of
beliefs, values, techniques' and so on, shared by the members of a given community
(Kuhn, 1970, p.175). As Johnson and Dubberly (2000, p. 68) point out each practitioner
community is characterised by a consensus, which is 'grounded in a tradition that
bases their work on a shared way of thinking and working within an established

network of ideas, theories and methods'.

Paradigm, originating from the Greek 'paradeigma’ or meaning a pattern, model or
plan, provides an overarching framework that organises our whole approach to being
in the world (Kuhn, 1970). Kuhn argues that one central characteristic of paradigm is
that it can 'attract an enduring group of adherents away from competing modes of
scientific inquiry'. More over a paradigm, according to Kuhn is not expected to result in
a final answer shared by all members of a discipline, but instead it is 'sufficiently open-
ended to leave all sorts of problems for the redefined group of practitioners to solve'

(1970, p. 10).

Traditional approaches to leadership often follow the traditions of producing
'normative' accounts of leadership and in this research the aim was to search for new
and deeper understandings of the perceptions and interpretations of the social actors
and their lived experiences of leadership of those undertaking the role of leader in an
ever changing and dynamic shifting world. With the study of leadership in a positivist
paradigm, together with the assumption that knowledge can be conventionally
summarised in the form of time and context-free generalisations, this has been called
into question by many commentators. There has been dissatisfaction of the type of
information provided by positivistic quantitative techniques (Van Maanen, 1998,

Weber, 1998). The main frustrations presented by some of the commentators with
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positivistic quantitative techniques are that they often fail to lead to deeper
understanding of the phenomena of leadership. Several authors (e.g see Bryman and
Guba and Lincoln, 1994) argue that interpretative and social constructionist
approaches allow the study of leadership to be viewed as multi-disciplinary and
context-dependent. My role in the research therefore was to seek the participants
point of view on leadership, with the focus on the identification of contextualised
meaning of multiple points of view (Green, 2014), with the goal of creating a joint,
collaborative reconstruction from multiple realties that exist, creating shared

meanings (Guba and Lincoln, 1989b).

The realist position does not seek direct causal effects and the creation of general laws
relating to leadership research and as argued through the pre-understanding chapter
organisations and people within them are social entities, created through human
interaction, with social reality only being accessible through interpretative processes
(Giddens, 1991). McAuley et al. (2014) also bring to our attention that 'social sciences
theoretical analyses and interpretation of human behaviour are constantly fed back
into that which they are about, the social world' (2014, p. 18). In this research the
social world does 'answer back' as individuals make use of discourses available to them
to explain or conceptualise their experiences. This process is referred to as the 'double
hermeneutic' as presented in the Figure 2.1 below, with the double hermeneutic
examining the relationship between social science theory and the practices of human
agents. Thus the aim of the research is to provide explanatory understandings
inductively grounded in data generated by the social actors lived experiences of their

perceptions and interpretations of being a leader and leadership.

The double hermeneutic

g Hermeneutics: derived from the Greek term 'hermeneutikos' which means interpretation
Social scientists' interpretations: the development of organisation theory that describes, explains and
criticises the various forms that organisations take
The domain of organisational theory

The double hermeneutic: the trgnsition of ideas and practices
The domain of organisational practices

~ Social actors' or agents' interpretations: the meaningful construction of action that results in the
everyday practical, creation and maintenance of organisations

Figure 2.1: The Double Hermeneutic (as cited in McAuley et al. 2014)
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2.3  Theoretical Perspective - Hermeneutics (history and origins)

Subjectivism can be traced back to the German intellectual tradition of hermeneutics
and the 'Verstehen' (understanding) tradition in sociology, the phenomenology of
Alfred Schutz and the critiques of scientism and positivism in the social sciences
(Schwandt, 1994). Prasad (2005, p.13) suggests that 'all interpretive traditions emerge
from a scholarly position that takes human interpretation as a starting point for
developing knowledge about the social world'. Subjectivists embrace the view that all
knowledge and therefore meaningful reality as such, is contingent upon human
practices, and developed and transmitted within a social context (Golafshani, 2003).
Subjectivism holds the views that human beings are not mechanistic and embrace
multiple realities which need to be understood in context. The interpretive approach
is frequently attributed to Max Weber and his concept of 'Verstehen' meaning
'understanding something in context' and 'Erkldron' 'explaining something in context'
(Holloway, 1972, p.2). He saw this approach as understanding people's actions as
being dependent on their habits, emotions, beliefs and rationales. In other words
'people create and associate their own subjective and intersubjective meanings as they
interact with the world around them' (Orlikowski and Baroudi, 1991, p. 5). So, the
social world cannot be described without investigating how people use language,
symbols and meaning to construct social practice and no social explanation is complete

unless it adequately describes the role of meaning in human actions.

Throughout the study my objective was to develop an understanding of how
individuals make sense of their world in an open way by using an approach in which |
can gather qualitative information and maintain a reflexive stance. Calas and Smirich
(1992b, p.240) describe reflexivity as 'constantly assessing the relationship between
'knowledge' and 'the ways of doing knowledge'. This approach is concerned with the
process of knowledge development and as outlined | am paying attention to many
aspects including the different kinds of language, social, symbolic and theoretical
aspects of leadership and identity creation. The hermeneutic framework is an iterative
approach allowing reflection, consideration and exploration and allows for the

research to be immersed in a continuous reflexive learning process, having dialogue
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and gaining meaning between 'knowledge' and 'the ways of doing knowledge', with

the aim of producing new insight.

Hermeneutics is by no means new and the name originates from Hermes, who was the
messenger of the Gods in Greek mythology, with ‘hermeneuiun’ meaning to interpret
and ‘hermenetikes’ meaning the art of interpretation. Hermeneutics initially emerged
in the 17™ Century in Germany and was used to interpret the bible, through the study
of Hebrew and Greek languages and referred to the principles of 'biblical
interpretation developed by protestant groups to provide the clergy with manuals for
scriptural exegesis, with the aim of early hermeneutics gaining understanding of texts
written in radically different situations' (Blaikie, 1993 p. 79). The hermeneutic
approach has always been that 'exegesis' can only be understood if it is considered in
context and related to as a story and as a whole, rather than a part which has been a
critique of positivist research approaches. The use of interpretivist hermeneutics is
underutilised in organisational and leadership research (Lukasc, 2014, Robinson and
Kerr, 2015). Further details on where scholars have undertaken research in the field of
leadership and hermeneutics are discussed in the next Chapter, the literature review.
This further positions the thesis in relation to those studies, presenting another

distinctive contribution.

Dilthey (1833-1911) was seen as the instigator for the development of modern
hermeneutics and extended the interpretation of texts to include all human behaviour
and is often referred to as classical hermeneutics (Blaikie, 1993). Classical
hermeneutics materialised as a way of discovering the meaning of ancient texts, and
then progressed through a number of stages, shifting emphasis from texts to
understanding of how members of one historical group or culture could understand
other groups in history or another cultural group. This involved understanding the lived
experiences of the different groups or cultures. Dilthey as cited in (Van Manen, 1990, p.
19) insisted that the 'foundation knowledge for understanding human beings is in life
itself, not in rational speculation or metaphysical theories’, with the aim for the social
scientist to ‘construct an animating, evocative description of the human actions,
behaviours, intentions and experiences as we meet them in the life world’ and learn

from 'inside’ of the group in which they are researching. Dilthey saw life and history
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as intertwined on total, full experience, therefore on complete reality and stressed the
importance of ‘historical consciousness' (Deetz, 1977). Ultimately Dilthey's aim was to
escape the reductionist and mechanism of natural science and remedy its failure to
take account of the historical emeddedness of life. Dilthey saw that the texts human
write, the speech they utter, the art they create and the actions they perform are all
expressions of meaning. Dilthey saw inquiry as interpretation of discourse. Dilthey
acknowledges the authors historical and social context proposing that this is the prime
source of understanding. Dilthey proposed the 'Hermeneutic Circle', which is to move
from text to the historical and social circumstances of the author - attempting to re-

construct the world in which the text came to be and to situate the text within it.

When describing hermeneutics Palmer (1969) uses the example of a sentence and the
relevance of understanding a word set in full context and not just presented as a
singular word and that the meaning of which-comes from understanding the meaning
of the individual words that are understood only by reading them in the context of the
whole sentence. Gadamer sees hermeneutic understanding as historical understanding
- that relates past and present (Crotty, 1998, p. 107). For both Dilthey and Gadamer
self-reflection and autobiography are the starting points in understanding the social
actor's world views, with the role of the researcher interpreting and translating
language concerned with the shared meanings of the research participants in context.

For Gadamer history does not belong to us, rather we belong to history.

Gadamer (1985) presents some general principles that underpin the hermeneutic
approach, that constitute the hermeneutic spiral. These include the idea that there can
be a ‘hermeneutic rule that we must understand the whole in terms of the detail and
the detail in terms of the whole... the harmony of all the details with the whole is the
criterion of correct understanding’ (Gadamer, 1985, p.291), The hermeneutic spiral
being an ‘iterative process whereby each stage of our research provides us with
knowledge’ (Gummesson, 2000, p. 70). Giddens (1976) describes the role of researcher
to make sense of this diversity of [anguage by producing a typology, or a set of
categories or types that capture the different concepts and their meanings. The labels
for the types can either be invented or borrowed from the literature, but their

meaning will be generalised from those used by the social actors (Stacey 1983, Blaikie
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and Stacey 1982). Within this research the labels for the types or themes were
produced by the social actors. Following interpretation of these parts or set of

categories the final part of the process is to produce the hermeneutic spiral, or whole.

The overall aim therefore of hermeneutics is to allow for the social researcher to gain
access to what is meant in the text or in the social activity, with the social world being
understood ‘in its own terms in the same manner as its participants do, from the inside
as it were, not the outside position occupied by an expert’ (Blaikie, 2007, pp.117-24).
So the researcher is not seeking escape, to manage or track one’s own standpoint,
prejudgments, biases or prejudices. On the contrary understanding requires the
engagement of one’s biases (Schwandt, 2000, p. 194). In hermeneutic tradition the
researcher works ‘bottom-up’ by adopting the position of learner rather than expert,
with the participants teaching me as researcher how to understand their world, and

how they make sense of it.

In terms of hermeneutic methods in contemporary hermeneutics there are differing
approaches namely single, double, triple and quadruple hermeneutics (Alvesson and
Skéldberg, 2009). Single hermeneutics pays attention to the social contexts where the
social actors are located having concerns for individuals' interpretations of themselves
and their own subjective or intersubjective (cultural) reality and the meaning they
assign to this, so is solely focused on finding meaning. In contrast double
hermeneutics enables the social scientists' to attempt to understand and develop
knowledge about reality, by bringing together the theory and the theory in use. Firstly
they seek out meaning from the social actors, and then they have a dialogue with the
theory, thus producing new insight to the subject being interpreted, as described in
Figure 2.1 above. Thirdly triple hermeneutics does exactly what double hermeneutics
does, but includes critical theory as an additional element. Quadruple hermeneutics
follows the triple hermeneutic format, adding reflexivity as the fourth dimension. In
this study attention is not being paid solely to power relations or domination. In this
study the dialogue between the theory and praxi is imperative to question accepted
knowledge and to illuminate leadership theory and theory in use so the double
hermeneutic methodology will facilitate this. The mode of hermeneutic understanding

differs to other ways of interpreting meaning. Hermeneutics is considered the critical
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theory of interpretation, with the texts transmitting meaning - including experience,
beliefs and values - from one person or community to another, with accounts provided
featuring the intentions and histories of the social actors. Therefore it has a practical
purpose - to situate the topic in the history and culture of the social actors. To
summarise hermeneutics focuses on the 'totality of our being' and our being-in-the-
world (Heidegger, 1926), focusing on the life process of interaction between 'organism'
and 'environment' - which are mutually dependent for existence. Dilthey refers to this
as objektiver geist (objective spirit). Mead a student of Dilthey builds this into
pragmatism and symbolic interactionism. The study therefore dovetails hermeneutics
and social constructivism and symbolic interactions to explore the practitioners'

experiences of being-in the world.

24 Hermeneutics and time

Given the research was undertaken as a ‘hermeneutic' study implicitly includes the
notion of time. Edmund Husserl identified 'time-consciousness' as the most
fundamental level of consciousness, in that any consciousness is consciousness of a
'temporal object' or 'event'. Time-consciousness has also played a central role in the
writings of Heidegger (1996) and his work on Being and Time. Heidegger focuses on
the concept of 'Dasein' as the 'being' that can ask the question of being. Like
Heidegger, Gadamer (1984, 2003) also focused on 'lived experiences' of being
embodied in the world. Gadamer's view on time does not follow Heidegger, but
focuses on the nature of 'hermeneutic experience' - or the experience of arriving at an
interpretive understanding of some text, object or person. It is this 'lived and
hermeneutic experience' that Gadamer ties to time consciousness. Gadamer's key
contribution is the distinction between our sense of time as 'empty' time and time as
'fulfilled'. Empty time according to Gadamer is something to be managed and
controlled. Gadamer argues that when we are aware of time, or time 'fulfilled' we are
aware of belonging to 'temporal epochs’, or of existing within temporal periods of our

life or in history and not simply belonging to the continuous flow of time. Gadamer
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(1984) describes 'epochs' by their unity of character and their distinctness from each

other, as in socio and historic discourses.

An 'epoch' is primarily the way in which history is temporally organised and how we
experience it as historical beings. When we find ourselves in a new era or 'epoch' we
reconfigure ourselves with respect to the past and the future. Temporal epochs are
thus both 'historical' and 'personal' epochs. We live our lives 'epochally’, or through
stages and periods marked by clear transitions, or experiential events or situations.
Therefore we recognise time through recognising our lives as not only temporal, but
temporal in a particular way - 'epochal'. The transitions from 'epoch' to 'epoch’ get
their temporal importance from not just being a juncture between what was and what
is, but the idea that we have an awareness of what was before and the advent of what
is new. Gadamer's hermeneutics is primarily concerned and entails 'construction’, or in
building understanding within a community, or even forging the very community itself

through a 'fusion of horizons'.

Bringing together both the views of Heidegger and Gadamer, Ricoeur (1984) views
time as having no being since the future is not yet, the past is no longer and the
present does not remain. Ricoeur discusses this as a 'threefold mimesis', with mimesis
one being where narratives are embedded with an implicit 'pre-understanding' of a
society's meaningful structure, symbolic selves and temporal nature. Mimesis two are
where narratives mediate between a 'pre-understanding' of mimesis one and a 'post-
understanding' of mimesis three, which is accomplished by individual events that
combine a 'whole story' that provides an endpoint from which the story can be
understood as a 'whole' and is understood as flowing from the past towards the future.
Mimesis three is where narratives are the intersection of the world of the researcher
and the world of action. This involves the re-creation of 'pre-understanding' to a 'post-
understanding' of a society's structures, symbolic systems and temporal character. In
Ricoeur's view this is the 'hermeneutic circle' - where the parts make the whole - which

then enables us to see a 'temporality of social experience'.

This study draws on 'objective' notions of time - i.e. the chronological order in years

looking at the lived experiences of leaders over their professional careers. The study
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also draws on the 'subjective' concept of time which implies that the passage of time
as set out by Gadamer (1984, 2003) and Ricoeur (1984) in that it does not exist unless

we experience it.

2.5 The hermeneutic research process

The entire process of hermeneutics will provide a framework in which | can more
deeply understand and provide interpretations of the social actors' meanings in terms
of their self-identity drawing out perceived leadership experiences. In this approach
further meanings can be drawn from the social actors in terms of their beliefs and
taken for granted assumptions (Giddens, 1991), with the method being a journey of
discovery. What is also central to its core is that of reflexivity and the ability to glean a
deeper meaning from the social actors and is intended to uncover meanings and
intention that are hidden in the text. Traditionally knowledge is passed from
generation to generation through storytelling, myths and legends. Valuing local stories
and lived experiences allows us to deconstruct dominant discourses and taken-for-
granted assumptions about the world by refusing to privilege one story over another
and by allowing new stories to emerge. The approach will also enable the participants
in the research to reflect their experiences in different ways as each of the participants
although in leadership positions at board level come from different backgrounds, from
different organisations and industries and as individuals all followed a different route
to reach their current position. The approach also allowed for in-depth exploration and
interpretation until nothing new was revealed on the subject. Smythe et al (2008) refer
to this as a process of reading, talking, writing, talking, reading, re-writing, re-talking
and so forth, with the hermeneutic framework representing a journey of thinking in
which researchers are caught up in a cycle of reading-writing-dialogue which spirals

onwards, until saturation on the subject has been reached.

A schematic illustration (Figure 2.2) can be found below on how the research process

was conducted.
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self-identity, remaining open to the subjective understandings of the individual
discussions, exploring what was important for the social actors with regards to being a

leader, allowing me to report back on the social reality of the social actors.

Following the first stage of Kolb's (1984) experiential learning cycle, or having the
concrete experience of undertaking the research for each of the social actors, | moved
into the second stage of Kolb (1984) and reflected on what was coming out, bringing in
new hunches as | moved through the process of researching each of the social actors
lived experiences, allowing me to step into their shoes to find out what was important

to them by using biographical accounts, in-depth interviews and direct observations.

In terms of developing my reflexivity on leadership the direct observations allowed me
to view leadership as a social phenomenon. As Collins (2000, p. 37) commented 'in
order to understand management, organisation and organisations, we must be
prepared to exit the factory gate', so that we can locate work in organisations within
the context of wider society. As Cunliffe and Jong (2002, p.4) point out 'reflexivity is a
more complex and cognitive activity than reflection that problematizes the notion of
social reality independently existing from the way we construct it'. It explores instead
our ways of being in the world. Hence reflexivity presupposes the ability to break away
from a frame of reference and to look at what is not capable of saying (Alvesson and
Skéldberg, 2004). It is based on continuous interrogation of taken-for-granted belief
systems, ideologies, discourses and practices in society. Therefore in this study
understanding the social actors lived experiences of leadership and self-identity were

important to challenge my own taken for granted belief systems.

When nothing new was emerging from the research, | was then in a position to end
the fieldwork and interpret the texts and data into themes as discussed below. A total
of eight social actors lived experiences of leadership were the sample for the research.
This formed part of Kolb's third stage 'abstract conceptualisation'. Finally the sixth
stage was completed by synthesising chapters 4, 5 and 6, to produce the hermeneutic

whole, chapter 7 and Kolb's 'active experimentation'.
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2.6 The social actors

The criteria for the sample for this study were individuals who were experienced at
working at board level in a leadership role and a 'snowball sampling' approach was
used. 'Snowballing sampling' is also referred to as network, chain referral or
reputational sampling (Blaikie, 2010). The participants were approached to be involved
in the study through networking events and in one case one of the participants
introduced another participant to the researcher. For the purpose of the research the
empirical data was collected from individuals so it is not deemed necessary to have the
entire participant sample from a particular function, department, organisation or
sector. The sample of participants consisted of eight individuals whose names and
organisationslhave been anonymised, with the sample coming from both the public
and private sectors and were made up of one female and seven males. Within the
sample both genders were included to provide diversity and the sample size was
governed by the point of saturation and when nothing new materialised. During the
sampling process | did contact other females to participate in the research but they
declined to take part citing time limitation as the reason for not participating. Below
are biographies of each of the social actors. The names of the social actors were

changed to retain confidentiality.
Louise - Pro-Vice Chancellor of a University - age 54

In her early career Louise went against her parents' wishes to go to University and
Louise initially trained as a trainee legal executive for a solicitor. She quickly realised
that wasn't a career she wanted to progress into and she followed her passion and
went to train as a PE teacher. She quickly secured a role in a secondary school and two
years into her role she became head of department at another school. At that point in
her career her husband lived in the North East, so travelling for Louise became an issue
so she applied for a role in the North East. She moved into a teaching role in the area
of health and fitness and alongside that she completed her Masters in medical science.
Louise then moved onto another University and moved into In-service training days,
developing a course in health and wellbeing, which allowed her to work outside of her

department. Following this she progressed to another role in Sports Science, becoming

42



a subject leader, followed by taking on an Acting Principal role in quality. Moving
quickly from a faculty role to a central role enabled Louise to get involved in strategic
projects and develop the learning, teaching and assessment strategy for the University.
Louise then moved institutions and became a Faculty Dean. She then moved

institutions again into her Pro-Vice Chancellor role in 2014.

Kevin - Managing Director of a medium-sized Orthopaedics Manufacturing Company

-age 49

At the age of 18, Kevin went to study Engineering through a sponsorship programme in
the automotive industry and completed a management trainee scheme. After this
Kevin realised that this wasn't the route for him so took a gap year in Africa. On his
return he carried on with his studies and studied for a master's degree in bio-
engineering, realising that longer term he wanted to work in medical sales. Aged 27, he
became a Sales Executive in Medical Sales, progressing quickly into the role of Product
Engineer, completing his Chartered Engineer status, gaining his professional status as a
Chartered Engineer. Aged 37, he was promoted to Technical Director, his first
directorship. Alongside his role he completed the Institute of Directors Certificate,
Diploma then Director status. Aged 42, he then became Managing Director. Alongside

his role of Managing Director he is also a non-executive for a third sector organisation.
Charles - Group Managing Director, Medium Sized Engineering Company - age 56

Aged 14, Charles started work in the family engineering business which has been in his
family for 5 generations. Aged 18, Charles went to University to study French and
German. During his time at University he was selected to go on a year's exchange
programme tolFrance, where he had to be self-sufficient including finding somewhere
to live securing employment. Aged 22, Charles graduated and returned to work in the
family engineering business. Aged 24, Charles joined an accountancy practice, which
was a tactical move so that he could develop a transferrable skill in accountancy and at
27 he was ACCA qualified. Aged 28, Charles moved role and became a financial training

lecturer initially in Sheffield and then was re-located to London. Due to his experience
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in engineering and accountancy he was head hunted and was appointed Managing
Director and undertook his first business turnaround role aged 32. Aged 34, Charles
was then appointed as Managing Director for another engineering company in order to
turn them around. Aged 36, Charles moved into business turnaround for the local
Chamber of Commerce. He ran his first London marathon in aid of raising funds for
charity. Aged 38, Charles was appointed as CEO for another regional Chamber of
Commerce. Aged 40, Charles became Group Financial Director for an Engineering
Company and aged 42, he took on his first non-executive appointment for a
technology company. Aged 44, Charles set up his own business in training and
consultancy. Aged 49, Charles was head-hunted again to become Financial Director for
a Chartered Accountant and was elected as the President of a regional District
Chartered Accountants. Aged 50, he was appointed at the Head of the Automotive
Division for a medium-sized Engineering Company. In 2010 aged 51, he ran his first
Marathon Challenge and ran 10 marathons in 10 days. Then when Charles was 53
years old he became Chairman of the regions Assay office and ran across Lake Baikal in
Siberia for cancer research. Aged 54 he completed his 'Challenge 30', where he ran 30
marathons in 30 days raising £54k for charity. Aged 55 Charles was appointed group
MD for a medium sized engineering company and celebrated his 30" wedding

anniversary.

Anthony - Board member and ex CEO of a Multi-National Building Products Company,

Chairman and Leadership Development Practitioner - Age 60

Through the inspiration of a school economics teacher 18 Anthony attended University,
age 18, and completed a Business Studies degree, completing two placements in
industry. Anthony then studied for a Diploma in Market Research. Having a passion for
cars Anthony moved into a graduate role in the automotive industry, aged 22 years, as
a Marketing Analyst. During that time he completed a Graduate Development
Programme, where he undertook various development programmes including sales
negotiation, presentation skills and management and leadership skills. Aged 27,
Anthony moved to an overseas company in Rome and became a Sales Manager. Aged
29, Anthony returned back to the UK and became a Sales and Marketing Director and

in quick succession became the Managing Director and with that role was he was
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moved overseas to Brussels. Due to family reasons Anthony returned back to the UK
and secured another MD role for a packaging and glass manufacturer. He remained in
that role for 10 years and moved into a Chairman role for Common Purpose. Following
this time he also moved into non-executive roles and took on the role as Pension
Trustee, became a member of the British Glass Board. Throughout his career Anthony
has undertaken many training and development programmes in the areas of
leadership and management, LEAN and just-in time principles. Throughout his career
Anthony spoke of many inspirational figures that helped develop and shape him along

the way.
Kristian - Group Managing Director of a Multi-National Building Products Plc - Age 45

After completing his A-levels Kristian spent the early part of his career working in bars,
followed by working in the insurance industry for a year. Through encouragement
Kristian studied for a degree in history. Following a period of unemployment Kristian
then returned to education and completed a Master's in Business and Management
and a qualification from the Institute of Directors. During this time he secured a
graduate role in the organisation that he is now the Group Managing Director. In his
early career Kristian was a Graduate Trainee and rotated around many of the local
branches where he was located. Aged 26, he was appointed as Assistant Manager at a
local branch in Northampton and stayed in that role for 4 years. Aged 30, he was
appointed as Branch Manager in Dudley. Aged 32, he was appointed to down size
another site that was in financial difficulty and was promoted to Regional Director.
Aged 37, he was promoted to a Managing Director role and stayed in that role for 3
years. He was then promoted again to a group Managing Director role, aged 42.
Throughout his career Kristian spoke of people who had encouraged him to take the

next step in his career.

Ivan - Business Owner and Entrepreneur of a Medium Sized Workplace Consultancy

& Office Re-design Company - age 46

In his early career Ivan 'followed the crowd' and went to 6 form college, but quickly
left needing to enter employment due to his father's business going into

administration and the re-possession of his family home. Ivan's first job was
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advertising in telesales for a local newspaper. He quickly progressed and aged 19 he
was promoted to a Field Sales representative. Aged 20 he moved and went to work to
sell office furniture. Aged 21 years, lvan moved into a commission only selling role
within office furniture and photocopiers and due to the economic downturn was
quickly made redundant. During a short period of unemployment he met his future
business partner, a fellow salesman. lvan and his now business partner secured
employment at a regional office and Ilvan was promoted to Branch Manager. At 23
years old, lvan moved with his role to Manchester, where his branch merged with a
branch in Scotland. Aged 25, Ivan and his business partner, through a management
buy-out, bought the business and augmented it and launched their business. Since this
time lvan and his business partner have continued to run the business in office
furniture and design, although in his account Ivan discussed how the economic
downturn that hit in 2009 has had a massive effect on the business but they still

continue to trade employing 70 members of staff.

Mark - Board member, consultant and ex CEO of a National Energy Solutions,

Contracting, Lighting & Telecoms Enterprise - age 55

After leaving school Mark spent a period of time working for his father training to be a
pipe fitter. During this time Mark went to college, but realised that this wasn't what he
wanted to do, so he returned back to work for his father. Aged 19, he joined the Police
force and following the training, and a short time in the police force, he realised that it
wasn't the environment that he wanted to be part of. He returned back to work for a
short while for his father's business, then joined the army, where he undertook
rigorous training and development including attendance at Sandhurst to be a Royal
Marine and fought in the Falklands War. Following an injury he returned to work for
his father as a pipe fitter and completed a course in Building Engineering Services. At
29 years old, Mark became a Project Manager for a large construction company.
During this time he continued with his education and became a Chartered Engineer,
through the encouragement of a fellow Chartered Engineer. After getting his

Chartered Engineer qualification he completed an MBA after being inspired by a 'down
to earth' Sheffield man. Following his MBA, aged 38, Mark was appointed as Managing

Director for an engineering company in London. Aged 40 he resigned from this post
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and moved to another MD role, with the company going into administration two years
later. Mark then joined another engineering organisation as MD and after two years
resigned and joined as Chief Executive Officer, aged 51, of a National Energy Solutions,
Contracting, Lighting and Telecoms Enterprise. Aged 55, he left that role and is now a

business consultant and board member of a charity.
Ray - Ex CEO and Chairman - age 70

When Ray left school he joined the Territorial Army, receiving training and became a
Commissioned Officer by the time he was 21. Following inspiration from a maths
teacher who showed interest in him he then studied for his accountancy exams. Age
23 he left his birth home of Sheffield to work in industry as an accounting assistant. By
age 28 he had become chief accountant of an organisation employing 2000 people and
had 60 people reporting to him, including functions from accountancy, group transport,
administration and IT. He enjoyed the people aspect of the job, more than the function
of accountancy, so changed focus and moved into the people aspect of the business.
Aged 28, Ray was sent to complete a leadership course ran by the Industrial Society
called the 'Ranch Leadership Programme' in Oxford. For him this was a life changing
experience as he found people who thought the same way as he did. Completing the
programme 15 times, he was eventually asked to run it. He realised that for him he
learnt best from others and maintained throughout his career that he always had a
'Merlin' by his side. In his earlier years he considered himself as a young Arthur seeing
the Merlin as a teacher, guide and career companion. He shows a real passion for
learning and for him learning never stops and that why he loves teaching others the art
of leadership. At the age of 33 Ray was made redundant, but soon found another role
for a turnaround company. There Ray met another 'Merlin', who entrusted Ray to
work with him in the business turnaround. For Ray this was another pivotal moment in
his career and he came to realise it’s all about mind over matter, with nothing being
impossible. Aged 35 he became the chairman of a large organisation. Following
success in his role, his attention diverted to working in the community and through his
networks he ran many local profiling events, with over 6000 events running in Sheffield
during the 1980s and for him this was when he realised that he had become a 'Merlin'.

During his career his thirst for learning continued and over a 30 year period he
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attended some form of training and learning experience every month. Aged 40 he
became President of the Chamber of Commerce, again getting involved in lots of local
initiatives including the buy-out of a school, being a trustee of the Prince of Wales
Trust, Common Purpose, a former Governor of a University, Institute of Marketing, TEC
formation, World Student Games Major - all things that he related to learning.
Graduating with his MPhil, he then became Master Cutler, was awarded an honorary
fellowship at a red brick University then was approached to set up a Leadership
Programme. He then diverted his attention into coaching board level teams. He
became chairman of a medium sized IT company and a small Recruitment Agency in
the construction industry. For Ray he has reached a point in his career where he is now
training for his next role in life, with business for him not being as important now. He

married at aged 22 and he spoke fondly of his wife as being his lifelong companion.

2.7 Research methods

Within the design of the research there were four elements; three methods and one
process. The first method was the completion of a life history calendar, which was

then followed up with an in-depth interview to further explore the life history calendar.
The in-depth interviews lasted approximately an hour and a half to two hours in
duration. The third method was a day spent 'shadowing' the participant in their place
of work, observing social interactions and the final stage was the reflexive process,
which formed part of the double hermeneutic methodology. The research process

started in September 2014 and finished in July 2015.

2.7.1 Life History Calendar

Before commencing with the in-depth interviews the participants of the study were
asked to complete a life history calendar (appendix 1) and | asked them to think about
experiences that they related to leadership and identity in relation to their
professibnal career. This then allowed for a conversation to take place and story to

unfold during the interview. Life histories can bring understanding of the author and
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the wider organisation and society as a whole because individual's experiences are
inherently linked to organisational life, the world in which we live and as such can be a
useful method in studying organisational life (Musson, 1999, Thompson in Bertaux

1981).

Life histories can be dated back to the 1920s and have been a popular method of
research with social psychologists until the mid-19™ Century with a revival in the 1960s,
yet weren't fully utilised in the field of organisational studies until the 1990’s (Mussan,
1999). Life histories are also referred to as 'oral history' where volunteers in the
research 'recount aspects of their lives to discuss their perceptions of the subject and
the changes they have seen', (Thomas and Znaniecki 1927, Douglas et al, 1988, Yow
1994, Ritchie 1995, Perks and Thomson 2006) with the stories produced in this way
standing on their own or being subject to qualitative analysis. Denzin (1987) and Miller

(1991), also outline how 'self' is generated through rhetoric and story-telling by oneself.

As an 'oral history' this fitted with the communication aspect of the hermeneutic
methodology and is concerned with drawing interpretation from stories and the life
history calendar allowed the participants to refer back to points in their life to provide
insight into the subject areas under discussion. The life history calendar recorded an
annual account of the individual's development, career progression and trigger events
which they believed impacted or influenced their leadership and identity. A key
principle of the life history approach is that it accepts that an individual's perception of
reality and their individual reflection of events is real for them and therefore can be

accepted as such (Musson, 1999).

2.7.2 Interviews

Following the completion of the life history calendar an in-depth interview took place,
lasting approximately between one and a half and two hours. King (2004) articulates
that the relationship with the interviewee is part of the research process and that most
people like talking about their work, but rarely have the opportunity to do so with

interested outsiders. Alvesson and Ashcraft (2012) state that for most organisational
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scholars, research interviews are deemed reliable gateways into what goes on in
organisations and how leadership is conducted, what values and beliefs people hold,
how decisions are made, or the story behind a successful innovation or change effort.
Interviewing can be undertaken in three forms, structured, semi-structured and open
ended and for this study the semi-structured approach was used based on the hunches
that some of the pre-understanding literature explained in the next chapter and on
discussion of the life history calendar. In terms of interview style and approach
Alvesson and Ashcraft (2012) advise that dependent on the researcher's orientation to
the research will depend on the positioning towards undertaking the interview
suggesting different approaches to conduct the interview. | approached the interviews
with reflexivism, which refers to a process where the context are forms of evidence, so
tactics, politics and culture are part of the mix. Also with romanticism which refers to
having an authentic dialogue to draw out subjective knowledge through attempting a

relationship and to build a rapport with the interviewee.

With reflexivism the interviewers take seriously their own status and Alvesson and
Ashcraft (2012) suggests that reflexivist researchers tend to engage in confessional
analysis that leans towards self-absorption, where researchers dissect their own
positionality and performance in ways that obscure rather than inform the broader
phenomena at hand. In addition romanticism was also an appropriate approach in the
interview as | wanted authentic dialogue to draw out (inter) subjective knowledge. My
approach during the interview was to have genuine human interaction to build rapport,
trust and commitment with the aim of accomplishing a deeper, fuller
conceptualisations of those aspects of our subjects life (Miller and Glassner, 1997) and
see this see this as a form of interviewing as personalisation of the interview method
that makes it a potential agent of social change, where new identities and new
definitions of problematic situations are created, discussed and experimented with.
This approach is seen as the interviewer and participant collaborating to 'co-

construction of knowledge' (Holstein and Gubrium, 2003).

All of the interviews were conducted face to face, with the exception of one which was
by telephone and the aim of the interview was not to go in with a prescription of

questions but with some broad areas for discussion that had come out of the pre-
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understanding stage of the research. This then enabled the interview to unfold. The

broad areas for discussion during the interview were:

= What did leadership mean for the social actors

= What was the essence of their role as a leader

= When they thought they became a leader

» A summary of their life history calendar, with a focus on leadership experiences
and links to identity

» |dentity and leadership and how they saw this

These broad areas of discussion were sent to the research participants in advance to
enable the participants to prepare for the interview, but it was stressed that thinking

about answering the questions was not a pre-requisite.

In terms of my own professional experience, and from my professional background, |
felt comfortable that interviewing would be a method in which | had experience, ability
and capability. As a qualified teacher | have experience in communication, questioning
and most importantly listening techniques and also through various development and
training programmes. As a personality profiling practitioner, | have also developed
coaching and neuro-linguistic communication skills, which included in some instances
playing back some of the commentary voiced by the research participant. All of the
participants participated actively in the interview and | was aware that the interview
was an interactional event (Rapley, 2004), with the participants accounts of their
experiences being 'mutually and collaboratively produced' (Rapley, 2004, p. 16). All of
the interviewees disclosed personal information about themselves that | was not
expecting, which resulted in new insights emerging and | felt privileged at the self-
disclosure that all the interviewees gave, with many of the participants sharing
information about their childhood experiences and private selves as part of the

discussion.

Prior to the interview taking place | contacted the participants and framed the purpose
of the interview aims and objectives and checked with the participants that they were
OK with the format and that they wanted to proceed. | also advised them that | would

be recording the interview and transcribing the interviews and that confidentially
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would be maintained. | explained that a copy of the transcript would be shared with
them so that they could verify that the meanings had stayed intact through the
transcription process - in fact none of the participants changed the transcripts. I also

advised them again that they could exit the research at any time.

2.7.3 Transcribing

The interviews were recorded via audio tape and | transcribed the tapes myself as |
wanted to remain close enough to the speakers' meanings. This view is echoed by
Etherington (2000, p. 292) who articulates 'a researcher who does not undertake this
part of the work loses the opportunity that transcribing presents us with'. When
listening to the tapes and transcribing them | had the opportunity to go back and to
pick up nuances, hesitations, pauses, emphasis and the many other ways that people
add meaning to their words. It was a difficult and time consuming task but | believe
that the outcome was more than worth the extra effort. Not only did it help me listen
and hear more of what | might have missed in the moment, it gave me another
opportunity to be reflective and gave me the chance to check over the texts again.
Once transcribed the transcripts were presented back to the participants so that they
verify that their meanings had remained intact. Some researchers argue that the
transcriptions are seen as a 'key phase of data analysis within interpretive quality
methodology' (Bird, 2005, p. 227) and recognised as an interpretative act. What was
important for me in this process was that | was able to keep the verbal account true to
its original nature and after typing up the transcriptions was able to start to add
meaning to scripts. | was also conscious of not adding punctuation in the wrong place
for example, 'l hate it, you know. | do' as oppose to 'l hate it. You know | do' (Poland,
2002, p. 632). So the practicality of me undertaking the transcriptions was important

in this research, to ensure integrity was maintained.
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2.7.4 Direct Observation

Following completion of the in-depth interview | asked the participants if | could
observe them in their place of work for a day and 'spend a day in life of the
practitioners'. As outlined in the literature review the importance of self-presentation
is a critical aspect of our social practices and how we project our identity to others. In
order to observe people in their place of work one of the most common methods for
qualitative data collection is participation observation, which requires the participant
to become a participant in the context or culture being observed. The origins of this
type of method are associated with ethnography. In this study it was not practical to
undertake ethnography due to time constraints within the time completion required to
complete the DBA and also as a full time member of staff the release from my day to
day duties was not a practical or viable option. The direct observation was a technique
in which | could observe the participants in their place of work. So in this technique |
was still able to observe and watch what was going on and how the practitioners went

about their everyday lives, but | did not take part or immerse myself in their context.

In this mode of engagement, the researcher plays no active role in the social situation,
merely observing events as they unfold. The observational role and purpose was
communicated to research participants after the completion of the interviews. It was
only possible to observe four out of the eight participants due to a number of factors.
Two of the participants had changed their roles and were in consultancy based roles,
so at the time of undertaking the observation they were not in a position for me to
observe. One of the participants was not available at the time when the direct
observation research took place and the other participant declined permission for me

to observe them.

The purpose of the observation day was to see how the participants interacted with
others and how they went about their day to day lives and | developed a semi-
structured approach to the observation by developing a number of board categories
from Goffman's dramaturgical framework. | used this to help me observe participants
and so that | could keep field notes - although 1 only used these categories as a guide

for the observation and also recorded other impressions that | took from the
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observation as well. Goffman's dramaturgical frame taken from his work on 'The
Presentation of Self in Everyday Life' (1959) is considered the handbook to study the

social lives of human beings and he sets out five categories to consider human

interaction.
Performance People use expressive equipment e.g. clothes, gender, position etc.
Teams How teams work together to co-operate in 'staging a single routine'
Regions To view interactions as 'scenes' where people use a front region and a
back region, often referred to as front-stage and back-stage
Discrepant Roles Where an outsider learns about the 'secrets of the team', without
causing a threat to the teams privileged position
Art of Impression Designates the participant's effort to control the impressions made
Management during interactions. Impressions managed include dramaturgical loyalty

to the role, discipline and circumspection.

Figure 2.3: Adapted from Goffman'’s Categories to Study the Social Lives of Human Beings
(1959)

In terms of the set-up of the observation days | left it entirely down to the participants
to choose the day and to choose what | could observe. All of the observation days
involved me observing the participants in meetings, or when they were presenting to
groups of employees or other stakeholders of their organisations. The techniques of
observation have arisen out of the wider humanist tradition in social sciences and
positions the researcher closer to the research participants and is seen as 'how things
work' in field settings (Watson, 2011). By observing the participants | was able to view
their daily routines and rituals and further develop my understanding of their social
practices. | was not looking for characteristics including traits or attitudes, but viewed

the observation as social phenomena.

Willis (2008) talks about the 'dialectics of surprise' and how this approach can start to
move us away from pre-conceived ideas of leadership to potentially finding the
extraordinary in the ordinary. So as part of the observation it was important that |
suspended my emotional attachment and remained 'a professional stranger' (Agar,
1996). At times during the observations participants and their colleagues asked for my
opinion on matters that were under discussion and | had to remind them of the

purpose of my presence and my role as observer, not participant. In this method there
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are also questions about being 'value free' and whether researchers can ever remain
'objective and impartial', but Ferdinand et al. (2007), argues that observers do not
enter into the research field passively, instead they do it with particular research
agenda or question that they wish to seek meaning on and | was conscious that the
purpose of the observation was to observe the participants and see how they
presented themselves to others and the language and actions that they used to define
their reality. In all observations the participants introduced me to others within their
organisation and explained the purpose of me being there, with the observation being

overt.

The term 'non-intrusive' is often used to describe the technique of direct observation
and one of the advantages of the technique is that the researcher can see what really
goes on in organisations, one of the disadvantages is that people can alter their
performance under observation, as noted within the 'Hawthorne effect' (Johnson and
Duberley, 2000), so in terms of limitations this was something that | was mindful of.
However Berg (2001) suggests that the Hawthorne effect tends not be long lasting and
that the subjects under observation quickly return to routine behaviours. The direct
observations utilising Goffman's (1959) categories are integrated within Chapters 5

and 6 of the thesis.

2.8  Translating talk and observation notes into 'text’

Once the interviews and observations had been completed, and the transcriptions
finalised, I had to consider how | would start to work with the text to bring it into a
workable format to take forward the analysis. As Holloway and Todres (2003) outline,
qualitative approaches are incredibly diverse, complex and nuanced, so | needed to
find an appropriate analysis method and after consideration decided to use thematic
analysis (Bryman, 2008). Thematic analysis is an accessible method that researchers
can use if they are unfamiliar with more technical analysis methods and one of the key
deciders for using it was the flexibility it gives. Alternatives were considered such as
conversational analysis (Hutchby and Wooffitt, 1998) and interpretative

phenomenological analysis (Smith and Osborn, 2003) but they both are more limiting
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in their application. Conversational analysis predominantly focuses on a specific
problem, then examines turn-taking in conversation around the set problem and
interpretative phenomenological analysis is an approach that considers psychological
qualitative research with an idiographic focus, looking for traits or personal

characteristics of a person.

Another determining factor was that | had undertaken various methods of text
collection sb needed a way in which | could bring all of the three elements, or text sets,
together to start coding and working with the text as a collective. Thematic analysis
was also helpful in that it allowed me to identify, analyse and report patterns in the
text. Braun and Clarke (2005) also outlines that thematic analysis allows researchers to
look at ranges of patterns in the text within a social constructionist epistemology, so

where patterns are identified as socially produced, which was important to this study.

Within the approaches to thematic analysis there are two ways in which themes can
be identified inductive and deductive. An inductive approach means that the themes
are strongly linked to the text themselves (Patton, 1990). In this approach if the text
has been collected for the research, the themes that emerge may have little bearing to
the specific questions that were asked of participants. Inductive analysis is an
approach therefore that does not try and fit into a pre-existing coding frame, so is text-

driven.

After completing the transcriptions, and the initial sense-making of the text, | started
the first stage of the process by looking for patterns of meaning and started by looking
for reoccurring patterns throughout the texts and forming initial ideas. This was a
process that was completed at different intervals and was done initially straight after
the transcription, then a few weeks later, then for a third time before commencement
of the interpretations and | did this by going through the text line by line. At this stage
I did not engage with the literature that related to the patterns that were starting to
emerge. As | had typed up the transcriptions | did this initially by printing out the
various transcripts and then highlighted the key points in each transcript, then moved
into reading across all transcriptions. | then made notes of the codes within a word

document in a table format, example below:
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Data Extract Initial Codes

My professional identity was one of a | 1. Professional identity
machine, leadership is one of an art

not a science (Ray) 2. Leadership identity

By wearing a mask | was able to deal 1. Changing identity
with a difficult situation and do what
was best for the organisation, not for
me or the people (Ray)

2. Leadership identity

Figure 2.4: Example of initial stages of coding

After completing this stage, and when the initial coding had been undertaken, | started
to work across the text set and started to search for themes pulling together the codes
that related to identity, leadership and interaction. Emerging from the codes came
three themes. In some instances some codes fitted under more than one theme. At
this point | went back and re-read the whole text-set again to ensure that | hadn't
missed anything from the text-sets and was comfortable that | had included all
relevant text within the final three themes. |then re-read each of the themes
individually and as whole to ensure that the themes made sense overall and fitted with
the overall aim of the thesis which is 'how are leaders identities created over their
professional careers'. | also looked at the themes in conjunction with the other
themes to ensure that there wasn't duplication across themes. The final three themes

are presented below:
Theme 1: Becoming a Leader

Theme 2: Being a Leader and Leadership in Practice

Theme 3: Dynamics of Leadership

It was a deliberate choice not to use Nvivo to undertake the interpretations as my
preference was to use my own mind, drawing on my own resources and experiences to
reach a deeper understanding without the aid of computer software. | fully embraced

the hermeneutic approach, being mindful of its history and key principles.
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2.9 Ethical considerations

Ethical considerations particularly in the undertaking of reflexive research require
transparency. As outlined in the first chapter the key driver and motivation for
undertaking this study was due to the amount of academic material that was available
on leadership that had been arrived at through positivist approaches, evading the
subjectivist issues involved in leadership. Therefore | was interested in challenging
these views and wanted to put forward an alternative 'knowledge' base. Secondly,
from a professional perspective, | was curious about the everyday practice of
leadership and how that plays out in organisations and more importantly wanted to
explore how people's identities develop over their professional careers. The majority
of the leadership literature tells us what leaders do and how they do it, seldom does it
pay attention to who they are. | presented within the first chapter an overview of my
own identity-symbolic career events to put forward my views of my own self-identity
as these have informed the chosen ontological and epistemological and design choices

of this study.

In terms of my own role as an academic in a business school, | have involvement in the
design and delivery of management and leadership development programmes. As a
management and leadership practitioner | also wanted to make a contribution to peers
who are also responsible for designing and delivering leadership and management
pedagogy. The design and delivery of management and leadership development can
often be challenging and often has two purposes, firstly to teach management and
leadership as a science, secondly to try to instigate behavioural change in individuals,
in order to improve their performance. As outlined in the literature review the very
things that are taught are often one-dimensional, gender-blind, disembodied and can
give a sense of superiority. Therefore it is important that in my own practice that | am
reflexive and question the purpose of what | am are trying to achieve in the domain of
leadership and management development. My aim is also to challenge the
assumptions and taken-for-granted views of other practitioners by providing other

views on management and leadership development practice.
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researcher.

The independence of research As set out above in this chapter the aim of the research is to
must be clear, and any conflicts of | collect data from the practitioners to further understand their
interests or partiality must be everyday lives. The texts have been interpreted from the
explicit practitioner's spoken words, which were sent to them

following transcription for verifying.

2.10 Chapter Conclusion

The ultimate goal of the research was to understand the 'social reality of shared
interpretations that the social actors produce and reproduce as they go about their
everyday lives' (Blaikie, 2010 p.93), with regards to self-identity and leadership, so an
approach to understanding the practitioners social life was imperative. Within the
research methodology chapter | have presented the crucial deliberations and
considered location and selection of paradigm, theoretical perspectives and

methodological deign method choices.

In order to achieve the lines of inquiry as set at the beginning of the chapter, | have
outlined the importance of sense making and the importance of uncovering hidden
meaning and to view leadership and identity as a social phenomenon that is context
dependent. As noted the concepts of interpretative interactionism have become the
concepts of much of sociology (Fine, 1993). The social construction of reality and self-
presentation of the practitioners has been observed through direct observation using
Goffman's dramaturgical frame. The double hermeneutic research process has
enabled a reflexive stance to be undertaken, including the acknowledgement of my
pre-understanding in the research and the bearing this can have on the interpretations
of the text, together with the research limitations and ethical considerations. As
Giddens (1987, p.17) proposes 'the mission of sociological interpretation is to
recapture the early optimism of its forbearers and to influence a better human
condition'. It is through these considerations that | am now in the position to move
into the Chapter 3, which is the first stage of the hermeneutic spiral, the literature

review and pre-understanding chapter.
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can be positioned further. Secondly, the chapter provides an overview of the history
on the writing, key influences and discourses of leadership. The leadership literature in
the review has been presented as a way to set out the context relevant to the social
actors and where their job role identity is located. It is observed from the literature
that the study of leadership is cited in the main in the positivist paradigm and treated
uncritically (Storey, 2004). However, there is a growing body of research that starts to
address leadership more critically and reflexively (e.g. see Ford 2008, Western 2008,
Grint 2000). It is acknowledged that from this stand point opportunities for further
research present themselves as there appears to be a paucity of leadership research
from an interpretative perspective, including that which explores identity through the
perspective of social constructivism, drawing on resources from symbolic

interactionism.

Thirdly, literature is then presented that covers the areas of self and identity. Many
leadership studies have focused on either a persons traits or their personality
characteristics from a perspective of social-psychology. So approaching leadership
from a social constructionist and symbolic interactionist perspective allows leadership
to be viewed through an alternative lens. Symbolic interactionism focuses on
interaction with others and interaction with self and emphasises that human beings
define their environment rather than simply responding to it. A focus on interaction
and definition focuses our attention on the present situation as the cause of what we
do. Humans are forever seen as dynamic and active rather than as static and passive
and always emergent and changing (Mead 1934, Warriner 1970). As there has been
increasing recognition that leadership is primarily a ‘relational process’
(Antonacopoulou and Bento 2006, p. 94), and is a complex and multi-faceted activity,
understanding leadership from interaction with others and with self will underpin the

focus of this study in the exploration of leadership.

Fourthly, an overview of the literature on embodied leadership is presented in order to
further position the study in terms of the multi method approach undertaken in the
study. This is presented to show how positioning embodiment and symbolic
interactionism enriches the limited contributions made in this area by adding another

perspective to embodiment leadership theory. Finally, an exploration of previous
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studies undertaken on leadership and hermeneutics are presented to further position
the differences on how those studies were deployed and executed in relation to this

study, which utilises a hermeneutic methodological research position.

In the next section literature is presented on work facets of identity and identity
work completed in the field of leadership so that this study can be positioned further.
The work on leadership identity has focused in the main on functionalist and post-

structuralist debates as set out below.

3.2 Identity work in leadership

There has been a noticeable turn to further understand identity and the 'projects of
the self' (Giddens, 1991, 1992) on contemporary writing within social theory. Two
main strands have emerged; a poststructuralist strand and a social theory strand
(Roseneil and Seymore, 1999). The poststructuralist perspective offers insight into the
cultural difference, the theoretical deconstruction of identity and the significance of
power in the construction of identity through difference, with a focus on the
domination of power in identity work. This growing focus on identities from a post-
structuralist orientation has been taken up in organisational studies in two ways.
Firstly, these approaches focus on how the workplace practices contribute to the
constitution of identities (du Gay, 1996), how organisations may achieve greater
control through the coercive nature of subordinated identities (Alvesson and Willmott,
2002; Collinson, 2003) and how organisational members themselves may construct
differentiated identities from the position of organisations themselves having
identities, with scholars exploring how identities are controlled, maintained and

resisted (Collinson, 1992).

Gibson-Graham (1996) who draw on more post-structualist theorising describe how
something can dominate the ways in which we think with a 'performative’ force. This is
where an individual feels under an obligation to perform a particular identity because
of personal, social or institutional pressures to do so. In this case obligations from the

social context are high implying that the terms 'leader' and 'manager' and their
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associated discourses can create perspectives that people aspire to be. These authors

question if the leadership discourses as outlined above can ever be achieved.

Ford (2008 p.3) also from a post-structuralist perspective offers an interesting view by
outlining how the discourse of leadership is 'lauded as the contemporary, superior
successor to management', with management now being perceived with 'failed
expectations and is regarded as belonging to a past century' with leadership promising
a 'bright new tomorrow'. Butler, (1993, 1997a and 1997b), argues that discourses
govern what is 'sayable' and therefore thought and just because there is a 'word'
leader, leaders therefore must exist. Therefore 'discourses interact, interweave and
inform each other, therefore the meaning of what 'leader' becomes is so complex and

so elusive it slips out of our grasp' (Fbrd, 2008 p.6).

Ford (2008) outlines that in simple terms in organisations no one is free of a superior,
even if that's the shareholders in a private organisation, or the government in the case
of the public sector, all providing some form of leadership. All leaders therefore are by
association followers and vice versa. Ford (2008) argues that there can be no pure
identity which is untouched by others highlighting the naivety and simplicity of the
mainstream leadership literature. The mainstream literature advises the person that it
is no longer sufficient to be a person who does leadership, but that person in their
entirety must become 'the leader', so through self-awareness and self-improvement

the person can become leader thus providing an anti-ethical identity of the person.

Although some of the critical views on leadership add an interesting view on
leadership post-modern and post-structuralist approaches to leadership research are
concerned with deconstructing and look at the idea of domination and the dark side of
the enlightenment project. Some for instance like Tourish and Pennington (2002)
sought to uncover the less decorous side of 'transformational leadership', linking it to
cults. The emerging body of critical leadership research has significantly advanced our
knowledge of the dark side of leadership. Ford and Harding (2007) point out those
uncertainties about leadership discourse provide the space for reflexive consideration
and further engagement on the concept. Spicer et al (2009) concur outlining how by

viewing leadership as 'performative’ opens up new ways of engaging and
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understanding the leadership discourse, with the ambition to have effects on practice.
This therefore opens up an opportunity to have an impact on practical organisational

work.

In addition to the post-structuralist perspective, leadership and identity have been
approached from a functionalist perspective of identity, where identity is deemed
perfectible by corrective measures of emulating a reductionist view of authentic
leadership. (e.g. see Goffee and Jones 2006; George et al. 2007). In this view identity is
usually assumed to be a unitary construction produced by the individual, rather than
seeing leadership as a relational process. Earlier research on leadership identity came
from psychological perspectives and treated identity as an individual development
accomplishment, with the focus being on how people develop. Early sociologists
including Berger and Luckmann (1966) and Giddens (1991) challenged this view by
outlining that the development of self is never done in isolation and is an on-going

negotiation underpinned by social forces and institutional power in identity-making.

So while post-structuralist scholars have paid some attention to the dynamics of
identity production, control and resistance within an organisational context, little
attention has been paid to exploring identity creation of board level leaders and how
identity pressures may manifest themselves in those performing the role of leader
(Costas and Fleming, 2009). Studies on leadership identity have focused at
organisational level and taken a post-structuralist or functionalist perspective. These

studies have not taken into account the 'whole' person perspective.

As highlighted in the research strategy section social constructivist scholar's outline
that discourses can create and reinforce mind sets that ultimately shape behaviour.
In the following section a discussion on leadership as discourses is presented as a
way to set out the context relevant to the social actors and where their job role

identity is located.
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3.3 Leadership as Discourses

Much has been written about leadership and a common starting place for considering
'leadership' is the work of the Greek philosopher Plato. Plato in his book The Republic
writes about the role and duty of the Philosopher King - a figure often seen as
analogous to common conceptions of leader (Plato, 1941). The purpose that
leadership serves then can be seen in its very origins; for providing guidance and safety
for followers especially in times of change or uncertainty. Linking leadership to a social
constructivist perspective refers to an ontological stance in which the nature of reality
is understood to be 'constructed' by social actors rather than 'given’ as set out in the
research strategy. Those operating from a social constructivist perspective believe
that together we create our understanding of how the world works, with consideration
for socio, historical and temporal perspectives. Therefore in terms of appropriate
leadership literature Western's (2008) conceptual framework of 'leadership as
discourses' which maps leadership from a socio perspective presents a framework for
considering how leadership can be socially constructed. Due to the sheer breadth of
leadership literature available to researchers, and the impossibility of covering all
bodies of literature, Western's leadership as discourses frame of socio understanding

of leadership will be utilised for this study.

Presenting a view of leadership from more critical perspective Western (2008) sums up
the historical perspectives of leadership identifying how leadership discourses have
emerged at different social and economic periods. In the social sciences a discourse is
regarded to be an institutionalised way of thinking or speaking about a specific subject
area or phenomenon, therefore discourses influence the way people come to think

about a subject and what we can and cannot say about that discourse.

In terms of leadership discourses Western outlines four types of discourse that are
associated with different time periods, the first being 'Leader as Controller'. Linking
this back to the century represented by Frederick Taylor's Scientific Management. This
is born out of scientific rationalism and the industrial evolution, which perceives the
worker to be 'another cog in the machine'. This discourse promotes standardisation

and mechanization and a factory production mentality to leadership. Etzioni's (1961)
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taxonomy of control, bases the leader having utilitarian control and using reward and
deprivation as a method of getting 'followers' to complete and deliver their tasks. This
discourse is aligned to the 'transactional leadership' (Bass, 1986) theory, in other
words transactional leadership is about retaining the status quo through command

and control mechanisms.

The second discourse relates to 'Leader as Therapist' highlighting ‘the tension between
individualism and alienation, personal growth and workplace efficiency, well-being,
emotional and mental health' (Morgan, 1986, p 41). Being born out of the Human
Relations Movement this work includes theorists such as Mayo, Lewin, Maslow, Frankl
and Rogers. Theorists of this discourse focus on self-actualisation and personal growth.
In this discourse people went to work 'to work on themselves' (Rose, 1990) developing
a therapeutic culture. At this time personnel departments were born and the use of
management consultants gained momentum in organisations. In terms of leadership
development we have seen a huge increase in the concept of Emotional Intelligence
(Goleman 1995), Executive Coaching and 360 degree feedback, which originated
during the Second World War to assess the performance of German Military, then
made its way into organisational life in the 1950s all relating to the 'Leader as

Therapist'.

The third discourse hails 'Leader as Messiah'. Arriving in the 1980s this discourse
includes the concepts of 'Transformational Leader' and 'Charismatic Leader'. This type
of leadership was viewed as being visionary and the Messiah character providing -
salvation for organisations, promising hope in a chaotic world (Barley and Kunda, 1992).
Barley and Kunda (1992) also detect how emotional management continues to be used
to link to cultural change using religious overtones to help organisational members to
convert to the new vision management was advised to exorcise unwanted thoughts
and feelings from the workforce to replace them with the beliefs and emotions that
benefitted the organisation. To make the point proponents employed an imagery of
cults, clans and religious conversions (see Ouchi and Price 1978, Deal and Kennedy,
1982). Authors encouraged managers to become 'high priests' of their organisation's
values to 'appoint mystic heroes and fabricate sagas' (Barley and Kunda, 1992, p. 383).

In terms of leadership development this produced the era of ‘culture change' with the
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Messiah Leader providing vision and values, communicating a culture using symbols,

myths, morality and rituals (Western, 2008).

The fourth discourse is an emergent discourse and one which Western (2008)
describes as 'Eco-leadership'. This discourse has a strong emphasis on 'leadership
spirit' and is a meeting of the Leader as Therapist and Leader as Messiah. The work
from Collins (2001) on level 5 leadership, concurs with this view and puts focus on
leadership as having an ability to possess a paradoxical mixture of personal humility
and professional will, with the leaders being able to be both timid and ferocious, shy
and fearless, so retaining heroism but acts with humility. In the post-heroic leadership
Messiah leadership discourses attention is being paid to spirituality in leadership with
management literature starting to present ideas on Taoist and Zen management

techniques.

Zizek (2002) suggests why new age and eastern spirituality are popular with global
business and link the effects back to the Messiah discourse the Buddhist stance is
ultimately that of indifference, of quenching all passions that strive to establish
differences. Here one is almost tempted to resuscitate the old infamous Marxist cliché
of religion as the 'opium of the people', as the imaginary supplement of real-life misery.
The 'Western Buddhist' meditative stance is perceived as the most efficient way for us
to fully participate in the capitalist economy while retaining the appearance of sanity

(Western, 2008).

So in the eco-leadership discourse, leaderships seems to be moving in the direction
from transformational evangelist to favouring engagement of others and promoting a
more connected ethical leadership. As Western (2008) outlines this leadership
discourse is not just about green washing, going green or taking an environmental
stance but approaching leadership through a systems thinking approach, so being
more socio and politically aware of co-existing environments. Systems' thinking is a
holistic approach to analysis that focuses on the way that a systems constituent part
interrelates and how systems work over time in the context of larger systems. Systems'

thinking has its roots in 'holism' which is the idea that systems and their properties
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The third aim of the literature review was to explore further the areas of self and
identity. The next body of literature focuses on symbolic interactionism. Presented in
the next section is further understanding on the concepts of self and identity, the
implications for the self and the social context, implications for social identity,
language and discourse in shaping the self and aspects of self-presentation,

impression management and embodied practice.

3.4  Concepts of self and identity - the 'I' and the 'Me'

The concept of self and identity like leadership are not new phenomenon, with William
James providing a seminal text in this area in 1890 'The Consciousness of Self', which
provided a strong conceptual foundation for the study of the self. This included
understanding behavior and set a strong precedent for regarding the self as a
legitimate topic of scholarly investigation. As one of the earliest psychologists James
set the stage for the idea of a reflected self. He strongly emphasized the social
component of the self and maintained that the self was a product and reflection of
social life (James, 1890). The idea of a reflected or 'looking glass self' was introduced
by Cooley (1902), who is usually credited as the first symbolic interactionist. Cooley
presented the idea that the self develops in reference to other people in the social
environment. He argues that the concept of the self is built by reflecting the views that
others hold of the person. In Cooley's view, the person observes how others view them,

and then incorporates those views into the self-concept.

The symbolic interactionist perspective sees the self as emerging out of the mind or
'Pure Ego’, with the mind as arising and developing out of social interactions and social
situations (Mead, 1934). The mind being the thinking part of the self, with humans
having the ability to reflect and to bring about future states, to be more self-aware, or
to consciously think about their existence, which is an on-going process. This ability to
self-reflect also comes from interactions with others so that shared meanings can be

understood, with self-development occurring both individually and socially.
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In order to explore the concept of self and identity in the context of leadership
(Alvesson et al. 2008, Watson, 2008, Smith and Sparkes, 2008) outline how the
concepts of self and identity are understood and employed by different scholars. In lay
terms the 'self' is used to include the thoughts, feelings, values and behaviours of an
individual and therefore, according to Schlenker (1980) become synonymous with the
term 'person’. Harré (1998) makes a distinction between 'personhood' and 'identity’,
together with 'subjectivity'. These concepts in the literature on self and identity are
used interchangeably, to convey an individual's sense of 'who am I (Watson, 2008) and
'who do | stand for'. These questions explore definitions of identity definitions for
example the position or status of individuals in organisations. Sveningsson and
Alvesson (2003) also bring into the mix the term 'anti-identity' which offers a response

to 'Who | am not'.

Symbolic interactionists working within the interpretivist orientation conceptualise
identity as an 'interactional accomplishment... continually renegotiated via a linguistic
exchange and social performance' (Cerulo, 1997, p. 387). Social constructionist
theorists, including symbolic interactionists view personal and social identities as
connected and mutually constellated through discourse and communication (Alvesson
et al, 2008a). Watson (2008), writing from a social constructionism perspective
emphasises the connection between personal identity and social identity arguing that
people make connections both 'outwards' to social others as well as 'inwards' towards
the self (Watson, 2008, p. 140). Personal and social identities are then negotiated
through interaction with others and forming and reforming personal identity and the
individual draws on discourses available socially and culturally (Alvesson et al, 2008,
Watson and Harris, 1999). Watson (2008) provides a conceptual map on the

differences between self-identity, social-identities and personas.
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language is both a means of authorising the self and a medium of social control and

power (Brown and Coupland, 2005).

Social constructionist approaches recognise that individuals are neither 'passive
receptacles nor carriers of discourses' (Alvesson and Willmott, 2002, p.628) nor
'passive entities who are totally determined by external forces' (Collinson, 2003, p.
542). Kondo (1990) in her study also recognises that social, cultural, historical and
political constraints, expressed through discourses can and do challenge the crafting of

selves. The constraints of the self are therefore social and cultural.

3.6 The self and the social context

As Giddens (1991) outlines the self is inseparable from society and both the individual
and social are considered equally important to identity construction (Smith and
Sparkes, 2008). Social constructionists therefore view identity inextricably elated to
interpersonal interactions and social and cultural context (Kondon, 1990). Somers
(1994, p. 622) argues 'all identities must be analysed in the context of relational and

cultural matrices because they do not ‘exist' outside of those complexes'.

Therefore in this study which is taking an interpretivist hermeneutic orientation the
key aspects are to view identity that is multiple, that individuals can occupy
simultaneously many subjective positions with some of these being 'mutually
reinforcing' (Collinson, 2003) and that identity is shaped by language and discourse,
with the individual being an active and embodied agent in using language and
discursive resources and practices to constitute the self, with agency being constrained
by social relations, including obligations to others as well as power effects of local and
broader discourses. As outlined in Watson's (2008) work if social identities involve
having different persona's dependent on the situation, or if individuals seek to adapt
to present to people in different circles, then this implies that individuals engage in
acts of self-presentation or impression management to adapt and flex to their social

environments, including the work place.
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3.7  The Self, Self-Presentation, Impression Management and Embodied Practice

Symbolic interactionism addresses how meaning is produced by agents, or the social
actors, through their interpretations with symbols. Blumer (1969), as influenced by
Mead (1934), outlines symbolic interactionism as 'does not regard meaning as
emanating from the intrinsic makeup of the thing that has meaning, nor does it see
meaning as arising through a coalescence of psychological elements in the person'.
Instead it sees meaning as arising in the process of interaction between people. The
meaning of such a thing for a person grows out of the ways in which the other persons
act toward the person with regard to the thing. Their actions operate to define the
thing for the person. Thus, symbolic interactionism sees meanings as social products,
as creations that are formed in and through the defining activities of people as they
interact. This point of view gives symbolic interactionism a very distinct position, with

profound implications (Blumer, 1969, p. 4-5).

Social interactionism outlines that human beings 'act towards' the environment on the
basis of the meanings that they ascribe to themselves, with meaning arising out of the
social interactions people have with one another and meanings are modified through
an interpretative process used by individuals as they encounter new experiences.
People's interactions are shaped by the self-reflections individuals bring to their
situations. Symbolic interactionism addresses the question of how shared meanings

created through shared interactions become reality.

In terms of the ontological position Blumer (1986) outlined that the empirical world is
always interpreted through human imaginary (Blumer, 1986, p. 22). Therefore, all
objects are social products that emerge out of social interactions, with the meaning of
an object existing in terms of how people make it meaningful. Blumer (1986) argued
that reality does not necessarily bend to our conceptions of it and the task of the
researcher is to test the images and concepts that people use by scrutinizing their

empirical world.

Goffman (1959, 1967) argued that the process of interpretively recreating social

knowledge has an essentially dramatic structure that makes reality appear to simply
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unfold; hence Goffman developed what now is called 'dramaturgy'. The influence of
Cooley’s looking-glass self is evident in Goffman’s concept of dramaturgy, with
Goffman taking the premise that in interaction each person behaves (consciously or
not) in ways that attempt to manage the impressions that others might gain of them,
often referred to as impression management. Goffman’s dramaturgical framework

centres issues of role-taking, as well as front stage and backstage performances.

Goffman's (1959) work illustrates how agents may go to great lengths to create a
particular impression of 'self' and to manage the flow of information about the 'self' in
social situations and interactions by taking on the role of Mead's 'generalized other'. In
his view, people behave in a certain way in front of others in order to elicit a certain
appraisal from them, or to make certain impressions on them. By behaving differently
in front of an audience, or in Goffman's words performing on the front stage, than they
might behave in private or back stage, people attempt to elicit feedback from others
that is consistent with the way they would like others to see them. Often referred to as
impression management the aim is to influence the impressions formed by the
audience. Through impression management people try and shape an audience's
impression of that person 'when an individual appears in the presence of others, there
will usually be some reason for him to mobilize his activity so that it will convey an
impression to others which it is in his interests to convey' (Goffman, 1959, p.4).
Goffman also viewed interactions as something like a religious ceremony filled with
ritual observances and for Goffman the two characteristics of social interaction are

drama and ritual.

According to Goffman the self is 'something of collaborative manufacture' (1959, p.
253) that must be produced afresh on each and every occasion of social interaction. It
is both the product of the drama of interaction and the object of the interpersonal
rituals that Goffman analyses. The three themes of drama, self and ritual is core to
Goffman's perspective. In terms of drama he likens our everyday interactions as being
a stage enacting role and 'one assumes a character and plays through scenes when

engaged with interaction with one another' (1959, p 254-255). He also acknowledges
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that social actors like theatrical actors rely on costume, makeup, body carriage, dialect,

props and other dramatic devices to produce a shared experience and sense of reality.

For Goffman human beings act on a stage, they perform for others and they try and
impress. Like other symbolic interactionists Goffman views the self as something co-
operatively built up on each and every occasion of social interaction and starts to link
emotional and moral understanding to social interactions. He outlines that over time
we have feelings attached to the selves that we present to others and that we come to
care how others see and perceive us and refers to this as 'face' (1967, p.5-45). Goffman
(1967, p.8) suggests that 'this emotional attachment to projected selves and face is the
most fundamental mechanism of social control leading us to regulate our own
conduct'. So the use of our emotions enables us to avoid situations with others in

which we would be 'out of face', or where we need to 'save face'.

In addition to 'drama’ and 'self' Goffman's work focuses attention on commonplace
elements of social interactions, or the taken for granted social interactions that we
seldom notice, so for example the patterns of making eye contact with a stranger
when walking down a street, or meeting with strangers in other public places. As
Goffman (19633, 1967, 1971) repeatedly outlines our routine observations of
interpersonal rituals demonstrates our commitment to a vast array of shared rules of
interpersonal conduct. Etiquette is thus a complex code of ceremonial or rituals
governing our interactions with one another and suggests that interpersonal rituals are
the source of mutual trust, social relationships and the moral order of society.
Goffman never sees interaction as existing in a vacuum, with our performances taking
place in wider social environments that influence them. His work focuses attention on
'the interaction order', with the elements of self, reality and the surrounding social
environment all having interplay. Goffman's purpose was to study social life as to
'cause others to see what they hadn't seen or connect what they hadn't put together'

(1981, p.4).

Thus self-presentation evokes images of gamesmanship, with people jockeying for
position in the social world by trying to convey a particular image of self to others.

This view of self-presentation tells only part of the story, it's not just superficial but it
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attempts to convey to audiences an 'accurate' portrait of oneself (Baumeister, 1982;
Leary 2004). Usually this portrait reflects a highly polished and glorified conception of
self, but one that is genuinely believed by the actor to be true (Pratkonis, Breckler and
Greenwald, 1989). Self-presentation therefore presents a case that social behavior is a
performance that symbolically communicates information about self to others.
Goffman (1959) presents an interesting view by describing social life as a series of
performances in which people project their identities or 'faces' to others to engage in
mutual activities that are governed by social rules and rituals. Shakespeare said the
famous sentence 'All the world's a stage, and all the men and women are merely
players'. Goffman's dramaturgical approach presents the world as a stage and that all

the men and women are merely players on that stage.

Self-presentation then in social theory is used to mean conscious and unconscious
strategies to manage how the 'self' appears to others in terms of both appearance and
demeanor. Self-presentation serves as an important role in the social realm in that it
ensures that one presents a coherent public image. Self-presentation as
operationalized through lived experience is reliant on embodied subjectivity, namely
the visibility of the body, communication between bodies and a concern with how
one's body is perceived by others. A central concern of Goffman in terms of embodied
social relations and one that underpins how accounts of self-presentation are
presented is that of 'face'. Face is a metaphorical concept that means an image of
one's self that one deploys when interacting with other human subjects. Goffman's
view of 'face-work' is of course not limited just to ones 'face', understood in the literal
sense, but instead encompasses the operations of one's entire body and bodily

behaviour.

For Goffman underpinning the metaphorical concept of 'face' and 'face work' is a
whole range of aspects of embodied interaction including 'poise’, 'personal front',
'dress', 'decorum’, 'discipline' and 'etiquette' among others. Saving or maintaining
'face' through these features of embodied interaction and adhering to the complex
rules regarding bodily and social behaviour permeates ones social reality (1955, 1959).

What Goffman's account adds to further understanding the implications for the

78



embodied self is the emphasis on the visibility of the self in relation with others, in
other words how our exposure to others through 'face' and concerns around self-
presentation underpin certain modes of bodily expression. The account of Goffman's
'self-presentation’ suggests 'why' embodied subjects adopt certain styles of ordered

bodily behaviour as determined by the broader social order.

Goffman's 'theatrical character' of social behaviour signifies how we use space and
regions to present different 'faces' or 'identities’, with backstage being our interior-self
as opposed to our exterior-self when we are front stage, which links back to Watson's
(2008) self-identity, social identity and persona concept of human identity. For Mead
(1934) embodiment is a temporal process (Crossley, 2001), with the 'l' and the ‘Me'
manifesting two distinct forms of temporality; the 'I' embodies and repeats its history
in the form of habit; the 'Me' by contrast is constructed in the web of narrative
discourse and imaginative re-presentation which the 'l' spins in its various reflective
activities and projects' (2001, p. 148). In short Goffman's analysis of embodied social
interaction makes noticeable the taken for granted aspects of experience that are so

much part of the fabric of our experience, they often remain rendered invisible.

In Goffman's work on the 'presentation of the self' (1959) reveals important
phenomenological features of inter-subjective embodied relations. Self-presentation
or the 'presentation of self in everyday day life' employs a more empirical approach to
the question of inter-corporeality in contrast to the work of Husserl and Merleau-
Ponty, with Goffman articulating the primary structures of social interaction through
examining the relational features of 'co-presence'. Goffman outlines the micro-
structures of embodied interaction focusing on what we see as a neglected aspect of

the sociality of the embodied subject.

Goffman's 'dramaturgical frame' of performance, teams, regions, discrepant roles and
the art of impression management as set out in the methodology chapter will be used
to explore how the participants 'social bodies' are used in interactions with others. In
this frame it is not only someone's address to the audience, but how they present

themselves that can be interpreted.
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3.8 Embodiment in Leadership Studies

A number of leadership scholars (Lord and Shondrick, 2011; Ropo and Parviainen,
2001; Ropo and Sauer, 2008; Sinclair 2005; Ford, Harding, Gilmore and Richardson, in
press) highlight how embodied leadership as a remedy to the limitations of leadership
studies that come from a position of positivism can add valuable insight into further
understanding of leadership. Lord and Shondrock (2011) argue 'embodied, embedded
views of knowledge have the distinct advantage of bringing perceptual, motor and
introspective process to bear on our understanding of leadership' (2011, p. 217).In a
publication of a special issue of Leadership also threw light on the growing interest in
the role of the body as a vehicle for understanding leadership. The special issue
explored the 'ways in which affect, materiality and leadership connect' in recognition
that leadership is an 'over cognitivised phenomena' (Pullen and Vachhani, 2013, p.
315). Examples of this work include Ladkin (2013) and Kupers (2013) who examine the
embodied perceptual process involved in leader-follower relations and its salience to
the invisible, the knowable and reactions between leaders and followers. Making a call
for a stronger focus on material and spatial context Ropo et al (2013) examine how
spaces and places construct leadership through power and felt experiences that are
captured in material places. With leadership and organizational studies presenting
leadership singularly as 'cognitive’, 'rational' and 'mindful’ activity, the leader is often

presented as dis-embodied and de-gendered (Sinclair, 2005).

In the limited studies that have considered the 'body' to further understand leadership
include the work of Ropo and Sauer's (2008) 'corporeal leader' which signifies the
importance of both the 'social' and 'psychical' presence of leadership and present an
outline of how this may manifest itself in leadership practice. Ropo and Sauer (2008)
present a conceptual view of the corporeal leader, with the 'corporeal' leadership
approach appreciating the history of leadership thought but recognises the
requirement to expand it. The 'corporeal' approach enables another kind of
knowledge to be appreciated in leadership, that of 'experiential' and 'sensuous'. The
'aesthetics' Strati (1989), Taylor (2000, 2001), Ramirez (1991) and Gagliardi (1996)
approach to understanding leadership presents a different kind of knowing to

intellectual and rational knowledge. Heuristic in nature the approach emphasizes
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bodily knowledge and bodily presence. Experiences are individual in nature and they
call for the human body. In addition to the cognitive aspects of leadership, leadership

is also a sensory experience which requires the leader to relate to other people.

Also where researchers limit their attention solely to the leadership actors' language in
organisations, they marginalise understanding of generating meaning through space,
the body, clothing, technology etc. A significant amount of the constructionist
leadership research remains predominantly language focused or what ledema (2007)
refers to as 'monomodal'. In this sphere meaning is made through understanding of
language representation and practice is adequate to account for and reason about
leadership (Raisanen and Linde, 2004). By contrast others have adopted approaches
that are multimodal in nature in which language use is but one means of
understanding leadership phenomenon (Kress and van Leeuwen, 2001). Studies in this
sphere from a leadership perspective have been mainly undertaken through post-
structuralist research studies and espouse that the existing mainstream leadership
literature 'behaves as if leadership was degendered and disembodied', whereas the

'‘accomplishment of leadership is often highly dramatic and full bodied' (Sinclair, 2007).

Sinclair's work on embodiment in leadership has focused on Foucault (1990) and
feminist scholarship and gender in organisations and masculinities in management,
with her work focusing on the physical bodies of women leaders 'the movements they
make and the voices which emulate from them, as well as representation of those
bodies... including stature, stance and posture, voice, gestures, appearance and
costume’, (Sinclair, 2007 p 391.). Sinclair presented that attention given to bodies is an
inherently political act for both leadership actors and social researchers alike and this

form of research takes symbolic interaction to a different level.

Although the use of Foucauldian analysis sheds light on further understanding of
embodiment in leadership it does downplay the role and significance of the actor in
the construction, reproduction and transformation of discourse formations. The
intentions and actions of the actors are sub-ordinated to the conception of discourse

as consisting of a determinate set of rules and practices which account for functioning
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and transformation of bodies of knowledge and the disciplinary approaches that they
support. The functioning of the discourse is treated as largely autonomous and
independent from human agency. Newton (1998, p. 425) states 'the problem is that
Foucauldians have difficulty in explaining active agential subjects who maneuverer and
play with discourses and practice... unless we attend to such 'play' that exists between
managers and workers, it will remain difficult to explain why discourse may have more

appeal to the former group than the latter'.

Foucauldian discourse analysis therefore stresses the representational role of
discourse, where realism emphasises the performative aspects. In this view it is what
discourse 'does’, rather than what it represents that is central to the explanatory issue.
The shift moves to the symbolic representation and communication of 'constructed
worlds'. From a realist perspective discourses become generative structures what can
only be known through social-historical contexts. How discourses 'work' can only be
known by 'going beneath their surface (observable) apparatus and dealing in their
(hidden) workings' (Pawson and Tilly, 1997, p. 65). Thus the performative potential of a
discourse is its inherent capacity to reshape human agency and the structured patterns

it generates, reproduces and elaborates.

Despite the recently developed body of work on embodied leadership what are
missing are the voice of the practitioner and their own (bodily) interpretations of
leading and what this means in practice. As outlined earlier in the literature review
Watsons (2008) view on human identity is founded on identity work which involves
other people telling us who we are, which occurs in the context of institutionalised,
cultural and discursive influences impinging on our sense of 'self' and our social
identities. Identity work as set out crucially highlights the interplay of the social
structure and agency, but as Watson (2008) outlines this occurs only in social
environments, through narrative and discursive practices. In addition it is important to
recognise that identity shapes and is shaped by embodied practices, not only in the
social context, through dialogue with others, but in relation to actor's practical
environments. Whilst the 'self' cannot be reduced to the 'body' we could not be selves

or persons without bodies enabling us to be active agents in the world (Burkitt, 1999).
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The cognitive processes of identity formation such as perception, reason, memory and
language are embodied grounded in action of the physical body (Varela et al. 1991;
Lakoff and Johnson, 1999; Burkitt 1999; Gibbs, 2003; Farnell and Varela, 2008).
Therefore embodiment is integral to sense-making (Cunliffe and Coupland, 2011) and
we reflect who we are as embodied agents (Crossley, 2006), communicating ourselves
through our embodied practices, including extending beyond the use of language. The
practical action of embodied agents is central to Goffman's (1959, 1983) work as
outlined above. The studies on leadership and identity as outlined before at the
beginning of the chapter under theorise the body and its influence on identity and
although Watson's work implies that managers' particular embodied powers influence
how others perceive them, and how individuals think they are perceived by others, he
under theories the influence of embodiment in his work on personal and social
identities. This thesis therefore takes the ideas of those that have written on embodied

leadership further, suggesting leadership identity is a lived and embodied practice.

Interpretations from the participation observations will consider how the social actors
used costume, makeup, body carriage, dialect, props and other dramatic devices to
create their social reality, so this part of the research will be multi-modal in orientation.
The 'body' from an interactionist perspective is much more than a tangible corporeal
object. Itis a vessel of meaning of great significance to the individual and society and a
social object. From this perspective the body, self and social interactions are
interrelated and constantly being reconfigured (Waskul and Vannini, 2006). Goffman's
account of self-presentation suggests that embodied subjects adopt certain styles of
ordered bodily behaviour as determined by the broader social order, giving existential
and social significance to the ontological structures of inter-corporeal bodily
communication. Combining Goffman's (1959) 'presentation of self' and Watson's
(2008) approach to self and social identities and by presenting findings from a
constructivist and interactionist perspective on embodiment leadership theory, will

offer another unique perspective to the research.
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3.9 Leadership and Hermeneutics

Within organizational studies many scholars including Cunliffe (2003, 2011), Cassell et
al. (2009) call to researchers to widen the range of qualitative approaches within
management and leadership research. Cunliffe (2011) calls for qualitative research
approaches that expand the scope and diversity of management research, drawing on
research designs and traditions from outside of management (Burns et al. 2014, Clark,
Kwon and Wodak, 2012). One such approach is the consideration and the importance
of the hermeneutic tradition within the social sciences (McAuley, 2014, Giddens 1987).
Those scholars that have utilized hermeneutics from a methodological perspective to
further understand leadership include Robinson and Kerr (2009). In their study they
took a critical approach to the study of transformational and charismatic leadership as
potentially destructive phenomena. Based on an empirical study, the authors draw on
Bordieu's concept of 'symbolic violence' to sense make leadership in an organization

located in a post-Soviet context.

Based on 'participant observation' the authors use their own experiences as

employees of the organization; they are both the researchers and the researched. In
the study the authors use language as the source of interpretation and focus on the
context of the situated organization and the tensions between the cultural dynamics of
the manager and employees. In terms of critical studies this research provided further
insight into how some of the tensions manifested in the narrative of those under study
and drew on the discourse of transformational leadership as a destructive
phenomenon. Although this study brought to light some of the social and cultural
tensions between employees from different national backgrounds it was based on a
narrative provided by authors who were ex-employees of the organization under study.
It also took a critical perspective, so the leadership practitioner was not the focus of

the study, but primacy was given to the discourse of transformational leadership.

In the previous chapter | provided a detailed discussion on hermeneutics and outlined
how subjectivists embrace the position that human interpretation is a starting point
for developing knowledge about the social world, which is contingent upon human

practices transmitted within a social context (Golafashani, 2003). Hermeneutic
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tradition also embraces the view that life and history are intertwined. Dilthey proposes
the hermeneutic circle which is to move from text to the historical and social
circumstances of the author, in an attempt to re-construct the work in which the text
came to be and to situate the text within in. In hermeneutics history does not belong
to us, rather we belong to history. Therefore subjectivism pays attention to the
historically, socially and situated experiences of those under study. Culturally situated
understandings are relevant to particular contexts, times and places and are based on
individuals and groups that belong to those contexts (Riceour 1981 and Gadamer
1975). In this type of research there are 'truths' and 'multiple realities' rather than one
truth, where meanings, sense making and knowledge are relative to the time and place

in which they are constructed, in the everyday interactions of people (Goffman, 1959).

Therefore it is important to consider these factors and work with actors to understand
how they experience time, place and progress (historicity), because human
experiences are accomplished in practices, interactions, or discourses in a variety of
ways. This broader view of subjectivism favors pluralism and embeds knowledge and
meanings in particular contexts because people have a reflexive relationship (Giddens,
1991) with the world around them, emphasizing situated forms of knowledge. In this
view knowledge is offered as contextualized understandings. In this view then there is
no independent reality to study, so the aim of the research is to explore the
constructions of the social and organizational realities through language, symbols and
texts. In this position those taking a symbolic interactionist perspective see social
reality as socially constructed and 'objectified' in situated routines, social interactions

and linguistic practices.

For Ricoeur (1991, 1992), we coexist and are co-present with other people with our
identities and shared understandings of our social world being shaped between our
everyday interactions and experienced differently (relationality). From this perspective
the 'we' is embedded and embodied experiences and in situ meanings (Cuncliffe, 2003,
2008). The hermeneutic methodological framework will enable the actors to be
positioned in their historical, cultural and social contexts which was appropriate to
further understand 'how leaders identities are created over their professional careers'.

This adds another distinctive contribution as it will enable a 'temporal and socially
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constructed' perspective of identity formation to be presented. This approach also
responds to Brown's (2015) call that an important element of identity work is the
temporal dimension and that theorizing about time is relatively rare. A review of the

hermeneutic analytical framework is presented in Chapter 7 of the thesis.

3.10 Chapter Summary

As set out the key objectives of the chapter were:

= To locate the study through a synthesis of existing literature with regards to the
concepts of self, identity and leadership
» Further explore the concept of leadership theory and how this translates into

leadership discourses

The review of the existing literature on leadership and identity has been drawn
together in a coherent manner. The literature has presented a diverse and alternative
understanding to leadership and identity. The traditional leadership literature shows
how homogenous the research is with leadership research in the main presented by a
single epistemological position (Avolio, 2009), undertaken through quantitative
research methods. The literature on leadership also presents a one-size fits all and
conceptual view and recognises only one point in time. It seldom recognises the
relational aspects of leadership and through the medium of quantitative studies
regularly misses the voice of the practitioner and how they give meaning to their
practice. The leadership literature as presented above enlightens the key debates and
influences on leadership through viewing leadership through discourses and this has
provided some interesting leadership concepts for me to explore leadership and
identity in practice. In terms of the prevalent methodologies to researching leadership
these in the main have been positivistic but leadership commentators promote that
leadership needs to be thought about in new ways (Bryman 2012). Therefore
qualitative methods of research are ideally suited to uncovering the many dimensions
of leadership and the use of the hermeneutic methodological framework as presented

above will offer a unique research design and approach.
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Drawing on resources from social constructivist and symbolic interactionist
perspectives enables leadership to be interpreted and understood differently and the
literature on self-identity, social identity and personas provide vehicles for this. As
highlighted by Watson (2008) the self and identity refers to the various meanings
attached to oneself by self and others, based on the social and group memberships
someone holds. The literature highlights that the more prominent the role identity,
the more likely it is that it will be activated and performed in a situation, bringing into
play the importance of self-presentation in projecting an identity or face (Goffman,
1959). This builds on Watson's (2008) concept of human identity and this part of the
literature review provides an opportunity to observe how the research actors conduct
their interactions with others, enabling both non-linguistic and linguistic forms of

meaning to be explored.

In a review of qualitative research studies undertaken on leadership and identity two
broad sets of understanding have been presented on the study of leadership and
identity, the first relating to the manufacture and production of leadership identities
(Alvesson and Sveningsson 2003; Carroll and Levy, 2008; Collinson, 2003; Linstead,
2006; Sveningson and Larson, 2006; Ford et al 2008), focusing in the main on middle
management roles. The second sphere of research focuses on how leaders can adapt
and present themselves or their identities (Goffee and Jones 2006; George et al. 2007),
with identity assumed to be a unitary construction produced by the individual, rather
than seeing leadership as a relational process. This research also promotes leadership
as something that one can become through self-improvement and self-discovery with
the emphasis on how to build, maintain and project an authentic leadership person
(Goffee and Jones 2006; George et al. 2007). Identity creation encompasses the social
practices upon processes of identity construction and reconstruction and the literature
confirms that even senior leaders in board level roles have pressures to be a certain

self (Costas and Fleming, 2009).

This thesis responds to Brown's (2015) call for the need for research on identity to take
into account self-consciously constructed identities and social action. This study
therefore responds to this gap by taking a social constructivist and symbolic

interactionist perspective of identity and leadership, using the methodology of the
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double hermeneutic. In addition to Brown's point on timeliness the research
methodology of hermeneutics, and the research methods utilised in the study to
explore the phenomena of leadership, present a unique perspective in further

understanding the concepts of 'self', 'identity' and 'leadership discourse'.

Brown (2015) argues that an important element of identity work is the temporal
dimension and that theorizing about time is relatively rare. Alvesson (2010) identifies
that scholars should provide people with a sense of temporal coherence connecting
past and present and to pay attention to the historical context in which they are
embedded. By utilising hermeneutics which situates people in their historical context,
the method of life history calendars utilised in this study presents empirical insight into
the temporal identity creation of board level leaders including key motivations and
desires for wanting to be a leader, so addresses the 'why' and well as the 'how' of
leadership. As set out in the research methodology chapter time in this study has been
approached in two ways; objectively and subjectively. The 'objective' notion of time
drew on the chronological order of years by looking at the lived experience of the
leaders over their professional careers. The 'subjective' concept of time as implied by
Gadamer (1984, 2003) and Ricoeur (1984) implies that the 'passage of time' exists as

we experience it.

To summarise, given the importance of further understanding what 'leadership' meant
for the participants of this research, the strand of social theory was used as oppose to
a poststructuralist approach. Central to this research was the adoption of a social
constructivist and symbolic interactionist approach, with a focus on micro-level
explorations of identity work. This alternative approach to the study of leadership
identity work will enable fresh light to be shed on leadership theories and how they
inform practitioners lived experience. In contrast to poststructuralists, social theorists
pay attention to the significance of history in identity formation and construction
within sociology and social psychology, particularly with the tradition of symbolic
interactionism, drawing on the work of Mead (1934) and Goffman (1959). The social
theory strand offers a historicized narrative of the development of identity
conceptualised as self-identity, as the individual's conscious sense of self (Giddens,

1991). It attempts to anchor our sense of self in social life, creating ontological security
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Chapter 4: Theme 1 - Becoming a Leader

4.1 Introduction

Presented is the first of the empirical chapters. As outlined in the research process in
chapter 2, during step 3 of the research process | explored the lived experiences and
perceptions of the social actors with regard to leadership and self-identity. This
enabled me to remain open to the subjective understandings of the individual
discussions and to explore what was important for the social actors with regards to

being a leader. This enabled me to report back on the social reality of the social actors.

Following the first stage of Kolb's (1984) experiential learning cycle, or having the
‘concrete experience' of undertaking the research for each of the social actors, | moved
into the second stage of Kolb (1984) 'reflective observation'. This stage enabled me to
reflect on what was coming out, to bring in new hunches as | moved through the
process of researching each of the social actors lived experiences. This enabled me to
remain close to their lived experiences by finding out what was important to them by

using biographical accounts, in-depth interviews and direct observations.

During this chapter - which is the first of the three empirical chapters - | move into
step five of the research process which is to produce hermeneutic understanding
through reflective interpretation for each of the social actors, bringing in new theories
where appropriate, undertaking Kolb's ‘abstract conceptualisation'. In terms of the
research strategy route map this relates to the text interpretation and analysis stage of

the research.
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