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I ntroduction

Some recentapplicatiors of practicetheory to education (Kemmis 2010 and 20d@&w on

the work of Theodore Scahtzki ahdsoffer a conceptualisation dhe nature of schooling

and the professional practice of teachers as an architecture and ecolaptiogpi his

paper briefly outlines some tiie mainbenefits of this application @iractice theoryput also

some attendant problemgarticularly thedifficulty of characterisinghe persnal

dimensions of experiencé/e argue thaelson Goodman’s work in the general theory of
symbols providesaway of filling that gap andfurther,that Goodman'’s theogomplemert,

and in turn needs to be complemted bypractice theoryAfter brief expositons of his

theories of denotation, notation and exemplification, we show how they imply something like
practices and that these can be conceptualisedyisamasistent with his nominalistic

system.

Along the vay weanchor the analyses in how the import of the following six sentences or
assertions teacher may make about themselves andphaiessional practicenight be

understood:

| am a teacher

What I do is what a teacher does.
What I do is what a teachehould do.
| am a good teacher.

| do it my way.

o gk w DN E

The way for others to comprehend what | do is by showing rather than telling.

Practice theory

Schatzki(200]) summarises a main motivation of the practice aga recognition of the
needfor alternatives talefiningthe sociamainlyin terms of individuals, or interactions, or
language, or signifying systems, or the life world, or institutions and rolesuotuses or
systems. Iseels to move beyond problematic dualisms such as subject and object, or
structure and agency, by characterising knowledge, meaning, power, largpage
institutions and history as occurring withand as aspects,@n organised arrayf activities
- that is, the total nexus of interconnected human practices. Practtoes are embodied,
materially mediated activity centrally organised around shared practicaktartténgs. The



practiceskilled body is the common meeting point of mind and activity and of individual and

society

SchatzKis own contributios have beenrktly an elaboration of the later work of

Wittgenstein Sdhatzki 1996 and 1997) trgue thathe meanings of words, feelings, and
actions are established in practieesl secondly to synthesise a good many of the strands of
the practice turiSchatzk2002).He characterises practices as sayings, doings,
understandings and purposes which take place in a contexture of many othereaksociat
practices and patterned physical arrangements The criteria of meargnge arguegjven

by practices and particular meanings are established in theithatds as a performance of

a certain practice. Meanings do not exigtadpendently of practices. That is they are not in
the head of an individual waiting to be expressed and they are not in some essence of the

thing being denoted..

Schatki makes a distinction between integrated disppersegractices Teaching, or

doctoring, or neighbouring for example can be characterised as integratatitirethare
sustained bundles of associated sayings, doings, understandings and purposes thaetake pl
in particular social sites. Questioning, listening, helping, betragimgpromising can be
characterised as dispersed in that they thread throughdiféerent integrated practice$he
sayings and understangjs ofintegratedpractices necessarily constitymejects with

purposes and aspiratiorfSchatzki callghis telecaffectivity) which in turn makes possible
virtuous actions according to criteria internal to the practices, andealsags such apride,
shame, disappointment, or guilt provoked by success or failure ilorelatthe practice as

project.

Practices make available certain identities. A person becomes (that is can sligcessfu
describe themselves as) a teacher, gymaogegiptballer by being acknowledged as a
participant of aneducational praate (e.g. schoolinggymnasticge.g. competing in the
Olympics) , or football (e.g. playing in goal for a teaBit, as noted abovejentities are
not the only kinds of things that practicesistitute. They also constitusehools and
schooling as bothoncepts and ake buildings and spatial arrangements of individual
institutions that variously realise those concegtparticulardentities,classrooms,

timetables, rules and regulations, criteria of worth, and purposes.



How long a practicés sustainedaries Some will be so entrenched as to seem
incontrovertible and able to lb@ken aghe bedrock of our world/hile others willbe
recognised agemporary. But all practices and the kinds of things (including identities) that
theybring into being are arbitrary in the sense that they could have been otherwise.
Sustaining a practice requires a continuous reproduction and acceptanceynigts sa
doings, understandisgand physical arrangemeiat$ of which are subject to change through
challenge or altered circumstancBsurdieu in particular stresses tagbitrarinesgBourdieu
1992) and iis also illustratedy Hacking, using a Foucauldian approach, in his aceooint
how kinds of people have been brought into being by practices and how those kinds

disappear as the practices become unsustainable (Hd&98gand 2007).

But however arbitrary in theoryperformance of the roles and achievement of the aims of a
well entrenchegbractice are normally experiencedraiatively intractable from an individual
point of viewbecause compliance grt of qualifying ag member of that communitya
goalkeeper would not last long in a team if he or she did not acegptdle as keeping the
ball from entering the neAs Holland et al (1998and Holland and Lave (2009) show,
managing the contradictions of living tolerably within inherpedctices reques

improvisation Practices are sustainable in so far as theyestite interests of enough
participants and are sufficiently compatible with the interests of others widle social

system. They would otherwisd@ther or come under fatal attack in one way or another.

The philosophy of practice shows that who we are and what we do are shaped by our
inescapable participation in current practices. Those practices are relatiiedgtaklished
as they are because they habitually work but also because they are the outcistoe axHl

struggles and serve enough interests to warrant being sustained.

In summaryintegrated practices furnish:
a. available identities (roles and kinds of people);
b. a set of intelligible things (kinds of physical entities that fulfil functions
determined by the purposefkthe practice)
c. alanguage (i.e. a vocabulary or set of signs associated with that practice,
set of meanings of those sigits denote these things, identities, kinds, roles

and arrangements



d. understandings that identify the purpose or purposes and, in this sense, the
meaningof the practice;

e. ways of doing things that are both pragmatic in relation to ends given within
the practice but also that express them;

f. norms and forms of feeling that are appropriate to the sayings, doings and
understandings and which can guide or provoke action.

g. A context in which dispersed practices saslquestioning, listening, helping,
betraying,and promising occur.

From this perspective we can understand:

Sentence 1: | am ateacher
and

Sentence 2: What | doiswhat a teacher does.

as assertiaof compliance withand understanding ¢fie currently accepteatactice of

teachingFurther, it helps us to partly understand the two subsequent sentences,

Sentence 3: What | doiswhat ateacher should do.
and

Sentence 4: | am a good teacher.

as acceptance ,ofr compliance with the criteria of worth purveyed by theaticular
understanding gbractice in which they are participating at a particular time.

But practice theory only offers a partial understanding of sentences 3anid ¥ equally
plausible that a teacher uttering such a sentence mightto imply some freedom from the
social determination of the practices in which they participaig undeniable that the
practice ofindividual teachers working in similar positigriesaching the same children,
experiencing the same demands within the culture of the same solra@blydiffers in
significantways. Individuakeachingstyles and the ethos of each person’s classisom

distinct and recognisable.



Given the intense and complex nature of the performance that a teacher hasftanpull o
order to create a sustainable learning community in their classroom it is prigiagrthat
those creations all differ. A teacher’s professional practice is cdsstity intense forsiof
interaction coloured (as all interactions with other persons are) by thel coonmitments,

emotional dispositions and cognitive understandings.

It is not only the intensity and frequency of interaction but alsoaere of the teacher’s

role because of theiesponsibility to lead the classro@ommunity In that min-society she
or he has to be, amomganyother things, setter of moral norntsgislator, diplomatlawyer,
policeperson, criminal investigator, advocate (prosecution and detemtentertainetd
maintain morale). The teacher must manage tlopge’ responsibilities in such a wag to
gainlegitimacyin the eyes of the pupils and ideally their affection too. How they do so will
inevitably beinfluencedby, and improvised out of, the idiosyncratic bundle of values,
attitudes, feelinggispositions, skills, knowledganxieties, identities and beliefs that the
individual teacher attempts to hold in a bearably coherentAselite-history studies

(Goodson 1992)ave showrour professional practice is affected byr biography.

It is possible to explain ehdifferences arising from these aspects of professional practice as a
result of having resources for thinking and acting beyond those provided by theepoécti

their particular schooll'hat such resources are available follows from the fact that each
individual is a participant in practices other than that of schgelimeing a member of a

religion or political party for examplethat may import different and perhaps conflicting
purposes and criteria of worth setting up a critical relation with how thingtoaee(Coldron

and Smith 1999). Eschewing psychnalytic explanationsve may call this ta theory of
idiosyncrasy -iterally ‘self-mix’ in Greek—where our unique mix of identities, purposes,
noms etcare nevertheledsrnished by the range of practices in whiah participateln this

way it ispossible to stretch the notion of idiosyncrasy to account for the sense of the personal
that these aspexof practice seem to warraBiut in the next sections we turn to Goodman’s
nominalistic philosophy targue that there isvadditional ananore radical sourcef a

personal dimension.

Goodman on denotation
How should we understand



Sentence 1: | am ateacher
in Goodmairs term®

The assertion is a matter of denotatidhat the person speaking is correctly referred to by
the word ‘teacher’. His account of denotation is nominalistic. Labels denote. Dematat
the successful application of a label to an individuah individual may be denoted by any
label under whose extension it falls. An individual label comes as part of a deted re
labels or syntactic apparatua schema. The set of English words for the three primary
colours (red, yellow and blue) and three secondary colours (purple, orange andsgraen
such relatively simple schema. The more numerous (and often more whimsicad)araene
paint ietailer’s colour chart (poppy red, brick red, paprika red etc) offer a moraraiad
schema naming more things. The label ‘teacher’ may be taken as one label #moqna
schema of professions such as doctor, lawyer, accountant, etc, or moreagidedghema of

occupations which would include the previous professions but also many others.

Denotation by a label in Goodman’s analysis may be understood as the equivalbace of t
four statements below (ugror clarity thesimple colour schema) with4Athe formal

expression within his system:

Al. ‘Red’ denotes the colour of an English fire engine.
A2. An English fire engine is red.
A3. An English fire engine possesses the property of being red.

A4. The extension of the label ‘red’ includes the colour of an English fire engine.

Goodman explicitly extends reference (including denotation) beyond the licgdistionly
do words operate as labels so can pictures and sounds. For example, pictures of balls,
skipping ropes, bats and bean bags on a set of boxes for PE equipment may equally well

denote their contents. Any individual - a word, a picture, a musical saamdact as a label.

We may ask how it is that rediccessfully denotéAl1); or that the fire enginis red (A2); or
that itpossesses th@opertyof being red (A3); or that falls under the extensiarf the label

! By which is meant a logical individual as defined in his system. See (Goodman 1951).



‘red’ (A4). But this is a question only indirectly addressed by Goodman. A diaspect of
his system is a radical irrealisna refusal to countenance any answer to thesstigms

beyond an habitually successful but defeasible projection of a label.

Goodman defines a symbol system as a symbol scheme correlated with arkétdesfce.
The symbol scheme is the class of ‘characters’ in the system (the schema)re$exda
some object or event. The field of reference of a character is that which isalémot
referred to in some oth&ray) by a character. So foiséandard colour wheel of the three
primary and three secondary colours showing a different colour in éaeblee discrete
segmentshe syntactic elementhe schemas the 12 colour wordsed’, ‘blue’, ‘yellow’,
‘purple’, ‘orange’, ‘green’, ‘red-orange’, ‘yellow-orange’, ‘yellow-green’, ‘blugreen’,
‘blue-purple’and the semantic element, the field of reference, is the twelve colors arranged
on the wheel. In this case both the semantic and syntactic elements are didjfimtein
differentiated. That is, for any one character we can establish which of thes@gienotes
and for any regions picked out by the pointer we could establish with which charagter th

comply.

Now consider another symbol system as represented by another color wheetheheis a
continuous and gradual change from one color to the next as in the spectrum. This means that
no matter how small a movement the pointer makes, a change of colour, albeit mihute, wil
have occurred. Now this is not markedly different from our previous exafmpéestill take

the same six colours as the only characters in our scheme i.e. retain tloé siistiactic
element. All that we will have done is to make determination of the boundaries in the
semantic field much more difficult. However we do signifibaehange the nature of the
system if we say that for every movement of the pointer, there being a chadguinthere

is a change in character. We can do this by generating some such additionag¢rshasact
‘yellow-yellow-green’ and ‘greemreenblue’ and ‘yellowyellow-yellow-green’ and green
greengreenblue’ and so on. In this case there are an infinite number of characters for
between any two there will always be a third. Discrimination of chasaatel the colours

they denote is impossible tocnplish. Goodman describes such a system as syntactically
and semantically dense. The result is a practically ineradicable indetermimatsrence.
Another example is offered by the difference between a digital thermometsigiinas a

change in temgrature using whole numbers and an analogue mercury thermometer in an



unmarked tube where even infinitely small movements of the mercury columnénaica

difference in temperature.

Goodman'’s theory provides the means to identify how far and in whatamgysymbol

system complies with or departs from maximal determinacy. To be maximallynéedes

five logically independent conditions must be fulfilled by the system. The synégparatus
must have characters that are disjoint and finitely differentiated. The iemiegklasses of

the semantic field must be disjoint, the semantic field finitely differentiated andntustebe

no semantic ambiguityndeterminacy arises when a symbol system is ambiguous or is either
syntactically or semantically dens®,both, and density is defined in relation to

differentiation. Unsurprisingly, this places most ordinary langsi@ageoften indeterminate

In The Structure of Appearan¢#951) Goodman gives an intricate and technical account of
the logical relation of the truth status of statemfewtsich provide a set of clearly defined
concepts which form the building blocks for his later accounts of induction, repres@ntati
expression and world making. We do not need to assess the adequacy of these efforts to
appreaate the fruitfulness and prescience of aspects of his work. He holds that the s
way that the world is and that all we can do is to make decrees about the wagt@ingss
threatens an anarchic arbitrariness but we actually achieve a wastabley of meaning

such that everyday #fis sustained. Goodman thirtkst this occurs as a result of successful
habit which results in the projectibility of a sufficient range of sufficieatligsistent

predicates. He describes such predicates as1heg entrenched.

Goodman places the act@incessiontheacceptancef a decree, as the final support of any

assertion. Even though he has characterised such concession as far from beang iaibit
fundamental tenet of his system that the obhdietween acceptance and rejection of any
decree is always open. In addition the exercise of this esskeaédbm is informed by how

far it serves ouinterest. There is no process by which opposing decrees arising from

conflicting patterns of articulain canultimatelybe resolved.

He deliberately does not elaborate on how those interests may be shapedwaneetther
than simply to acknowledge and embrace the conclusgiah thereare many legitimate

* For a full exposition see Coldron (1982) and Shottenkirk (2009). Also Schantz (2009).
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world-versions. His system thus gives eglagical status to all worldrersions which are
capable of sustaining themselves in the context of all other statements. Theynntheita
status only by assertingredicatesprojectible within their own version. Anyparticular
assertion should notonflict with other assertions that they would wish to uph@d.
Goodman saysany decree, however unnatural, can be maintained by giving up enough
others (Goodman 1976

What does this mean for our understandin§enftence 1: | am a teacher.? Firstly it

provides an ontology. The successful projection of the predgateeachelis dependent on
the labelteacherbeing a member of a schema that constitutes a kind. Secondly, the
projection is necessarily defeasible. Thirdly, the semantic field, thenefeof the label
‘teacher’ is indeterminate because being part of a natural language it depansdkimal
determinacy. It can play a part in many different schanthwithout other resources such as
contextual cues, we cannot fix a workable meaning. And fourthly, to be a sustainable
assertion those with the power to do so must determine that it is an acceptalee.elecre

deem ittrue, or true enoughior the moment.

We musttake due note of the effect of Goodman’s strictures upon dedfasty, he
emphaises that versions differ in degrees of consistency, subtlety, simplicityxplash@ory
power.He identifies the legitimacy, the acceptability of any decree, with consjsteth our
whole past and future decrees and at the same time links the langriage to make those
decrees with inherited entrenched patterns. This effectively deligiraaness and ensures
that when two world versions come into conflict there will be ingrdrissues of interest at
stake but also independamriteria for challenge.

Goodman does not reject on principle the possibility of a theory explaining why we make
certain choices between decrees which ultimately determine our world ve@Gomtsnan is
concerned with the logical variety of forms of reference; their logitatrelationships; their
combinations into powerfully illuminating chains; and the way in which this better
understanding calls into question our current classifications of things as foplexa
scientific, artistic, affective or cognitive. He offersessorting by offering new categories
created through new distinctions andystematic way of understanding why the act-of re

sorting is so powerful a process.
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He accepts the possibility of a theory of psychological determinism butsaiftatet is
unwarkable in practicelf psychological determination is accepted in principle then a theory
of radical socibdetermination might be acceptable and offer a better explanation for some
choices of classification. A theory that tracgerant interest, a central theme of practice
theory, is compatible with the formal analysis of symbol systems that Goadienalops in

his work.

Goodman on Exemplificaton

A characteristic of denotation highlighted by Goodman is its singular directiefieoénce
from a label A to a feature or property B. In denotation labels refer but are msielles
referred to by the thing denoted. Samples on the other hand do justtitsatormulation
Labels denote features that the sample possesses and the sample refers baelofp (som

those labels.

If a exemplified then (1)a possesses or is denoted by b; and (@fers tob.

The often quoted illustration frobranguages of Aris that of the tailor's swatch. The swatch
has (possesses) properties of colour, weave etc in so far as it is cornectbddey labels
from the differentiated sets of wealabels (weaveschema), coloulabels (colowschema)
etc.And it refers to theskbels to exemplify the properties of the different cloths available.
But it also possesses properties not considered relevant. Its properties dessduntonly
some of them are exemplified becaude iised to makeeference t@mnly some of the labels
that denote it.

The labels a sample refers to are usually less determined by precedent thatainodesnad
therefore it is even more important to attend to clues present at time of usearfipieethe
properties exemplified (i.e. possessed and referred to) by thestaivatch will vary if the
interrogative context changdsit is offered as a sample in response to the questidmat
kinds of material are availablethe swatch will exemplify certain properties of the different
kinds of cloth it contains. But if it is offered in responséWi¢hat is a tailor's swatch?t

would exemplify being a tailor’s swatch even if none of the cloths it cangamcurrently
available. And if at another time it was presented as an example of a door gtepeésvant

propertes change again.
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But there are many cases of samples that appear to have no relevant labels available
(Dempster 1989) and these seem to stand as counterexamples to Goodman’s analysis.
Goodman’s answer to this is in terms of selémplification and thigs one of his most
fruitful but contestedonstructs. He uses dance as an illustration.
...the label a movement exemplifies may be itself; such a movement, having no
antecedent denotation, takes on the duties of a label denoting certain actions including

itself. Here, as often elsewhere in the arts, the vocabulary evolves along with what it is
used to convey. (Goodman 1976 p64-65)

What is being exemplified is indeterminate. Indeterminacy arises from thenaynature in
which we determine correct refererared Goodman’s analysis effects a re-description of
artistic practice as a dynamic, interactive, symbolic activity. Goodman dcelgltine
fecundity of indeterminacy and the vital role of critical reflecéma commentarin
Languages of Art. He says ofcporial exemplification and expressien:
In any...system with a dense symbol scheme and a dense or unlimited set of reference-

classes, the search for accurate adjustment between symbol and symbolized calls for
maximal sensitivity, ani$ unending. (Goodman 1976 p236)

and of music :-

....despite the definition of works by scores, exemplification or expression of anything
beyond the score by a performance is reference in a semantically dense system, and a
matter of infinitely fine adjustmentGoodman 1976 p238)

and of literature:

...even though a literary work is articulate and may exemplify or express what is
articulate, endless search is always required here as in other arts to determine
precisely what is exemplified or expresggbodman 1976 p240)

Suchan analysis gives great importance to contextual clues and the determiiniegce of
the host of semi-rules, customs and conventions of (in these instances) adisiie pte
also gives joint responsibility for the achievement of meaning to tlubgtt as presented
and to dialogue about it.

Goodman’s concept of exemplification has begafely criticised on the grounds that the
implied selfreference leads to paradox and, further, that how a sample refers is fatally
unclear. A recurring theme hheen the difficulty of characterising the way in which the
sample displays, or picks out from a vast array of candidates, just those thatahg ac

exemplified. A kind of indeterminacy, the criticism goes, lies at the heart ofl#t®neand it
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is difficult to find a formulation that avoids the difficulty. Vermeulen et al (2009) fomgta

argue that it should be taken as a basic notion.

Goodman'’s formulation of exemplificatios wehave argued elsewhere (Coldrb®82a and
1982b) defensible, even within his own strict nominalistic system, but requiresbanation
of the role that practices play in his formal system. The most recent defengeledse lines
has been given by Textor (2008) adoptingracean acount of communicative intentions
where what labels are exemplifieddstermined within a context of intentioasd actual

presentation.

We gaina great deal by elaboratitige fuller accounif the role of context and intentidhat
practice theory prades.For the tailor's swatch texemplify requireparticipantso know,
among other things, how to take and play their roles as customer or vendor; what a shop (and
more preaely a tailor's shop) is for and both customer and vendor being aware of and
knowing how correctly to perform thgeneral practice of promising which the swatch
participatesThese are the integrated and dispersed practices that constituteadfesitoe
project as part of a complex interdependent web of practices. The exeatiplif of practice
relevant labels by a tailor’s swatch is a function of its role in such a webdafgeand it

will change its role (i.e. the labelsdénotes or exemplifies) when the swatch is used as part
of a different set of practices. Social practice is crunidis theory of exemplification
because it picks out the labels a sample exemplifies from an almost infinifalkedf

practices can easily be transposed into systematic language where thecsgnthséimantic
apparatus and the criteria of projectibility furnished by practicessae in the processes of
referringby denoting and exemplifying.

Such arguments do not eradicate indeterminacy of reference. As we have sesadiceinie
indeterminacy exists in trebsence of maximal determinacgrely found in natural
languageswhile artistic practices are characterised by a fruitful semamticsyntactic
density (some of Goodman’s symptoms of the aesthetic). In contrast to arguraeaeset
indeterminacy as a weakness it is largely this feature that enables his dexwrabt
symbols to contribute so fruitfully when applied in the field of the arts and thd socia

sciences.
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How might Goodman'’s concept of exemplification help us to interpret the following

sentences?
Sentence 5: | do it my way.
and

Sentence 6: The only way for othersto comprehend what | do isby showing rather
than telling.

Take this example from a teacher talking about his pratie&escribes how the experience
of a particular lesson, in which he read at length from a story by Capote, came to have
significance for him.
...the taste of this lesson lingers with me still. It is the taste of a failed relation. | was
swept up by the power of my teaching past the bounds of my ordinary judgement,
defended the teaching to myself despite my own clear sense of its faults, feltecompell
to write out that long sequence of moments that nearly made me weep, and in the
process nearly wept again...In the end doubts about this lesson are what | remember

most. The result is that my memory of the incident has become an exemplar, a
constituent element of my practical judgement as a teacher. (McDonald 1992: 26)

The initial sense of the lesson as in sonay a failure impelled McDonald to greater
understanding of what went wrong. He worked at it painstakingly recordihgm@ament in
order to recognise where he was at fault. By the metaphor of taste he conveysettad v
nature of the experience andites us to consider appropriate forms of understanding -
should it k& sensed rather than analysed? Savoured rather than deflrsai®ell and
integrated rather than compartmentalised and added? He confesses#ablaziness and

seltdeceit,being ‘swep up’ past the bounds of his ordinary judgement.

McDonald’s emotionally charged attempt to discabereality of the lesson ian act of
transmutation. He constructs his memory of the lesson as an exemplar. THik&stan
becomes a sample that exdifigs ‘wrongness’ or more precisely ‘wrongnessdisplayed-
by-this-example’. It is a sample that exemplifies itself. By taking it as a sample McDonald
has made the experience (which he alone endured) available as a way of labellingg)denot
and exempfiying and theefore as a powerful tool for him to categorise and artictiiste
experience. As such it is used by him to discern, to come to knowgctmnese and

discriminate. It is also imbued with, and in some part constituted by, feelimt vghboh a
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part of the experience itself and a means by which the experience is undgustged and

appreciated.

McDonald, we may assume, has constructed many such samples during his dareer. A
teachers have their own stock of stories, examples and moments which cumulatively
contribute to their sense of professional identity and guidegh&fiessional practicesuch
knowledge is, and can only come as, the fruit of experience. Goodman’s theorisation of
symbols enables us to characterise the difference between the practice of a teaoker of |
standing and that of a novice precisely as the greater articulacy affordedooy extensive
means of naming and describing +icher resource of syntactic and semantic elements. It
also provides a rigorous account of the notion of reflective practice and the (pptentia
development of connoisseurship at least partly as the creation and deployment oflpersona
wrought labels and samples to make a variety of forms of reference in sometnpésxco

strings in particulacontexts.

Further, this approach offers a characterisation of a rgacabnal dimension of teaching.
The description given here of the way in which a personally tailored language bigvita
arises from experiendmplies nothing about the substance of that language or how others
may assess its effeas practice. Although we may asse this wador him a way of
becoming a better teacher the affect of this personal labelling need not bathvelnatwould
consider positive. Also eacher may use sueltemplification to retrenctheir existing
(perhaps questionablpjactice.The wrongness and the rightness that McDonald is now
better able to discern ahés wrongness and rightness. How he comes to adopt his particular
values and moral positions conag his professional practice is part of his active social
location within, and in relation to, the array of discursive resources avaitalii@ {Coldron
and Smith 1999). But the formal account of the kind of referanbived is the samand
crucially, the labels are private and personal in a radical sense although not in principle

uncommunicable.

As a result of the forms of reference involveslyntactic and semantic density and self
exemplification- these individually wroughheanings are inherdntdifficult to
communicate to others except by further exemplifica#anin the arts, a particular event or

happening has initially no prior denotation and therefore if the teachelt ases sample for
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themselves or, say, tostudent teacher assigned to them, it is a label exemplifying Theif.

is how | propose we understand:

Sentence 6: Theway for othersto comprehend what | do isby showing rather than
telling.

Without the development of an appreciative critical discourse (analogous toavideprby
art criticsand commentatoyst can only be communicated by showing it ag8iuat that of
course is an extreme and such exemplification, as in the arts, will almost akviays
conjunction with otheforms of referencésuch as énotation constituting anetalanguage
of shared sayings, doings and understandidga: far a teacher developgarsonacritical
language varies but tipgesence of the dialogeith oneself and otheysequired to do so is

a measure of thievel of reflexivity of a teacher or community of professionals.

The tailoringof a personal language from a variety of resources in response to the urgencies
of everyday life in the classroom offers the possibility that teachers rslaipifea critical

relation to other (including official) discourses. The personal nature of the fbneference

used to label experience ati complexity and mutual interdependency that an ecological
conception of the nature of practices implies (Kemmis 2010 and &tdkesthe difficulty

and unprdictability of attempts to ‘impve’ practicesundersandable.

Concluding remarks

Focusing as we hawn the practice of an individual teacher may seem to lapse into a kind of
individualism fundamentally at odds with the perspective of practice thBotyewish

fully to accept the description of an indival’s practice as constituted within the

interrelation @ interdependent practicesjust not whollyconstituted We have attempted to
show that the deployment of Goodman’s concept of exemplification in conjunction with
elements of practice theory provideway of conceptualising practice in both its largest
possible dimension of soclustorical space and in its smallest dimension of individual

experience.
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There is we believe more to be gained from a ratuthe light of practice theory to
Goodman'’s philosophy and an application of his analysis of formseytrefe in educational
debateand social theory more widely (Douglas 19929r example whavesaid nothing
about hidistinction between literal and metaphorical exemplification. If his theory of
metaphor and expressiocan besuccessfully defended, which I think they can, (Coldron
19823 and the above arguments about exemplification can be sustained getodkéner
may offer useful and interesting ways of conceptualisingri&i@phorical andffective
dimensiors of social practicand for clarifying what might be meant the term'expressive’
commonly used in philosophy and social theorywlbse meaning is raregxposed to

sufficient analysis.
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