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Abstract

This paperchallenges thepractical and conceptual understandingtioé role of
emotions in higher educationfrom the twin perspectivesof transition and
transformationFocusing on the neglected area of positive emotiexgpratory data
reveal a rich, lowevel milieu of undergraduatemotional awareness in students
chiefly attributed to pedagogic actions, primarily eiisically orientated, and
pervasive throughout the learning experience. The data conceive poditue aaf
oppositional principally ephemerabnd linked to performative pedagogic endeavours
of getting knowinganddoing. A cyclical social dynamic of @procity, generating
positive feedback loops, is highlighteBinally we construct a tentativeemotion
transition frameworkto assist our understanding of positemotionas a force for
transformational changeour contention is that higher educatioright proactively
craft pedagogic spaseso as taunite thefeelingdiscourse (affective self), thhinking
discourse (cognitivepistemological self) and the widdife-self (ontological)
discourse.
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Introduction .

The 1990swere declaredhe ‘decade of the emotiohgSadlerSmith, 2008: 272)
neverthelessniernational scholarsontinueto call for further researchSmith et al.,
(2009: 200) observ¢hat ‘alongside identity @velopment, emotional experience is
probably one of the strongest prevailing themes in the interpretatinempleaological
analysis literature’ln higher educatiomBlackie et al, (2010, 641) suggest that ‘if we
are to take the idea of the person of thelent (transformation) seriously, we need to
begin to pay attention to the emotional side of educatitinto (1988) argues fom
detailed exploration ofemotions within studenttransition beyond the first year
experience whilst Barnett (20@: 9) calls for the epistemological to ontological
studenttrajectorybe ‘brought into view and engaged witMezirow (2000)suggests
that ransformationcan involve intensely threatening experiesceand notes that
educatorsseek further clarification and emphasisnothe role played by emotions’
(2009: 95) As part of our ongoing researchon emotionswe focus here on the
undergraduate journegnd its potential for transformatidreyondtransition We seek
to bring experiential narrative®f positive emotiors into view and explor their

implications for pedagogy

The termemotionis acknowledged as difficult to define (Boler, 1999; Lee Do &
Schallert, 2004): we use the teremotion here to embrace moods and feelings.
Despitelanguageinadequaies in describing emotios(Sheetslohnstone, 2009and
with Plutchik (1980)expressingcaution aboutclassifications Darwin listed thirty
emotions (Darwin, 1872. Seventeen appeamn a recent Academic Emotions
Questionnaire developed from several qualitative stufieekrun etal., 2007)
Adaptive-oppositionalklassificationsemerge (Wundt, 1897, in Gross, 200jth

EnergyTension and CalrTired as central to mood states and learifiritgayer 1989)



Oppositionalkemotionsare said talerive fromsocial acceptaneejection (Sclosberg,
1941 in Gross 2001), or sadness/depressiation/ebullience (Watson and Tellegan,
1985 in Russell and Barchard, 200Zhamepride appearsimportantto academic
succesgFrijda and Mesquita, 1994: Kitayanaad Markus 1994) playing a key role
in the establishment of identity and setteem (Scheff, 1991Gilbert (2009)presents

a simple three prongedffectregulation system, witlpositive affectlinked to (a)

drivelachievementiving a high or buzz dopamineepiatestenderph)nand to (b)
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dopaming. The negativethreatsystem(c) is linked to emotions ofanger and fear
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(adrenalin basefight/flight). On abroader frontemotions underpirthe rejection of
monolithic notions of intelligence (Gardner, 1983: Salovey and Mayery)1%hd
renewed interegh the role of emotios in social control, power and gender relations
have been fostered lyyitical feminists(Boler, 1999: Hughes, 2009; Christie et al.,

2008).

Previous research work

Our previous research work dirst year studenémotions(Beard et al., 200ighlights

an emotioral rollercoasteraffecting every aspect of their lifeworld (Ashworth, 2008)
relation to Personaland Academic Project Temporality Spatiality, Sociality,
Embodiment and Discourse. We highlight the importance of oeltips, the changing
emotions over time and student perceptions of academic studies earad Uihiversity
and weargLe for richer conceptiosiof students as affective @aembodied selves, and a
clearer theorisation of the role of emotion in educational encountdtsther research
paper (Clayton et al., 2009) expdarthe notion of pleasure through transgression of
institutional and societal social structurédge presenpossibilities for exploring students’

positive emotions as jouissanegperiences linked to the transgression of power relations
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and social structures. The paper mairgaimat descriptions of causal relationships of
pedagogic action and the phenomenglog students’ feelings of gratification are not
enough to plausibly interpret the locatedness and meaning of ematimhghat the

emotional nexus is shaped by and continues to inform social retapisns

Positive enotions inteaching, learning and asssment

Our focus on positive emotiopss a neglected area of research in and between student
transition and transformatigmlraws on an international corpus of literatuie are
guardedabout emotional experiences as therapeutic (Furedi, 2604pnsunptive
(Usher & Edwards, 1994)or that learningshould beas pleasurable as possible
Although Pekrun et al.,, (2002) caution against simplistic accounts ofgbad,
researchhastended tofocus onnegative emotionwith less attention devoted to the
‘deliberate design and maintenance of positive learning environments’girerhi
education (Moore & Kuol, 2007: 88}he tendency is to ‘overlook and even ignore
positive emotions’ (Tugade & Fredrickson, 2002: 328acing more emphasis on the
problem perspdive’ in research for example on transition (Palmer et al., 2009: 39)
Event recall favours negative emotions with more negative than positverds
availablein our languaggBaumeister et al., 2001 ositive emotionsare said to
generatecoping mechanias and producemore creative, knowledgeable, resilient,
socially integrated, and healthy individuals (Gilbert, 2088ligman,2006 Tugade &

Fredrickson, 2002Werner & Smith, 1992)

Transition and transformation

A great deabf theoretical worlon transitionis groundedn studies omnites of passage
(Tinto, 1988) Thefocusis on adolescencegschallengingacademically, emotionally,

socially, societally and, most of all in terms of identity’ (liggr2009: 404)fails to



embracedemographicdiversty. Palmer et al., (2009) and Tinto (1988) question
transition asan exclusively first year phenomenadentity change is said to be
associated with major liflong transitions (Smith et al., 2009)Challenging
‘normative accounts’ of transformation, Chigset al., (2008) explore class and gender
within elite universitiesdescriling the studenbecomingand the studerieingas an
intrinsically emotional trajectorysuggestinghe discourse of pleasure helps students
authorise and validate their learniigentity. Being in, or betwixt physicalandbr
social entities (e.g. home and higher educational establishmiergg)d toaffect the
studentbelonging (e.g. Cresswell, 1996yith specific ‘turning point’ experiences
noted as significant during firgeear transition periodsRowe (2013)examines how
feedback and assessmaruse strong emotiolisee als@Crossman, 2007; Pavlovich,
2007; Varlander, 2008almer at al.2009). Enotionally satisfying experiencedso
surface in descriptions of exceptional teaching (Moore & Kuol, 2@larkie et al,
(2010: 641) suggest all interaction with knowledge is ‘emotionallygatiiand they
compare studerttentred work of Rogers (1961) avhole persorphilosophies, and
congruencewith that of Barnett (2007) oheing and authenticity Barnett advocates
that more intense, ‘enduring ecstadyg ,experienced as joy and fulfilment when a
student finally understands a difficult concept as potentially flvbamstional,
compared to ‘ephemeral ecstasy’ (when a student passexamination or receives
good feedback) which does ‘not advance the student in her being’, in a

transformational sense (Barnett 2007, 60).

This diverse bodyof literaturegeneratesisefulconceptsvith which tointerrogateour
data complex emotions ecessitate the opening up of space within, beyond and across

numeroudlisciplines (Dillon 2008.
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Methodology

To date, datawere collected in two stages from undergraduate students at two
universities in England, referred to as Fordhampton abodltirpe. While the
structures and procedures of the universities differed, both magnsidered new
universities (institutions often based on former polytechnics degaes of higher

education which were given university status by (@Rerther and kgher Education

Act 1992 associated with the widening participation directive and the gioyviof

vocationally orientated degree programmes. The student responalettitis fresearch
were engaged in a variety of degree courses, which can be listatlylirothe areas
of leisure, sport, hospitality, tourism, countryside recreation, buseussation and
music. In this paper we present our dataemotions as middle ground, time space

that connects and propositioraistract knowing tphenomenological understanding.

First stage

The first stage of the research process sought data largetyudmititative analysis
from 542 year one students (307 from Fordhampton and 235 from Coaltlamgbe)
234 year two students (130 from Fordhampton and 104 fromhoopdt). Here the
aim was to establish a ‘data terrain’ of sorts, which identifexclirrent patterns of
positive emotions- ‘types’ of emotion or positive experieneethat could be isolated

within the student responses.

For first year students, positivexperiences are perhaps best considered as
‘expectations’ of neophyte learners, given the limited amoutitva spent in higher
education. For year two students, the declaration of emotions aveeflection of

actual experience of university life. Datgere collected by way of aon directve



‘blank sheet’, which simply asked foa description of any positiieelings, buzz or
high that had occurred in theimniversity learningto date. This choice of words
proved to be more significant than we realisBata were subjected to a simplistic
exploratory analysis utilising basic spreadsheet software hwhias used to identify
the frequency of experiences and, moreover, as a visual aid thaeallow the
coding, categorising and s@ltegorising of the gsitive experiences of the students.
These categories were built very simply on the similarities tbatdcbe drawn
between the students’ listed experiendesr instance, a ‘sense of achievement’ and

‘gaining a good grade’ could be categorised undehdagling of ‘rewards and praise’.

Second stage

The second stage of the research attempted to better understand theagmioup
understanding of emotions felt, utilising ‘focus’ groups with smalmbers of
students. These groups consisted of betwhese and six students. The principles
underpinning the group discussions were similar to those identifidBoimsack
(2004) in which the researchguided the discussion, allowing the students to express
their views on how they felt about learning.

Same third years attended*$ee results and we haven’t mentioned this?

The data terrain established following the initial quantitativeestzfgresearch was
used as a guide in each ‘focus’ group to gain a description oériations, their
source and theieffect as perceived by students in the group and the group itself
(Morgan, 1997; Blooet al, 2001). Whilst the detailed findings of thflecus groups

will be the subject of another paper, some illustrative quotationdidtighhemes
identified in thefirst phase of the work. Due to limited space, we present a small

sample of summary charts as well as direct quotations from student
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Coding.....female (F), ec etc...to save wordcount!

Results and discussion

Neophyte learners: anticipated pleasure and transition

Neophytefirst year descriptionsconcernanticipated psitive experiencesin most
cases, these were related to studying at a higher, leaehingnew knowledge and
‘tangible outcomessuch agheir career and financial prospedts the future More
thantwenty fourper cent ofyearone studentexpressedhe pleasure they would feel
from gaining a degreand its consequences for their future care®ignificantly te
anticipated pleasurss linked to thepossibility ofnew intellectual dep#)grounded in
possibilities of a newdentity. Fifty-six per cent(56%) linked a potential positive
experience to the course content, including such things as gaiemgkills, work
experience and the acquisition of-depth knowledge. The largest propon of
responses (86) werelinkedto the intricacies of higher level learning, which included
the advancement of knowledge, working in groups, using acadesvarces and

working with tutors/experts in the field.

Neophyte learnerdound difficulty in expressingemotions the focus wason
generalities, gainingew knowledge,coupled to perceived higher statrsdlinked to
future career prospectéd/hat surfacein the data is that fahesestudents anticipated
pleasureis strongly associatedvith new knowledge, and thaevelopment of the

epistemologicaself(Barnett, 2007)

Figurel here.



The data that gave rise to the category ‘higher learmsrigfoken down yet furthen
figure 2. Here it is important to note that female students are far higmemaber than
male students: at this stage all the charts merely establish gerdiritiés in

category priorityandthere is no apparent difference in responses by gender.

Figure2 here.

The qualitative first stagelata further illustrates the richnes of the narratives of

anticipated pleasure:

‘I'm looking forward to (hopefully) realising that | am more acadethan |

believe, | look forward to opening my mind to new ide@sF1:187)

Euphoria is mentioned

‘I am looking forward to getting a buzz from achieving something, improving
my pool of knowledge and hopefully getting good resulislping yourself is
the best way to feel good and feel like you mean something; it'esaliike

winning, a feeling of euphoria.” (FM1:198)

‘The potential to expad my knowledge into a field which is fun and completely
different to[sic] any other thing that | have been offered excites me immensely.’

(FF:235)

Someremarks suggest deeper awareneigglightingexpectatios that theself will be

changed, i.epersomlity andidentity mightbe developed througheir learning:

‘Developing my own personality through different types of learnidgving a

broader understanding of the subject that | take an interest 120
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‘Being proud to be me and being ablestty HA! | have done this and | did it

for me.” (FL:256)

Low levels, shortdived positive affect

By yeartwo, there is a noticeable shift away from general anticipated pleasare to
discourse linked to a milieu apecificpedagogic encounters. Thesmmotons surface

as ephemeral 'moments’ of pleasure associated with specific ¢paasiks or
activities, and embeddedvithin a social context.Ephemeral pleasuréncluded
reported feelings of happiness, relief, pridend achievement, brought abeuir
example,by finishing work, from good gradepraise and feedback in presentations

andassignments.

Figure3 here.

The top positive category in figure3 concernsrewards and praise’ (5@er cent
Further analysed in figurd, gaining a good grade in an apsnent, or ‘instant
gratifications’ (18per cen}, or completing or submitting an assignmeapresenthe
highest categories of responsbeTdata reveal affect associated with a sense of ‘relief’
as linked to the handiAg of a piece of coursework. Theense of ‘pride’ or
‘confidence’ as emotional declarations, are connected to ‘achieveimenpiece of
work. Emotional discourse appeargextricably linked to pedagogic tasks and
activities, which Cell (1984) refers to as ‘referential objectsitextudly embedded

within a social context (better than, the best, personal praise, etc).

Figure4 here.
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Pedagogic activity: doing, getting and knowing

The students’ articulate milieu dafistances opleasure associated with learnitigt
take the form of abuzz’ or ‘high. Peasureis derived frommany pedagogitasks
associated wittknowing, doing and getting-or examplethe diversity of positive
feelings rela@ to: revising constructing and writing assignmentpassing on
knowledge to othersreading searching applying skills selecting quotationsnote
taking writing; presenting; and handinig- The following selected quotgsve a brief
illustration (underlines added).
‘Eeeling confident when doing a presentation, which | didn’t usedetd’

(FF2spor)

‘Gettingback my first grades for my presentatiomgolt a very, very good mark

and (got)a lot of positive feedbacht felt good.....Getting thisspurred me on

to strive for more and, with that, my confidence grew about being back i

educationi (FM2sport)

‘Good marks in assignments gave me a bbaz.examplegettinga good mark

in one made me try just as hard in the next, as | knew | could do it then

(FM2sport)

Such positiveemotionsappear associated with ‘desired get want or to know
something They appear as activating emotions with desire seen as pleasure
associated with fulfillinga lack or needfollowed by motivaing action(Pekrun et al.,

2002).
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Ephemeral and oppositional states

Whilst pleasuremostly emergess an ephemeragxperience continuity is apparent
Success and pridéor examplespurredstudentson to strive for morggving them
confidence to accept further challenges. The following quotaidlustrative ofmore

enduringemotions

‘When | had an A in my firstrpsentation, it gave me confidence for the rest of

the year. | felt surprised and overwhelmg@&M2sport)

Oppositional statesypified for exampleby the term‘nervous excitementare also

identified in the narratives:

‘I am lookingforward togiving presentations, although | would be nervous, but

| would get a buzz when | had done it.KIspor)

By the second yearmany studentsalso refer to pedagogic hardship as being
pleasurable. These includehallenge, ‘pressure’, ‘working hard’,and being

absorbed in work’

‘... the pressure of work and getting stuck into essay$&M2music)

‘...that feeling of finishing an essay at stupid o’clock in the mornihg

(FF2musig

Negative emotionencapsulateth the struggle to complete coursewaringive way
to a heightened positive stat euphoria and reliend schave potential to motivate,
as activating emotiongPekrumet al, 2002). Similarly, the fear and anxiety that
comes with presentations was described by many students, atbespeetively, as

creatingpositive feelingsComplex blends ohegative and positive statesrface the

13



feelings of relief, pride and confidence appear enhanced by earl&s atrd anxiety,
suggestinghat greater risk may heighten the ecstatic s{8&rnett, 2007) Pleasure
also appears to give rise ta furtherdesire to learn. One studerfFBcountryside

recreatiof referred tdfiring on all cylinders; noting that

‘it's quite rare...you do occasionally get it when you thiBiing! Bang'Bang’!
like I'm on fire,it doesn't happen all the time, it's annoyirfgr example when
you finish an assignment and you know you could have doner.befiteally

getting it ...that's nice as wellll.(FF3countryside recreatign

The struggle and interaction withew knowledye appears to generate powerful,
‘enduring ecstasy(Barnett, 2007)as potentially transformationalPersistence’ and
the ‘will’ to learn generatea desire to overcome problems that might otherwise create
negativeemotions For one dyslexic student, fexample, gaining good marks for
assignments created a sense of pride and increased confidence detiparely from

the grades but from the perception of overcoming and quellingigimeasof a learning

disability FM1sport).

Negative storiesvere pervasivein accounts(Baumeister et al.2001)within group
settings briningamusemenand suggestig thatwhen reframed in this wayegativity

they engendercoping strategies. All these examples illustrate how negative states ar
closely linked to positig stategPekrum et al., 200Z5ilbert, 2009)archetypalof the
‘rollercoaster of emotionsBeardet al., 2007; Christie et al, 200&een in this way as

oppositionain thattheytend towards homeostasis.
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Positive affect: a social dynamic

Our initial analysis confirms our previous researcheveaing how emotions are
intricately linked to social relationships, involving other studetgsturers, friends
and family. The notion of ‘acceptance’ as an emotional declarationharaffective
states of gde, confidence and relief, are all potentially interconnected aithas
indistinguishable. Most relate to aspectdefonging(Baumeister, et al., 199%) the
academic worldaligning with recent findingby Thomas(2012) The followingthree
phrasedfrom the student group discourseth italics added, exhibit a social context
with links not onlyto dimensions ofloing, beingandfeeling but also collectively the
sense ofbelonging within an academic communiticomments includg1) ‘doing
better tha your peers’(2) ‘beingrespected’(3) ‘feeling superior’. Scial reciprocity
is further highlighted by a respondent making a conscious effort to changéetiieig

dimension as linked to sodiiyt

‘...this year | want to change my feelings, | am dasome sport every day...I
think | am getting better. | hope | find some good friends this year and enjoy

it more’ (FM2spor)

‘I found that working as part of a group in presentations gave me a positive
attitude ast gave me the motivation to excelyself andit gave me a buzz

when wegot very good markgFF2countryside recreation

‘I felt working as part of the team was exciting, meeting new peo# afes

and backgrounds and interacting with people from different parts of the
country was exting - people's different views and approaches to tasks were
always different to mine and it made me look at challenges from ditferen

angles (FM2countryside recreation).
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Here positive emotions associated with achievement and affiliatiiy.

When stalents perceive the input by lecturers as very good or excellengpipears to
engender or to obligate higher quality outputs by such students. Typitedcriptions
of excellent teaching relate toespect good teaching passion interest and
engagemet. This emotional reciprocity is activatingand suggestie of a moral

imperative:

‘The lecturer is really passionate and makes it interestindoesn't matter what

the subject is."CF2eisure events management, arts and entertainment)

‘When the leturers aren’t working hard you get-detivated. Now only 50 per
cent go to that lecture because everyone's bored and there's netheintan

get slides off Blackboard and | can read the book. That's not an dejoyab
module. It could be enjoyable bueédause the lecturers haven't put the effort in,

we don't put the effort in.” GF2eisure events management, arts and

entertainment)

The ontological self and the wider project of HE

Our dataoffer glimpse of emotions oftransition andtransformation ocairring
throughoutthe ongoingtrajectory tavards ontological awarenessparticularly from
third year studentattendingfocus groug. Whenenduring emotions surfadkey also
appear clearlyinked to the deepemotionsgenerated byhe struggle,or immersia
with knowledgefor long periods of timeat home orin the library. These priods of

concentrated study were reported mostly by third year studentsosiseofl time’, loss

of ‘self-awareness’, a ‘flow’ like or ‘peak experience’ (Csikszentmihalyi, 1990)

appearing as quasieditative state®ther data point tthe beginnings obntological

16



awarenessThe following indicates a reflective, emotionally charged tramsétional

awareness:

‘I had that last year, we had a module about adventure tourisnigued me
and | went to the library and got a book out about Everest and just satdrnt re

| missed my tea, Neighbours and everythingF8gear countryside recreation)

Onethird yearstudent referred to the criticality of challenging theirs and otlias

more generallythroughout university, as a positiransformationaéxperience:

‘When | came up here | was probably a bit stuck up, thought everything |
thought was right and all that sort of stuff. | still can be likat thut nowhere
near as meh. | change my own ideas, change what | think about the world,

maybe wheré want to go in my careeFM3sport)

Balancing career aspirations with personal vaaresagencyppears more so third

yearstudents:

‘I think I'm going to try to find a wapf making money out of doing something
good. | don't just want to do something and make a lot of money out oflit, s
want to try and find a balan¢e(FF3 tourism and hospitality business

management

Another third year student commentedn a transform#ional factor in group
interviews ‘it's not just learning but changing myse{FM3sport) indicating their
conscious desire thecomea different persarto develop a nevdentity. As reported
earlier one neophyte learner remarked that they hopeslvpg their own personality
throughthe experience dfifferent types of learningCF1). llleris (2002: 404) notes

that ‘there is a lot of identity work that young people have to do, dsawmajetting

17



through their education, forming relationships with atex, finding their place in
society and so on’. Likewise Jarvis (2008) draws attention to the esnyoluth
adulthood transition, the fluid boundaries, the shedding of childhood and otHer wor
that has to be done in searching for and forging identitpeingandbecoming.To
construe experiences describedjroupinterviewsas possible antecedent foundations
to the wider journey of ontological maturationight, at this stagebe seen as
conjecture. However a fewemotional experiences relating to the tajectory of
ontological seHawareness surfacedccasionally in later final stages of the
undergraduate coursesh@ language to describe fimeexperiencesindthe awareness

of them,may simply not exisin many students or indedéd most adultsoutsideof

higher education.

Towards a categorising framework of positive affect in higher education

Our initial analysis partially illuminatesthe complexity of elationships between
pedagogic action, social context and positive emoti@g findings tentativey
generate asimplified framework (Figure 5) as necessarilysimplistic and rather
polarisedas avisual interpretation of the complexessy reality o student trajectory
toward transformational developmentEphemeral positive affect awareness
representedon the left with deeper ontological awareness the right This

frameworkmightusefully guide oubngoingresearcton student emotions

Figure5here.

Conclusion

Our researclon undergraduate studepsitiveemotions locatedin the notional space

in and between transition and transforation reveat pervasive yetlow level
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emotional awareness Initially emotions appear aanchoredin epistemological
anticipation, transferringon to the academigoroject as ‘process’ centrecénd
purposefuly actionachievemenbrientated (Pekruret al, 2002 Gilbert, 2009). In
hindsightour questiongesulted in theforegroundng of ‘high’ or ‘buzz’ emotions
related toachievement/status thatientate towardunctional acts ofjetting knowing
or doing pedagogic wik: we suggest that they havefficacy for learning. Here
ephemeral ecstasy such as euphoriaappeas pervasive contribuing to positive
feelings,self-confidenceanda growing identity Complex oppositionamotionsas in
‘nervous excitement’are repaied, with hardshipoften experienced as pleasine
Negativeemotiors suffusethe narratives anthey appear to mitigate against positive
feelings(Baumeister et aR001),or develop to opposite formportrayedas humorous

possibly as a coping strategy.

Emotions are strongly linked to the anticipation mteraction with new knowledge,
though by the second year the foreground discourse is associated not dnly wit
pedagogic action butor some, as transgression, associated with sufficimgmalist
straegies The data alsoidentify a social interchangewith positive emotions
significantly linked to peers and lectureBnduring ecstasyBarnett, 2007)appears

infrequently.

We have brought into view thele of the positiveemotions of desiregto enterinto,
and stay engaged,ithe life of the mind. We hypothesize the existence of a transition,
a maturational shift in positivemotionalawareness, from neophyte anticipations of

the first year experiencehrough totransitional emotions associated wittferential
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objects and on to complepotentially transformationaéxperience associated with

changes in the self

The research instrumeasinterventioncreatedcritical reflective space¢hat enabled
the expression of feelings about learn{Agistin, 2M2; Beard et al., 2007; Crossman,
2007). The dataoffers tantalisingthough insufficientglimpsesof transformational
emotions thathave potential topropel the studenélong a continuingontological
trajectory Self-awarenessurfacesin relation to the igger life-picture, almost, we

suggest, as an antecedent to understanding a becoming of one's ‘self’

The next stage oburresearch journey wilbe to consider how the Transitional Affect
Framework (Figureb) might assist ourunderstanding othe complexemotions of

transformationThird year. M level???
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Figurel : Yearone students: anticipated positi@iectivestates

Level four: potential positive experiences
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Figure2: Details of topl0 pleasure response for ‘higher levels of learning’ category

for year one students.
Response Category Total Males Females

242 56 186

Higher level learning: made up of ........

Gain knowledge/new learning/broaden understanding 105 23 82
Group work or team work 26 7 19
Using available resources 19 5 14
Higher level learning 19 3 16
Working hard 11 5 6
Back to studying 11 0 11
‘The challenge’ 7 2 5
Seeing ‘fruits of labour’ 6 1 5
Writing assignments 4 0 4
Applying knowledge/helping or teaching others 4 0 4
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Figure3: Year twostudentsactualpositiveaffective states

Level five: positive learning
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Figure4: Detailed pleasure response category ‘rewards and pfaisgar two

students

Positive Experiences

Number of Responses

Total Female Male
Rewards and Praise 116 41 75
Geting good marks/grades 58 23 35
Passing first year 18 4 14
Doing better than expected 11 4 7
Getting good feedback 11 4 7
Feeling rewarded/satisfied 6 3 3
Getting ‘the best’ mark 3 2 1
Feeling proud 2 0 2
Sense of achievement 2 0 2
Personal praise 2 1 1
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Figure5: Positive Affect Transitional Frameworkredo based on data

presented...see notes on sheets....
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