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Definition: “Publish or perish” is a term used for the culture adopted in universities, whereby
academic members of staff, typically although not exclusively on research and teaching contracts,
are required to publish research. Minimum levels of quantity and quality may apply and these may
be included in key performance indicators and annual staff reviews to ensure compliance. Whilst
this culture has been reported in universities for nearly a century, most recently it has cascaded
down to doctoral students who are increasingly expected to publish and otherwise disseminate
research during their studies (i.e., research outside of that which is to be submitted in their thesis).
This entry relates primarily to doctoral students in a UK setting and studying a monograph route
(rather than a published papers submission) in the humanities. It further explores the role played by
supervisors to help doctoral students to publish, and in turn the help and guidance supervisors need
to offer as support. Many of the findings explored in this entry apply equally beyond the parameters
noted above, and, as demonstrated in the literature, international students and institutions are facing
similar issues.

Keywords: early career researcher; dissemination; doctoral student; higher education institutions;
PhD supervisors; publish or perish culture

1. Introduction

The university sector is an evolving entity, moving from “pure” scholarly endeavours
as produced by academics in their “ivory towers” to research that has impact and influence
in communities beyond academia [1]. Despite this shift in focus, and an awareness that
research must have some function beyond the confines of academic journals and publishing
houses [2], there remains an emphasis on the true mark of an academic, and they being
judged, at least in part, by their publication record. Indeed, research exercises, including
the Research Excellence Framework (REF) [3] used in the UK, rank publications on a
scale from 0–4 [4]. Those rated at level 4 are deemed to be “world leading”, those at
level 3 to be “internationally excellent” and all the way to level 1 which is deemed to be
“nationally recognised”. One of the reasons for the significance of this ranking system
is the submission of these outputs to the exercise, with only those rated at levels 3 and
4 attracting funding for their institutions [5]. Research-active academics know how this
system operates, how intrinsic it is to successful funding bids, to promotions, to their
standing in the academic community and so on [6]. As such, academia can be identified as
being powerfully underscored by the pressing need for continuous publication in leading
and high-impact journals [7]. The consequence being that those academics contracted in
research and teaching live according to the dictum “publish or perish” [8].

Doctoral students embody numerous aims and objectives for completing their studies.
Evidently, not all of them wish to pursue a career in academia [9], but the process of
undertaking study which is designed to establish original research [10] which contributes
to the existing body of knowledge [11] lends itself to a system whereby these findings will
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be disseminated to as broad an audience as possible. In particular, those doctoral students
who do intend to pursue a career in academia will find themselves very quickly drawn into
the publish or perish environment, especially if they seek advancement in this sector [12].
Indeed, many such students experience the pressure of having to produce high-quality
impactful research even before they submit their thesis for examination [13,14].

The focus of this entry is to explore the role of doctoral-student supervisors in pro-
viding the requisite support and assistance [15] to help develop doctoral students into
academics that are producing, presenting and publishing work of a standard which is re-
spected in academia [16]. The entry presents the contemporary academia [17], considering
the process of doctoral training which has shifted in recent years from one which empha-
sises individual endeavour, to one of co-participation and shared responsibility between
the student and the supervisory team [18]. In so doing, it recognises the pivotal role played
by supervisors in shaping doctoral students’ research trajectories. They influence their
publication strategies and outcomes. Supervisors can also play a pivotal role in facilitating
the transference of tacit knowledge of academia, its unspoken and unwritten rules, its
norms and its rituals, in respect of publishing to their doctoral students [19]. Such explicit
academic “know-how” is invaluable in helping the doctoral student to develop into a fully
fledged publishing academic [20].

The entry first explores the “publish or perish” phenomenon, its origins and implica-
tions for academia, particularly in doctoral education. Further, the benefits and potential
negative effects this may have for doctoral students are identified.

The entry continues with an exploration of the culture of publishing and the broader
systemic changes that are required in higher education to alleviate the pressures of the
publish or perish culture. This includes the role of the doctoral supervisor and strategies
that supervisors can adopt to better support their doctoral students. These include fostering
a culture of early and regular publication, integrating the students into their academic
networks, providing critical feedback on writing and presentation skills, and creating
an environment conducive to resilience for coping with the potential for rejection in the
academic-publishing sphere.

By focusing on the role of supervisors in supporting doctoral students to dissemi-
nate their research, the entry provides valuable insights into the literature and associated
practical strategies that can be adopted to promote a more nurturing and supportive
academic-publishing culture. Thus, a holistic understanding of the supervisor’s role, not
just as gatekeepers, but as facilitators of knowledge dissemination in the realm of doctoral
education is presented.

This entry is important to the existing scholarship as it focuses specifically on how
the publish or perish culture impacts on, and guides, the supervision strategy for doctoral
students. Much of the existing literature considers the phenomenon’s generalities or applies
it to more established researchers. Yet, a growing literature is based on the phenomenon’s
impact on doctoral students who, by their nature, are at a crucial and vulnerable stage in
their academic career. This includes not just the doctoral students’ understanding of the
concept of publish or perish in academia, but, and perhaps more importantly, the role of
the supervisor in helping students navigate this culture.

2. Publish or Perish?

The concept of publish or perish, in its widest sense and as used in academia may
be attributed to a mid-20th century [21] notion of the increasing pressures applied to,
or experienced by, academics to continuously disseminate (publish) their research find-
ings [22]. Moosa [23], who incidentally attributed the term to Kimball Atwood, a geneticist
at Columbia University, attempted (albeit inconclusively) to discover the first published
use of the term. Rewat and Meena [8] later explained that scholars typically accepted its
use as coined by Coolidge in 1932 [24], yet whichever person is attributed to the creation of
a phrase (if such a task could be completed), the literature establishes the history of this
culture as an embedded norm in international academia for almost a century.
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Academics must publish as many papers as possible, in as high-quality journals as
possible, as this is the single metric which explains their worth as a researcher [25]. Not
only must early-career and established researchers continuously publish papers to raise the
profile of themselves and of their institutions, but also, an oft-used response to doctoral
students’ enquiries about developing academic careers is for them to “just keep writing
papers” [26]. Thus, academics are trapped in a model to which many disagree (although
the views appear to be equally divided on the issue) [27], but equally feel powerless to
change [26].

The truly disagreeable position with this entrenched system must be how it is now
becoming a norm for doctoral students [28]. Yet, support for doctoral students’ publication
strategies and success rates has shown to differ between students in the humanities (the
soft sciences) and those in engineering disciplines (hard science) [29]. It was Moosa [23]
who noted the function of publishing as an assessment of scholarly merit [30], whereby
the number and the quality of the academics’ publications are objective indicators of
performance and potential [31]. These are coupled with the impact which the outputs may
have and, thus, the acknowledgment of expertise in an area. It is founded upon a need
for “continuous” generation and dissemination of knowledge [32] and the visibility of the
early-career researcher which will impact on their career prospects [33] and subsequent
ability to secure external funding for their research [34]. Whilst the primary goal of doctoral
study is the generation of new findings/theories/insights which advance the existing
body of knowledge [11], dissemination strategies can ensure the doctoral work reaches a
broad audience—often beyond the confines of the academic community [35]. This aspect
of dissemination and impact also provides the opportunity for public engagement and for
the fostering of a greater understanding and appreciation for matters in a particular field of
research [36].

3. Are There Benefits for Doctoral Students in Publishing Whilst a Student?

Publish or perish as a culture can have very negative effects (as will be discussed later
in the entry), and indeed it is not uncommon for widely published academics to still perish
in the sector [37]. Yet for students who can be trained to cope, and perhaps even thrive in this
environment, many benefits are available [38]. The broader the dissemination attempted,
the more encompassing is the research skills set developed by the doctoral student [39].
Through a process of wide-ranging engagement, the student will be exposed to speaking
and disseminating their findings to a range of expert and non-expert audiences [40], public
speaking (a skill which often requires much experience to master), and the ability to
communicate complex ideas with clarity and effectiveness [41]. Further, as a student’s
publishing experience grows so do their writing skills, which can lead to outputs in top-tier
specialist and generalist journals, and the ability to engage publishers and audiences of
social [42] and more mainstream media [43,44]. Further, and underpinning the entire thesis,
is project management which is a skill that is transferable to any number of professions
and will be used throughout the student’s career [45].

The expectation to publish whilst still a doctoral student can be found to be individual
motivations for success and to engage in the testing of ideas prior to the completion and
assessment of the thesis at viva [46]. This skill development can be especially valuable for
doctoral students as part of the process of preparing research for publication and examina-
tion. In addition to critical thinking, the ability to deal with feedback and criticism [47], the
ability to convey complex ideas succinctly, and an understanding of the publishing process’
complexities [48] are all skills which may feature in a viva voce. Having prior experience of
these can help the student understand the life of an academic, and even help them better
understand whether this is the career they wish to pursue.

The publication of research also promotes accountability and transparency in the
research process [49]. It allows others to scrutinise the work for accuracy, integrity and
ethical issues through the presentation of the author’s methods, data and findings to the
public. Success here can be an important factor in the advancement of a doctoral student’s



Encyclopedia 2023, 3 1361

career. As already identified, publications are crucial for tenure, academic reputation,
funding and collaboration opportunities in academia [50].

The publishing mandate may also derive from societal factors, with a desire to engage
with the community and for students to want to share their research findings, to show the
world their work and its “real-world” importance [51]. In a UK context, such knowledge
exchange is an increasingly important dimension of research activities [52].

Thus, as a further dimension for publishing to survive in academia, dissemination
of research with impact ensures that the findings from the doctoral students’ work are
accessible to people outside of their immediate academic circles, such as practitioners,
policymakers and industry professionals [52]. Through this transfer of knowledge, policies
can be shaped, practices can be informed and innovation can be stimulated.

However, it is necessary to issue caution towards an idea that dissemination beyond
academia will either automatically happen or, even if it does occur, it will generate posi-
tivity [53]. Problems may exist with researchers’ failure to communicate successfully with
practitioners; therefore, training here is advantageous [54].

Thus, with foresight, taking the following considerations into account can assist with
effective research and dissemination, and the realisation of the benefits noted above. The
research outputs must ensure accessibility [55], the students’ openness to engagement [56],
their adherence to ethics and ethical standards [57], and respect of intellectual property
rights [58], all of which should form part of the training for doctoral students in the
humanities. This begins with establishing a culture in universities (see Section 5) which is
conducive to developing the supervisory team with the understanding and the skills to be
mentors [59] that the doctoral students need.

4. Benefits Exist, but There Are Potential Negatives Too

With this push for early publications at the doctoral-student level, important potential
negative effects may exist for some students [60]. It is important to note from the outset of
this section that the negative effects of this culture refers to doctoral students publishing
papers during the course of their studies rather than “from” their thesis. There exists
a school of thought that doctoral students are still training during their studies and are
not yet ready to publish papers in academic journals [61]. However, it is clear from the
literature that doctoral students are being expected to publish, and this has consequences
for their academic career.

The first potential negative of the publish or perish culture is that it may incentivise
quantity at the expense of quality (even the trustworthiness of outputs) [62]; it may result
in stress and burnout being experienced by students [63] who (often) have yet to obtain
a paid academic post; and the student who has to publish or perish may exclude other
important academic activities such as teaching or general academic service to adhere to
this particular performance metric [64].

Thus, perhaps the primary negative effect on doctoral students will almost certainly
be on the broad topic of their mental health [65]. This is a subject which has received
much academic scrutiny (for obvious reasons) and is a matter which can go beyond the
mere pressure experienced by academics [66], or indeed any professional, and imposes
numerous societal [67] and legal concerns for institutions which adopt a policy without the
adequate safeguards for its staff and students [68]. Without doubt, publishing pressure can
lead to high levels of stress among doctoral students [69]. These are people who are already
having to contend with a demanding academic schedule, and administrative or perhaps
even pastoral responsibilities for undergraduate tutees. The consequences of these can
have a significant negative impact on mental health. Thankfully, studies have identified
strategies for universities [70] to adopt to help mitigate against the worst problems that
may derive from stress being placed onto students [71].

Any policy, formal or not, which insists on publication during a doctoral student’s
study may create problems often faced by early-career researchers which are where to
publish [72], at what level of quality [73] and how much is expected of an academic. It is
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quite common for a minimum number of publications [74] to be established by institutions
which can sometimes lead to publication quantity at the expense of quality [75]. The result
may be rushed research [70], diluted findings [76] and a proliferation of superficial or
non-novel studies [77].

Linked to this necessity to publish may be students being targeted by so-called “preda-
tory publishers” [78,79] and, more recently, those in the “Grey” publishing market [80].
More senior academics will likely be familiar with such unsolicited approaches and under-
stand the implications of publishing papers in these journals. However, students under
increased pressure to publish may become more susceptible to predatory publishers who
charge exorbitant fees and provide little to no editorial services.

Doctoral students can also face the problem of attempting to find outlets which are
willing to publish their research [81]. In the broader field of humanities research, academics
have experienced bias in publishing towards positive results [82]. This approach may
discourage students from submitting or even conducting studies that have negative or null
results, and a continuation of this approach might even lead to an inaccurate view of the
research landscape due to this skewed perspective [83].

The nature of doctoral research involves very specific examination of a subject. It is
the level of detail and nuance required which establishes the originality of research and
which is the test of doctoral-level theses [11]. Yet, such specialisms can create problems
for students attempting to find “a home” for their research due to it being considered
too specialised, which can become a distraction from the core research when too much
emphasis is placed on it [84].

A final point regarding publishing requirements and the pressure they may instil on
the student, comes in the form of the (not atypical) problem of academic misconduct. As
doctoral students feel compelled to publish at all costs, there may be an increased risk of
plagiarism of the work of others and the increasing problem of the use of Artificial Intelli-
gence software including ChatGPT (acknowledging that many more are being developed
and increasingly so in academia) to produce work [85]. Without training on how such
software can be used to complement the work of academics [86], it may be tempting for
under-pressure doctoral students to use this software inappropriately to produce research,
generate findings and even to write the paper itself. The potential implications for students
who engage with these activities should not be ignored by supervisors or by institutions
applying pressure for publications from this group [87].

The reasons for negativity around publish or perish perceptions may be plentiful, but
the publishing process, academic pressure and the structures at play within each institution
are factors which exist in modern academia. Addressing these potential negatives requires
a careful and balanced approach to encouraging publication. In order to assist doctoral
students in navigating the publishing environment, institutions should provide robust
educational resources that foster a supportive environment that values quality and ethical
practices over mere quantity of publications [88].

5. How Should the Culture in Universities Be Developed?

So far, this entry has identified what the publish or perish dictum means [89], how it
might be of benefit to doctoral students, but also acknowledging its potentially negative
consequences. The review of the literature has also demonstrated that this is a mindset
which has existed for nearly a century and is increasingly a global feature seen across
academia [28]. If this is a concept which has become quite mainstream, the review of the
literature has identified that whilst academics have acknowledged the need for training
of supervisors [90] and for work to be undertaken by institutions, especially in respect of
resource allocation and an awareness of the financial, human and associated costs, the train-
ing for supervisors or identification of the expectations of them are underdeveloped [91].
This issue is addressed through the research culture in a university setting. This includes
training of supervisors [92] and how this strategy complements and helps achieve the
knowledge exchange and transfer between academia and the outside world.
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If universities are inclined to create a culture of publish or perish and cascade such a
policy to research students, it is incumbent on them to ensure that students are in a position
to achieve in this competitive environment [93]. Institutional policies and support structures
can ensure students are protected from damage to their well-being, establish systems to
facilitate a supportive, diverse and inclusive environment through which the students
can publish [94], and provide the resources to ensure students can succeed [95]. Research
institutions and universities play a critical role in shaping doctoral-students’ research
experiences. An institutional policy and support structure that is effective can make a
significant contribution to the publication of research through its research culture [96].

As a starting point, institutions should provide clear guidance regarding publication
expectations for doctoral students [45]. Among the details included are the recommended
number of publications, the preferred publication formats (e.g., journal articles, book
chapters, and conference proceedings), and the weight of being assigned to publications
in doctoral evaluations [45]. The second recommendation is for universities to establish
robust research-training programs [97]. In addition to writing workshops, workshops on
understanding the publication process and how to respond effectively to peer reviews
could be offered [98]. A course like this can provide students with the skills and confidence
they need to publish. Such a mentorship program [99] can facilitate the transition from
being a consumer to being a producer of research [100]. Students may benefit from regular
meetings with experienced academics for feedback, allowing them to improve their writing
as well as learn about the nuances of academic publishing [45].

Furthermore, universities can provide financial support for publication-related costs,
such as open access fees, and reward doctoral researchers for their publications with awards
and recognition [45,101]. Additionally, institutions should strive to create a research culture
that emphasises quality over quantity, encourages ethical research practices, and encourages
open and supportive communication among researchers. Given that organisational culture
is shaped by its values, artifacts and underlying assumptions [102], these help with an
understanding of the current culture (such as publish or perish) and how the culture can be
transformed positively.

Developing a strong research culture [95] within universities is essential for doctoral
students to have a productive, innovative and enjoyable academic experience [103]. A
variety of factors contribute to the overall research climate, and supervisors, research
department heads, library managers [104,105] and colleagues each have a role to play.
This can include collaboration (especially with supervisors) [106], openness of the research
experience and opportunities for collaborative work, inclusivity to undertake research in
teams [107], mentoring by supervisors and more experienced colleagues, and workload
balance—a key issue in which departmental heads and those in research leadership roles
play a crucial role. Key aspects to consider in creating a positive research culture for doctoral
students include ensuring supervisors provide effective guidance and offer mentoring [108],
which offer significantly positive enhancements to doctoral-students’ experiences. In order
to achieve this, it is necessary to provide clear expectations, constructive feedback, and
regular communication [109]. It is also important that supervisors are active researchers,
in this way they can speak with authority and gain the credibility of the students to
provide direction for publishing and dissemination strategies [110]. Supervisors are also
instrumental in advising on ethics, academic integrity and the publishing/presentation of
papers and development of theses [111].

The university must also establish a vibrant and inclusive research culture, based
on collaborative research where ideas can be enhanced through the diversity of its staff
and student population [107]. This includes professional development with, for example,
workshops on writing for publication [112] and methods for securing external funding.
The importance of this aspect cannot be overstated for the purpose of preparing doctoral
students for the challenges associated with a publish or perish culture.
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6. How Supervisors Can Help Doctoral Students Succeed

Several strategies can help doctoral students successfully disseminate their research.
The first is to ascertain the career aspirations of the individual student [113]. Knowing
the students and their needs [114] allows for a tailored approach which is based on a
balance between quality research, effective writing [115], and strategic dissemination [91].
These skills are transferable between a number of careers beyond academia [116], and even
though a majority of doctoral students may wish to continue with an academic career and
believe the attainment of a doctorate can help with this [117], for those who choose to
pursue another career, their development can help achieve this goal [118].

For those doctoral students who wish to continue their careers in academia, and
especially as researchers—which seems natural given the nature of the research degree
they are studying—they must be provided with guidance as to the academic publishing
process, selecting the correct journal and impact/citation scores when relevant for their
discipline, and how to respond to the peer-review system (which is likely to be alien to
them) [16]. As with supervisors and their need for training, it can be beneficial for students
to attend workshops, webinars, and mentoring sessions regarding academic publishing.
Hanafizadeh and Shaikh [48] discovered that one of the primary reasons for doctoral
students having manuscripts and papers rejected was due to common errors and pitfalls
reviewers identify in novice authors’ submissions. Effective training and mentoring by
supervisors can help to mitigate against this. In the early stages of a publishing career,
collaborative articles with supervisors or colleagues are often a good way to get started.
Kamler [106] explains that most doctoral students do not receive adequate mentoring or
structural support to publish from their research. Kandlbinder and Peseta [119] reported
that supervisors understood their position to be, primarily, as mentors, guiding students
through the research process and facilitating the students’ development as academics.
Yet, little mention was made of publishing during their tenure as doctoral students and
of what training needs students may have in this regard. This may not be unfair. In
the UK, and as noted in the UK Quality Code for Higher Education (2015), in respect of
students’ publishing, supervisors should, where appropriate, give encouragement and
guidance to the research students on the submission of conference papers and articles to
refereed journals. Kamler [106] continues that there is a need to rethink co-authorship more
explicitly as a pedagogic practice, with an emphasis on deliberate structures in subject
disciplines to scaffold doctoral publication.

Students should also be encouraged to consider writing and dissemination at as early
a stage as practicable and to practice writing. This is a skill which is honed through practice,
once the student has been taught how to write for publication [120]. Such an opportunity to
practice the art of publishing articles has also been identified as an indicator of a continued
pattern of publishing [121]. Kwan [13] continues that for students to be able to publish
internationally, the competencies of scholarly communication, strategic research conception
and strategic management of publishing must be instilled/developed. Such a framework
consists of the following components: discursive skills, strategic research planning and
strategic management of a research project in progress. She continues that the publishing of
research itself is a complex task that requires mastery of a range of discursive and rhetorical
skills. This not only includes a mastery of one’s own subject area, and perhaps a specific
nuanced aspect of this, but also discipline-specific citation language to advance rhetorical
goals and metadiscourse.

To be published, a research paper needs to be conceived and conducted with theoreti-
cal and methodological rigor, at least to the standard of a disciplinary par, but also with a
strategic consideration of the zeitgeist of the community and the publishing ecology [12].
This is where the supervisor can offer the support and appreciation of the discipline which
might take the student years of study to develop. The historical development of the sub-
ject area, the nuance of the arguments and the current state of theoretical and empirical
evidence, along with assistance for the presentation of papers for specific journals, are
each dimensions through which students can derive knowledge and make the process of
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publishing more targeted and successful [13]. Publishing involves a variety of occluded
communication with gatekeepers, understanding of the review process, developing com-
petencies in the language used and responses needed in respect of reviewer comments
and editorial decisions [122]. Much of this is not a necessarily a natural process or ap-
plication of common sense [123]. It is a process of development and experience, often
gained through years of submissions, reports, reviews, resubmissions, and developing
a “thick skin” to some harsh, unpleasant and difficult to hear commentary on submitted
papers [124]. This is certainly not helped through the anonymity of the review process
and editorial positions which may bind the editor/editorial board to accept and follow
the decision of a panel of reviewers (who frequently differ on what changes are needed
to be incorporated prior to acceptance and publication). Ultimately, Kwan [13] found
that despite a movement towards a publish or perish culture among some international
universities, training from the supervisory team regarding publishing was very limited
(and in some instances non-existent). Other respondents to Kwan’s work explained that
being involved in the supervisor’s research group was necessary to receive training and
assistance to publish papers during their doctoral studies, and without the supervisor’s
help, identifying and creating a suitably original topic on which a paper could be based was
a ‘struggle’. Even when the doctoral student has the basis of a paper which has received
positive comments from their supervisor about its ‘publish-ability’, getting it to the finished
standard can have negative effects. As Pasco [14] notes in respect of such a situation, a
graduate student had been encouraged to revise a paper for publication. As a result of the
additional work, this student neglected his classes in order to improve the paper. It was
unclear how much support, if any, the supervisors provided in this process, but ultimately
the student never managed to get the piece into print.

Additionally, academics are increasingly using Twitter (X) and other forms of social
media to engage with others and to share research findings. However, through training of
doctoral students, students and early-career researchers must be mindful of issues as noted
by Zhu and Procter [125]. They found potential problems such as the lack of standards and
incentives with the use of social media, the risks of ideas being stolen, lack of knowledge
of how to start and maintain using social media tools and the potential need to invest
significant amounts of time and effort. Students can be encouraged to diversify their
dissemination. They should become familiar with different forms of dissemination other
than journal articles, such as book chapters, policy briefs, infographics, podcasts and op-ed
pieces in the press. Finally, engaging with feedback will enhance the quality of published
work, and will assist with other forms of dissemination—especially those beyond academia.
Students should be instilled with the increasingly significant impact of quality research and
the expectations of institutions.

7. How to Train Supervisors to Support Doctoral Students to Publication

It is an integral part of the research-education system to prepare supervisors to be
effective in assisting their doctoral students in publishing and disseminating their results.
Research has identified that there is often insufficient training of supervisors to help
students complete this [126]. Even where training is provided by institutions, this has
proven to be inadequate [127] due to its focus on the administration of the degree rather than
subject content or pedagogy [128]. These problems are exacerbated when the institutional
training is compulsory, with the consequence of lack of engagement from those doctoral
supervisors forced into attendance—ultimately the staff remain unconvinced of the efficacy
of such resources [129]. To combat such perceptions, where training is provided by active
researchers they have the ability [130], especially where this is delivered by more senior
colleagues [131], to make a positive contribution to doctoral supervisors’ development.

To enhance supervisors’ skills and abilities in this area, various methods and training
programs can be implemented. On a practical basis, training programmes and workshops
can help in various aspects of the role [132]. How to provide feedback to the student,
how to help them develop their writing style, and how to understand the training and
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developmental needs of the student (even beyond the knowledge the student has of their
own abilities and skills) are each aspects which may not be naturally “known” by a super-
visor. It requires training to help others become academically proficient, as the teaching
of these skills is likely to be different from the development of these skills by supervisors
over the course of their career [133]. Universities can help through creating provisions,
whereby supervisors can meet and support each other through the sharing of experiences,
establishing best practice, and joining organisations (communities of practice)—which
remains possible through external contacts if the particular institution lacks the resources
or critical mass of supervisors/experience to do so “in house” [134]. Increasingly, such
training is held online [135] through synchronous and asynchronous courses, enabling use
of interactive sessions, role-playing scenarios, case studies and presentations. The peda-
gogic underpinnings of doctoral supervision may also form part of training of supervisors,
which is particularly valuable to new supervisors, and research has found engagement
with such training exercises improves student supervision [136]. Pedagogy is crucial here
as it moves the training away from anecdotal commentary regarding the supervisor’s own
experiences and offers a theoretical underpinning to the practice of supervision [137].

It is crucial to note that the effectiveness of these training sessions will depend largely
on the specific context, which includes the discipline, the culture of the institution, as
well as the characteristics of the supervisors and students. It is necessary to assess and
provide feedback to supervisors and their students on a continuous basis in order to adapt
and improve these programs according to their specific needs and challenges. Supervi-
sors in the humanities may benefit greatly from specific training techniques for helping
doctoral students when attempting to disseminate their research [13]. There are several
techniques available for this purpose. For students, developing academic writing skills,
constructing persuasive arguments and communicating effectively can be learned through
workshops or seminars. In a large-scale research project, Larivière [138] discovered that
PhD students contribute to about a third of the publication outputs in the Quebec province,
with collaboration being an important component of this socialisation. There was a marked
difference between students in the hard sciences being much more likely to co-author
papers with their supervisors than was present in the humanities, but the paper shows that
involving doctoral students in publications is positively linked with degree completion and
research careers.

For supervisors to be able to guide their students in disseminating their research be-
yond the confines of academia, they should be trained in public-engagement strategies and
tools, such as writing for a larger audience, utilising social media and engaging with tradi-
tional media. However, all researchers should be mindful of producing research and the
ethical implications of multimodal and digital dissemination to unknown audiences [139].
For Lee and Kamler [140], as publishing pressures increase during and after candidature,
pedagogies should adopt a more explicit outreach orientation, developing a stronger orien-
tation to induction and participation in peer-reviewed activities. Supervisors can be better
equipped to support students during this often-challenging stage of the publication process
by being aware of the intricacies of the peer-review process, including how to respond
effectively to reviewer comments and criticism. Lindquist [98] notes the management of
expectations of students, understanding the review process and time it takes for papers to
be reviewed, revised and accepted, before the publication process begins.

8. Conclusions

This entry has sought to identify the features and current standing of a policy that has
been present in academia for nearly a century, and which most recently cascaded down
to impact doctoral students. The culture of publish or perish has raised concerns among
academics given disparities between teaching-focused staff and institutions compared
with those which are more research focused (given the associated resources afforded the
latter to achieve these goals). It is also clear that doctoral students who do wish to enter
the increasingly competitive market for academic jobs may feel the need to have in their
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possession a host of publications or evidence of their dissemination of research findings
when seeking to differentiate themselves from their peers.

Ultimately, the culture does, where properly managed and where support for the
doctoral students exists, provide many benefits and shows an appreciation of academic
life to students to help them conclude whether such a career is suitable. Perhaps where a
change could be made is within the culture itself. The term “perish” is unfortunate and
appears as a warning of what might befall a researcher who cannot meet thresholds for
outputs. A simple change in thought process, of replacing “publish or perish” to “publish
and flourish” would send a completely different message [141]. A message that encourages
dissemination of research, and that emphasises quality of publication, of engagement with
affected communities, and of institutions recognising the value of students who publish
during their studies and seek opportunities to produce outputs, but without seeing this as
an additional burden and rather an opportunity when circumstances allow.

This entry has not been able to explore all areas of the negative effects the current
culture creates. Publish or perish can work for established academics, those who already
have a standing in the community, who are experts in an area or have created a niche area
of research in which they are the experts. This is much more difficult for students just
starting out in their academic career who are having, often for the first time, expectations
placed on them to produce “original” research. This is more difficult for doctoral students
who are studying part-time, for those with caring responsibilities, for those who become
parents during their studies, and it ignores students from diverse cultural backgrounds.
With an ever-increasing importance being placed on equality, diversity and inclusion, a
publish or perish culture can hardly be thought of as fostering a more inclusive and diverse
scholarly community.

Supervisors, who should have the closest relationship with doctoral students, need
support and training to be in a position to assist students to achieve in a publish or perish
culture. Various mechanisms exist to help with this task, but ultimately if institutions are
using this culture to determine success in academia, they also must be compelled to provide
the resources to become inclusive for all doctoral students.
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