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ABSTRACT
Sport psychologists traditionally fought against the pewasive “winning is everything”
mentality‘and encouraged athletes to set self-referenced performance and process
goals. However, studies that have explored the practices of successful performers
have found that they do in fact make effective use of outcome goals (Burton &
Naylor, 2002). The aim of this project was to examine empirically Hardy, Jones, and
Gould’s (1996) suggestion, that consultants should promote the use of a multiple
goal-setting style. In the first study, forty participants were split into five groups and
matched for ability on a soccer task. Four of the groups used different combinations
of outcome, performance, and process gdals while the other acted as a control group.
The superior performance of the groups using multiple goal-setting styles, in both
training and in competition, provided evidence to support the efficacy of maintaining
a balance between outcome, performance, and process goal-setting styles. The
second study sought to explore further the effects of varied multiple goal experiences
upon psychological processes thought to support performance. Sixty participants
were split into six groups and matched for performance on a bench-pressing task.
This time the four groups using an outcome goal within their protocol received bogus
feedback that allowed experimental control of goal attainment expectancy.
Significant differences were found between the groups for bench-press performance,
state anxiety, self-efficacy, goal commitment and effort allocation. The effect of
outcome goals on performance was demonstrated to be affected by goal attainment
expectancies, and the potential for such goals to have negative effects was confirmed.
However, the superior performance of groups using multiple goal strategies provided
further evidence to support the efficacy of combining the benefits of using outcome

.and performance goals. \
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CHAPTER I




INTRODUCTION

Goal-setting has long been accepted as a practical technique to increase and direct.
motivation in achievement-oriented fields, such as business, education and sport
(Burton, 1992). Enthusiasm for the use of goal-setting has grown as a result of
overwhelming evidence for the motivational and performance enhancing effects of
goals, particularly from the management and organisational research literature (Locke
& Latham, 1990). Locke and Latham (1985) first asserted that the findings from
goal-setting research could be applied effectively in the sports environment, and goal-
setting has subsequently emerged as a popular intervention strategy offered by sport
psychology consultants. Indeed, Gould, Hodge, Peterson, and Giannini (1989) found
that goal-setting was the most often used psychological intervention during athlete

and coach consultations.

However, the introduction of goal-setting to sport also resulted in the emergence of
equivocal findings in the research literature. Although maﬁy studies showed that
participants in goal-setting conditions perform better than participants given “do your
best” instructions, several other investigations failed to ﬁﬁd the expected
performance differences (Hall, Weinberg, & Jackson, 1.987; Weinberg, Bruya, &
Jackson, 1985; Weinberg, Bruya, Jackson, & Garland, 1987). The lack of goal-
setting effects in such studies might be the result of differences between the sport and
industrial settings. High levels of achievement orientation, competitiveness, and self-
management skills are commonly found in sports performers, but are not typical in
the industrial setting (Beggs, 1990). The absence of goal-setting effects on
performance in some studies has also partly been attributed to the tendency of
researchers to isolate single aspects of performance goals, such as specificity,
difficulty, and proximity. The suggestion being that the absence of complete and
longitudinal training programmes is responsible for eroding potential goal-setting

effects in these studies (Kingston & Hardy, 1997).

The goal-setting literature developed further when research began to stress the

importance of distinguishing between three types of goal (outcome, performance, and




process) and to investigate the possible benefits of emphasizing the relative éalience
of each goal type in different situations (Jones & Hanton, 1996; Kingston & Hardy,
1994, 1997). Outcome goals usually measure sﬁccess by making a comparison with
other competitors; for example, finishing first in a race or league table. Performance
goals are set by identifying an end product of performance that can be achieved
independently of others; for example, running a certain time over the race distance.
Process goals are less easily defined, but are usually specific about the behaviors
necessary for successful performance. Examples of process goals might include
“staying relaxed” during a race, or “watching the ball” in a striking game (Hardy,

Jones, & Gould, 1996).

Before the advent of studies comparing different types of goal, most research into
goal-setting in sport had been based on the use of performance goals. This limitation
applied equally to investigations conducted in experimenter-controlled settings, and
to the more ecologically valid field-based studies (e.g., Burton, 1989; Swain & Jones,
1995). The predominance of performance goals in research studies was also reflected
in the practice of sport psychology consultants encouraging the use of such-goals
instead of outcome goals (Burton, 1992). This promotion of the use of performance -
goals being underpinned by a belief that beneficially increased levels of perceived
control would result. Support for this view was provided by Jones and Hanton,
(1996) in a study which assessed swimmers using three types of goal. They found
that the predictions of Jones’ (1995) control model of debilitative and facilitative
anxiety were best supported in the case of performance goals. However, the
enthusiasm for the use of exclusively performance goals proved relatively short-lived
after Beggs (1990), and then Burton (1992), pointed out how even self-referenced
performance standards may actually be dysfunctional in certain circumstances. For
instance, a marathon runner that sets themselves a certain time to achieve may lose

motivation in the later part of their race if it becomes clear that the intended goal is

no longer achievable.

Zimmerman and Kitsantas (1996) examined the use of process goals during self-

regulated learning of dart throwing and found that process goals improved skill

10




acquisition more than did product goals. The process goals in this study required the
participants to concentrate on successfully achieving the final three steps in each
throw which, having been described in detail, were labeled as “sighting”, “throwing”,
and “follow through”. The finding that such goals were beneficial to performance
would appear to support the recommendation that process goals should be “holistic”

in order to encourage chunking and automaticity (Kingston & Hardy, 1994).

The findings of Zimmerman and Kitsantas (1996) were supported and extended by
Kingston and Hardy’s‘ (1997) study, which compared the relative efficacy of two
types of goal-setting training programme on the performance of club golfers over a
whole season. A group using process goals showed an improvement in skill level, as
measured by handicap, at an earlier stage in the season than did a group using
performance goals. This study also measured processes that support performance
and found that, relative to the group using performance goals, the process goals group
demonstrated significant improvements in self-efficacy, cognitive anxiety control,
and concentration. The authors concluded that there is no rationale for assuming that
the effects of process goals on performance are mediated only by anxiety changes.
The content of process goals may lead to improved performance through enhanced
attentional focus, regardless of whether performers are consciously aware of using

the information.

Hardy, Jones, and Gould (1996) reviewed the state of goal-setting research and drew
several conclusions that have yet to be fully investigated. Their suggestions included
the hypotheses that: outcome goals, made explicit several weeks before a
competition, will motivate effort and strategy development; performance goals aid
self-confidence; process goals should be used during both practice and performance,
to aid the allocation of attentional resources and to increase self-efficacy; outcome
and performance goals should not be emphasized immediately before performance;
and process goals should focus on holistic aspects of technique during skill

execution.
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The aim of the first study in this thesis was to examine the suggestion made by
Kingston and Hardy (1997) that sportsmen and women should be encouraged to use
mtiltiple—goal strategies to maximize their level of performance in training and

competition.

Researchers have investigated various mediational mechanisms of the goal-setting
and performance relationship but none so far have done so within a multiple-goals -
paradigm that considers differential and combined effects for different types of goals.
The examination of processes underlying goal-setting effects‘is necessary to extend
the study of motivation and the second study in this thesis applied three existing
theoretical frameworks to the multiple-goal strategy scenario. First, the central
postulate of Locke and Latham’s goal-setting theory (1990), that goals affect
performance through effort allocation and persistence, was re-examined within the
multiple-goal paradigm. Measurement of the combined and séparate effects on effort
allocation of different goals, and different goal-setting experiences regarding goal
attainment, provided useful information regarding how this aspect of basic goal-
setting theory applies to different types of goals. Second, Bandura’s (1997) model of
self-efficacy was used as a basis for investigating the interrelationships between self-
efficacy, goals, and performance. In accordance with the recommendations of Locke
and Latham (1990), both magnitude and strength of self-efficacy were examined
since both have been shown to contribute to performance prediction (e.g. Locke,

Frederick, Lee, & Bobko, 1984).

The third theoretical proposition under consideration was one arising from Jones’s
(1995) control based model of debilitative and facilitative interpretations of anxiety
symptoms. Competitive state anxiety has been identified as a key psychological
variable influencing performance (Hall & Kerr, 1997; Martens, Burton, Vealey,
Bump, & Smith, 1990). Until comparatively recently it had generally been assumed
that symptoms such as worry, nervousness, and tension were wholly detrimental to
performance (Hardy, 1997). However, this established position has now been
challenged by researchers who have demonstrated that such anxiety symptoms do in

fact co-exist with peak performance, and that it is the interpretation of the symptoms
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that has the greatest significance (Jones, 1995; Jones & Hanton, 1996). Jones and
Hanton (1996) first suggested that different types of goal might influence individuals’
interpretations of their anxiety symptoms as a result of different levels of perceived
control that the performer is able to exert over goal achievement. For example, the
use of a process goal would result in more positive interpretations of anxiety than

would a comparatively less controllable outcome goal.
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‘REVIEW OF LITERATURE

2.1 Introduction and Structure

The formal study of goal-setting in sport began in 1897 with the first sport
psychology experiment conducted by Norman Triplett in which he studied the effects
of competition on cyclists’ performance. However, it should be recognised that the .
quest to understand and prediét human behaviour in the sporting arena can be traced
much further back to the ancient Greek and Roman civilisations. This chapter will
provide a comprehensive review of theoretical frameworks and research literature
relevant to the questions being posed in the two experimental studies that form the
core of this thesis. The review comprises four main sections that reflect a
developmental “theory, research, and practice” structure and are linked by their

relevance to the experimental research.

The first section is concerned with outlining the available theoretical explanations for
goal-setting effects. Three areas of theory will be examined: Locke and Latham’s
(1990) mechanistic goal-setting theory, emphasising the motivational aspect of
performance goals and supporting an effort allocation based explanation for
beneficial effects; goal-setting and competitive staté anxiety with particular focus on
Jones’s (1995) model which regards perceived control as being related to expectancy
of goal attainment and interpretation of anxiety symptoms; and, Bandura’s (1977)
self-efficacy theory which states that performance accomplishments are the main
source of situation-specific self-confidence. The review will then continue with a
section providing a review of research findings that have investigated the
effectiveness of goals. The story of the goal-setting literature will be summarised,
from the early days of research into goal attributes within industrial and
organisational settings (i.e. goal specificity; goal difficulty; and goal proximity)
through to the transfer of these findings to the sporting context and associated
methodological difficulties. Finally, the focus of the review will narrow to more
recent research that has conceﬁtrated on the separate and combined effects of
different types of goals (i.e. outcome goals, performance goals, and process goals),

on both performance and underlying psychological processes. _
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The Concept Of Goal-Setting

By definition, a goal is what an individual is trying to accomplish. It is the aim or
object of an action and usually refers to attaining a specific standard of proficiency on
a task (Morris & Summers, 2004). Goal-setting itself is not a new idea and '
psychologists have been trying to develop and refine both the theory and practice of
goal-setting for a long time (Shaw, Gorley, & Corbin, 2005). The basic assumption
of all goal-setting research has been that goals play an immediate and crucial role in
the self-regulation of human behaviour. Much of the eafly research on goal-setting
came from two major sources, the academic and the industrial or organizational
literature. In the industrial setting, this initial research led to the application of goal-
setting in the form of management by objectives (e.g. Odiorne, 1978), whilst in

academia the focus tended to be more on individual self-regulation (Gill, 2000).

Every goal includes two basic components. Locke and Latham (1990) described
these as representing the direction and product quantity or quality, while Hall and
Kerr (2001) referred to the “content of the goal and the intensity with which it should
be pursued” (p.184). One significant observation to note is the reality that goals
almost certainly do not operate at a conscious level all the time (Burton, Naylor, &
Holliday, 2001) It is much more likely that they enter and recede from consciousness
depending on skill levels and the type of goal being simultaneously employed. For
instance, the goal of winning a game may be initially highlighted but then reduced in
emphasis to ensure sufficient resources are allocated to the required actions without

interference (Burton & Naylor, 2002).

2.2 How Goals Work: Theoretical Frameworks for Studying Goal Effects.

The first research into goal mechanisms was motivated by the need to develop new
management techniques to facilitate the growth of American industry at the start of
the 20th Century (e.g. Taylor, 1911). Taylor pioneered the study of “time and
motion” in industrial processes and sought to establish scientifically based
approaches to organising production. Following Taylorian principles, individual

workers were given specific targets for their own productivity and contribution to the
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overall outcome. The popular ‘'management by objectives' philosophy is the modern
day conclusion of these early developments. Beggs (1990) observed that in some .
respects the successful practical application of goal-setting predated theoretical

explanations for the efficacy of the techniques by over half a century.

Given the widespread application of the technique in those fields it is not surprising
that thé vast majority of the early literature on goal-setting was based on research in
an industrial/organizational setting. This extensive research activity produced some
unequivocal findings that caught the interest of those working within a sporting
context (e.g. Danish, 1983). In the early days of goal-setting literature within sport
psychology, recommendations were made about how goal-setting should be applied,
but mainiy by drawing on work from the industrial and organizational contexts
(Gould, 1986). In their seminal work on the application of goal-setting to sport,
Locke and Latham (1985) highlighted that much of this early literature was therefore
developed without a strong empirical base. However, the application of goal-setting
in other contexts started to gain momentum throughout the 1980s with studies being
published in education (e.g. Bandura & Schunk, 1981), clinical practice (e.g. Ahrens,
1987), and sport (e.g. Miller & Macauley, 1987). The burgeoning literature
inevitably started to ask more demanding question of theorists in terms of developing’

models of goal mechanisms and explanations for contradictory results.

Goal-Setting Theory

Locke and Latham's mechanistic theory. Several extensive reviews of early goal-
setting research were undertaken with the most respected being that published in the
Psychological Bulletin by Edwin Locke and his research grdup (Locke, Shaw, Saari,
& Latham, 1981). Locke et al. presented a comprehensive review of over 100 studies
of goal setting conducted between 1969 and 1980 and concluded that the benefits of
goal-setting had been consistently demonstrated. They identified four mechanisms
by which goals seem to affect performance: goals direct attention and action (Locke
& Bryan, 1969); goals mobilize and regulate the amount of effort that a person is
prepared to put into a given task (Locke, 1966); they also result in this effort being

prolonged until the goal is reached; this may be called persistence (Latham & Locke,
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1975); finally, goal-setting motivates people to develop alternative strategies in their

attempts to reach the goal (Latham & Baldes, 1975).

Having played'such a lead role in the development of principles for goal-setting in
industry it was a logical next step for Locke and Latham to propose a theoretical
framework for understanding the observed effects. As early as 1968 Locke had
emphasized the importance of conceptualising a goal as a mental representation of an
action; and not simply as a stimulus which somehow controls behaviour. In this
respect, Locke and Latham’s goal setting theory differed from earlier views of goals
that had usually seen goals as being external to the person. Locke and Henne (1986)
went on to assert that conscious goals are the most immediate and direct regulators of
human action. They explained that goals differ from other cognitions, such as values
or attitudes, as these should be thought of as merely providing the backdrop to action.
In evaluating this framework, several authors (e.g. Burton, Naylor, & Holliday, 2002)
have observed that while the mechanistic theory offers clear guidelines about the
principles of goal-setting, it fails to address fully the psychological processes by

which the technique works.

Goal setting and competitive state anxiety. Investigators have placed a wide range of
emotional responses to evaluation under the term anxiety. Sarason (1978) explained
how anxiety has been used to describe a broad continuum of emotional states ranging
from “virtual immobilisation in the face of potential criticism to exhilaration at the
prospect of receiving accolades” (p; 193). The ability to understand this continuum
and to define and identi.fy different emotional states accurately is clearly of crucial
importance for research in this area (Green, 1980). More recent research has
reflected the existence of a diverse range of emotional responses to stress by
supporting the proposal that positive (activation) and negative (anxiety) components

need to be differentiated (Jones, 1995).
Eysenck and Calvo’s (1992) Processing Efficiency Theory suggested that cognitive

anxiety influences performance by two processes. First, cognitive anxiety causes a

reduction in the information processing resources available for the task at hand
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because worrying uses up these vital resources. Second, cognitive anxiety has a
positive motivational effect upon performance by signalling the importance of an
upcoming event. With regard to anxiety intensity levels and goal-setting, Kingston,
Hardy and Markland (1992) investigated performance versus process goals and found
that cognitive anxiety was lower for those in the process group. They also found that
the process goal group outperformed the performance goal group when placed under
stress. The relative controllability of process goals and consequent reduced
environmental uncertainty were proposed as the most feasible explanation for the

observed decrease in anxiety levels amongst the process goal group.

Jones (1991) introduced the notion of “direction” of anxiety into the sport
psychology literature. Direction of anxiety refers to a debilitative-facilitative
continuum that reflects how a performer labels the cognitive and somatic anxiety
symptoms they are experiencing. It fits with the commonsense position that two
performers reporting very similar levels of physiological arousal prior to competition,
may not necessarily actually feel the same levels of debilitating anxiety. Jones and
Swain (1992) studied low and high competitive groups and found that thé highly
competitive group reported cognitive anxiety as more facilitating and less debilitating
than the low competitive group, despite finding no differences in cognitive and
somatic anxiety or on the direction of somatic anxiety between groups. Other studies
have reported similar results (Jones, Hanton & Swain, 1994; Jones, Swain & Hardy,

1993).

In 1988, Carver and Scheier postulated that anxiety would be debilitating if the
individual’s expectancy (i.e. to cbpe or of goal attainment) was unfavourable. They
hypothesised that it is those performers who have least confidence in their ability to
control both themselves and the environment to achieve their goals who will
experience debilitative anxiety symptoms. These proposals were examined by Jones
and Hanton (1996) who concluded that the Carver and Scheier position is based upon
an assumption that human behaviour is regulated in a system of feedback control in
which individuals continually establish goals for themselves that they then use as

reference points. Individuals who expect to be able to cope and who are confident of

t
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being able to complete the action will respond to the anxiety with a self-focus on task
engagement, resulting in sustained effort, and enhanced performance. On the other
hand, individuals who have negative expectancies and are not confident of being able

to cope are more likely to experience debilitative anxiety in the form of a self-

deprecatory focus.

| Support for the distinction between “intensity” (i.e. level) and “direction” (i.e.
debilitative/facilitative) of competitive anxiety symptoms has been provided by a
substantial amount of empirical investigations now published in the sport psychology -
literature. Jones, Swain, and Hardy (1993) examined relationships between
performance and intensity and direction dimensions of competitive state anxiety.
Their study of female gymnasts competing in a beam competition showed no
difference between “good” and “poor” performance groups on cognitive and somatic
anxiety intensity scores, or on somatic anxiety direction scores. However, the good
performance group reported their cognitive anxiety as being more facilitative and less
debilitating to performance than did the poor performance group. Swain and Jones
(1996) extended this work by comparing the relative contributions of the intensity
and direction dimensions of cognitive and somatic anxiety to predicting basketball
performance. They found that both cognitive and somatic anxiety direction was a

better predictor of performance than intensity. |

Jones and Hanton (1996) assessed swimmers on the intensity and direction of their
cognitive and somatic anxiety one hour before an important race. They proposed a
link between different goal types (i.e. outcome, performance, and process goals) and
interpretation of anxiety symptoms, with the mediating mechanism being the degree
of perceived control the performer is able to exert over goal achievement. They
hypothesised that outcome goals, relying on success through interpersonal
comparison (Burton 1988), would be associated with more debilitating anxiety than
either performance or process goals, even under conditions of positive expectancy.
The results of the study were that both cognitive and somatic anxiety were perceived 4
as more facilitating by swimmers who had positive expectancies of goal attainment

than by swimmers who had negative or uncertain expectancies. Thus, the same
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intensities of cognitive and somatic anxiety responses were interpreted as having
different éonsequences as a function of goal attainment expectancies. This
relationship between goal attainment expectancy and interpretation of anxiety
symptoms provides an important theoretical rationale for the prioritization of realistic

goals over which the performer feels they have control.

Competition, goal-setting and anxiety. In a laboratory style experiment, competition
has often been seen as a confounding factor, with a propensity to contaminate results
(e.g. Komacki, Barwick & Scott, 1978). In the work context, research (e.g. Mueller,
1983) sought to reach an understanding of how goal-setting and competition (or more

accurately, competitiveness) interact to affect performance.

Locke (1968) first suggested that competitiveness might result in the spontaneous
setting of higher goals than would otherwise be set, and lead to greater goal
commitment. Other authors went on to provide empirical evidence demonstrating
that higher goals are set in competitive situations (Forward & Zander, 1971; White,
Mitchell & Bell, 1977). Mueller (1983) also measured goal commitment in his study
and confirmed that more difficult goals are set under competitive conditions, but that
greater goal commitment was not necessarily evident when competition was
encouraged. It is important to note, however, the questionable generalization of these
results to the formalized competition of the sports setting. Given that the sporting
motivation for achieving competitive goals is so palpably removed from that found in
the workplace it became obvious that goals must also operate quite differently.
Developments in the goal-setting literature began to reflect this new focus on how
goals could be used not just as a blunt instrument for improving productivity, but as a
relatively subtle intervention strategy to help athletes deal more effectively with the

stress of competition.

Goal-setting has, however, long been regarded as something of a “double-edged
sword” (Beggs, 1990, p.146). This potentially anxiety inducing property of goals
arises from the reality that formal competition and goal-setting actually have a lot in

common, in that they both involve criterion-referenced performance (Locke &
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Latham, 1985). To compound the problem in the sports setting the criterion is a
personalized, external event, the winning competitor's performance, rather than the
impersonal performance standard more commonly found in work settings.
Furthermore it has to be noted that the criteria in competitive sport are in many cases
continuously moving as performance standards improve, not to mention what
happens during an event. The similarity between goals and competition is therefore
quite clear and it is not surprising that some authors have labeled goals as stressors
(e.g. Huber, 1985). In their rawest form goals are capable of satisfying all the criteria
for creating anxiety. They are important, require action and there is uncertainty about
whether they will be achieved. Difficult, challengihg goals must inevitably generate
some anxiety; on the other hand, goals which are specific avoid the danger of
ambiguity, which is itself a source of anxiety (Locke & Latham, 1984). In a similar
way, a succession of short-term goals can reduce the anxiety which might be
generated by a longer-term, extremely difficult goal, simply because it is perceived as

more likely that the short-term goals will be reached.

Cale and Jones (1989) measured cognitive and somatic anxiety, goal acceptance, and
performance when challenging, and very difﬁcult, goals were set. In keeping with
the results of Erez and Zidon (1984), they found that acceptance of the challenging
goals was variable, and the very difficult goals were usually rejected. More
interestingly, however, they also found that cognitive anxiety rose and self-
confidence fell just before the attempted performance of the challenging and very
difficult goals; but somatic anxiety was not affected by goal difficulty. This finding
confirmed that difficult goals themselves can be sources of cognitive anxiety and
underlined the importance of evaluating the extent to which anxiety can be generated

by goals of varying difficulty.

An earlier study by Hardy, Maiden and Sherry (1986) was also concerned with the
way in which setting certain types of goal could generate additional anxiety. They
used the Competitive State Anxiety Inventory-2 (CSAI-2) (Martens, Vealey, Bump,
& Smith, 1990) with a soccer team, and showed that cognitive and somatic anxiety

were very high just before an important match, but much lower on the days before
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and after. Each team member was asked to perform a ball control task, with various
levels of goal difficulty, at these times. The highest goal difficulty level was that
which had been attained earlier in training. Significantly, both goal acceptance and
goal attainment scores reduced as anxiety levels rose and the competition
approached. Goals which may have been initially accepted and attained in training
may therefore be rejected in competition. This work was of some practical value for
coaches and athletes trying to set appropriate performance goals for competition.
However, what represents an appropriate reduction in goal difficulty has never been

completely established through empirical research.

This early research into the effects of goal-setting on anxiety also spawned literature
on the type of goals being set, achievement goal orientations, and motivational
climates. Roberts (1986) suggested that whére a performer's personal goal is the
attainment of a successful outcome in competition, he or she is most likely to suffer
from competition-related stress; Burton and Martens (1986) found that wrestlers who
gave up the sport were more likely to focus on winning or losing as a measure of
their competence, a result confirmed by Whitehead (1986) for children in sporting
situations. Roberts ( 1986) was one of those authors who stated that goals which help
the. athlete to avoid this stress frap are those which focus on performance rather than
outcome. This was a common theme in research in the area, particularly when a
developmental perspective was assumed. Maehr and Nicholls (1980), for example,
discussed how goals in sport change with age. They found that children begin by
having mastery goals, where they are concerned only to improve their skills and
performance; develop competence goals, where the outcome (winning or losing)
becomes important; and may come to embrace social approval goals, where the social

rewards from significant others for winning or avoiding losing are most important.

A similar point was made by Elliot and Dweck (1988) in the ¢ontext of children's
academic performance. They differentiated between what they called learning goals,
which they regarded as promoting mastery and challenge-seeking behaviour, and
what they called 'performance’ goals, where the real goal is to appear to others as

competent. It is perhaps unfortunate that they chose this name for the latter type of
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goal, which appears to confound Maehr and Nicholl's outcome and social approval
goals. Perhaps this was because of the very different contexts in which the ideas
were developed. They found that different sorts of goal had quite profound
consequences, which in turn depended on the self-concept of the participants. In a

- problem-solving experiment, both high and low perceived ability children were given
the different types of goal. Elliot and Dweck found that low perceived ability
children who were given “performance” goals evidenced negative affect, avoidance
and learned help'lessness; although high perceived ability children persisted better,
and appeared to be less upset by performance goals, they claimed not to like failing in
public. In contrast, learning goals resulted in both high and low perceived ability
children being unconcerned about failure, and both groups were more persistent and
came up with more problem-solving strategies. The conclusion of researchers at this
time was that mastery or learning goals help children to avoid negative feelings such

as anxiety and therefore their usage should be promoted.

Self-efficacy, social learning theory and goal-setting. Self-efficacy is the central
concept within Bandura’s (1977) social learning theory. Self-efficacy is professed to
be a common cognitive mechanism for mediating people’s motivation, thought
patterns and behaviour (Hagger & Chatzisarantis, 2005). Essentially self-efficacy
refers to a situationally specific type of self confidence, where a person’s self-
efficacy belief stems from the judgment of their capability to perform a given task.
The performer will know whether they can act effectively from experience in
previous similar situations, although as Bandura (1977) stated, this judgment will not
simply reflect past performance. Other factors, such as situational differences, and
personal variables, such as the ability to function under stress, ingenuity and
adaptability will be taken into account in a complex appraisal of the new situation
and an individual’s current level of competence. Bandura (1989) felt that a person’s
self-efficacy was reliant upon the cognitive processing of a number of diverse sources
of efficacy information. Bandura stipulated that four antecedents influenced self-

- efficacy, and ranked them in order of importance. Research has subsequently shown -

these antecedents; performance accomplishments (McAuley, 1985), vicarious
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experiences (Rakestraw & Weiss, 1981), verbal persuasion (Garland, 1985), and
physiological state (Feltz & Riessinger, 1990), to affect perceived self-efficacy levels.

The usefulness of social learning theory is partly conceptual because it breaks down
into more specific and useful parts at least two commonly used terms, confidence and
motivation. Confidence is something which all coaches and athletes strive for, and
research has shown how, even at an elite level, a sense of confidence in one's self
characterizes successful competitors (e.g. Gould, Hodge, Peterson, & Giannini,
1989). Confidence and self-efficacy, however, are not the same thing. Self-efficacy
is largely situaﬁonally specific, whereas confidence is a much more global term; it is
perfectly possible, for example, to be a supremely confident middle-distance runner
whose perceived self-efficacy fo run 100 metres in less than 12 seconds is extremely
low. Bandura (1982) asserted that self-efficacy is significantly and positively related
to future performance and also measures an individual’s belief in their ability to
perform at a certain level. Locke and Latham (1990) pointed out that self-efficacy
could also be used as a measure of goal or outcome expectancy, and stressed that the
joint effect of self-efficacy and goals on performance indicates that performénce is
affected not only by what an individual is trying to do but by how confident they are

of being able to do it.

Weinberg (1987) has also written about the way in which self-efficacy beliefs

- influence personal goal-setting and mediate the relationship between goal intentions
and cognitive motivation. Research conducted outside the sporting arena has
demonstrated how individuals with higher self-efficacy set higher goals and give
more commitment to those goals (Locke, Frederick, Lee, & Bobko, 1984). Bandura
(1989) believed that individuals with high self-efficacy will increase the level of
effort and persistence to a task when faced with a reduction in the attainment of

personal goals, whereas those with lower self-efficacy would have self doubts and

give up.

Feltz (1982), using female students attempting difficult reverse dives for the first

time, confirmed that self-efficacy did seem to determine their performance. Later in
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the series of dives, however, the relationship was reversed and performance seemed
to affect perceived self-efficacy. This reciprocal relationship between self-efficacy
and performance was repeated in an important study by Locke et al. (1984), who
examined a number of variables associated with performance of a simple, open-
ended cognitive task. Using path analysis, they demonstrated that perceived self-
efficacy directly affected current performance. Self-efficacy itself, however, was

more strongly influenced by past performances.

Locke et al. (1984) also found that perceived self-efficacy had an indirect effect on
performance, but only for those who set their own goals, as opposed to having them
assigned. These participants had increased levels of perceived self-efficacy
associated with an increase in goal commitment; no such effect was found for those
who had goals assigned to them. The effect of sports performers learning to set their
own goals, rather than having them» imposed, are as yet relatively unclear. Beggs
(1990) suggested that the Locke et al. (1984) result should generalize to a sport
context, especially if a Self—leaming package (e.g. Hardy & Fazey, 1990) were used.
However, Locke and Lafham (1990) at the same time were arguing that assigned, as
opposed to participative, goal-setting would not result in reduéed goal commitment
as long as the person using the goals perceives them to be reasonable and they are
presented in a supportive manner. Fairall and Rodgers (1997) conducted a field
experiment using track and field athletes which examined the effect of three methods
of goal setting (participative, assigned, and self-set) on various goal attributes. They
found no difference between the three conditions in terms of goal commitment as
measured immediately after a single goal-setting session. However, they did .suggest
that variations in goal attributes, due to goal-setting method, might emerge over time.
)
Bandura and Schunk (1981) argued that a large proportion of the benefit from using
short-term goals may operate via improvements in self-efficacy. In their view,
proximal goals provide markers of increasing competence as longer-term goals are
approached, and it is this increase in perceived competence which leads to an
increase in self-efficacy. Bandura and Cervone (1983) expanded the debate to

include both self-efficacy and self-evaluation. They proposed that goals could have
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an effect on both; self-evaluation, the comparison of actual performance with an
internal, idealised standard, has much in common with explanations of self-esteem
(e.g., Coopersmith, 1967). Bandura and Cervone, however, regarded the self-
dissatisfaction experienced when performances are sub-standard as a motivatidnal
factor, and suggested that people will want to reduce the self-dissatisfaction by
performing better. In this way, goal-setting has the potential both to build self-

efficacy and to increase self-dissatisfaction, or motivate performance.

Motivational researchers‘Atkinson (1958), Kukla (1978) and Nicholls (1984), found
athletes with high perceived ability preferred moderately difficult goals that would
offer a realistic challenge and consequently motivate high levels of effort, intensity
persistence, and ultimately success, necessary to maintain high perceived ability.
However, outcome goals only optimally challenge athletes when competing against

~ those with similar ability. Burton (1988) has stated two ways that the use of outcome
goals can act to inhibit motivation when opponents are not of similar ability. Firstly,
he claimed that highly skilled athletes are rarely challenged by outéome goals
reducing motivation to direct optimal effort to the task (Martens, 1987; Nicholls,
1984; Roberts, 1984). Easy success for skilled athletes may lead to over-confidence,
thus insidiously eroding motivation and performance by cfeating a false sense of
security (Martens, 1987). Martens also states that over-confidence seldom motivates
athletes to continue working hard on improving skills or to prepare mentally and
physically for competition. Secondly a less skilled athlete may view an outcome goal
as an excessive challenge beéause although they may perform well with maximum
effort they may still lose (Martens, 1987). In this case, Martens hypothesized, the
athlete would view chances of success pessimistically and become indifferent to the
task; According to Roberts (1984), failure will then reinforce perceptions of low

ability and competition will then be viewed as a threat.

Burton (1988, p.1) stated that “sports pervasive preoccupation with winning was
actually responsible for the majority of athletes’ anxiety, motivation and self
confidence problems.” He also protested that using outcome goals to ‘win’

prevented the flexibility and control necessary to ensure athletes achieve consistent
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success or take credit for their successes. Burton concluded that only performance
goals based upon task mastery and attaining challenging personal performance
standards afforded the athlete sufficient control aﬁd flexibility of goals needed to
develop high pefceived ability, positive competitive cognition’s and consistent
performance. However, Hemery (1991) supported the use of outcome goals,
postulating that outcome goals may help performers sustain motivation during
setbacks and throughout hard training pen'ods. This may suggest that the use of
single broad goals, for example ‘to win’, can be beneficial when it does not constitute

the main focus of participation in the activity.

Cognitive mediation theory. In an attempt to explore further the processes behind
goal-setting effects, Garland (1985) introduced a different approach through his
conception of cognitive mediation theory. In this theory, Garland proposes that an
individual’s task goal, defined as “an image of a future level of performance that the
individual wishes to achieve” (1985, p.347), influences performance through two
cognitive constructs: performance expectancy and performance valence.
Performance expectancy is defined as a composite of an individual’s subjective
probabilities for reaching each of several levels of performance possible during a
period of time. It is assumed that as well as their feelings about achieving a specific
task goal, individuals also make judgments about the probability of achieving a
number of different levels around that goal level. For example, two cricketers with
successful run-out percentages of 50% and 60% might be asked to state their
subjective probabilities for hitting at least 40%, 50%, 60%, and 70%. For each of the
players, an index of performance expectancy could then be calculated by finding the
average of the perceived likelihoods. It should be noted that Garland’s concept of
performance expectancy is all but identical to Bandura’s (1977) concept of self-
efﬁcacy. Garland himself operationalised and used the terms interchangeably in his
later work (e.g. Garland, Weinberg, Bruya, & Jackson, 1988) and the sources and

consequences of the two constructs do not differ materially.
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2.3 Goal-Setting Effectiveness Research

Overview. Research into the use of goal-setting in the industrial and educational
settings has provided persuasive evidence that specific, challenging goals improve
performance. A literature review by Locke et al. (1981) collated studies, with 90%
of findings in agreement that goals should be specific and difficult enough to provide
an obstacle in order to be most effective. In light of this evidence that goal setting
could improve performance in industry and education, Locke and Latham (1985)
speculated that "goal setting will work as well in sports as in business and laboratory
tasks" (p.206). They provided guidelines so that the goal-setting technique could be
successfully transferred from one condition to another. Goal-setting has since
become one of the most widely researched and used techniques. Even coaches who
do not acknowledge the value of other psychological techniques acknowledge that
athletes need structured goals to progress (Lane & Streeter, 2003).

The step from one achievement oriented setting to another seems straightforward in
principle but Beggs (1990) highlighted potential pitfalls and noted that “goals are not
set in isolation” (p.138). The contextual differences in question can be summarised
as being a result of both the nature of the task itself, which may be either simple or
complex, and the context in which it occurs. There are a number of fundamental
differences between sport and the workplace which mean that some of the findings of
goal-setting research undertaken in the latter context may not easily transfer to a
sporting context. For example, in sport, unlike most industrial/organisational tasks,
the process of skill learning will often involve performers in a very lengthy period of
training to reach their personal best. For them, the 'dream goal' may seem far away.
And most importantly, sports are usually undertaken in an atmosphere of intense
competition, which adds to the stress inherent in performing a possibly dangerous or
complex activity. Nevertheless, goal-setting research in sport has flourished over the
past twenty years and there is now an ever-growing body of research evidence and

literature attesting to the effectiveness of goal-setting in sport (Murphy, 2005).

It is interesting that despite the later challenges, early work in sports-related goal-

setting seemed to be encouraging. Locke and Bryan (1966) found that when people
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were given specific, challenging goals in a psychomotor task, they performed bétter
than when they were simply asked to 'do their best'. Botterill (1977) found similar
effects in an endurance task, while Baﬂleﬁ and Stanicek (1979) showed that specific,
numerical goals led to higher scores in archery than a goal-free control condition.
Training individuals to use goal-se_tting skills for themselvés seemed to result both in
better swimming performances and the development of better, more positive thoughts

about their abilities, compared with an untrained group (Burton, 1983).

In what remains the only comprehensive meta-analysis of goal research in sport,
Kyllo and Landers (1995) examined 49 goal-setting studies in sport and physical
activity, using 36 of them in their analysis. When compared to no-goals or do-your-
best goals, goal-setting resulted in an effect size of .34, which they reported as being
slightly smaller than the effect sizes (i.e. .42 to .80) found in the general goal
literature. Burton and Naylor (2002) conducted a review summarising results from
more recently published research. They found 67 goal-setting manuscripts published
with sport samples, 56 of which met their inclusion criteria. Of those 56 goal-setﬁng
studies in sport and physical activity, 44 demonstrated moderate to strong goal-
setting effects, a 79% effectiveness rate. It is worth noting that an earlier review by
Burton (1992) had found only 14 studies, two-thirds of which revealed significant

goal-setting effects.

Goal specificity. Research surrounding goal-setting has primarily focused on three
aspects which influence the technique’s effectiveness. These are goal specificity,
goal difficulty, and goal proximity. There has been an abundance of research in the -
industrial setting which has shown that specific, difficult, and varied proximity goals

tend to be the most productive (Beggs, 1990).

Locke et al. (1981) reviewed 53 studies about the effects on performance of specific
(and challenging) goals, “do your best” goals, and “no goals” experimental
conditions. The environmental contexts for these studies varied greatly and included
areas as far apart as dieting, freight transport, card-sorting, and arithmetic. Only two
of these 53 studies failed to show that specific and challenging goals produced the
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best performances. Even accounting for likely publication bias these are compelling
results and it has been observed that the consistency of findings is perhaps

unparalleled in the organisational sciences (Tubbs, 1986).

Apparently satisfied with the robustness of the available evidence, Locke and Latham
(1985) drew up a ten point plan in which they described how goal-setting could be
applied to sport. Their first point was that "specific goals will regulate action more
precisely than general goals" (p;209). To make this clear, they believed that specific,
detailed goals would provide better performance improvements than either "do your
best", or no goals. The reasons behind this are that specific goals will focus the
athlete’s attention on the area which requires it. Vague goals can leave the athlete
unclear as to what is required of him/her. In support of Locke and Latham's theory,
Bar-Eli, Tenenbaum, Pie, Btesh and Almog (1997), Tenenbaum, Pinchas, Elbaz, Bar-
Eli and Weinberg (1991), and Weinberg, Bruya, Longino, and Jackson (1988), all
tested participants using a sit-up task. They found that those groups given specific
goals consistently outperformed those who were set "do your best", or no goals;
Tenenbaum et al. (1991) also reported that the latter groups showed no significant
improvements at all. Similar results were shown by Hall, Weinberg and Jackson
(1987) using a hand dynamometer endurance task, Burton (1989) with a basketball

| dribbling skill, and Barnett and Stanicek (1979) in archery.

At the same time as this apparent support fo'r Locke and Latham’s premise regarding
goal specificity, however, there were also published several studies that presented
empirical evidence to the contrary. An early investigation by Hollingsworth (1975)
looked at learning a novel motor task (juggling). She used two groups, one were set
no goals, and the other were set performance goals related to their previous
performance. No significant differences were found between the two groups.
Weinberg, Bruya and Jackson (1985), Weinberg, Fowler, Jackson, Bagnall and Bruya
(1991), and Weinberg, Bruya, Jackson and Garland (1987) all used sit-up tasks, and
found that the "do your best" groups performed just as well as the groups set speCiﬁc
goals. Miller and McAuley (1987) reported that undergraduate basketballers showed

no significant differences whether trained with a specific goal-setting programme or
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told to "do your best". Gianni, Weinberg and Jackson (1988) also studied a
basketball task and found that neither those set specific goals, nor those set "do your
best" goals outperformed one another. Findings such as these led Weinberg (1994) to
conclude that the effects of goal specificity on performance have béen equivocal with

only some studies supporting Locke and Latham's claims.

Goal difficulty. Locke et al. (1981) considered a total of 57 studies which had varied
the difficulty of goals and measured the performance of participants who had
attempted to reach these goals. The studies were conducted either in the laboratory
using familiar tasks such as reaction time, card-sorting and anagram-solving amongst
others, or in real-life settings, using, for example, typists, lumberjacks or soft drinks
salesmen. Of the 57, a total of 48 studies showed that hard goals led to better
performance than medium or easy goals; only nine studies failed to confirm this. In
other words the hardér the goal, the better the performance and this relationshiﬁ

between goal difficulty and performance was presented as a linear one (e.g. Locke,

1968).

However, commonsense dictates that the setting of a goal which is so far beyond
someone’s capability as to appear to be completely unattaihable is unlikely to
produce a truly great performance. Subsequent researchers have been largely
unsuccessful in resolving the goal difficulty paradox. However, it is worth noting
that Garland (1983) did suggest that some laboratory-based studies of goal-setting
had produced the positive linear goal difficulty-performance relationship even for
very difficult goals. In work that came some time after Garland’s initial proposal,
Weinberg and his colleagues (Weinberg, Bruya, Garland, & Jackson, 1990; Weinberg
et al., 1987; We‘inberg et al., 1990) found that in a number of different studies the -
setting of improbable goals failed to undermine performance. In fact, participants
performing under improbable goal conditions often showed performance

improvements similar to those performing under other goal-setting conditions.

Weinberg et al. (1987) presented groups of people who were enrolled in a fitness

training class with easy, moderately difficult, very difficult, and highly improbable
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goals in a sit-up task. They found, using a questionnaire method, that virtually all
those in every group accepted these goals, and that goal difficulty level did not affect
acceptance. Nor did groups differ in respect of their intention to try to attain these

| goals, or their ultimate performance, even though each group apparently accurately
perceived the level of difficulty of their assigned goal. Around the same time Hardy,
Maiden and Sherry (1986) did, however, show how goal acceptance can decrease

with the stress of competition.

Given that it is often difficult to operationalise the concept of a “difficult goal” -
researchers have sometimes struggled to predict why goals may be redefined or why
goal commitment has been observed to change. Evidence 6f a dynamic process of
goal acceptance was provided by Hall, et al. (1987) who used a handgrip
dynamomete: task with various levels of goal difficulty. The authors of this study
predicted that those with a difficult goal, holding a contraction for 70 seconds, would
perform better than those given a less difficult goal of holding the contraction for 40
séconds. Although both grotips did perform better than a control group, the 70
second group did not actually show better performance. Qualitative data revealed
that those with the 70 second goal continually questioned during their performance
whether the goal was achievable; and although they continued to exert effort, only
46% achieved the goal. In contrast, as many as 67% of those in the 40 second goal
group redefined their goal once they had achieved it, and they went on to a final

performance that did not differ significantly from the group assigned the harder goal.

Bar-Eli et al. (1997) showed similar results to those of Hall et al. (1987), this time
using the popular sit-up task. Participants in this study were assigned to either easy
(improve by 10%), difficult (improye by 20%), or imi)robable (improve by 40%)
goals during the course of an eight week training programme. After six weeks, the
easy and difficult goal groups had produced the best performances; but by the end of
the eight weeks, all groups had demonstrated significant improvement when
compared to “do your best” participants. Jones and Cale (1997) investigated the
mechanisms by which goal difficulty effects operate and found that while

performance was only reduced by “very hard” goals, increased cognitive anxiety and
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reduced self-confidence accompanied incremental increases in goal difficulty. Lane
and Streeter (2003) developed this line of research further by measuring intended
effort on a basketball shooting task under conditions of varying goal difficulty. They
found the expected relationship between increasing goal difficulty and performance
but did not find any significant differences in effort between the goal-setting
conditions. The authors suggested that because participants were already motivated
toward playing basketball it is possible that they set personal improvement goals that
were more important to them than the experimenter assigned goals. In conclusion,
although there is already some interesting information available regarding the nature
of athletes’ “free-set” goals (Kane & Baltes, 2001), Lane and Streeter reiterated the

need for goal-setting researchers to investigate the goals that individuals set

themselves.

In spite of these somewhat complex research outcomes several authors felt confident
enough to make recommendations to coaches and physical educators about

presenting performers with difﬁcult but attainable goals (e.g. Botterill, 1978, 1980;
Gould, 1986; McClements & Botterill, 1979).. The key word chosen by most was
“realistic”, and the assumption is still made that goals which are too difficult result in

reduced effort, a drop-off in motivation, deterioration in performance, or even an

abandonment of the goal.

Goal proximity. One way in which goal-setting theory and practice attempted to deal
with difficult goals was by introducing the concept of proximal (short-) and distal
(long-term) goals. In 1981 Locke et al. stated that this aspect of goal setting had not
yet received much attention, but since then it has been frequently investigated. The
limited extent of early goal proximity research could have been due to the nature of
the industrial/organisational environment where individual goals were traditionally
confined to the short-term (e.g. 200 boxes per hour) rather than more distant
ambitions. This scenario is of course very different from contexts in which
individuals are trying to master a difficult and coinplex task, perhaps over a time-
scale of months or years. Such a situation occurs in education, and in clinical

psychology, and it will come as no surprise that the explanations for the success of
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goal-setting in these contexts have been very different from those offered by workers
in the industrial/organisational field. Most sports are probably better viewed from
this “bigger picture” perspective. In a clinical context Bandura did demonstrate that
goal proximity affects both motivation and performance (e.g. Bandura, 1977;
Bandura & Schunk, 1981; Bandura & Simon, 1977). Bandura concluded that people
respond better when their goals are apparently closer to hand than when they are
distant, future goals, or when they have no goals, and this approach was successfully

applied to classrooms (e.g. Schunk, 1983).

In 1985, Locke and Latham first suggested that setting subgoals may be an important
technique for athletes and sports coaches to use. They quote the apocryphal tale of
John Naber, the 1976 Olympic 400-metre backstroke gold medallist, who, quite
spontaneously, adopted a goal-setting programme based on this approach. In 1972,
he became aware that he had four years to improve his best time by four seconds if he
was to stand a chance of winning his medal, and calculated that he could achieve this
if he could improve his times by about four milliseconds for every hour of training.
This represents only a fifth of the time it takes to blink, and he felt that this was an
achievable shoﬁ-tem goal. McClements and Laverty (1979) presented a
mathematical model of performance improvement that is of interest to goal-setting
researchers. Using the law of diminishing returns they highlighted the fact that since
there must be an absolute limit to an individual's performance, it follows that more

| and more effort is needed to make smaller and smaller advances. Such a learning
curve could be used to generate subgoals which are not separated by equal intervals,
as in John Naber’s account, but still represent realistic increments in performance
given steady commitment to training over an extended time. In a related piece of
work, McClements and Botterill (1979) described goal-setting as being an exercise in
predicting the future and that determining the shape of this learning curve for an

. individual, so that distal and proximal goals may be identified, would be easier said

than done.

.. Subsequent research was carried out in sport to test Locke and Latham's theory that

short- and long-term goals are best combined for optimum performance. The
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thinking behind this is that short-term goals allow the athlete to see immediate
improvements, while using long-term goals only can make the overall objective seem
too far removed (Hall & Byrne, 1988). This proposal seems logical, and there has
been some useful research into this issue. Weinberg et al. (1985) conducted one of
the first experiments in the area using a sit-up task where groups were set either long-
term goals, short-term goals, or both goals. At the end of the experimental period it
was found that although all the groups imprbved, there were no significant
differences between performance levels. Again, involving a sit-up task, Hall and
Byme (1988) divided the participants into four groups -a) long-term goals, b) lohg-
term and experimenter-set short-term goals, ¢) long-term and participant-set short-
term goals, d) "do your best" goals. They found that those who were set short-term
goals, long-term goals, or both, all showed significant improvement, but there were
no significant differences between the groups. Similarly, Frierman, Weinberg and
Jackson (1990) using a bowling task, split participants into four groups a) short-term
goals, b) long-ferm goals, c) both, d) "do your best". The only significant difference
they found was that the group who were set lbng-term goals improved compared to
the "do your best" group. More positive results regarding the efficacy of combining
short- and long-term goals were demonstrated by Tenenbaum et al. (1991.). Again
employing the ubiquitous sit-up task they split participants into five groups a) short-
term goals, b) long-term goals, c) both, d) "do your best", €) no goals. On this
occasion the hypothesised benefits of combined goals were in evidence as the both

goals group significantly outperformed each of the other goal conditions.

Performance goals that consider task mastery and attaining personal challenges, have
been widely advocated as an effective component of goal-setting programmes
(Burton, 1992; Locke & Latham, 1990). It is important at this stage to emphasise
that although the structure of this review, may suggest a progression from the use of
outcome goals to performance goals, this is not the case. As early as 1975,
Csikszentmihalyi confirmed that optimal performance generally occurred in a
mastery or learning situation, when performance was viewed as an end in itself rather
than a means to an end. Nicholls (1984) believéd individuals assess ability in two

different ways; firstly through social comparison and processes (or outcome
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orientation), and secondly through comparison with personal standards of excellence

(or performance orientation).

A study by Burton and Martens (1986) on drop-out rates in junior wrestling, looked
towards low perceived ability as a key mediating factor in reasons why drop-outs
ceased the sport. It was concluded therefore that the use of performance goals in
wrestling could be advantageous, allowing individuals who based success on
personal accomplishments to view frequent success and therefore réducing
perceptions of low ability and increasing motivation. Other studies, by Martens and
Burton (1982) and Burton (1989), praised the flexibility that performance goals
afforded the athlete and stated that athletes of all abilities could raise or lower goals
to keep them both challenging and realistic. Consequently encouraging both high

" motivation and consistent success. Burton (1989) studied the effects of goal setting
programmes (GST) upon swimmers and found both positive and negative effects of
performance goals. Two case studies of swimmers highlighted consistent links

between accurate performance goals and positive attributions:

When athletes’ goals closely matched performance, they felt successful
and satisfied and took credit for successes as indicative of high ability. Yet
when they performed poorly, they accepted the blame for failure, using it
to motivate them to increase future effort without eroding feeling of

comi)etence. (Burton, 1989, p128).

Despite these positive findings in the use of performance goals, Burton (1989) also
found significant negative effects of performance goals. One particular case sfudy
found that when confronted with a temporary reduction in perfonnaﬁce, the swimmer
failed to lower the performance goal to keep it realistic. It was found to lead on to
expectations of poor performance, and crediting blame for poor performance to low
ability. It seems therefore that negative cognitions thought to be applicable to
outcome goals can also be brought to the surface by the improper use of performance

goals. It was duly noted by Burton (1989) that swimmers must first learn the long-
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term importance of keeping goals realistic and practice appropriate goal adjustment

until the skill become automated (p.128).

The emergence of evidence for the most effective ways of setting goals has
éncouraged several authors to summarise the findings into a practical format for
coaches and athletes. Fuoss and Troppmann (1981) are credited with the acronym
“SCRAM?”, standing for specific, challenging, realistic, acceptable, and measurable.
-While more recently the National Coaching Foundation (Cabral & Crisfield, 1996)
suggested “SMARTER” as an improved aide memoire guiding athletes towards using
goals that are specific, measurable, accepted, realistic, time-phased, exciting, and
recorded. Beggs (1990) pointed out that the key to successful goal setting in sport
probably lies in the identification of appropriate values for these parametefs, and

being aware that they are likely to change under the stress of competition.

2.4 Problems With Goal-Setting In Sport: Research And Practice

The issue of why goals have generally been less effective in the sport setting when
compared to the industrial/organisational has been the subject of much debate
(Burton, 1992, 1993; Locke, 1991, 1994; Weinberg & Weigand, 1993, 1996). The
basis for most of the argument has been to focus on methodological issues first raised
by Locke in 1991: (1) participation motivation; (2) goal-setting in do-your-best
conditions; (3) feedback in do-your-best conditions; (4) personal goals; (5) goal
difficulty. Weinberg and Weigand (1993, 1996) focused on the inherent differences
between sport and business that they feel significantly affect motivation. Their main
point is that in the world of sport people have generally chosen to take part in an
activity rather than being obliged to complete tasks in the work setting. Weinberg
and Weigand felt very strongly about the likelihood of sports participants in control
groups still being relatively highly motivated when compared to those in goal-setting
groups and therefore displaying similar levels of effort and performance. Locke
(1991, 1994) made a different point about motivation amongst control group
participants when he pointed out the tendency for goal-setting research to be
conducted with college students who may well be receiving class credits and thus

retain motivation in control conditions.
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Locke (1991, 1994) also highlighted the fact that differences in results between
achievement oriented domains may be caused by sports participants spontaneously
setting their own goals in do-your-best conditions. Clearly, once such participants
have set their own goals then théy might not actually be experiencing anything
different to participants in experimental goal-setting groups. Locke (1991) suggested
that the best way to overcome this problem is either to withhold feedback from
participants in control conditions or to provide feedback in such a varied manner that
participants are unable to keep track of their performance level. In a study by Lerner
and Locke (1995), participants performing sit-ups in a control condition were asked
to do their best while audibly counting back from 100 in increments of three. It
should be noted that although one aspect of experimental control is enhanced through
such a strategy it does also lead to potential flaws in other areas. The more demands
that are placed on a control group then the more danger there is of introducing a
confounding variable, in this case additional information processing demands, which
could mask true goal-setting effects by unfairly disadvantaging the do-your-best
control group. However, Weinberg and Weigand (1993, 1996) argued that this
limitation was something that goal-setting researchers actually needed to embrace
rather than to artificially manipulate as might be possible under certain laboratory
conditions. They suggest that if goal-setting is to be regarded as a reliably successful
intervention technique then individuals who set goals systematically within a study

should still outperform participants who set goals spontaneously and covertly.

A second methodological criticism that Locke (1991) aimed at sport research on
goal-éetting was that sport researchers failed to assess the personal goals of people
participating in different goal-setting conditions. This weakness led to compromising
of the experimental manipulation of goals because participants in goal-setting
condition groups would reject the assigned goal and often be aiming at something
quite different. Locke (1991) suggested that if reséarchers were to obtain information
on personal goals, then they could classify participants into goal-setting conditions .’
that were congruent with their personal goals. Locke believed that such a tightening

of experimental control would lead to future research confirming his predictions
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regarding goal difficulty and specificity. In contrast with Locke’s optimism,
however, Hall and Kerr (2001) pointed out a further methodological problem with
the assessment of personal goals. They claimed that if the information were obtained
before the participants performed (which most would agree to be the best time) there
would be a danger of compromising the integrity of the design by focusing the
individual on something other than the specific ymanipulation intended. But if the
information about personal goals was asked for after the performance had taken
place, participants could well be expected to provide responses confounded by

attributional cognitions.

The problem with assessing personal goals is exacerbated by the fact that goal-setting
is clearly a dynamic process and needs to be considered as conceptually similar to
other more general perspectives on motivation. Achievement goal theorists (e.g.
Duda & Hall, 2000; Dweck & Leggett, 1988) highlight the importance of '
understanding about multiple goals and individual differences in the subjective
meaning of success and failure. These cognitive appraisals have been demonstrated
as liable to change with environmental circumstances, and so it must be
acknowledged that interpretations of information regarding assigned or participant-
set goals are also likely to vary during the performance process. Taking this into
account, any attempt to assess personal goals needs to allow for the complexity of the
cognitive motivaﬁonal process involved in goal-setting. It is not acceptable to
assume that assessing these goals at a single point in time will reflect accurately what

an individual is aiming to achieve over the whole performance.

The importance of goal commitment as a moderating factor in the relationship
between goal§ and performance. Goals will only have an impact on performance if
the performer is committed to the particular goal (Erez & Zidon, 1984; Locke, Shaw,
Saari, & Latham, 1981). Indeed, Theodorakis (1996) used pathway analysis to reveal
a direct effect from goal commitment to performance, and recommended that all
goal-setting research studies should include a goal commitment measure.

Hollenbeck and Klein (1987) suggested that goal commitment is determined by the
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attractiveness of attaining the goal and the belief that one can successfully achieve

the goal.

Locke (1968) regarded goal acceptance or commitment as a crucial variable in goal-
setting. If a person decides that a goal is impossible fo reach, they may well abandon
their efforts to reach it. Clearly, one of the most important things to achieve is
acceptance of, and commitment to, goals by those performing or working. These two
are not necessarily the same, as Locke et al. (1981) and Hollenbeck and Klein (1987)
have pointed out. Goal commitment is an inclusive concept which refers to one's
attachment to, or determination to reach, a goal, whether self-set, participatively set,
or assigned. Acceptance, on the other hand, refers only to assigned goals. Logically,
an assigned goal may be accepted initially but the person may not remain committed
to it for very long: for example, as goals get harder, there is some evidencé that

acceptance falls off (Erez & Zidon, 1984), although this may not result in complete

rejection.

Although logically separate, usage of these terms and the methods employed to
measure them seem to have been confounded in the literature (Earley & Kanfer,
1985). It seems intuitively more correct to use the term “commitment”, which has an
intrapersonal meaning as well as being applicable to any type of goal. As Salancik
(1977) has argued, commitment can be thought of as a binding of the individual to
behavioural acts; in a sports context, individual commitment to self-set or
participatively-set goals may be a more useful concept than the acceptance to goals
assigned by the coach, partly because of the generally less autocratic nature of sports
coaching and partly because athletes seem more likely to use covert goal-setting

strategies. I

It seems logical to assume that, given two people with similar levels of ability, the
person with the higher level of commitment to a difficult goal will perform better,

have higher levels of persistence, and so on. However, the predicted commitment-
performance relationships were often difficult to demonstrate in

industrial/organizational studies (e.g. Locke et al., 1984; Yukl & Latham, 1978). The
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STUDY 1: THE EFFECT OF MULTIPLE—GOAL STRATEGIES ON
PERFORMANCE OUTCOMES IN TRAINING AND COMPETITION.

3.1 Introduction

Sport psychology consultants have increasingly valued the perceived advantage of
process-oriented goal setting, when compared to the more traditionally used
performance or outcome goals (Murphy, 2005). Mental skills training handbooks
have tended to reflect this favouring of a process-orientation and some have gone so
far as to recommend that outcome goals, such as “Finish in the top three” (Butler,
1996, p23), should be rejected as inappropriate. Empirical studies testing the effects
of different types of goal have also provided evidence for the positive impact of

process goals in competitive situations (e.g. Kingston & Hardy, 1997).

However, in spite of these developments, Hardy, Jones, and Gould (1996) pointed to
the relative lack of information available about setting goals for performance on
complex tasks such as sports skills, and could only provide “educated guesses”
(p109) regarding best practice. The suggestions they made are still to be fully
investigated and included the hypotheses that: Outcome goals, made explicit several
weeks before a competition, will motivate effort and strategy development;
performance goals aid self-confidence; process goals should be used during both
practice and performance, to aid the allocation of attentional resources and to
increase self-efficacy; outcome and performance goals should not be emphasized
immediately before performance; and process goals should focus on holistic aspects
of technique during skill execution.

)
Zimmerman and Kitsantas (1996) examined the use of process goals during self-
regulated learning of dart throwing and found that process goals improved skill
acquisition more than did product goals. These findings were then supported and
extended by‘Kingston and Hardy’s (1997) study, which compared the relative
efficacy of two types of goal-setting training programme on the performance of club

golfers over a whole season. A group using process goals showed an improvement in
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skﬂl level, as measured by handicap, at an earlier stage in the season than did a group
using performance goals. A further study by Kingston and Hardy (1997) compared
the goal orientations of golfers across a season and found that professional players
appear to use competitions as an extra source of motivation, but not at the expense of

focus on the controllable aspects of their performance.

The aim of the current study was to examine the proposal put forward by Kingston
and Hardy (1997) that sportsmen and women should in fact be actively encouraged to
use multiple-goal strategies to maximize their level of performance in training and
competition. This study compared the effect of four different goal-setting strategies,
and a no goals control condition, on performance of a soccer tésk during training
sessions and in competition. I hypothesized that performance in both situations
would be affected most beneficially by a multiple-goal strategy thai made use of an
outcome goal, a performance goal, and a process goal. I also predicted that using a

process goal in conjunction with an outcome goal would be of more benefit than

singly using either type of goal.
3.2 Method

Participants

The sample consisted of 40 (23 male and 17 female) students who were reading for
sport related degrees at Chichester Institute (mean age = 21.7 years, S.D. = 2.4 years).
All participants volunteered to be involved in the study by responding to a poster
advertisement. Participants were advised that both confidentiality of data collected
and their individual anonymity would be preserved at all times. Ethical approval for

the study was sought and obtained from the appropriate university authority.

Experimental Task

The sport-related task used in this study was a variation of McDonald’s (1951) Wall
Volley Test, used by McMorris, Gibbs, Palmer, Payne and Torpey (1994), in which

participants had continuously to kick a soccer ball at a target 7.6 meters away.
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The target was 30 cms wide and a hit scored 10 points. Either side of the 10 point
zone were two 8 point zones, also 30 cms wide. Outside of these zones there were 6,
4 and 2 point zones, also 30 cms wide. Any kick hitting outside of the 2 point zone
scored zero points. For a score to be recorded the ball had, not only, to hit the target
but also to rebound over the 7.6 meter line. The participant had 1 min 30 secs to
score as many points as possible. McMorris et al. (1994) measured reliability using a
‘test re-test method and demonstrated an Intra-Class Correlation Coefficient of 0.79
for total points scored. McMorris et al. also suggested that the test should be
accepted as a valid and objective measure of passing accuracy in soccer. It should be
noted that, in contrast with the present study, McMorris et al. used experienced male
soccer players as participants. In the present study it was recognised that there could

be a learning effect on the task, and that this would be observable through the extent

- ofthe improvement in the control group.

Procedure

 Initially all participants performed the Wall Volley Test and were ranked by their
score. All testing was conducted at the same outdoor location and participants
attended individually to eliminate any audience effects. The Wall Volley Test

performance ranking was then used as the basis for the selection of five matched

ability groups (n=8).

All participants completed the learning stage of the study and then attended two
training sessions in each of the next five weeks. Each training session consisted of
the participant rehearsing their pre-performance routine and then using the routine
before performing the Wall Volley Test. Goal Commitment Questionnaires were
used to investigate changes in commitment to the different types of goal during the
training phase. Participants in the four goal setting groups also completed the Goal
Commitment Questionnaire before training sessions oné, five and ten. Separate Goal

Commitment Questionnaires were completed for each type of goal being used by the

participant.
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The post-training phase competition comprised one trial of the Wall Volley Test for
which participants were instructed to use the pre-performance routine that they had
been using in the training phase of the study. All participants were in attendance
throughout the competition and trophies, including cash prizes, were awarded to the
winners of each group in the competition. After the competition, two participants
were randomly selected from each experimental group to take part in a semi-
structured interview. Qualitative data reported in this study were generated by the

participants’ responses to a series of open-ended questions.

Quantitative Data Collection

Wall Volley Test performance measures. Performance on the Wall Volley

Test was measured by recording the total score achieved by the participant in each

trial.

Goal Commitment Questionnaire. Goal commitment was assessed using a
four-item scale derived from a scale used by Weingart and Weldon (1991). The
participants were required to respond, using a six-point scale (1 = ‘strongly disagree’
to 6 = ‘strongly agree’), to the following statements: ‘I was strongly committed to
pursuing this goal’, ‘I didn’t care if I achieved this goal or not’ (reverse scored), ‘I
was highly motivated to meet my goal’, and ‘It was very important to me that I
achieved my goal’. The scale produced a total goal commitment score ranging from 4

(very low commitment to that goal) to 24 (very high commitment). Cronbach’s alpha

coefficients for the scale ranged from o = 0.83 to a = 0.93.

Qualitative Data Collection

Semi-structured interviéws. Two members of each of theiintervention groups,
ten participants in total, were randomly selected to participate in a semi-structured
interview after the final competition. The purpose of the interviews was to provide an
alternative form of evaluation of the effectiveness of the intervention strategies, and
- also to gain insights into the participant’s experiences during a “goal-setting study”.
An issue of particular importance was the examination of the extent to which

participants had -ignored externally assigned goals and set their own covert goals, as
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this has been identified as a significant methodological flaw within the sport

psychology literature (Locke & Latham, 1990).

Interviews lasted for about twenty minutes each, and were all based 6n the same
series of open-ended questions. The schedule of questions ensured a similar strucfure
to all interviews and that all participants were treated in a standard way. The potential
for interviewer bias was further addressed by asking each participant, at the
conclusion of the interview, “How did you think the interview went?”, “Did you feel
you could fully outline your experiences?”, and “Did I lead you or influence your
responses in any way?” (Orlick & Partington, 1988, p.108). All participants reported
that they were not unduly influenced in their responses by the interviewer.

Interviews were recorded using a tape recorder and transcribed. Analysis of
transcripts took the form of visual inspection and highlighting of any comments that
appeared to be significant in relation to the individual participant’s experience of

their goal-setting condition.

Goal Conditions
Outcome goal only. Participants were told that they had been entered into a

competition, based on a simple soccer skill and involving nine other participants of
similar ability to them. They were informed of the date of the competition, the
schedule of training sessions and that there was a cash prize for the winner of the
competition. Participants in this group were also informed that the experiment was
concerned with the effectiveness of different approaches to goal setting.
Approximately one week before the first of the ten training sessions, the
experimenter worked with participants to develop an individually tailored, four-step
pre-performance routine: Step One, Goal Statement; Step Two, Centering; Step
Three, Positive Thought; and Step Four, Goal Statement. The development of the
routine consisted of firstly, instruction on how to use the centering technique as

" described by Hardy and Fazey (1990). This technique is a relaxation strategy that
requires the participant to change their center of consciousness from their head to
their center of gravity (a point just below the navel). Centering provides a mechanism

for quickly relaxing and then focusing attention on what needs to be done and how it
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is going to be achieved (Hardy & Fazey, 1990). Secondly, the participant was
required to generate a task relevant positive thought for inclusion at step three of their
routine. Participants were guided towards the use of a positive statement that was
materially similar to “I’m feeling good” or “I’m ready”. Finally, the participant was
told that their goal statement, at both Step One and Step Four, should be to affirm

“my aim is to win first prize in the competition”.

The learning stage began with a one hour group session on centering, positive
thinking, goal-setting and pre-performance routines. This group session was followed
by an individual meeting with each participant of about half an hour, during which
their routines were developed and recorded. Participants were then told to practice
using their routine, initially being encouraged to verbalize their thoughts at each step. |
Before the start of the training phase, all participants reported that they were able to
use their pre-performance routine accurately without assistance. The purpose of the
centering and positive thought steps was to add substance to the pre-performance
routine without confounding goal effects. Since the second and third steps in the
routine were standard across experimental groups, the internal validity of the study

was maintained.

‘Qutcome goal and process goal. This protocol was identical to that for the
outcome goal only group except for the goal statements in the pre-performance
routine. Participants were given information regarding the use of process goals, and
then they were helped to generate a process goal statement that could be used in their
routine. Examples of the process goals arising included “low and straight”, “pace”,
“concentrate for the whole 90 seconds”, “focus on the ten” and “first time every
time”. Following this, participants were instructed that the goal statement at Step One
should be “my long-term aim is to win first prize in the competition, and my short- |

term aim is to achieve my process goal” and that the goal statement at Step Four

should be their individual process goal statement.

Process goal only. Participants in this group were informed only that the

experiment was concerned with the effectiveness of different approaches to goal
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setting, i.e. they were not told about the competition. The protocol was then the same
as that for the outcome goal and process goal group, except for the goal statement at

Step One being “my aim is to achieve my process goal”.

QOutcome goal, performance goal and process goal. The protocol for this
group was similar to thét for the outcome goal and process goal group except for the
goal statements in the pre-performance routine. In addition to information about
process goals, participants were told that part of their routine should include setting a
performance goal of achieving a personal best score. F inally, participants were
instructed that the goal statement at Step One should be “my long-term aim is to win
first prize in the competition, and my short-term aims are to achieve my process goal
and a personal best score”, and that the goal statement at Step Four should be their

individual process goal statement.

No goals condition. Participants in this group were informed only that the
experiment was concerned with the efficacy of pre-performance routines, i.e. they
were not told about the competition, and they completed the experimental tasks
without the use of explicit goal statements. They used a two-step pre-performance

routine: Step One, Centering; and Step Two, Positive Thought.

3.3 Results-

Quantitative Data

Wall Volley Test performance scores. The score for the training stage of the
study represents the participant’s mean Wall Volley Test performance score for the
ten trials performed. Levene’s test confirmed suitable homogeneity of variance prior
to further statistical analyses (‘p’ values ranged from 0.128 to 0.997). Scores for Wall
Volley Test performance scores were compared among the five intervention groups
at the three stages of the experiment using a two-way analysis of variance (ANOVA)
(group and test), with repeated measures on the second factor. Mauchly sphericity
tests were conducted on the data used in all of the ANOV As to ensure that the

assumption of sphericity was not violated in any of the analyses. In accord with
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Schutz and Gessaroli (1993) a critical e value of 0.70 was set, and where applicable
the Huynh-Feldt epsilon correction factor was used. Following Huck, Cormier and
Bounds (1974), where significant interactions were evident interpretations of main
effects were considered inappropriate. Post-hoc Fisher Least Significant Difference
tests were employed to determine between which means the significant differences

were evident.

The intervention group by test interaction for Wall Volley Test performance score
was significant, F (8,70) = 3.14, p<0.05, 1°=0.29 (see Figure 3.1). The results from
the follow-up tests indicated that, for all groups, both mean training performance and
competition performance were higher than was pre-test performance. As expected,
due to the matching procedure employed, there were no differences between any of
the groups for pre-test performance. The two groups using multiple-goal strategies
performed better during the training phase of the study when compared to each of the
other three groups. The only group to improve from average training performance to

competition performance was the no goals control group.

Comparison between the groups for performance in competition also revealed that
the two groups using multiple-goal strategies performed better than each of the other
three groups. Additionally at this stage, both the process goal only group, and the no

goals control group, scored better than did the outcome goal only group.

.Goal commitment. The means and standard deviations for the Goal

Commitment Questionnaires are presented in Table 3.1.

Scores for commitment to outcome and process goals were compared between the

three relevant intervention groups at the three stages of the training phase of the
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experiment using separate two-way analyses of variance (ANOVA) (group and
stage), with repeated measures on the second factor. Scdres for commitment to a
performance goal were compared between three stages of the training phase of the
experiment using a one-way ANOVA with one repeated measure and no main effect
was found for trials. Main effects were found, however, for trials for both
commitment to an outcome goal, F(3 42y = 13.24, p<. 05, 112=0.69, and commitment
to a process goal, F(2,42) = 11.50, p<. 05, n2=0.64. Post-hoc Fisher LSD tests
indicated that commitment to an outcome goal was higher at training sessions five
and ten than it had been at training session one. Similarly, commitment to a process
goal was found to be higher at training sessions five and ten than it had been at

training session one. No interaction effects were found for either outcome or process

goals.

Qualitative Data

Questions addressed to participants in the interview situation specifically referred to
issues related to the content, format, adherence, and effect on performance in both
training and competition of the various goal-setting interventions. Due to the length
of each interview, it was impossible to report all of the information obtained.
Consequently, only representative interview quotes are presented to illustrate the

basis upon which statements are formulated

All the participants interviewed réported that they had accepted and adhered to the
pre-performance routine developed for them to use in this study. They said that they
had understood the steps in the routine and felt they had generally been successful in
carrying out the correct sequence. Additionally, they all thought that the “positive
thought” and “centering” steps were probably beneficial in terms of preparing to
perform. In line with the guidance given to them, the positive thought statements
used were mainly of a general nature; e.g., “I’'m feeling good”, “I can do well at this”.
Several of those interviewed reported that they had occasionally used slightly
differer;t forms of wording, but that the statements had remained conceptually very

similar. Centering was regarded by all of the participants as a useful step in the
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Table 3.1
Goal Commitment Questionnaire Scores for Each Type of Goal, Measured After

Training Sessions One, Five and Ten. Values are Mean and Standard Deviation.

Session One Session Five Session Ten

Type of goal = M SDb M SD M SD

n
Process goal 8 16.2 319 188 348 199 350
Outcome goal 8 16.8 3.62 19.0 247 193 281
8

Performance goal 190 3.93 21.6 242 21.0 3.17
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routine. Typical observations being, “the centering bit was good because it settled

you down” and “it made it easier to focus on what you’re meant to be doing”.

With respect to the goal statemehts, the general view of those interviewed was that
the use of akroutine had proved a successful strategy for controlling which goals were
being prioritized. Possibly due to this, the reported incidence of covert goal setting
was relatively low. There were, however, still times when participants thought that
they had not conformed exactly to the expected procedure. The most frequent breach
~ reported was the occasional spontaneous use of a personal best performance goal.
This is perhaps not surprising given the nature of the task and the fact that all
participants received knowledge of results feedback. Importantly, all of the four
participants, who had not been assigned an outcome goal, reported that they had been
unaware that there was going to be competition at the end of the training phase of the
study. Furthermore, none of the selected participants reported using explicit process

goal statements which were not part of their routine.

A valuable aspect of each interview proved to be the point where participants were
invited to comment on how they felt their goal setting might have influenced
performance. Interestingly, both participants who had used only an outcome goal
clearly expressed the feeling that the prioritization of such a goal had been an
ineffective strategy. One of them reported that during the training phase he had been
“worried about whether I was scoring high enough against the opposition” and that
“if a ball went wide....it was like a downward spiral....what I needed to do was
refocus”. The other participant echoed this feeling and also felt that she had
performed worse in the competition due to “extra pressure” that meant “I didn’t take

my time....when it went wrong I just started whacking it”. ‘

The two participants from the process goal only group reported that they felt their
routine had had a positive effect on performance in training. When asked about their
experience of the competition, however, there was a difference of opinion. One of
them said that their process goal had “helped with confidence” and “helped with

focus....levery time the ball came back, I aimed at the ten”. By contrast, the other
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participant felt that in the competition “other peoples’ scores created pressure” and

that “T think that the process goal got forgotten really”.

All four participants who had used a multiple-goal strategy reported that they felt the
pre-performance routine had been effective in creating a strong tendency to prioritizé
their process goal immediately before training performance. Their comments on
process goals reflected those made by members of the other groups and included
observations such as, “it helped you focus on what you were trying to do”, and “I
liked the challenge of trying to stick to my process goal for the whole minute and a
half”. In addition, they all considered their outcome goal to have been beneficial, in
terms of providing an incentive to improve. A typical comment being, I think that
knowing that there was going to be a competition made me try harder”. Finally, the
two participants who had set performance goals both seemed to feel that this had also
influenced their performance in training. One of this pair suggested that “trying to
beat my best score was a good idea....] really wanted to do it each time”, whilst the
other reported that “any mistakes meant I started to think negatively....that I'm not

going to make my P.B. [personal best]”.

3.4 Discussion

The results of this study clearly support the hypothesis that multiple-goal strategies
are significantly advantageous when ‘compared to methods that do not combine
different types of goal. Statistically significant group by test interactions were found
which indicated that groups using multiple-goal strategies performed better, both in
training and in competition, than did groups using only one type of goal or no goals.
Evidence was also provided to reinforce the opinion that using outcome goals
immediately prior to competition may be detrimental to performance. Commitment
both to process and outcome goals was found to increase with time spent using the

goals as part of a pre-performance routine in practice sessions.
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As expected, due to a learning effect on the performance task, the no goals control
group did improve across the three periods tested. It is important, therefore, to
consider comparisons with the control group when assessing the performance of the
other groups. This line of analysis reveals that the process goal only, and outcome
goal only groups both failed to outperform the coritrol group, during any period of
testing. Indeed, at the competition stage, the performance of the outcome goal only
group was significantly supressed compared with the control group. The poor |
performance of the process goal only group and the outcome goal only group, when
compared with the control group, suggest the potential for a negative effect on
performance if such goals are used in the absence of complementary strategies. The
use of a process goal only strategy might result in under-performance if the strategy
causes the diminution of other components of performance such as a competitive
sense of urgency, or commitment to expending high levels of effort during training
Periods. In contrast, the negative effect of an outcome goal only strategy might be
derived from increased levels of competitive state anxiety and degraded attentional

focus during performance.

The qualitative data produced within this study also revealed some considerations
that may be important for practitioners when advising performers on how best to
implement an effective goal-setting training programme. Support has been
demonstrated for Hardy’s (1997) suggestion that outcome goals may have a
signiﬁcant role to play through motivating effort during periods of training. However,
it ai)pears that the benefits of adopting an outcome goal are realized only when the
outcome goal is combined with the prioritization of a “process orientation”
immediately before, and during performance. The potential for a performance ‘goal to
be a “double-edged sword” (Beggs, 1990) was confirmed, and the difficulty of

maintaining a focus on process goals when under pressure (Hardy, 1997) was also

highlighted.

The goal-setting effects found in this study provide important empirical data for sport
psychologists seeking to employ evidence based performance enhancement

interventions. However, the psychological processes underlying these goal-setting
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effects merit further investigation and the second study in this thesis will therefore
analyse variables such as self-efficacy , state anxiety and effort under different goal-

~ setting and goal attainment conditions.
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STUDY 2: THE EFFECT OF DIFFERENT GOAL-SETTING EXPERIENCES ON
BENCH-PRESSING PROCESS AND PERFORMANCE.

4.1 Introduction

Studies that have explored the practices of successful athletes have found that they
seem to make effective use of outcome goals, often within a hierarchical structure of
multiple-goals (Jones & Hanton, 1996; Weinberg, Burton, Yukelson, & Weigand,
1993). The first study in this programme of research provided empirical evidence to
support the suggestion that different types of goals should indeed be used in
combination. The aim of the current study was to examine further the combined and
separate effects of outcome goals and performance goals, within an experimental
setting that enabled controlled manipulation of participants’ level of attainment on an
outcome goal. The main focus of this second study was to explore the effects of
these varied goal experiences upon the psychological processes thought to support

performance.

Failure to achieve outcome goals has been shown to decrease performance and
increase anxiety (Burton, 1992), reduce motivation (Martens, 1987) and reinforce
perceptions of low ability (Roberts, 1984). Burton (1992) suggested that outcome
goals optimally challenge athletes only when the athletes compete against those with
similar ability. Furthermore, Burton also highlighted two ways in which the use of
outcome goals acts to inhibit mbtivation when opponents are not of similar ability.
First, highly skilled athletes are insufficiently challenged by solely outcome goals and
thus experience reduced motivation to direct optimal effort to the task (Martens,
1987; Nicholls, 1984; Roberts, 1984). Easy success for skilled athletes may also lead
to overconfidence, thus insidiously eroding motivation and performance by creating a
false sense of security (Martens, 1987). Second, a less skilled athlete may view an
outcome goal as an excessive challenge because although they may perform well
with maximum effort, he/she may still lose. According to Roberts (1984), failure

will then reinforce perceptions of low ability and competition would then be viewed

asa threat.

70




Jones and Hanton (1996) investigated the link between the use of different types of
goals (i.e. outcome, performance and proceés) and swimmers’ interpretation of their
anxiety symptoms one hour before an important race. They found thaf both cognitive
and somatic anxiety symptoms were perceived as more facilitating by swimmers who
had positive expectancies of goal attainment than they were by swimmers who had
negative or uncertain expectancies. Using Jones’s (1995) control based model as a
theoretical framework they found that expectancy of goal attainment influenced
interpretation of anxiety symptoms in all cases but that predictions were best

supported for performance goals.

I hypothesized that in the present study participants who perceived a high level of
attainment on an outcome goal would interpret anxiety symptoms as more facilitative
than would participants who experienced a low level of goal attainment. I also
expected that where a performance goal was used in combination with an outcome
goal, the negative effects of low outcome goal attainment would be reduced, and the
positive effects of high outcome goal attainment would be enhanced. I further
hypothesized that the positive attainment of an outcome goal combined with the use

of a performance goal would prove more beneficial than the singular use of a

performance goal.
4.2 Method

Participants

Participants were 60 sports students (42 male and 18 female, mean age =20.34 years,
S.D =2.58) who were reading for sports-related degrees. All participants volunteered
to be involved in the study by responding to a poster advertisement and Wére active
in various sports. None of the participants were involved in regular training with
weights. Participants were advised that both confidentiality of data collected and
their individual anonymity would be preserved at all times. Ethical approval for the

study was sought and obtained from the appropriate university authority.
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Bench-press task

A free weights bench-press task was used throughout the study. The bench-press
primarily exercises the pectoral muscles of the chest and the triceps muscles of the
upper arm and is commonly used by weight trainers and bodybuilders as a strength |
building exercise. Before each weekly training session, participants warmed-up
using both a stretching routine and practice barbell lifts with low weights.
Participants then trained on a Power Fabrications weights bench, with the bar
positioned above the bench and held by two, free standing Body-Bild weight stands.
Before each set, participants lay back on the bench with their back pressed firmly
against the padding and feet placed flat oh the floor. The bar was held using an
overhand grip with hands placed 3-5 inches wider than shoulderwidth on the bar. The
same technique was followed for each repetition: - lowering the bar to the sternum;
allowing the bar to touch the chest lightly; pushing the bar up and slightly back
ending the press with arms extended and the bar above the shoulders. A spotter was
present at all times to ensure safety and to provide support if the participant was

unable to control the lift.

Procedure

Initially all participants performed the bench-press task and were ranked by their
maximal weight pressed. The dependent variable for bench press performance was
defined as the heaviest weight the participant successfully lifted for six repetitions.
This would normally be from the final six lift set of the session, but if the participant
failed at that weight then their score was taken from a previous set in which they did
achieve at least six successful lifts.

I
All testing was conducted at the same location and participants attended individually
to eliminate any audience effects or interactions that might have confounded the
bogus goal attainment information manipulation. The bench-press performance
ranking was then used as the basis for the selection of six matched ability groups
(n=10). Participants underwent the learning period of the study before completing

one bench-press session in each of the next six weeks. Goals were established using a
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method that encompassed the assertion that assigning goals should not have a
detrimental effect upon motivation as long as the goal is perceived to be reasonable

and is given supportively (Fairall & Rodgers, 1997; Latham & Yukl, 1975; Locke &
Latham, 1990). |

Each of the goal-setting groups was advised of their current goal attainment status at
the beginning of every training session. Participants in the no goals control group
were reminded about the content of their pre-performance stretching routine. In each
of the goal-setting groups, the ARS-M and self-efficacy questionnaire were
administered before bench-pressing commenced, and the goal commitment and effort
measures were taken immediately after each session. Participants in the no goals
control group did not complete either the self-efficacy or the goal commitment
measures as the questionnaire items were not applicable. The session started with a
warm-up (at an intensity chosen by the participant), and then five sets of 12, 10, 8, 8,
and 6 repetitions respectively. Although goals were assigned, the participant
independently chose specific increases in weight from session to session with no
input from the spotter. Before each set participants used the pre-performance routine
which had the objective of achieving enhanced focus on the assigned goals. The goal

commitment measure also provided a check on the effectiveness of the manipulation

within the goal-setting groups.

Limitations of the Bench-Press Test

It should be noted that the bench-press test used in this study does have some
limitations with regard to its accuracy as a measure of performance. The most
significant drawback of the selected procedure was the limit imposed on participants
to complete only five sets of lifts. It is possible that participants might at times have
lifted heavier weights if they were allowed to continue with an additional set.
Furthermore, the protocol did not consider the cadence of repetitions and thus did not
provide a precise measurement of overall performance. However, it should be noted
that an important strength of the chosen procedure lay in the repeated affirmation of

goal statements required by the five set protocol.
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Instrumentation

Anxiety Rating Scale-Modified (ARS-M). Competitive state anxiety and self-
confidence were measured using a modified version of the Anxiety Rating Scale
(ARS) (Cox, Russell & Rob, 1996). The ARS is a shortened version of the
Competitive State Anxiety Inventory-2 (Martens, Burton, Vealey, Bump, & Smith,
1990) comprising of three items, to which individuals respond on a 7-point ordinal
scale ranging from 1 = ‘not at all’ to 7 = ‘intensely so’. The short form was
constructed. by taking items from the inventory of Martens et al. (1990). Responses
were stepped into a multiple regression analysis to determine the best 3-item
prediction model for somatic anxiety, cognitive anxiety, and self-confidence (Cox,
Russell, & Robb, 1996). Then, three items were collapsed into a single aggregate
statement for each subscale. Thus, the short form is derived directly from the CSAI-2
and multidimensional anxiety theory (Martens, Vealey, & Burton, 1990). In addition,
results of previous investigations (Cox, Russell, & Robb, 1998; 1999) have shown
scores on the short version to be moderately correlated (.60 to .70) with anxiety and
self-confidence components of Martens et al’s (1990) inventory. The shortened
version of the questionnaire was cﬁosen in this case due to the requirement for
repeated administration and the belief that participants’ motivation to provide valid
data would be sustained better by reducing the information processing load placed
upon them. For use in this study the ARS was modified to include “direction” scales
for each of the three items. The facilitative/debilitative scale measures the extent to
which respondents believe their symptoms to be helpful or harmful to performance.
This scale was based on a similar measure that forms part of the modified CSAI-2
(Jones & SWain, 1992) and participants respond on a 7-point ordinal scale ranging
from 1 = ‘harmful’ to 7 = ‘helpful’. An exploratory investigation showed the ARS-M
to correlate positively with the modified CSAI-2 subscales for cognitive anxiety
intensity (r=0.64), cognitive anxiety direction (r=0.76), somatic anxiety intensity
(r=0.72), somatic anxiety direction (r=0.78), self confidence intensity (0.74), and self

confidence direction (0.68).

- Self-efficacy questionnaire. Self-efficacy level and self-efficacy strength

were determined using a two item self-report questionnaire. Participants responded
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to each question by using a rating scale from 0= ‘no confidence’ to 100= ‘total

confidence.’

Goal Commitment Questionnaire (GCQ). Goal commitment was assessed
using a four-item scale derived from a scale used by Weihgart and Weldon (1991).
The particip_ants were required to fespond, using a six-point scale (1 = ‘strongly
disagree’ to 6 = ‘strongly agree’), to the following statements: ‘I was strongly ‘
committed to pursuing this goal’, ‘I didn’t care if I achieved this goal or not’ (réverse
scored), ‘I was highly motivated to meet my goal’, and ‘It was very important to me
that I achieved my goal’. The scale produced a total goal commitment score ranging
from 4 (very low commitment to that goal) to 24 (very high commitment).

Cronbach’s alpha coefficients for the scale ranged from a = 0.83 to a = 0.93.

Perceived effort measure. A measure of perceived effort was taken using a

single-item ordinal scale ranging from 1= ‘almost no effort’ to 7 = ‘near maximum

effort’.

Goal Conditions

Outcome goal only (success) group. Participants were informed that they had
been entered into a competition with eleven other participants who had performed
similarly at the pre-test stage, and that their outcome goal should be “to win the
competition”. It was stressed to participants that the other people in the competition
were of similar ability to themselves and that they should therefore regard the goal of
winning the competition as realistic. A cash prize and trophy were also offered as
further incentives to participants. Regardless of the true position, all participants in
this group were told before each training session that “you’re doing well in the
competition — you’re in the top four”. Duﬁﬁg the week before the first of the six
bench—pre.ssing‘sessions, the experimenter worked with participants to develop an
individually tailored, three-step pre-performance routine: Step One, Goal Statement;
Step Two, Stretching; and Step Three, Goal Statement. The development of the
routine consisted of a learning stage that began with a one hour group session on

goal-setting and pre-performance routines. This group session was followed by an
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individual meeting with each participant of about half an hour, during which their
routines were developed and recorded. Participants were then told to practice using
their routine, initially being encouraged to verbalize their goal statements at each
step. Participants in the no goals control group underwent a similar process of group
and individual sessiohs to develop their pre-performance stretching routine. Before
the start of the competitive phase, all participants reported that they were able to use
their pre-performance routine accurately without assistance. Because of the focus on
the effect of goal-setting experiences on anxiety responses, it was necessary to avoid
the use of any other psychological strategies in the pre-performance routine (e.g. |

centering, positive key words) that could have confounded the goal effects.

Outcome goal only (failure) group. The conditions in this group were
identical to those in the outcome goal only (success) group in all respects apart from
the goal attainment information. Participants in this group were told before each

training session that “you’re not doing very well in the competition — you’re in the

bottom four”.

Performance goal group. The performance goal chosen for use in this study
required the participant to aim for a “personal best performance” at each training
session. A “personal best performance” was recorded when the weight pressed for
the final set of 6 repetitions was higher than had been achieved previously.
Participants in this group were unaware of any competition or inter-personal

comparisons being made as part of the study.

Outcome goal (success) with performance goal group. The conditions in this
group were created by incorporating aspects of the outcome goal (success) group and
aspects of the performance goal group. Participants were thus assigned both an
outcome goal and a performance goal (i.e. to win their competition and to achieve a
personal best performance at each training session). Before each training session
participants were given the same type of bdgus information about their current level
of attainment regarding the outcome goal, and were told what weight they would

need to press to achieve a personal best performance. Participants were instructed
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that the goal statement at Step One should be “my long-term aim is to win first prize
in the competition, and my short-term aim is to achieve my performance goal” and
that the goal statement at Step Three should be their individual performance goal

statement (e.g. “my aim is to lift seventy kilos”).

Outcome goal (failure) with performance goal group. The protocol was
similar to that for the outcome goal (success) with performance goal group. The only
difference between the groups was in the nature of the information given about

progress towards the outcome goal.

No goals control group. Participants attended a weekly training session and
completed the same five set bench-press task as the other goal intervention groups.
Participants were not assigned goals, but were told that the study aim was to
investigate the effect of the pre-performance stretching routine on bench-pressing

performance. Their pre-performance routine consisted only of the stretching at Step

Two.

4.3 Results

Data Analysis

Group means were compared between the six goal intervention groups at the seven
stages of the training program using a series of two-way analyses of variance
(ANOVA) (group and test), with repeated measures on test. To protect against the
increased chance of a Type I error occurring when conducting a series of analyses the
Bonferroni correction was used. Hence, for a result to be considered significant
within this study, it had to be equal to or less than .00455 (.05 divided by 11).
Mauchly sphericity tests were conducted on the data used in all of the ANOVAs to
ensure that the assumption of sphericity was not violated in any of the analyses. In
accord with Schutz and Gessaroli (1993) a critical e value of 0.70 was set, and where

applicable the Huynh-Feldt epsilon correction factor was used. Post-hoc Fisher LSD

7



tests were employed to determine between which means the significant differences

were evident.

Bench-Press Performance

A significant group by test interaction was obtained for bench-press perforrnance
(F30,204=4.85, p<.005, n2=0.33) (see Figure 4.1). Post-hoc tests showed that the
outcome goal (success) with performance goal group, and the performance goal only
group, both outscored the outcome goal only (failure) group from week three
onwards. By week four the outcome goal (success) with performance goal group
were additionally significantly outperforming the no goals control group. From week
five onwards, the outcome goal (failure) with performance goal group performed
significantly worse than both the outcome goal (success) with performance goal
group and the performance goal only group. In week six, the performance goal only
group outperformed both the outcome goal only (failure) group and the no goals
control group. At this stage, the outcome goal only (failure) group also did
significantly worse than the outcome goal only (success) group. The main effect for
group was non-significant (Fs49=0.17, p>.005), but a significant main effect for test
(F(6.204=34.25, p<.005, 1’=0.41) was found.

Anxiety Rating Scale - Modified (ARS-M).

Somatic anxiety intensity. No significant interaction effect was found for
somatic anxiety intensity (F=(25245=.86, p>.005,). The main effect for group was
significant (F(s49=5.10, p<.005, n2=0.34), whilst the main effect for test (Fs45=.17,
p>.005) was non-significant. Post-hoc tests indicated that the no goals control group

reported significantly lower levels of somatic anxiety than did each of the other

intervention groups (see Table 4.2).

Somatic anxiety direction. The group by test interaction effect
" (F=(25,245=3.40, p<.005, 1’=0.26) was significant. Differences between groups in
their interpretation of somatic anxiety symptoms emerged in week three. At this
stage, the outcome goal (success) with performance goal group reported symptoms as

more facilitative than did each of the outcome goal only (failure) group, the outcome
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goal (failure) with performance goal group, and the no goals control group. The
outcome goal only (success) group also reported more facilitative intefpretations than
did the no goals control group. From week four, the outcome goal only (success)
group interpreted symptoms significantly more positively than did the outcome goal
only (failure) group. The main effect for group was also significant (Fs49=9.95,
p<.005, n?=0.50), though the main effect for test (F(5,245=.82, p>.005), was non-

significant.

Cognitive anxiety intensity. The interaction effect (F2s245=1.39, p>.005) and
the main effect for test (F(s,245=.38, p>.005) were both non-significant. A significant
main effect was found for group (F(s49=2.88, p<.005, n2=0.23), with the no goals

control group reporting:-lower cognitive anxiety than each of the other groups.
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Table 4.1: Anxiety Rating Scale-Modified subscale for each group. Figures are

Mean and Standard Deviation.

Group ARS-M subscales

Somatic Somatic Cognitive Cognitive Self con. Self con.

Intensity direction  Intensity Direction- Intensity Direction

M SD M SD M SD M SD M SD M SD
PG 255 058 498 065 2.67 092 455 053 395 043 485 062
OGS 222 0.64 500 079 293 053 476 071 426 099 4.80 0.79
OGF 233 0.64 3.88 1.24 323 1.19 4.02 133 3.65 1.11 392 1.04
OGSP 1.98 045 533 043 256 0.92 5.43\ 036 4.70 0.69 5.28 0.33
OGFP 203 0.52 427 0.89 3.13 0.64 422 098 4.00 0.68 4.52 092
NGC 1.37 040 322 028 1.76 0.59 2.87 029 491 132 3.76 0.60
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Cognitive anxiety direction. The interaction effect (F=ps245=1.70, p>.005)
and the main effect for test (F(s245=.65, p>.005) were both non-significant. However,
a significant main effect was demonstrated for differences between groups
(F(s,49=11.06, p<.005, n2=0.53). In comparison with each of the other groups, the no

goals control‘ group interpreted low levels of cognitive anxiety symptoms as being

more debilitative to their performance.

Self-confidence intensity. The interaction (F=ps245=2.29, p<.005, 1°=0.19)
and’the main effect for test (Fs245=6.44, p<.005, n2 =(0.12) were both found to be
significant. Post-hoc tests indicated that from week one the performance goal only
group had feported higher self-confidence levels than had the no goals control group.
No sighiﬁcant main effect was revealed for group (Fs 49=1.95, p>.005).

Self-confidence direction. Significant effects were demonstrated for both the
group by test interaction (F=(zs245=3.44, p<.005, 1°=0.26), and the group main effect
(F(5,495=5.40, p<.005, n2=0.36) . From week three the outcome goal (success) with
performance goal group reported more positively than did the no goals control group.
By week four the outcome goal (success) with performance goal group were also
interpreting symptoms as more facilitative than were the outcome goal only (failure)
group. Finally, from week five onwards, the no goals control group reported more
debilitative interpretations than did each of the performance goal only group, the
outcome goal only (success) group, the outcome goal (success) with performance
goal group, and the outcome goal (failure) with performance goal group. The main

effect for test (Fs245=1.15, p>.05) showed no significant difference.

Self-Efficacy Level |

A significant group by test interaction (F=20,2055=2.07, p<.005) , n°=0.17 was
found. Post-hoc tests established that the only significant mean difference occurred
in week six, where the outcome goal (success) with performance goal group reported
significantly higher self efficacy levels than the outcome goal only (failure) group.
The main effects for group (F(4,41)=.99, p>.005), and test (F(s205=1.61, p>.005) were
both non-significant (see Table 3).
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Table 4.2: Self-efficacy level, self-efficacy strength, goal commitment and effort for

each group. Values are Mean and Standard Deviation.

Group . Self-efficacy Self-efficacy Goal Effort

Level Strength Commitment

M SD M SD M SD M SD
PG 68.2 133 720 10.5 20.6 2.12 5.90 0.80

OGS 66.8 13.0 66.5 9.91 18.8 3.95 5.81 1.11
OGF 63.4 18.3 541 173 18.5 3.38 5.13 0.35
OGSP 75.6 6.70 76.1 6.52 21.1 1.30 6.22 0.62
OGFP 702 129 61.8 12.4 20.5 1.73 5.75 0.47
NGC 5.61 0.75
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Self-Efficacy Strength

Both the interaction éffect (F=(20,205=2.66, p<.001, n2=0.21) and the group main
effect (F(s,41y=4.73, p<.005, n2=0.32) were found to be significant. From week four
onwards, the outcome goal only (failure) group reported lower self-efficacy strength
than both the performance goal only group and the outcome goal (success) with
performance goal group. Also at this point, the outcome goal (success) with
performance goal group began to report higher self-efficacy strength than the no
goals control group. The main effect for test was not significant (Fs205=2.33, p>.05).

Goal Commitment (GCQ)

The group by test interaction (F=0,205=2.46, p<.001, n2=0.19) was significant. Post-
hoc tests established that the only significant mean difference occurred in week six,
where the outcome goal (success) with performance goal group reported significantly
higher goal commitment levels than the outcome goal only (failure) group. The main
effects for group (F4,41)=1.68, p>.05), and test (F(s,205=1.23, p>.05) were both non-

significant.

Effort
A significant group by test interaction (F=30,204=2.46, p<.001, n?=0.20) was

produced. Post-hoc Fisher LSD tests demonstrated that from week four onwards, the
outcome goal only (failure) group had reported lower effort levels than both the.
outcome goal (success) with performance goal group and the performance goal only
group. The main effect for both group (Fs49=1.46, p>.05), and test (Fs204)=.38,

p>.05) were non-significant.

4.4 Discussion

The results of this study provide further evidence for the beneficial effects of goal-
setting within a sport and exercise setting. The use of outcome and performance
goals, particularly when combined within a multiple-goal strategy, elicited

' significantly higher performances when compared to a no goals control group.

Furthermore, although mean differences did not always reach statistical significance,
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data generally supported hypotheses regarding the effect of varied gdal-setting

~ experiences on bench-pressing performance. Partial support was also evident for
hypothesized effects on psychological variables that have been identified as
mediating the goal-setting and performance relationship. Specifically, the data seem
to support Jones’ (1995) model of facilitative and debilitative anxiety related
symptoms. Participants’ interpretation of anxiety symptoms appeared to be affected
in a predictable manner by factors related to goal attainment. A further prominent
feature of this study was the experimental confirmation of the propensity for goals to
have both positive and negative effects on performance. In particular, the singular
use of outcome goals was examined in a controlled situation which allowed
comparison of performers with different goal attainment expectancy levels. It was
possible, therefore, to identify goal attainment expectancy as an important factor in
determining the impact of varied goal-setting experiences on performance. The
establishment of positive effects resulting from the use of outcome goals provides

~ empirical support for researchers who have suggested that such goals should not be

wholly disregarded (e.g. Hardy, 1997; Kingston & Hardy, 1994).

An important finding from this study was that the when the outcoxhe goal only group
perceived themselves to be succeeding on their assigned goal, performance was
affected positively, and the measurement of psychological variables also confirmed
the potential for there to be both positive and negative effects from using outcome
goals. The reported goal commitment and effort scores were significantly lower
within the outcome goal only (failure) group than in the other intervention groups.
There were no significant differences in commitment and effort between the outcome
goal only (success) group and the other goal intervention groups. However,
inspection of the mean scores for each group does suggest that the outcome goal only

(failure) group exhibited lower levels of goal commitment and allocated less effort to

the task.

The measurement of participants’ levels of anxiety related symptoms, and the -
measurement of their interpretation of these symptoms, also produced some

interesting results. Significant differences were found between experimental groups
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that indicated that varied goal-setting experiences had affected both the intensity of
anxiety related symptoms and associated levels of facilitation. The no goals control
group reported significantly lower anxiety levels than the other goal intervention
groups. These low levels of anxiety indicate that the control group did not feel
worried or threatened about the task itself. Incidentally, this finding could be seen as

suggesting that the efforts made to avoid the covert setting of goals were successful.

The direction measures for somatic and cognitive anxiety supported Jones’s (1995)
model of debilitative and facilitative anxiety and generally imitated the results found
by Jones and Hanton (1996) suggesting that when athletes had a high perception of -
their owh ability to attain a goal, both competitive somatic and cognitive anxiety
were felt to be more positive than negative to performance. Therefore the hypothesis
that groups having positive goal experiences would report levels of anxiety to be
more beneficial to performance than vthos_e having negative goal experiences was
supported by this study. Significant interaction effects showed that the outcome goal
(success) with performance goal group, and the outcome goal only (success) group,
interpreted the somatic anxiety symptoms as more helpful to performance than each
of the no goals control group, the outcome goal only (failure) group and the outcome

goal (failure) with performance goal group.

It was also evident from trends in the data that from week one (when the goals were
assigned) the performance goal only group interpreted their somatic anxiety
symptoms more positively than any other goal group up until week three when the
outcome goal feedback took effect and the outcome goal (success) with performance
goal group started to become more positive about their goal attainment expectancy.
On a slightly different tack, inspection of mean scores for the interpretation of the
level of cognitive anxiety symptoms showed that all goal intervention groups
reported more facilitation than did the no goals control group. A possible
interpretation of this result could be that the no goals control group did not feel as
concerned about the performance outcome as the other goal groups, and being sports

persons they understood that not caring about the task would be likely to be

detrimental to performance.
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DISCUSSION AND CONCLUSIONS

5.1 Overview of results in relation to research objectives.

The results of study one supported the hypothesis that multiple-goal strategies are
significantly advantageous When'comparéd to methods that do not combine different
types of goal. Statistically significant interactions were found which indicated that
groups using multiple-goal strategies performed better, both in training and in
competition, than did groups using only one type of goal or no goals. Evidence was
also provided to reinforce the opinion that using outcome goals immediately prior to
competition may be detrimental to performance. Commitment both to process and
outcome goals was found to increase with time spent using the goals as part of a pre-

performance routine in practice sessions.

Study two provided further evidence for the beneficial effects of goal-setting within a
sport and exercise setting. The use of outcome and performance goals, particularly
when combined within a multiple-goal strategy, elicited significantly higher
performances when compared to a no goals control group. Furthermore, although
mean differences did not al_wayé reach statistical significance, data generally
supported hypotheses regarding fhe effect of varied goal-setting experiences on
bench-pressing performance. Partial support was also evident for hypothesized
effects on psychological variables that have been identified as mediating the goal-
setting and performance relationship. Specifically, the data seem to support Jones’

(1995) model of facilitative and debilitative anxiety related symptoms. Participants

interpretation of anxiety symptoms appeared to be affected in a predictable manner

by factors related to goal attainment.

5.2 Multiple-goal effects on performance.

The poor performance of the process goal only group and the outcome goal only
group in study one, when compared with the control group, suggest the potential for a
negative effect on performance if such goals are used in the absence of
complementary strategies. The use of a process goal only strategy might result in

" under-performance if the strategy causes the diminution of other components of
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performance such as a competitive sense of urgency, or commitment to expending
high levels of effort during training periods. In contrast, the negative effect of an
outcome goal only strategy might be derived from increased levels of competitive

state anxiety and degraded attentional focus during performance.

In conclusion, the growing body of research attesting to the effectiveness of process
goals and the benefits of developing a process orientation was strengthened by study
one. The findings also confirmed the potential for outcome and performance goals to
be dysfunctional if used inappropriately. Most importantly, however, empirical
evidence was provided to support the proposal of Kingston and Hardy (1994) that
process goals are most beneficially used within a hierarchy of goals that should also
include both performance and outcome goals. It is the need to combine effectively,
and subsequently prioritize, goals that should be stressed to performers. Such a
strategy is likely to have signiﬁcantv advantages, when compared to pursuing the

current trend of presenting a ‘process good’/ ‘outcome bad’ dichotomy in the area of

goal-setting.

Goal commitment

The result that commitment to the goals being used increased over the course of the
training stage of study one is interesting. This could be due to the effect of continued
use resulting in the participant becoming more accepting of a goal that had initially
been partially rejected. Initially, participants were perhaps less accepting of goals
which conflicted with their usual goal-setting style. Performance goal commitment
was initially relatively high and the lack of an increase in this instance may therefore
have been due to a ceiling effect. The higher commitment may have been present
because the performance goal of a personal best score was readily acceptable to more

of the participants in the first instance, as it already formed part of their goal-setting

style.
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5.3 Processes underlyiﬁg goal-setting effects.

The mechanism by which process goals might exert an influence on performance is
an issue currently open to debate. One of the difficulties in this area is a lack of
definition in terms of what precisely a process goal comprises. For instance, Hardy,
Mullen, and Jones (1996, p.623), reported the current goal-setting literature as
suggesting that “athletes should be encouraged to use process goals which involve
consciously attending to specific aspects of a movement in order to remain focused
during performance”. But if proposals such as Masters’ (1992) explicit knowledge
hypothesis, Baumeister’s (1984) conscious monitoring explanation of the effect of
stress on performance, and Singer, Lidor, and Cauragh’s (1993) conclusions about
the problems associated with awareness during performance are accepted, it is hard to
explain how such a process goal could actually be beneficial. Nevertheless, several
studies have provided support for the use of process goals (e.g., Kingston & Hardy,
1994, 1997; Kingston, Hardy & Markland, 1992; Orlick & Partington, 1988;
Zimmerman & Kitsantas, 1996). Examination of the “process goals” used in such
studies suggests that, rather than attending consciously to any specific aspect of a
movement, performers should be encouraged to focus attention using cues of a more
holistic nature. Zimmerman and Kitsantas (1996) proposed that this type of process
goal should involve a single context relevant cue, such as the center of a target, and
that this would not result in the predicted reduction in automaticity. Similarly,
Kingston and Hardy (1997) suggested that the use during performance of holistic
conceptual cues, such as “tempo”, may actually encourage “chunking” and allow the

implicit generation of sub-actions.

The superior performance of both multiple-goal strategy groups, when compared to
the process goal only group, supports the view of Hardy (1997) that a balance should
be maintained between setting outcome, perfonﬁahce, and process goals. The
qualitative data generated in this study also provided evidence for the beneficial role
of different types of goals in facilitating competitive preparation and performance.
Furthermore, these findings appear to support the suggestion of Kingston and Hardy
(1997) that the most important factor in goal-setting training is the extent to which a

performer learns to prioritize their different goals. An outcome goal of winning a
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competition provide the motivation necessary to approach difficult training periods in
a positive frame of mind. Performance goals might be used in several ways as
intermediate product measures. For example, to monitor progress, build confidence,
or simulate competition. Finally, the value of process goals, used during both practice

and competition, lie in the provision of a mechanism for directing attention and

limiting anxiety.

A prominent feature of study two was the experimental confirmation of the
propensity for goals to have both positive and negative effects on performance. In
particular, the singular use of outcome goals was examined in a controlled situation
which allowed comparison of performers with different goal attainment expectancy
levels. It was possible, therefore, to identify goal attainment expectancy as an
important factor in determining the impact of varied goal-setting experiences on
performance. The establishment of positive effects resulting from the use of outcome
goals provides empirical support for researchers who have suggested that such goals
should not be wholly disregarded (e.g. Filby, Maynard, & Graydon, 1999; Hardy,
1997; Kingston & Hardy, 1994).

Hemery (1991), in an anecdotal report based on his own career experiences, |
described the way in which the use of outcome goals could provide motivation
throughout difficult periods of training. This observation does seem useful in that
outcome goals which specify targets in terms of highly desirable, often externally
rewarded, future achievements should be encouraged as sources of competitive
motivation. It can also be argued that when such outcome goals are achieved

successfully, there are benefits to the performer which do not accrue from the use of
|

other types of goal.

An important finding from study two was that the when the outcome goal only group
perceived themselves to be succeeding on their assigned goal, performance was
affected positively, and the measurement of psychological variables also confirmed

the potential for there to be both positive and negative effects from using outcome
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goals. The reported goal commitment and effort scores were significantly lower
within the outcome goal only (failure) groﬁp than in the other intervention groups.
There were no significant differences in commitment and effort between the outcome
goal only (success) group and the other goal intervention groups. However,
inspection of the mean scores for each group does éuggest that the outcome goal only
(failure) groﬁp exhibited lower levels of goal commitment and allocated less effort to
the task. Such a result would support Martens’ (1987) proposal that failure to

achieve outcome goals results in reduced motivation.

According to Locke and Latham (1990) self-efficacy can be used as a measure of
goal attainment expectancy. Therefore, the lower levels of self-efficacy reported by
the outcome goal only (failure) group can reasonably be interpreted as reflecting
negative expectancies of both their ability to cope, and their likely level of goal
attainment. Results from this study have therefore highlighted both the negative
effects that the use of outcome goals in sport have been reported to create (Burton,
1989) and the proposed positive motivational effect that outcome goals can create

(Hemery, 1991; Kingston & Hardy, 1994).

Significant interaction effects in study two indicated that the use of a performance
goal, in either a combined strategy or used singularly, was beneficial and therefore
supported previous research that has found beneficial effects for this type of goal.
Indeed the performance goal only group, performed second only to the outcome goal
(success) with performance goal group and scored consistently higher than the
outcome goal only (failure) goal group from week three, and the no goals control
group from week six. The high ratings for strength of self-efficacy levelkwithin the
performance goal only group suggested that they felt their level of goal attainment to
be something that was relatively under their own control. This finding supports the

view of Jones and Hanton (1996) that the degree of perceived control varies between

different goal types.
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The view that performance goals may increase the participants control over
performance, was additionally supported by the experiences of the outcome goal
(failure) with performance goal group, who received bogus negative feedback on
their level of attéinment on the outcome goal. This group not only improved on their
bench-press performance from the pre-test to week six but also did not experience
significantly reduced self-efficacy, effort or goal commitment, as was seen in the
outcome goal only (failure) group. It is an interesting point for discussion as to why,
when failing on their outcome goal and receiving negative feedback, this group did
not suffer from the variety of negative cognitions seen within the outcome goal only
(failure) group. The use of a performance goal appears to have buffered the negative
cognitions, evident in the outcome goal only (failure) group. This can perhaps be
explained using a similar argument to that first put forward by Jones and Hanton
(1996). They speculated that swimmers who used more than one type of goal might
be “hedging their bets” and, furthermore, they suggested that this approach to goal-
setting could in fact be providing a coping strategy for perforniers should their

outcome goal not be realised.

Significant interactions indicated higher self-efficacy levels within the outcome goal
(success) with performance goal group and performance goal only group. Trends in
the data also suggested that the outcome goal only (success) group also kept a
relatively high and consistent self-efficacy level and strength throughout the study.

In line with the prediétions of Jones’ (1995) model it would appear fair to suggest
that these high self-efficacy ratings were responsible for facilitative interpretations.
According to Jones the level of perceived ‘control’ in a situation determines how an
athlete interprets anxiety related symptoms. This hypothesis was generally supported
in that groups using a performance goal, and those groups having positive
experiences regarding an outcome goal, did perceive anxiety symptoms as being

more facilitative to performance.
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Relating findings to goal orientations literature.

Dissatisfaction with the use of outcome goals to motivate performers has largely
arisen as a result of research examining achievement goal orientations. In the goal
orientations literature there are two different types of goal orientation which describe
the mechanism by which performers measure their achievements (Duda‘, 1992). Task-
oriented performérs base their perceptions of competence on personal improvement
or absolute measures of performance, whereas the perceptions of competence of ego-
oﬁented performers are formulated by comparing their own ability with that of
others. The bulk of research into the effect of achievement goal orientation on
motivation and performance has contrasted the advantages that result from
performers developing a strong task orientation with the possible negative effects
associated with high ego orientations (Duda, 1992). The tendency of achievement
goal orientation researchers to equate the setting of outcome goals with “ego-
orientation” and to label both negatively has resulted in considerable debate. Hardy,
Jones, and Gould (1996) strongly criticized the trend towards the denigration of an
ego orientation and the implied rejection of outcome goals as a method for enhancing
motivation. Hardy, Jones, and Gould (1996) referred to the practices of elite athletes
and concluded that “it is difficult to see how one could become a genuinely elite
performer without having a strong ego orientation” (p.78). A further viewpoint,
which perhaps offers a compromise position between the extremes, has been offered
by Hall and Kerr (1997, p.37), who suggested that “outcomes are important when

adopting a task orientation, they just do not reflect on one’s self-worth”.

5.4 Goal-setting strategy development.

The use of a pre-performance routine, as a means for controlling the prioritisation of
goals before training and competition, was a strength of the present studies.
Additionally, the fact that the tasks chosen were of comparatively short duration may
have contributed to participants reporting that they felt the goal prioritized
immediately before performance had, in most cases, exerted an influence throughout.
Over a longer period of time, and under more stressful conditions, pafticipants may
have experienced more problems in maintaining the required focus of attention.

Facilitating the development of strategies that enable the performer to maintain an
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appropriate process orientafion, particularly when under extreme pressure, should be

a priority for sports psychologists and coaches.

3.5 Practical significance of findings.

The findings of this thesis confirm that there are benefits from using outcome,
performance, and process goals in sport. As explained above, the impbrtance of
prioritizing different goals at different times has also been highlighted. Young
athletes should be educated about the nature and effects of the different types of goal
and encouraged to practice using goals for training and competition. The most
effective way to achieve improved self-regulation through goal-setting is to integrate
the activity into coaching programmes. Athletes should be educated about the
importance of “practicing with purpose” and helped to develop the habit of setting
specific process goals both for training sessions and for matches. Throughout a
training session the coach should emphasise the continued pursuit of the goals set and

at the end of the session a formal evaluation of individual achievement should be

completed.

The use of an outcome goal (e.g. winning an Olympic gold medal) can be highly
motivational and the results of this thesis support current thinking about the need for
an “end result” aspect to target setting. This has been highlighted recently as an issue
in relation to the funding of elite athlete development programmes. There should be
no problem with setting very challenging outcome goals for individuals pfovided that
appropriate performance goals and process goals are also set and prioritized when
appropriate. The key to successful goal-setting lies in the generation of effective
strategies to achieve the goals that have been set. A typical progressive-strategy
might include starting off by practicing techniques without pressure and then

gradually building pressure through the manipulation of variables such as time, space

and opposition.
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5.6 Limitations and methodological considerations.

The chief methodological consideration in both studies was the extent of ecological
validity and the possibility that participants might deliberately reject assigned goals
or fail to adhere to goal-setting conditions. The generally “artificial” nature of the
experimentally derived competitive situations in both studies is also a cause for
concern along with the success of the goal attainment expectancy manipﬁlation in
study two. The management of the control group in a goal-setting experiment is
always going to be a challenge. The use of pre-performance routines to act as a
reminder to participants immediately before each experimental trial was considered
to be an innovative means for increasing the likelihood that assigned goals were
prioritized. The qualitative and quantitative manipulation checks employed appear to

support the use of such a strategy and it is recommended for use in future goal-setting

research.

In both studies there was also an acknowledged danger of contamination between
experimental groups due to the fact that the participants were all sports students
studying at the same university. In study one the main danger was that participants in
groups that were operating without an outcome goal would get to know about the
final competition and covertly set a goal to win. Whilst at first sight this appears a
likely scenario and therefore a serious problem, the control group in fact had no
reason to think that they would be included in the cofnpetition and were instructed .
that the study was concerned with the efficacy of pre-performance routines. In study
two, a similar possibility existed that participants would discuss their bench-press
performance with each other and thus discover the bogus nature of the goal
attainment feedback. As a preventative measure it was stressed to participants that
they should not talk to anyone about the experiment and a manipulation check in the
form of the self-efficacy ratings suggested that the bogus feedback was effective.
This may have been due to the way in which the competitive groups were structured
meaning that it would have been very difficult for two or more participants to work

out that they were in opposition with each other and therefore reach any conclusions

about the true nature of their current rankings.
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It is also important that the strengths and Weaknessés of the measurement instruments
employed should be considered. The general principle adopted for selection of tools
for the measurement of psychological variables was that they should be practically
useful in the testing environment whilst maintaining acceptable levels of validity and
reliability. In both studies, the repeated measures nature of the research design and
the ambitious frequency and duration of the testing protocol meant that brevity and
simplicity in methods were reasonable priorities. The use of the ARS rather than the
full CSAI-2 is a good example of the issues at hand. It is my contention that, taking
into account the frequency with which measurement tools were administered, the
quality of data collected from the single item measures used in these studies is
significantly more trustworthy than it would have been had long and complex

inventories been employed.

5.7 Future directions in goal-setting research.

Optimal goal dz]ﬁculty. Of the longstanding areas of goal attribute research it is goal
difficulty that offers the most scope for future development. The results of this thesis
have confirmed the significance of goal attainment expectancies and the potential for
goals that are not achieved to have a negative effect on both performance and
underlying psychological processes. The majority of the existing goal difficulty
research has been conducted in experimental and non-competitive settings. Future
research needs to continué to examine the nature of the goal difficulty and
performance relationship within more ecologically valid settings. Whether a linear or
curvilinear model of the relationship is more appropriate is yet to be properly
established and the importance of adjusting goal difficulty in response to changing

environmental conditions has also still to be addressed.

Components of goal commitment. Locke and Latham (1990) emphasised the
impbrtance of individuals having a high level of commitment to attaining a goal if
that goal is to have real motivational value. Both of the studies in this thesis
recognised the need to measure goal commitment within goal-setting research and
considered the way in which commitment to assigned goals might vary over the

duration of a goal-setting intervention and influence the effectiveness of that
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intervention. Factors proposed as affecting goal commitment include participation in
setting the goal, incentives available for goal achievement, and the extent of
perceived support within the social environment. How goal-setting relates to

. achievement goal orientations and the way in which dispositional goal-setting styles

might influence goal commitment are interesting questions for future research to

consider.

Goal monitoring and evaluation. Sport psychology consultants have long
appreciated that the key to maximising goal-setting effectiveness is that athletes
adhere to a process of self-monitoring and evaluation of their goal attainment. The
question of how best to encourage and manage this self-monitoring process is one
that has yet to receive sufficient attention from goal-setting researchers. The use of
“performance evaluation” interventions as a complementary means for monitoring
goal attainment is one possibility, but the optimal frequency and extent of such self-
evaluation needs to be assessed. Investigation of the role for social support and other
factors affecting adherence to self-regulation, such as locus of control and enjoyment,

would also represent useful contributions to knowledge.

Multiple-goal strategies for complex tasks. The beneficial effects of multiple-goal
strategies demonstrated in this thesis provide a useful starting point for further
research into the realities of practical goal-setting for enhancing sport performance.
The results support previous research that has suggested that outcome goals used in
isolation can have both positive and negative effects, and that performers should
therefore be encouraged to prioritize self-referent goals. The real challenge for
applied practitioners remains that of determining how best to help performers use
high level product goals as sources of motivation, without those goals disrupting the
performer’s competitive focus. In addition to the possible advantages of self-referent
performance goals, the benefits of process-oriented goals for both training and

competition have also been confirmed.

" The need for consultants to be aware of the psychological processes underlying goal-

setting effects and to ensure that intervention packages are tailored to individual
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needs and environments is paramount. Future research in this area will need to
continue to concentrate on relationships among different types of goal and should
seek to provide practitioners with greater understanding of the structural and dynamic

aspects of pursuing multiple goals.
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CHANGES IN GOAL COMMITMENT AS A RESULT OF TRAINING WITH DIFFERENT TYPES
OF GOAL.

W.C.D. Filby; I.W. Maynard

Centre for Sports Science, Chichester Institute, Chichester, UK.

The advantages for athletes of using a multiple goal-setting style are increasingly being recognised
by sports psychology consultants. The current suggestion being that benefits are available from
-outcome, performance and process goals, provided the different types of goals are prioritised
appropriately during training and competition (Kingston & Hardy, 1997). Also, research has found
goal commitment to be a significant mediating factor in the effect of goal-setting on task performance
(Locke & Latham, 1990). The aim of this study was to examine whether commitment to different
types of goal would vary over the course of a pre<competition training period.

" Participants were 40 (23 male and 17 female) students of Chichester Institute (mean age = 21.68
years, S.D. = 2.36 years). Five groups (n=8), matched for ability on a soccer task (Wall Volley Test),
were established; four of the groups used different types of goal-setting combinations, and the other
acted as a control group. The four goal-setting styles employed were: (1) outcome goal only; (2)
process goal only; (3) outcome goal and process goal; and (4) outcome goal, performance goal, and
process goal. Participants were trained in the use of a pre-performance routine which consisted of a
centring procedure, a positive thought and their goal statements. The soccer task was then performed
on ten separate occasions over a five week training period, and finally in a competition.

Goal commitment was assessed at three points during the study using a four-item scale derived
from a scale used by Weingart and Weldon (1991). The participants were required to respond, using

‘a six-point scale (1 = “strongly disagree’ to 6 = ‘strongly agree’), to the following statements: ‘I was
strongly committed to pursuing this goal’, ‘I didn’t care if I achieved this goal or not’ (reverse
scored), ‘I was highly motivated to meet my goal’, and ‘It was very important to me that I achieved
my goal’. The scale-produced a total goal commitment score ranging from 4 (very low commitment to
that goal) to 24 ( very high commitment). Cronbach’s alpha coefficients for the scale ranged from «
=0.83 to o =0.93.

Scores for commitment to outcome and process goals were compaxed between the three relevant
intervention groups at the three stages of the training phase of the experiment using separate two-way
analyses of variance (ANOVA) (group and stage), with repeated measures on the second factor.
Scores for commitment to a performance goal were compared between three stages of the training
phase of the experiment using a one-way ANOVA with one repeated measure and no main effect was
found for trials. Significant main effects were found, however, for trials for both commitment to an
outcome goal, Fp «)= 13.24, p<.05, and commitment to a process goal, F(2 2= 11.50, p<.05. Post-
hoc tests indicated that commitment to an outcome goal was significantly higher at training sessions
five and ten than it had been at training session one. Similarly, commitment to a process goal was
found to be significantly higher at training sessions five and ten than it had been at training session
one. No significant interaction effects were found for either outcome or process goals.

- The consistently high level of commitment to a performance goal perhaps indicates more ready
acceptance of such a goal. However, the observed changes in commitment to process and outcome
goals suggest that training in the use of such strategies may lead to greater acceptance of this type of
goal. Sport psychology practitioners may need to give greater consideration to individuals’
dispositional achievement goal orientations when designing and monitoring their goal-setting

programmes.

REFERENCES

Kingston, K. and Hardy, L. [1996]. The Sport Psychologist, 11, 277-293.

Locke, E.A. and Latham, G.P. [1990]. A theory of goal setting and task performance. Prentice-Hall,
Englewood Cliffs, NJ.

Weingart, D. aud Weldon, D. [1991]. Human Performance, 4, 33-54.

. 283




Filby, W.C.D., Maynard, I.W., & Graydon, J.K. (1999). The effect of multiple-
goal strategies on performance outcomes in training and competition.

Journal of Applied Sport Psychology, 11, 230-246.

119



SeISNyIuS 9y T0AIMOY "S[eoS eouruiioyrad Jo 9ses oy ur paytoddns jsaq
om AI9TXUR SATIEI[IOR] PUE SATRII[IGSP JO [9pOW [0NU0D (G66T) .Souor
suonoipaid sy Jey punoy Loyy, ‘sjeod jo sad4) ooy Suisn SrounLIMS
ssesse yorgm Apnis e ur ‘(9661) uojuel] pue ssuof Aq papraoid sem
3TA sty 103 1roddng “[nsa1 pnom Jonuod paaredrad JO S[9AI] paseaId
1 AJferoysusq jey) Joreq e Aq paumidiopun Sureq syeod sourwrioyiad jo
n oy} Jo uopowod sIY], "(Z661 ‘Uolng) s[eosd swWoINo Jo pealsur sjeod
ns yo asn ay) Surdemoous sjueynsuod K3ojoyoksd yods yo sonoeid o
PaJoogar OS[e sem SIIPNIS [YoIeasal ul sjeod soueurroyred Jo soururwop
id oY1, (S661 ‘souof % UremS 6861 ‘uonng “§'9) solpmis paseq-pjey
eA A[[ed180]002 a10w o) 01 pue ‘sfumnes pafjonucd-rojuswiadxs ug
Jonpuod suonesnsaaur o) A[renbs pardde uoneyruy sy, ‘s;eo8 ouew
J1od jo osn oy uo paseq u9aq pey pods ur Sumyas-[eod oI YoIeosal
ur ‘sjeod yo sad4£) jusiepyip Sutredurod sarpmis JO JUSADE 9y} SI0jeg
‘(9661 ‘PIOD 29 ‘ssuoyg ‘ApreH) swed Junjiys e ur  Jjeq oyl Sur
nem,, 10 ‘adel B Juump ,,paxe[ar Jurfess,, spnjour ySrwr sfeos ssaooxd
sojdwrexy -ooupwIofIad [NJss200ns 0] AI1ESS00U SIOIABYSQ 9} INOqE
ads A[rensn a1e Inq ‘psuyep A[ises ssof ore S[EOS SSI00I -IOURISIP
:19Y) 1940 QuIf) UTelrad e Suruunt ‘o[dwexs 10y ‘s1o130 Jo Apuapuadapur
ATJR[1 paA2Ioe oq ued jey) douewroyiad Jo jonpoid pus ue Surdynuspr
195 oIe S[eO3 SOUBPWLIONIS ‘d[qe} 9nSeo[ IO 9oeI v Ul ISIY Surysmuy
fwexo 10y !s1oipadwoo oyjo yim uosuedwios e Supew £q sse00ns
seawr A[fensn seod owodnQ (L6611 ‘661 ‘ApIeH 29 uoisSury ‘9661
JUBH 29 SOUO[) SUOHENJIS JUIMJIP ur adA) [eoS yoeo JO QOUSI[ES QAR
r oyy Burziseydws Jo sygouaq qissod oy ajednsoaur o1 pue (ssesoid
! ‘ooueurioiad ‘omrooino) syeod Jo sodAy somyp uoomieq SurysmBunsip
soueyrodurr oY) ssoms 0) ungoq sey ToAIMOY ‘YoIeosal JUIDAI IO
661 ‘ApIel 29 uols3ury]) soIpnis sy} UI §3991J9 Funyes-[eod [enuajod
po1a 10y 9[qisuodsar st sweiford Fuuren jeurpmyiSuo] pue 9)ojdwod
auesqe oy jeyy Sureq uonse33ns oyl “Aymurxord pue ‘Aynoyyp ‘A
10ads se yons ‘sjeo3 aouewrioyrad jo syoadse o[Surs 9)e[0ST 01 SIOYOIRAS
Jo Kouspuay oy 0y painqune usaq Apred os[e sey SoIPnS SWOS UI
gurioyrad uo sy093y39 Sumas-1eod jo 9oussqe oYL (06671 ‘S33og) Sumoes
1snput 9y ur 1eo1d£y jou are 1nq ‘sxountoyied surods ur punojy Afuowruos
STIDIS JUWDFRUBW-][3S PUE ‘SSaUIANTIAdUIOD ‘UOTIBIUILIO JUSWSAIIYOR
sfeas] YSrH "s3umias [emsnpul pue 130ds oY) USOM)Dq SOOULISIJIP
[NsaX Y3 °q IY3TW SIIPMIS Yons ur $3109339 Jumies-[eod Jo Yoe[ 9y 181}
ddoxd usaq sey Iy *(L861 ‘PuB[IeD 29 ‘UOsyoE[ ‘BAnIg ‘SIoquiop (G861
Bpoer 29 ‘eAnig ‘Sroquriapp (£86T ‘uosyoe[ 29 ‘SIoqUISpy ‘[[RE) S9oUD
1tp soueuntojrad pojoadxo o) puy 03 Pafie] OS[E 9AEBY SUONESINSSAUL
A9S ‘suononysur ,153q Inok op,, uaald sjuedronred uey) 19)19q wiIoj
- suonipuos Sunjes-feos ur syuedronred jeyl UMOYS 9ABY SIIpMIS AUBW
OV "2InjelIoll] yoreasar oY) ut s3urpuy jesoamnbs jo eousSiewo oy
103[nsar ospe sey] wods 03 3unyoes-[eod JO UOTIONPOIUT 9} T9AIMOL]
"SUONBI[NSUOD YOBOD pUR 319[(Je SULMpP UORHUIAIdIUT [ed1So[oyd
[ posn uayjo 3sowr ayy st Junjes-[eod ey punoy (6361) IUTUUBID pue
119194 ‘98poH ‘pInonH ‘paspu] ‘syueinsuod LFojoyohsd wods Aq pais)

SHIDHLVYULS ONILIFS-TVOD

*paAsasa1 uuoj Aue uj uonanpoidas jo siydu ||y
£3ojoyafsg bodg pajddy jo juswaoueapy 1oj uoneldossy Aq 6661 1WBukdon
0/00'1$95Z0-0EZ0/66/00Z€-1401 0€T

Anver P @4Aqiyq
0] J2UIBU] ®BIA Juss 2q Aew f[lew oluondad(g ‘wopdury panu() ‘Hdy 610d ‘Xessng
1sap0 Ie3sayory) ‘aue-] 999[{0D) 191S9YIYD) 9s3j0) ANSIdAIUf) ‘satpmis swodS o [ooyas
oy} 18 *AQiL] @D Wel[ip O) passaippe 2q pjnoys 2ome siy) Suiuiasuod aouapuodsalio)
‘sa1pmg spodg Jo [ootas ‘uopAeiny -y uef
‘sopnig suodg jo [00yds ‘preukely M Ue] saIpmS suods jo [ooyas *Aqiid Q@ "D WeliM

-J0 A39jens uvonuoaraul rejndod e se padioure Apyuonbasqns sey Jumoes
-Teo8 pue ‘juswuoriaua suyods a9y ur £[2Ano9)ye parrdde 2q pInoo yoreesar
Sumnyes-feod wroay sTurpuy a2y} JeY) payasse 1814 (G861) WeliB] pue 3207
‘(0661 ‘Weyie 29 93207]) 2IMEId)I [OIL9sal jeuopneziuedio pue juow

‘-o8eurwr a2y) woxy Apenonred ‘sjgod jo sjoayye Surdueyuso adueurioyrod

PUE JPUOIIBATIOW S(} JOJ 90USPIAS SUNUIYMISAO JO J[NSII B SB Um0I3 sey
Sures-1eoF Jo asn oy} J0J wseISnyIug (7661 ‘uoung) 11ods pue uonesnpa
‘ssaursng se yons ‘sploly PajuarIo-jUoUWISASIYOE Ul UONBAIIOUI }09IIp pue
asea1oul 03 anbuyos) [eonoeld e se pajdesor usaq Juof sey Junes-[ron

‘s[eo8 ssaoo0id pue *asurunioyiad ‘SuI0dINO JO 9sh A1) UIIMIDQ douB[Eq
e Suturejutew jo Aoeayjya ay) woddns o3 aouapiaa papiaoid sai8ajens [eod-s1dn
-inuwr Suisn sdnoid ay3 yo sourwrojiad yotradns ayy, “esuveunoyzed uonnasduwiod pue
Guwuren yjoq 10y sdnoid ayy uasmiaq (So° > d) $9oURIYYJIP JueOYIUSIS paredipul
SYAONY (353, X dnoin) iojoej-om] ‘uonnaduwios e ur usiyy pue ‘pouad Juiuien
399M-C B IOA0 PIINSBIUI SBM }SE) JB000S 91} UO soueunio}ssg ‘dnoid jonuos e se
paioe 1ayjo ayy aiym sjeod ssasoxd pue ‘soueurrojrad ‘SuwI02INO JO SUOHIBUIQUIOD
u212J31p pasn sdnoaS oy Jo Ino,J NSkl J9020S k U0 AJIiqe I0J PAYDIEUW PUE JaquUINU
{enba jo sdnoid aay ojur 31ids aram swuedronred Auo £8eens jeod-adpinu e
Jo asn a1 Junowoid 3q mou pinoys sjueynsuod jelp ‘uonsad8ns (9661) S, PINOO
pue ‘ssuof ‘Aprey Aneomidwo sunwexe o1 sem Apnis sup) jo wire 3yJ, ‘(9661
‘uojuey 29 ssuof ‘g661 ‘puediap 29 ‘uos[axnx ‘uoung ‘S81aquiap) s[eos swosno
JO asn 2A1I03)J3 el J0E] Ul Oop A3y} jwI) punoj aaey siowzoyrad [nyss30ons Jo
saanoeid o) parojdxa sABY JRI)l SAIPMIS TaAamO)] "s[eoT ssaoc01d pue ssueuniojrad
P32Ua19Ja1-3[as A[UO 135 0} SI3[yie padeinooua aaey pue Ayejuswt | Sunpiroas
st Suiuuim,, aarsearad ot jsutede Suny3y uoaq saey sisifojoyadsd pods Auepy

421521091y 2831100 Kns4aa1un
NOQAVID) "3 NV[ ANV QUVNAVIA ‘AA NVI ‘A9HJ " D WYITIHAY

uonnadwo) pue Bujuel] U sawoaNQ
aouew.lo}liad uo saibalens |eoy-a|diny jo 10843 ayL



JE JOoU g ‘UOHNTATIOW JO 90INOS BIIXa ue se uopnadurod oy asn 03
1 Aprys sy ut s193]08 [euotssajold oy yey) sreadde 3] ‘uonnaduiod 910]
UOTIBIUALIO JSE) Ul uoponpal juedyrusdrs e payqryxa siofjod desipuey
4 2uj A[uo ‘AJ3unsaIoiu] ‘SUOYEBM)IS 99X} U} SSOIOE S[qe}s Pourewal
703 majeure £3unoo pue dedipuey mo[ 2y} JO SUOHRIUSLIO 057 "UOTIBIUD
039 113y} pasearour pueoyrudis sioyjof deorpuey YSIY pue S[EUOISSI]
I oy ‘payorordde uonnedwos se ey punoy Loy, ‘suonenyis uonnad
w-a1d pue ‘sonoeid-aid ‘uosess-oid ssoroe siofjof Inojewre deorpuey
1 pue ‘majewe desipuey mof Gnajeure Ajunod ‘[euoissajoid Jo SUOTIRIUD
Teo8 oy paredwos (L661) ApIel pue uois3urs] Aq Apnis juadal y
"oourwioyrad 3unooys juanmnd Jo suiray ur ‘dnois
1o I10J oFejuvApe JUBDYIUSIS B JO [BNIJOE OJBIPIWWI 9y} Ul Paj[nsal
(J 03 A[o)I[un 9q p[nom 110JJ9 2jeATIoUr O} S[e0d sourwIoyiad pue awWod
' 3o 1omod oAnE[RI oY) ‘T1oAMOH “ANTIQe paaredrad puB JUSWUSASIYOER
! uo Jurpuadop ‘urre) 193U0[ JYI UI UOHEATIOW UO S)03JJ0 [BNUSIS]
Aqrenuajod Buiaey se pazisayiodAy aq pnoo (8861) '[B 19 TUIUURID
»asn [eod yo sad4£)y oy, "sjqepue)siopun sdeyrad sy 309559 Sunies-eos
‘e[ 913 ‘sysey Funooys nui-¢ om) ajo[dwoo o1 L[uo pannbor axom
‘s1oferd [reqioyseq [euoneaIdal axom Apmis sty ur sjuedonred oy
suontuyap (9661) S, pInoD pue ‘ssuor ‘Aprey Sursn ‘(208 souewrojrad
Ie o3 owoono ue o) jualeamnbs se speos ssayy predar oy sqeucs
woss ‘010Ja19Y) ‘PO 3T “3SE] 9} U0 31098 159q Teuosyad e SASIYoR
em [eo3 Arssewr oy pue ‘owred Sururen e ueyl yoydiy o100S 0)
Apmis sup ug mwaow aannedwos ay], 'sjeod A1oysewr pue sjeod sannad
5 3ursn sdnoid usamaq souewrorrad Sunooys [[eqI9YSEq UT 90UIISIIIP
gy 03 pafrey (8861) ‘Ie 19 turuueis) -ooueuwrroyrad s oynedwos oy ur
reyo 03 asuodsal ur s[qrxay 9q ued [2o oy Jo [9A9[ oyl pue ‘(zomad
> “2'1) uosiad 1oyioue Jo soueurtojred ay) sowodaq (RO Syl Yorym
[eo8 sannedwos jo uods ur souenodwr oYy o3 payurod Koy ‘Ajfeor
dg -yusweaoxdurr pue £1035BW 9FRIN0OUD Auo jeyy sreod Surkopduwa
s jo soueurwopaid oY) ‘emjerd| yoreesar Sumyes-feos oyl ur 103
Suprwyy e se ‘paySIysIy (886 1) UOSHOE[ pue ‘BI9qUIIM ‘TURUURID
oum
9d1ouwrd JySrw ‘poyrewr Junias-eos 01 onp ‘seynqune [eos ur suon
A e 35983ns pIp A9 IoAsmOY -uolssas Fumies-[eod o[uls e oyye
IPIUWIW PAINSEIW SB JUIUITUIIOD [80T JO SULIS) UI SUOIIPUOD 991}
199/39q DUIQJIP OU PUNoy AsYJ, ‘soInqiie jeod snorrea uo (39s-J[oS
‘poudisse ‘oanedronied) 3umes [e03 Jo spoiouwr 9omy) JO 103)J9 A
eXe Yomm sa19[{ie prey pue oen Jursn juswiradxe ploy B pajonp
(L661) s193poy pue jjexe] Teuuew 2antoddns e ur pajussard are
pue s[qeuosear aq 0} uray] saA19019d s[eod oty Sursn uosiad o se
SE JUSUITUIWOD (20T poonpal uf jjnsal jou pinom Junjes-jeod ‘oanedr
:d 0y pasoddo se ‘pouBisse jeiy penSie (Q661) Weyie| pue 9420
‘[e03 21 9A9IYoR A[[NJSsa0ons ued
fey) Jor[eq oYy pue [eod oY) Jururelre JO SSAUIAIIORINE 9Y) AQ paunu
P SI JUSUIUIUIOD [e03 eyl pa3sadans (L86T) UIATS pue YO9qQUO[OH
BOW JUSUNIWIWOD [80T B 9pN[oUl PInoys sIApms [oreasal Junies-eos

SHIOFHLVILS ONILLILES-TVOD

[I® 1B} PopUSWIIOdaI pue ‘oueurioyiad 0} JusunIUWOS [0l Woly 109jJ0
J021Ip ® [eoAsal 0} sisAfeue yied pasn (9661) SDRIBIOpPOaY], ‘pospu] ‘[eod
renonted oy o) penruwod st Jounioyred oy j1 eouewrtofrad uo joeduir
ue aaey Auo [ s[eon ‘(1861 ‘weyie] p ‘HEES ‘MTUS ‘9Y007T 4861
‘uopryz 2 zoaig) oouewrroyrad pue sjeoS uwsamiaq diysuorie[al 2y} ul 10308
Superopowr jueytodwr ue se ﬁumomoa u92q OS[e Sey JUSUNTUIIoD [e0D)
‘uonno9x9 RS Juunp
anbruyoa Jo s30adse onsoy uo snooy pinoys sjeod ssaoold pue {9oUBHIIOY
-10d 210J0q AJojeIpourwur paziseydura oq jou prnoys s[eod soueuriojiad pue
owooINo {Aoed1yJo-J[9S 9SBAIOUI 0} puE SIDINOSSI [BUOHUSIE JO UOTIROO[[R
oyl pre 0} ‘eourunioyred pue sonovid yloq Sunnp pasn agq pinoys s[eod
$50201d ‘{Q0uapyuod-J1os pre sjeos souvuniojiad Yyuswdojaasp £3ojens pue
110JJ0 ajeanouwr J[m ‘uonnadwiod e 210Joq SYsam [eI2A9S JI01[dxs opew
‘sjeod owooInQ :sosappodAy Jurmol[oj oyl papnpoul suonsafdns it
‘po1e3nsoAUl A[[NJ 2q 0} 194 9ARY JBY} SUOISN[OUOD [EIIA9S MIIP PUE YOIeas
-a1 Junjes-[eo8 Jo 9I1B)S 9] PaMmaIAal (9661) PINOD pue ‘souof ‘ApIey
Juawaaow xa[dwos
e Jo sjoadse oyroads uo L[snorosuod Fursnoo] JO JNSSI B SE SJUSDIOAP
soururiojrad jorpaxd £jjenioe pmom (Z661) SIBISEIAL JO Miom oy jeyy Sur
-Z1ug0921 Jo eduepoduiy o) passens ($661) ApreH pue uols3ury] ‘uonew
-103ut 213 Suisn Jo oreme A[Snolosuod are srourrojrad Jayioym Jo sso[pied
-0I ‘snooj [euonjuajie padueyua YSnoryl soueuntojrad pasoxduwr o3 peof
Keur sTeod ssa001d yo jusuoo oy, ‘seSueys Ajarxue Aq AJUO pajeIpow JIB
soueurtorrad uo sjeod ssoo01d Jo $199339 oy JeY} SUNUNsse I0J S[LUONET OU
S1 2Ia(} 1B} PIPN[OU0D SIOYINE 3], 'UONEBIUIOUOD PUe ‘JONU0cd Aldixue
aantudod ‘Koeoyje-Jes ul syuswaaoiduwr jueoyrudis pojerjsuowsp dnoid
steo8 ssoooid oy ‘sjeod ooueunoyrad Sursn dnoiS oyy 03 2ane[er “Jeyd
punoj pue soueurrojiad poddns jey) sassaoord painseaur osre Apnis SiylL
'steod ooueuwrroyrad Sursn dnoil e pip uey) uoseds oy} ur 95els 1[I0 Ue
e ‘deorpuey £q poinseaul se ‘[oA9] [[IS Ul Juswraaoxdull ue pamoys s[eod
ssao01d Suisn dnoi3 y 'uoseas s[oym e J9A0 SI9J[oS qnio jo asuewIoyrad
o) uo sweiford Suturery Sumes-jeoS Jo sod£y om) Jo Koedyjs oanE[al
o) poredwos yorgm ‘Apnis (L661) S.ApIeH pue uois3ury £q popuaix?
pue poytoddns o1om (9g6T) SEIUESIY] pue UBULIDWUIYZ JO s3urpuy 9y,
‘($661 ‘ApTeH 29 uois3ury]) Aionewone pue Supfunyo 95LIN02US 0} JIPIO
ur ,,onsroy,, aq pnoys sfeosd ssao0i1d jey) uonepusurosal ay) poddns o3
1eadde pinom asueurtojrad o3 jeroyouaq a19m s[eod yons jeyy Surpuy oy,
. Y8nomy) mofjoy,, pue , ‘Suimony,, . ‘Sunysdrs,, se pojeqe] 2Xam ‘Jleap uf
PaqLIOsap uaaq Juraey ‘Yyomm Momy} yoeo ur sdays ooy [euy oy Surasryoe
AJINJssadons uo sjenuesuod o) syjuedionred oy pannbar Apmis snyy ul sjeod
ssa001d a1, ‘sjeod jonpoid pip uey) arow uonismboe ([R5 pesoidur sjeod
ssaoo1d jey) punoj pue Suimory; yrep jJo Surures] parendar-J[as JFuunp
sreod ssooo1d Jo 9sn o) paururexo (966[) SLIUESITS] puE UBULISUIUITZ
*SQOUBISWNOILD UIBIaD
ur TeuonounisAp 9q A[enioe Lews sprepuels adueuiIolIod PodUSIS)aI-J[os
uaald moy no pajutod ‘(zee1) uonng usyl pue ‘(0g61) s98eg 19338 pPaall
-10ys A[oane[al paaoid sey sfeod ooueurtojrod A[aAIsnjoxa Jo asn oy} Jof



107 PINod noAk 237 nok pI(J,, ‘. [IUam MITAIIUT oY) YUTY) noK PIp MOH,,
WSTAISMI 9} Jo uolsnouod 3yl je “uedonred yoes Sunyse Aq possaip
B Iouny sem Selq I9MIIAIoUl Iof fenuojod oyJ, ‘Aem pIepuels e ut
nealy arom syjuedronred (I8 JBY3 PUE SMOIAISIUL [[B O} 2INJONI)S JE[IUIS B
Jasua suonsanb Jo snpeyss sy, ‘suonsonb popus-usdo Jo souas sures
7 U0 Paseq [[e 9I9m pUe ‘YoBd SOINUIU () INOQe I0J PIISe] SMIIAIU]
(0661 ‘weyie] 29 9X207) a1mjeIan] ASojoyoLsd prods ayy unpim
2y Ted1Sojopoyiow juedymSIS B S PAPNUSpPl U99q Sey SIy} se ‘S[eod
'ADD UMO IIoy) 398 pue s[eod poulisse A[eurejxo poroudr pey sjuedr
3red Yorym 03 JU9IXa 21} JO UOHBUNUEXS 9y} sem soueptodunr refnonred
ansst uy |, Apnis Sumes-[eo3,, v Junmp seousnadxs s,juedoned o
I mEmGE ured 01 os[e pue ‘s2139JeIN)S UONUSAISIUL Y} JO SSQUSANIDJI
1 JO uonEN[EAd JO ULIOJ 9ATBUIdE UB 9pIA0Id O} Sem SMOlAIauUI oy}
ssodind oy, ‘wonnedwos [euy oy} Io9jE MIIAISIUT PIINJONNS-TUIIS B
sjedronred o3 pa1osaes ATwopuer orom ‘[ejo3 ur syuedronred gy ‘sdnois
QUSAISIUT 9] JO YOBI JO SIQQUIdW OM], “SMIIALDIU] PILNIONLIS-1UIS

U01123]10D) VID( 2A3DIONT

'€6'0 = 0 0 £€8°0 =
01y poguel o[eds 9y} 0 SIUSTOYJ200 eydie s,yoequor)) ‘(FUSUWIIUIWIOD
g A19A) $7 01 (1203 jey) 0} JUSUNIUW0d MO[ KIsA) H woly urduer
)95 JuaUIIUIIod [eod [0} & paonpoid o[eos oyJ, T80 Aw poasryoe
eyl owr o) juepodwr AI9A sem 3], pue  ‘[eoS AW joow. 0 PaIlBAn
u A[Y31y sem [,, ‘(P9I0DS 9SIOADI) ,JOU JO [80S SIY} PIASIYOER | JI dILD
PIP I,, ..‘[eo3 siy1 Sumsind 0] panmuros A[Suons sem I,, :SJUSUIAIEL]S
[MOT[0F 33 03 ‘(22.48v A]8u0415) 9 01 (92.48ps1p (18uois) 1 woiy Jurduer
os jutod-9 e Suisn ‘puodsar 0y pannbar arom syuedonmed oy, (1661)
oM pue 1edurop £q posn 9[eds B WIOIJ PIALISP 9[eds Woll-f ¢ Jul

POSSISSE SeM JUSWIIUIWIOD [ROD “UDUUONSING JUIWINUUIOL) 1DOD

, ‘Tewy yoeo ur juedion
1 ay1 £q paasryoe 2109s 1830} oyl SurpIooaIr Aq paInseowr sem 1S3, 9]
A TTeAA 9Y) UO SDUBWLIOLID “S2UNSDIJY 23UpuLiofiad 159 £2]]0A 1M

UONI2[]0D VIV 2A1DIIUDNT)

‘dnoig [onuod
ur jusuroAaordwy 9yl JO JuaIX9 9yl Y3noIyl I[qeAIdSqO 9q PInom SIY}
) pPUE ‘jSE] 9} UO 109139 SuruIes| B 3q P[nom 211 jey) poyoadxa sem It
us juasaxd oy uy ‘syuedronred se s1afefd 10950s ofewr peoustadxo pasn
12 SHIOIAPIN ‘Apnis juesard ay) Yjim JSBIUOD U JBY) PIJOU 9q PInoys
92008 up Aoeinooe 3uissed jo oInsesux uZSqu pue prea e se paydod
9q PINOYs 1§93 9y} Byl pa3saddns osfe ‘Te 19 SLUOJADA "patoos sjurod
" J0J 6L°0 JO JUSIYJS00 UOHEB[ALI0D SSB[O-BIJUI UE PIjeljsuowsp pue
jpour 3s93-21 31591 B FuIsn AJ[IQRI[SI PaInsesw ($661) ‘T8 19 SILIOADIA
iissod se sjutod Auewl se 91005 0] §99s (¢ urw [ pey juedronred
, "SUI[ 19)9W g/ 9} J9AO YOBQ punoqal o} os[e nq 3agrel ay; 1y 0O}
[0 jou ‘pey [[eq 91]) paPI0dal 2q 0] 2100S € 10, ‘sjurod 019Z Paloos SUOZ

SHIOHLVYILS ONILLESIVOD

yutod-z oy1 Jo opisino Sumiy Yo Auy "opim suId (¢ os[e ‘sauoz jutod-g
pue ‘-p ‘-0 9Jom 9I9Y) SOUOZ 9S3Y) JO OPISINQ OPIM SWD ()¢ OS[E ‘SAU0Z
jurod-g om} a1om auoz jurod-gy ayl Jo apis royiyg ‘sutod (] paiods Iy
® pu® opIm SWO (f sem 103re} oyJ, ‘Aeme sIojour 9/ 1o8I1e} e Je [[Bq IO
-20s B Yory{ 01 A[snonunuod pey sjuedonred yorym ur ‘(4661) £adio], pue
‘oukeq Towred ‘sqqro ‘SLIOAPIN £q pasn 1s1y ‘sl £9[1oA T1em (1S6T)
S, PIBUO(IOJAl JO UOTIBLIBA € Sem APnjs SIY) Ul pasn yse) pajear-110ds o],

YSD L Jpjusuiiiadxy

*Apnis o) Ul PRAJOAUL 3q 0} Palaa)
-unjoa sjuedronred [e pue s92139p paje[ar pods I0J JuIpeal 2Iom SjUIp
-ns oy} [V (S1e9k 9€'Z = (S ‘SIeak g9'J7 = 93e upauwr) 9Inipsuj Iaiso
-yomyD Jo syuspnis (9[ewra) L] pue a[eur gg) O Jo paisisuos ajduwes ay],

siuvdidnang
AOH.L3an

‘Teo8 jo 2d4) 1oyie Sursn A[3urs uel) 1ysusq rowW
Jo 2q pInom Jeod swoono ue Yiism uoposunfuod ur [eod sseocoid e Jursn
jey) pojoadxe osfe sem JT ‘[eod ssooord e pue ‘[eo3 oeoueuwrojiad e ‘[eod
owooNo ue Jo 3sn apew Jey) AFojens [eo3-ordnnuw e £q AJ[eroyauaq jsowr
Pa199JJe 9q pP[nom suonemIs yloq ur soueurroyrad jey) pazisayrodLy sem
31 "uonnedwod ur pue suorsses Sururen Sunnp yse} J19000S € JO 9OUBULIOJ
-12d uo ‘uonIpuod [onuod s[eos ou v pue ‘sorgojens Juryes-[eod JUSISIIIP
Inojy 3o 199730 o) pareduwod Apns sty ‘uonnadwoo pue SUTUTEI] UL 90UBW
-10J32d JO [eA9[ Iroy) ozrwixew o3 sardojens [eof-aydpmwr esn o) pafe
-INOSUa 2q 108] Ul p[noys uswom pue uawsirods jey (L66]) ApIeH pue
uojs3ury] £q opeur uonsagdns oY) SUTIEXd 0] Sem APNIS JUILND Y} Jo uIte
oy, oonoeid 159q Suipredar (601 'd) ..sosseng pajeonpa,, opraord £fuo
pInoo Aoyl pue ‘sTir{s suods se yons syse) xojdwod uo ssuswirojred 10
s[eo8 ZFurles Inoqe I[QE[IEAE UOTIBWLIOJUT JO MOB] 9ANE[aI 21} 0} pajutod .
(9661) pinon pue ‘sauoy ‘Apreyr] ‘syuswrdoaaap asaipy Jo 9i1ds ur ‘roramor]
(L661 ‘Aprey 29 uosSury “§-9) suonemis aannadwos ur sjeod sseoo1d jo
joedurr aAnrsod a1y J0J 9ouapIAa apraoid 03 ungaq ose 2aey sjeod jo sadfy
JUSISJJIP JO s109732 oy Sunsel serpms Jeourdwy sjerrdorddeur se pojosfor
oq pinoys ‘(g7 °d ‘9661 Iopng) ,.92mp doi 9y ur ysmuLy,, se yons ‘sjeod

-QUIOOINO JEBY) PUSUILIOIAI O} Se Jey 0S 9uoS 9ABY OUIOS puE UONEBIUILIO

-ssaooxd & Jo BulioAe] STy} Pa1oapel oaey syooqpuey AFojoyoLsd irods
paysiqnd Apueosy 'sjeoS swoono 1o edueunoyred pesn A[[euonipeny
a1our oY) 0} poredwoo uoym ‘Supnias o8 pajusnIo-ssacoid jo ofejueape
paarearad oy Suinjea A[Sursearour are syuelnsuod KSoroyoAsd jrodg
(L66T “Ap
-awmv QouewIoyrad 119y} JO JUQWILNLP 911 0] 808 awoono ue oznuord oy
spus) 195708 deorpuey ysny a3 sdeyrad seazoym ‘Sumyes aaynaduioo e ut
soururrofrad oonoeid B Jo 1297 oy 9jeordar o3 Sutdn 1sul Jo I[nsar ayy 9q
AvulI S19J[03 9)LIPaWLIaIUI 3] IO UONBIUSTIO 0F0 UT 9SLaIoUl UR JO J0U3sqe
3y, -eouewrrofrad 111 Jo syoadse sjqefjonuos ay; uo Juisnoog jo ssuedxo



uedionred o) £q pasn Siiteq
108 Jo 2dAy yoea 103 paje[durod sxom saIreUUONSINY) JUSUNIUIWIOY) [E0D)
vredog "] pue ‘G ‘7 suoIssas Sururen 910j5q OILUUONSINY) JUSLIITUI
uoD [eoH ayy pays[duiod ospe sdnoid Jumes [eod Inoy ayy ur syuedon
ed -oseyd Jururen oy Surnp [eoS jo sed£) JuaIaFIIp oY) O} JUSUITWILIOD
© sadueyo 9IRZNSOAUL O] PIsn dI9m SAIBUUONSINY) JUSUNTUIWO.) [200)
391, £3[[0A TIeA\ oY) Surwojied a10j2q sunnol oy Suisn usy) pue aun
101 9oueuIoyIod-o1d 119y Sursieayar syuedionied Jo poisIsu0d uoissas Sur
Te1) oY 'S OoM QAL 1X3U 3} JO (doud Ul suolssas Sururen; om) papuaie
) pue Apnmis oy jo 93eis Sururea oy payordwos syuedronred [TV
(8 = u) sdnoa8 Ayjiqe payolewr 9AY Jo uONOS[As Iy J0f SIseq
[ se pasn uay) sem Fupjuer aoururioyrad s3], A3[[0A [IBAA YL 'S109JJ0
uatpne Aue djeurwie o A[fenprarpul papusyie syuedronred pue uonesof
OpINO JuIes 93 Je PIjonpuod sem Junsay [[y '9100S 1Y) Aq poxuer
am pue 1s9], A9[JOA [[ean oyy pauroyred syuedionyed e Aqrenuy

2unpasoad

‘y3noyJ, 9ANISOJ ‘oML
1S pue ‘Bumue) ‘ouQ d9i§ :aunnor eouewiojrod-aid deis-om) B pasn
YL ‘(siusurojeis (803 1I0IdXa JO asn 9y} oYM sysel [eluswnedxe oy
101dwod £oy) pue ‘uonnadwos oY) JNoqe PO} 10U 1am A9y “3°T) soun
b1 9oueurroyrad-a1d Jo £oBoyIe oyl YIM PIUIAOUOD SEM JuswLadxe oY)
[t Ajuo psuntoyur a19m dnoi8 suyy ut syuedronIe "UONMIPUOD) S]POD) ON

“Juowale)s [eod ssa001d [enpIAIpUT IOy}
pInoys oy dai§ je juowale)s [0S Ayl jeys pue  ‘0100S 3s9q [euosIod
bue [e03 'ssao01d Awr 2asMjoR 0} Sre swle ULL)-lIoys Aw pue ‘uonned
05 2y ur ozud ISIY UM 01 ST wire unal-Juop Aw,, aq pnoys suQ doig
Justualels [eod a3 eyl pajonysur a1om sjuedronred ‘Affeurq "9100s 1s3q
ros1od e Burasryoe Jo 1203 soueunioyrad v Sumyes opnour pinoys aunnox
1 yo 1red Jey; pJoy o1om syuedronred ‘sfeod sseooid Inoqe uonewIOIUI O}
nippe uJ -sunnox souewroyrad-axd ayy ur sjusurajess eod ay; 10y 1dooxe
013 [e0d ss9001d pue [BOZ 9WO2IN0 3Y) 10 Jey} O} Tefrwis sem dnoid sy
11000301d QU], 100D $S2204J puv ‘100D IIUDWIOLI DO FWOMNO

: ..'Te08 ssaooxd Aur aaamyor 0}
wre Aw,, 3uraq suQ daig 1 Juswagels [eod ot Jo¥ 3deoxa ‘dnoid [eos
001d pue [20F 9wWOINO Sy} 10] TeY) S SUWIES Oy} Uy} seam [000301d AL,
onpadwod oy Jnoqe plo) jou ram Layy “a'1) Sumas [eos o) sayoeoid
! JUSIAJJIP JO SSOUOANIONIS 91 (PIM POUISdU0O sem Juowuadxe o
y £juo pswiiojut oxem dnoad smp ur syuedonred ‘uo jpooH ssa204q
yurajels [eo8 ssaocoid [enpIAlpur Jray) aq prnoys o deiS 1B juUawalels
3 oy jey) pue | ‘[eod ssoooxd Aur SAaMOR O ST Wire WiI9}-1I0YS AW pue
nnedwoo oy ur 9z11d ISIY Urm 03 ST wie wsy-3uof Au,, 9q p[noys suQ
S e Juowalels 1803 JY) Jey) pajonysur axom syuedronred ‘st Surmorog
wy A19A9 awy js1y,, pue ‘Us) S} UO SnoJ,, < SPU0DO3S (6 Sroym
I0j |jenuaduod,, ‘ooed,, . ‘1ydrens pue moj,, papnjour Sursue sfeos
oo1d 9y Jo sejdwex *oUNINOI JIAY} UL Pasn 9q Pnod Jel]} JUSWaIe)s [eos

SHIDHLVYLS ONILLIS-TVOD

ssao01d  o1e1auad 03 padiey o19m Aoy} uay; pue ‘speod sse001d Jo osn Iy
Surpredol wonewiIoyul uoAld axem syuedronyed ‘ounnor souewjojied-axd
ay) ur sjuswalels [eod a1 Joy 1deoxs dnoid Ljuo [eod swoomo o J0f
1By} 01 [BONUAPI sem [000101d SIUJ, JPOD $S220LJ Puv [DOL) FUONNQ
‘poureiuTRW sem Aprus o) Jo Ayprea jewrsiul oy} ‘sdnoid
[ejuowredxs ssoroe prepue)s aIom aunnol oyl ul sdeis pINy) put puoodIs
oy} osneooq °s10aJje [e08 Surpunoyuod INOYNM sunnol sduewropad-axd
a1l 0] dourisqns ppe 03 sem sdas ySnoy aanisod pue Furrausd Iy JO
asodind oy, "eoueisisse noyiia A[a1eInode aunnol aoueurroyrad-axd ey
asn 01 9[qe a1om Aoty jery pauodor syuedronred [ ‘eseyd Sururen 9y jo
1xe3s oY) 2x0Jog "dais yoeo 1e s1ySnoy; 1oy} 9zIeqiaa o) padeinooua Juraq
Aqreniur ‘saunnoi Jray) Suisn 2o1081d 0] PO UL} 2I9Mm Syuedronie] ‘papIod
-01 pue padofeAdp aIom saunnol Iyl yormam Sunmp 4noy ue jjey noqe
Jo juedronred yoes yim Sunosw jenplarpul ue £q pamoyjoJ sem UOISSas
dnoi8 smyy, ‘seupnos soueuuojred-oid pue ‘Sumes-eod ‘Surjuny) aanisod
‘Sunrojusd uo uorssass dnoig oy suo e yum uedaq oFeis Jururesy o1,
- Juonnedwos ayy ur oznd
JSI1Y urm 0} ST wire Aur,, uigje o3 oq pinoys ‘moyg dejg pue auQ dais yioq
18 ‘quowraiels [eod IPUL jeyl Ploy olem syuedronyed oy, ‘Areury . Apeax
w,],, 0 ,,poo8 Sur[eay w, J,, 0} JBJIWIS AJ[BLISJBUI SEM JBY]) JUSUIDIE)S SANIL
-sod & Jo osn oy} spremo) paping axom sjuedronied -ouUnNoOI I12Y) JO 93IY)
das e uorsnyour 103 3ydnoy eanisod jueasfar ysey € 9jerouad o3 parnbar
a1om sjuedronred ‘A[puosas (0661 ‘Aozed 29 ApIel]) paasaror aq o] Jurod
ST 31 MOy PUE 2UOp 2q 0] SPIau jeym U0 uonualle Juisnooj uayl pue 3ul
~xe[a1 Apfornb oy wsrueyoowr e sopracid Sumeius)) *(JoArU o) mo]aq Isnl
jurod ®) A31AeIS JO 19)Uad II9Y) 0} Peay IIot]) WOIJ SSAUSNOIOSU0D JO J9JUD
Jrayy oSueys o3 sjuedronyed soxmbor jeyy ASojens uonexepar e st enbru
1093 sy, ‘(0661) £ozeq pue Aprel] Aq paquosep se anbruyoa) Sumoluad
9Ul 95N 0} MOY UO UOTONIISUl ‘ANSIy JO PajsSISUOd JUNNOI oy} JO juawr
-dojeAap oy, "juswvielS [eon ‘nog deig pue “ySnoy], 2AnISOod ‘ear]
da1g ‘Sunojua) ‘om], doig ‘juswoiels Jeon ‘eu dol§ :oUNNOI 9OUBULIOJ
-12d-21d dejs-moy ‘parore; Aqpenpialpur ue dojeasp o3 sjuedronied yim
paxIom 1oyuswradxa o1y ‘suogsses Sururen Q1 9Yl JO ISIY 9l 210J3q Joam
auo Arorewrrxoiddy -Sunies [eo3 o3 soyoeordde JuaIaljIp JO SSOUDANIDRJIR
QU [IIA POUIaDU0D Seam Jwowinradxo o) jeyy pauriojul osje aiam dnoid
sy ur sjuedponreg uonnadwos o) JO Jouulm 9yl IoJ 9zud yseo e sem
9IoY} JBY} puUe ‘SUOISSas Fururel} Jo a[npsyds 23 ‘vonnaduiod sy jo ajep
o} JO poULIOJUI 91om A9y, "woy) 0} Aiqe Jeprwars jo syuedionred istyjo
ouru JUTAJOAUT pue [JIs 19000s o[duis e uo paseq ‘uonnaduiod e ojul
paIale uaeq pey Aot jey prol arom syjuedronred ‘CquQ jpon auwozm

suonIpuo)) pos
TOMITATIUT Y}
£q sesuodsar 191} ur pasusnpur A[npun jou axam Aot jey) payodar sjued

-tonred [1v (801 "d ‘8861 ‘uoiBunied  NoIIQ) ,lAem Aue ur sasuods
-91 Inok QouLnyul IO NOA pedl I Pi(,, Pue ° . /s9ousuadys inok suipno

‘



UHIUWWOoD 10q I0Y S[ENN) J0J ‘I9A9MOY ‘PUNOJ 9Iom $}09JJ9 UTeU juedlru

S "S[elN I0J pPuUnNoj sem O30 UILII OU pue 2Inseaw pajeadol suo ynm
ONYV £Lem-auo e 3ursn juswriradxa ay) jyo oseyd Sururen oy jo sade)s
) uaamiaq paredwod o91om [eo8 souewriojred B 0) JUSUINUILIOD IOF
79§ 10J0B] PU0DIs I} U0 saInseawr pajeador Yim ‘(a8eis pue dnois)
\ONYV) 2douenea jo sasf[eue Aem-om) deredos Suisn juswirradxs oy
aseyd Fururen 9y; jo sa8e1s 931y) oy je sdnoI3 UONUSAISUI JUBAS[RI
{3 91} usamIaq paredurod arom s[eod ssa001d pue SUWIOOINO O} JUSUNIIUI
20 103 $3100§ ‘7 9[qe], Ul pajussaid are sarreuUONSINY) IJUSWITIWO))
D 9y} I0J SUONEIASD pIepue)S pUB SUBIW SUJ, “JUIUJIUUWOD) |DOL)
*dnoi3 A[uo [eo3 swoono oy} prp uey; 1931eq ApUEOYIUSIS Palods
213 [onuod s[eos ou ay pue ‘dnoid £[uo [eod ssecoid ay3 yoq ‘efers
e A[reuonippy ‘sdnoid so1y) 19110 2} JO Yoea Uy I1919q AQjuesyIU
' paurojIed sordorens [eo3-srdninur Sursn sdnoid omi oY) 18} po[eaAal
» uonnedwoo ur eoururioyrad 1oy sdnoid oy usomiaq uostreduron)
‘dnoa8 jonuos s[eod ou oy sem soururioyrad uonnad
» 0} 9oueurIoyrad Jurturen a3eIsAe woly Apjueoyusis orordur o) dnoid
> 9yJ, 'sdnoid 9a1yy 19y10 3yl Jo yoea o3 paredwiod uoym Apnis o
seyd Sururen oy Sunmnp 19)aq Apjueoyrusis pountoyiad sorgajens [eo8
nur Juisn sdnoid om oy, eoueurroyred 3sey-o1d 10§ sdnoig oy jo
U33MIaq SIOUSILJJIP JUBDYIUSIS ou a1om 213y ‘pakojdws ainpasoid
[orewr oYy 03 onp ‘pajoadxe sy soueuniogiad is9)-axd sem uey; 1oySiy
eoyrugrs orom oouewrojrad uonpedwiod pue souewuoprad Sururen

rouewiofrad 1521 AS[[0A [[BA 10] UONIORIAUT 1s3) Aq dnoid uonusalaiur oyl ] 2indig

abejg isa]
uopnaduwon Bujures) 1se1-a.d

+ 02t

Ajuo |eoB awoonQ —1—

21008

Aluo |eob ssa00id —u—
10u09 sjeob oN —o—
$5820Jd pUB BWOINO —¥—

sjeob ssasoid
youewiopad 'BWoNO —m—

002

SHIDALVYULS ONILLIS-TVOD

ageIoae yoq ‘sdnoid [fe 10J ey} paiedIpur $159) dn-moO[[0F 9Y) WOIJ S}nsaI
oYL, ‘(T 210813 998) 0'0 > d ‘pI'E = % ‘JueoyruSIs sem 2103s IdUBW
-10310d 159, £S[[OA [EAA 10 UoNOERIOIUT 359) £q dNOIZ UOUIAISIUL 3],
‘JUOPIAY 2I9M SQOULIDJIP JuBOYIUSIS
9} SUBQW [OTUYM U23M}aq JUTULIAIAP 0) pakojdura arom s3s9) (ST 19YsL]
ooy-1s04 -ojenrdoxddeur poIroprsuod olam Sjoafje utewr jo suonelardio)
-UT ‘JUOPIAD Tom SUOTIOBIAUT JULoYIudIS a1oym ‘($L61) Spunog pue ‘rorut
-10D) ‘Yony SuimMo[jog "pasn sem 10JOE] UOI0ALI0D uofisda Ip[ed-yuAny
o o[qeoridde a1aym pue 39S seam (/0 JO on[eA 2 [eONLID B (£66T) I[oTes
-§90) pue ZINYodS YIIM PIOJJE U] ‘sasA[eue ayj Jo AUB Ul PIjB[OIA JOU sem
Kroaeyds jo uondumsse ay) jey) 2INSUI 03 SYAQNY 24} JO J{e ul pasn
BJEP 9} UO Pajonpuod aram s3sa Ajouayds AyoneJy “10)08] pU02as 3y} U0
samseawr pajeadar yrm ‘(3s9) pue dnoid) (VAONYVY) 20UBLIBA JO SISA[eUE
Kem-om) e Sursn juowrredxe ay) Jo so8eis samp oYy Je sdnoid uonusa
-ISJUT 2AY 9y} udomiaq pareduwion o1om $2100s odueurioyrad 3sa], AS[jop
IeAA 10 s2100S *(L66°0 O 8Z1'Q woiy paSuer sonjea d) uonemndrueuwr

“[eonsneis 03 Joud poysIqelss sem dUBLIEA JO Ajousdowoy sjqenns

‘paurroyrad stern Q] oyl JoJ 2102s aouewroyrad 1S3, A9[OA [iead @Selaae
sJuedronied oYy sjuasaxdar Apmys oy3 jo 98eys Sururen; ay) I0J 9I00S YT,
‘1 9Iqe], ur pajuasard are so109s Qoueurrojrad 182y, AQ[[OA [IEAA IO suon
-BIASD PICpUER)S PUB SUBOW Y], 24008 aouvuiiofiad 153J £2]10A 1IPM

vID( FAUDIIUDNT

S11Nns3d

'suonsonb popus-usdo Jo sorras e 03 sesuodser sjuedronred
a1 Aq pojerouad sem Apmis siy) ur poytodal BjEp SAnERNEn)) ‘MOIAISUL
pammonmns-Turas e ur ued oxe; o3 dnoig ejuswrzedxe oed UIOI} Pajooles
Arwopuel s1om syuedronred omy ‘uonpaduwros o) 191y "uonnedwods oty ur
dno1§ yoes Jo s1ouuIm 9y} 0} papIreme alam ‘sezird yseo Surpnjour ‘saryd
-on pue uonneduros sy} moy3noryy oouepusne Ul 21am syuedronred 1y
Apnys o) yo aseyd Sururesy oy} uy Sursn usaq pey KoL) JeY} SUNNOI QOUBUI
-10310d-21d 911 asn 03 pajonynsur axom sjuedronred yorgm 103 188, A9[[0A
Iear oW Jo Term suo paspdwos uonnadwoo aseyd Sururen-isod oyy,

8Ly B'ILT 86V ¥¥ST 1SS POEI [011U00 s[eo3 ON
oOvS €¥61 9PS 1'T8T T6v (QO0FEl s[eod ssaoc01d pue ‘soutwnioiiad ‘awoding
6'LS Sv6l 98 9'6LT 08 0°6T1 sjeod ssasoid pue swoong
109 T°L91 819 9¢SI €05 ¢€8Z1 Ajuo (203 ssaso1g
96y 9'0S1  9TS S'Lyl  0ES 98Z1 A1uo 1eod swooing

as W as W as W dnoi8 Sumas-jeon

uonpeduwo) Supurely, 159)-21J
$3102s
souewrroyrad 3sa) £3[J0A J[BA JO SUONEIAIP PICPUB]S PUE SUBIIA

T 3lqelL

NOJAVED ANV QIVNAVIN ‘AdTId 8¢C



..’[1s3q 1eUOsIad] "gg Aur oew o) Surod jou wiJ jRY) "
IEZoU YUy} 0) polie)s ] juedwr SaeISTW Aue,, jey; pautodaI Iayio ay)
M own) Yoes 1 op 03 pajuem A[[Ba1] * * * “BopI pooT v sem 2100S 159q
1eaq 03 Jur1),, jery pa1sad8ns 1red sup Jo auQ ‘JurUren UI QOUBWIOJ
I19y) paouanyul osfe pey S[yl jeyl [39] 0} POUrsas yjoq seos aouewr
1ad 195 pey oym sjuedronred omy sy ‘A[[eurd ,,I9pIey A1 ow opewl
nadwos e 3q 01 3ur03 sem a19Y] Jey) Surmowy| Jey) YUIy) I,, ‘SEM JUSW
o [eo1d4) . "aaoxdwir 0) 2anIudUT U Surpraold JO suLIe) UT ‘[RIdYaUAq
1 2aBY 03 [E0F QWIOJINO IBY) PAIAPISUOD J[e ASY) ‘UonIppe uj  ‘JIey e
smunu s[oym 9y) J0J eol sseocoxd Awr 03 jous 03 SurAn Jo s3us[eyo
payI I,, Pue ,‘op 01 Suin o1om nof jeym uo snooj nok padiey
'Se [oNs SUONEAISSqO papnpoul pue sdnoid 1ayjo oy Jo srequiewr Aq
u 950U} Paldayar s[eod ssoo01d uo syusuUNIOd Jray], ‘soururioyrad Jur
1} 910J9q A[aieIpowuil o3 sseooid 1roy) oznuoud 03 Aouspua) Suons e
2910 UI 9ATI09JJS u9aq pey aunnol asueurroyied-axd ayy 310y Aoy 1)
dar A89jens [eof-oidnnuwr e pasn pey oym sjuedonred inoy [y
.’AITea1 uanogiog 108 1eos sseooxd sy Jey) Nuny J,,
pue  omssaxd pajesio s3100s sojdoad 191)0,, wonnadwoo ay; ur juy)
wuedronred 1oyjo oy ‘ysenuod Ag ,,'0T O3 J8 powIe | Yoeq 9wWed [[Bq
nn £1949 * * * snooJ Yum padiay,, pue , 2ouspyuod Yim padiay,, pey
ssaooxd Joyy/sIy jeyl pres woy) Jo suQ ‘uoruido JO IJUIIAIJIP B Sem
)} 9oAamoy ‘uonnaduwrods ay) Jo soustradxe Iroy) JNOQR POYSE USYAA
1rex) ur soueurIoyiad uo 109139 aanIsod e pey pey aunnol Jay) 3o Loy}
paurodar dnoig A[uo [eod ssoooxd oy woxy syuedronred omy oyj,
Sunjoeym parress isnf [ Suoim juam 31 ueym °  * owny Awr aye} 1,upIp
reow jey)  sinssaxd enxs,, o3 enp uonnadurod o) UT 9SIOM PIWLIO]
Pey ays jeys 19 oste pue Jures) syl paoysa juedronred rsyjo oy,
J0JoI SeMm OP O) Papaau I jeym * * * Telrds premumop e oXI[ Sem 11 * " *
1uom Teq e J1,, Jey pue  uonisoddo sy jsuteSe ySnous ySuy Supross
I I9YIsym Inoqe patuom,, uaaq pey oy sseyd Jupuren oy Suump
»3110d03 WAty JO ouQ "A391BNS 9ATIDLJJAUT Uk Usq pey [eoS & yous Jo
znuoud oyy jeyy Burpasy o1 pessardxs A[Ies[o [80F swI0dNo ue A[UO
pey oym syuedonred yioq ‘A[Sunseroju] -esueuriojrad poosusnpur
Y3t umyes 1803 IRYY 39 A0y} MOY UO JUSUIUIOD 0) POIAUL 21oMm
fonted usym 11ed oy sem mataIojul Yoes Jo 1oodse o[qen[ea
ounnol xay] Jo 1red jou o10m YOIYM SjudW
s [eod ssaooid jro1pdxe Sursn pajrodar syuedronred pajos|as 9y JO auUoU
Loyun "Apnis ay) jo aseyd Sururern o) jo pus ayy 3e uwonnadwoo
j Bur08 sem 2191} JBY) 2Iemeun usaq pey L9yl 1wyl pauodsr ‘[eod
Nno ue paudisse usaq jou pey oym ‘syuedroned Inoj ayj jo [[e ‘Apue)
ay *joeqpe9y SINsar Jo aFpajmouy paaradal syuedronred [pe jeyy joey
ue yse} 9y} Jo ainjeu ayy uaard Sursurdins jou sdeyied st smyy, ‘Teod
mioj12d 3s2q Jeuosiad e Jo 9sn snoauejuods [BUOISE200 93 Sem pawrod
oea1q juenbeiy jsowr ayy, ainpacoxd poyoadxs oy 01 A[oexe paurIof
jou pey Aoy jeqy y3noty sjuedrotied uoym Sowml IS I0AIMOY

CrTFAV T T XINTT M oS e - -

‘9Iom oIoy], ‘MO A[eAnR[aI sea Sumas [eod 119409 Jo 2ouaprour payrod
-01 91} ‘SIy) 01 anp A[qissoq ‘paznuorrd Sureq a1om S[EOF YoIym Jurj{on
-u0o 10y A391eXS [NJSSI00NS B SBM JUIINOI B JO ISN ) JBY) Sea PImala
-IoJU 9SO} JO MaIA ferouad oy} ‘syucwisjels [eod ot o) 10adsar yup
.. 'Surop 9q 03 jurOUI 91,NI0A JBYM UO SNOOJ O} IJISEd )
9peW J1,, PUE , UMOpP NOA pa[nas I asnedaq pood sem 11q SulLued ay),,
‘orom suonealssqo [eord4J, -oummor oy ur dois [nyesn e se sjuedronied
ay) Jo Y[ Aq papiedal sem Sunoius)) refruars £19a L[jenidesuos paurews
-1 pey SjUawslels o) 1ey ng ‘Suipiom JO SWLIOY JUSIOIp APYSI[S pasn
Kreuoisesso pey Aot jey) poirodal pamaraIajul asoy) Jo Jeraaas (Sl I
[1°m op ued 1, . ‘pood Sulea) w,,, “3'9) aInjeu [erousd e JO AjUreur arom
pasn sjuswajels 1ydnoryy aantsod oy ‘wayl 03 uaAId oouepImnsd Yl YIm
our uy “wroyred o) Sunedoid Jo surrey ur Jeroyeuaq Kjqeqord arem sdals
.Buuouan,, pue ,ySnoyy sanisod,, oy yey) 1y8noyl J[e Ay ‘A[[eUonIppY
oouanbaos 10901300 oy} Ino Furkired ul [nyssadons uaaq A[eiousd pey Lo
197 pue sunnoI ay utr sdajs ay) poojsispun pey Aau) 1yl pres Asy], Apnjs
smy} ur 9sn o} way) 10y pado[oasp aunnol oouewrojrad-axd ayy 03 paraype
pue paidoooe pey Loty ey pouodar pamsraraiur syuedronied o v
‘PoleInUIIO] aTe SJUSWIaIeIs YoIym
uodn siseq oy} ojemnsnfji o} pojussoird ore sojonb moraIoIuUl 2ANBIUSSAIT
-da1 Auo .hﬁdu:@um:oU ‘poure}qo uopeuwrIojul a3 Jo e oder o} 9[qIs
-sodwr Sem I ‘M9TAISIUL Yoed JO Y1SUua[ o) 01 on(J "SUONUIAISIUL FUnIas
-[eo8 snorrea oy jo uonpedwoo pue Sururer; wyoq ul sdueunroyrad uo
3090 PUE ‘90UIIIYPE ‘JBULIO] ‘JU2IU0D 1) 0} PIJB[2I SINSST 0] palIayal L[jeo

- -goads uonienyis moralsyur ot ur syuedronred o3} passaIppe suonsand)

DID(] 2A13DIDNT)

‘sTeod sseo01d 10 SWOOINO ISR IO PUNOJ 2I9M SI0LJA UOTIOBIAIUL
jueoyIudrs oN ‘I UOISSas Jururer} je uUeoq pey I uey) Q] Pue G SUOISSOS
Sururen je JoyS1y Apueoyrudis oq 01 punol sem Teod ssa001d e 03 juowr
-JTururod ‘Aprerwilg -1 uorsses Sururer; je ussq pey 31 Ueyl O] puUv ¢ SUOIS
-sas 3ururen; je 1oy3ry Appueoyrudrs sem [BO3 SUIOIINO UE 0] JUSUIITUIUIOD
1BY} pojedIpuI §3159) (IS JAUSLI 20y-1sod ‘SQ” > d ‘0S° 1T = “Pg “reod
ss2001d € 01 JUEUNTWIWOD pue ‘GO° > d $T' €] = PPy ‘[eod swoono ue 03

Tt Q1T V' 91z 6°€E 061 [e08 soueuojIag

8T €6l ¢T 0’61 9¢ . 891 1208 swoomnp

e 661 S'E 8'81 T€E 791 1eo8 ssa001g

as W as W as W 1e08 o od4y,
U3l UO0ISSag SA1] UOISSIS U UOISSOS

ud) pue ‘9Ay
‘auo suolssas Bururea) Iajje painseawr ‘(eod Jo adA) yoea Joj sax0ds
axreuuornsanb jusunuIuIod [0S JO SUOIIBIAIP pPIBpUEB)S PUE SUBIJAI

T 31qeL

NOJAVYID ANV QAVNAVIA ‘X dTI ore



o1d aaey mo%Ew JEISA3S ‘SSa[aylIsAaN] ‘[eIdlaUaq 2q A[fenioe pinoo [eod
$9001d ® yons moy ureydxs 0y piey si 1 ‘paydosoe ore sourwioyrad Supnp

souarEME IIM pIjeroosse swia[qoid a1 Jnoqe suolsn[ouod (£661) s.usde .

me) pue I0pr] I98urg pue ‘aourwrioyrad uo ssens Jo 309130 oY) JO UONHBU
edxs Sunoimiowr snoIsuoo ($361) S.JLIsWNRy ‘sisayiodAy oFpamouy
ordxa (z661) S193seIA se yons sjesodoxd jr ing |, eourwroyrad Supnp
9SNO0J UTBWI 0} IIPIO U JUSWSAOUI B Jo sjoadse oyroads o) Surpuajie
[SNOIOSU0D 9A[OAUT [IIYm S[EOZ $S900I1d 9sn 01 pofeinosua aq pinoys
21o1yie,, Jey) Junse3dns se omjeray] Junies-feod jusrumd oy poyrodar
€79 "d ‘9661) souof pue ‘us[InjA ‘Apief] ‘courisul Jog ‘Apjoexa sosud
oo {eod $52201d B 1BYM JO SUILIA] UT UOTIUYSP JO [oR[ B SI BoIR SIY) Ul
MNOYJIP 2y} JO suQ "91eqap 03 uado AQIULaLIND anssI ue ST ddueurIofIad
0 sousnpur ue 31ax%9 JY3rua s[eod ssescord yorgm £q WSIUBYOSW oy
91A1s Sumos-1eos 1ey; yo wed powrrog
pealfe I1 se ‘ooueisul 31y oY) ur sjuedronred ay) Jo axow 03 s[qeydasor
[IpEaI Sem 21008 159q [ruosiad e Jo [eo8 souewroysad oyy osneosq juasaid
39q 2AEY AvWI JUSUNIUIIOD 19YS1Y 3y ], 193] SUIIed € 01 9np Udaq 9ARY
'0J919Y) AeW 90UBISUL SIY) UT 9SBAIOUT UB JO 3{0B] oy} pue YSIy A[PANE[AI
TenTur ses JUSUNTUUWIOD [B03 9durmIoyIad "9]A1s Sunjes-[eod [ensn 1oy
1M pajoryuod yorym sreod jo Fundaooe ssof sdeyrad orom syuedionred
[Tentuy "pa3oafar Arjenyed uaaq Ajfeniul pey ey [eod e jo Sundoooe atow
1If0o3q yuedronied o) ur FunNSar asn paNUNUOD JO 199)J9 Yj O} anp 3q
noo sy, "Sunsorajut st juswiradxs oy Jo oFejs Sururel) oY) JO 9SINOD
[} I2A0 PaseaIOUl pasn 3uIeq S[eOZ 9} O JUSUNIUIOD By} J[NSaI Y],
ayor00 pue sjsiojoyoLsd jrods 103 Airoud e aq pnoys ‘sinssaxd suran
9 Iapun usym Ajre[nonred ‘uonejusuo sssooid sjerrdordde ue urejurews
-Jouriojrad oYy ajqeud jey sorfojens jo juowdojoasp oyl Supen[oeg
onuane Jo sndoy parnbar oy Jurutejurewr ur swopqoid exow poousirad
9 oaey Aew syuedionred ‘suonipuod [nyssens SIOW Iapun pue ‘Owil Jo
1ad 198U0[ B 19A(Q INOYFNOI]} SOUSHPUT UB PILIIXA ‘SISED JSOW Ul ‘pey
ueunioyrad a1o0yeq Ayejerpsururt paznuiond [eod oyl 1oy Aay) ye Suntod
1 syuedronaed 03 paInquod sAry Aew uoneInp uoys Ajeaneredwod jo
A UOSOUD JSe] 19000S a1} eyl 108} Yl ‘Af[euonippy "Apmis juasaid or3
Y3uons v sem ‘uonneduros pue Sururen; aojaq sjeos jo uonezpuond
1 3ur[[onuod 10J sueaw B se ‘aunnol odsueunoyrad-oid e yo osn oy
‘Kyorxue Sunru pue uonusyle SUNOLNIP JOJ WSIUE
»owr g Jo uorsiaoxd ayy ur 91f Aewr ‘vonnadurod pue 2onorid yoq Sunnp
s ‘sjeo3 ssaso01d Jo anjea sy} ‘A[eur] uonenyis sannadwos e oIS
‘aduspyuoo plmgq ‘ssa1doid 1oyuow 0] ‘ajdurexs Jo,g ‘sernseawr jonpord
NpawISIuUl Se sAesm JO Iasquunu e Ul pasn oq 1y3ruI s[eo3d 9ouruULIONISg
1 jo sureyy aanisod e ur spowrad Sururen jmoyjip yoeoidde o) Aresss
yu uoneanow ay) apraoid Aewr uonneduros e Suruuim Jo (803 SWIONNO
* *sTe08 juateiyp 1oy} oznuoud o) ures] siourrojrad yYorym 03 JUSIXO
| st Juruien Jumes-eod ur J0308] Jueirodwr Jsouwr I} 18y (L661) ApIeH
g uois3ury] jo uonseddns oy woddns o1 meodde sSuipuy ssayy ‘alow
yun eouewnoyred pue uoperedard sannedwoo Suneiroey ur sjeod
50dA1 JUQISJIIP JO 9]OI [BIOYaUIq 91f) JOJ 9duaplad popiroxd ospe Apnys

4 =

sty ur pajerouss eiep saneienb oy, ‘sjeod sseooid pue ‘soueurrojred
‘owooino Junjes useamisq pIUTEIUIBW 9q PINOYs Iouefeq € B (L66T)
Aprey] jo maia o) syoddns ‘dnoid Kjuo [eod sseocoid oy o3 paredwoo
uaym ‘sdnoid ASsjens [eod-ordnnw yioq jo aoueunioyiad 1ouradns oy,

: "PWBHYSTY ospe sem (L661 *Ap
-Ief]) ainssaid 1opun uaym s[eoS sso9o01d uo snooj e Jururelurew Jo AJnoy
-IIp a4} pue ‘pawrIguoo sem (0661 ‘s889g) .proms padpa-o[qnop,, B 9q
01 1803 eoueurrofrad ¢ 107 [enuojod oayJ, *eouvwroyiad Sunnp pue ‘oI0joq
KejeIpaunur | uonejuario sseoo1d,, v Jo uoneznuoud oyl YIIm pouIquUiod
ST Teo8 swoono oy} usym A[uo pozijeer are [eod swoono ue Jupndope
Jo siyouaq oy jeys sreadde 11 “aaamoy] Sururey; yo spouad Sunmp 10530
Suneanow ySnony Aeyd o1 s[o1 jueoyrudis v oAey AeW S|EOS JWIONNO
yey; uonsagsns (L661) S.ApIeH Ioj pajensuowsp us9q sey Hoddng ‘weid
-oxd Sururen Sunyes-1eos oAano9fye ue juswo(dwl 0) 189G MOY U0 SIOULIOJ
-1ad Buisiape uayam szouonmnoeld 10y juepodulr oq ABW JBY] SUOHRIIPISUOD
QUIOS PI[BIAdI OS[e Apnis STyl unpim peaonpoid eyep aaneienb syy

gouewrojrad Sunmp snooj [gpuonUSE P2
-peidap pue Ajarxue 2jels 2AN12dWOoD JO S[AQ] PISEIIDUT WOI] PIALISP 2q
y3nu AZojen)s A[uo Je03 SWOOINO UE JO J09JJ2 2anE3IoU 9y} ISenuod uy
sporrad Sururen Suunp 103j2 Jo s[aae] YISy Surpuadxs O) JUSUNTUTUIOD
Jo ‘Kouelim jo osuss sApnedwod v se yons sdueuniojred jo sjuauodurod
I2UJO JO UOTINUTWIP 9yj sasned AJorens oy JI eouewrojrod-1apun ufr 3[nsax
S £8o3exs Afuo [eod ssoooid ® Jo asn ay], "serdojens Arejuswoiduwoo
Jo asuasqe o) ur pasn aIe s[eos yons Jr soueurrojrad uo 10911e 2anedau v
103 Tenuajod ot 1s988ns ‘dnoid jonuoo oy Pim paredwrod usym ‘dnoid
A1uo [eo8 swoono oy pue dnoid Auo [eod sseooid oyl Jo 2oueuniojrad
100d 9ayJ, ‘dnoid jonuos oy Yym paredwos passaidns Apueoyruldis sem
dnoi8 A[uo [eo8 swoono oy jo soucurrojrad ot ‘e8eis uonnaduwos o)
je ‘paspuy ‘Sunsey jo pouad Aue Surmp ‘dnoif joruod oyl unoyredino o)
paptes yioq sdnoad Ljuo jeo3 swrooino pue ‘Ajuo Jeod ssaooid a1y} JBy) s[eaA
-a1 sisAteue Jo oul[ SiYJ, "sdnoid 1apo 9y} jo oouewroyrad oy Juissasse
uaym dnoid [onuod ayy yim suostredrod I9pISUod 03 ‘e10JaIsl) ‘yuelrodul
St 1] "poIs9) spowrad oamyy oy ssoroe oaoixdwr pip dnoi8 jonuoo speod
ou 3} “ysel eoueunioyrad 9y} uo 10995Je SuruIes] € 0} anp ‘paydadxe sy
. *SUOISSIS
9onoead ur sunnor souewriojrad-a1d e Jo ped se speod oy ursn yuads swn
IIA ©SB2IOUl 0) punoj sem s[eod swoono pue sseooid yjoq 0} jusuIwW
-wo)) ‘sourwIojrad 03 euswImap 9q Aew uonnadwoos oy youd A[ajeip
-ourwar sfeo8 awoono Sursn jey) uorurdo o) 9dI10Jural 03 paplaoid osfe
sem 2ouepIaf ‘s{eod ou 1o [eod jo adA3 auo Aquo Fursn sdnoid pip ueyy
‘wonnedwod ur pue Jururer} uy yioq “1e13eq pawiojiod so1dojens jeo3-ofd
-pninu 3ursn sdnoid jeyy pajeoIpur YoTysm punoy aIrom SUONOEIANUI I59) Aq
dnoi1g jueoymudrs [jeonsnelg ‘[eod jo sad4) JULILIIIP JUIGUIOD J0U O JEij)
spoijowt 0} paredurod uaym snosfeiucape Apueoyrudrs aie sordojens [god
-o1dnnur jey sisepodAy o woddns Apiee[o Apmis STYl JO Symsar oyl

NOISSNOSIA ANV SNOISNTONOD



: SjI0x maN ‘moy tadiey
24v3$2.4 puv au..:.,..:Sw Juipvay (PL61) "D "M\ ‘spunog 2@ “H "M IS1WI0D) “A\ S ‘YOouH
‘0TT-TIT ‘L
Bojoyolsg panddy Jo jpuanor [oxessar axnny oy sjesodoid pue sjpadsord ‘swajqolg
sa001d Sumias-[eod a1 pue JusUNIIWOD [EOD) .Q..mmc fH Uy @ ¥ [ “[oequafjoy
"9€9—179 L8 ‘A80joyoLsyq Jo [puinof ysiiag "SSSN)S 19pun SUOHOE
oW JO [ONUOD SNOIdSuod pue a3pajmouy] (9661) "D °f ‘sauof 29 Y ‘usfinA * ‘ApIeq
I289Y21YD) ‘A3[IAN uyof ‘suauLiofiad 21173 fo 2010p4d puv Liosy aods
f uonv.vdasd jpa180oroyofsd Suipuvisiapury ((9661) *d ‘PINCD 7@ O °f ‘sauof *] ‘Aprey
'spa27] ‘uonepunoy Fuyoro)) [ruoneN ‘Sunuvsy oiuapy ((0661) [ ‘A9zeg 2 ] ‘Apiey
"Y6C—LLT ‘6 ‘K80j0yodsq 140ds panddy fo ppuanof “jiom Koueyns
0o parjdde Jnoqe syAW 921, :SSAIPPE YLD SUaqoy uBwalo]) oyl (L661) 1 ‘ApreH
yS-ev
‘€3010124s 140ds Jo jpuinor *soueunioyrad eoueInpus uo YoeqPIa] UOHEBUIIOJUT pUE
[noyj1p [e0T *Aroyroads [uod jo s19aH (L861) 'V ‘uosxoef % 'S Y ‘S1aquram 3 ‘H ‘HeH
‘TY—T ‘Il 1518010y3Lsy 110dg 2y ‘yods yinok
Ayerxue aannadwoosid jo sjuspaserue [euoneAnol “(L661) Av 'V U9 2 “M 'H ‘[EH
‘Ov1—-8T1 ‘71 ‘K80j04y2Lsq as12.49x7
110dg fo (puanor "S9I3IYIE UT AOBOYJI JISS 9OUBYUD 0} SAYBOD )12 Aq pasn sardajens
uoneutwexa L101e10[dx3a uy (6861) [ ‘TuiuueiD 29 “3 ‘uosi=sg Y 93poH ' ‘P[noo
VD ‘MIIA UTRIUNOA
aykeN (691-861 "dd *'pa pug) "souvuiiofiad ypad o1 yimou§ jouosiag :K8ojoyaksd
ds panddy ‘('pH) SWENIA W [ U] “eouewogiad yead Joj Bumias {209 (€661) " 'PINOD
‘LIY—80p ‘01 ‘K80j0yohsq asioaaxy P 140ds fo jpuinop “synis
payseq xajdwoo pue ajduns jo soueuniojred oYy uo s[wos 9aneIndo-0d pue ‘oAnt
durod ‘115U JO 5109139 UL, (8861) [ "V 'UOSNOE[ % S ¥ ‘Sioquisp “IN [ ‘TUIUUEBID)
‘91-1 ‘61 ‘€8ojoyodsg 251949x7 % 10ds Jfo runor Juswpadxs pleY v S233[YIE Ul
nqume eod uo popatu Jupias-1eod Jo $199)39 YL (L661) A ‘M ‘s198poy % O ' ‘llemed
'8L—69 ‘69 ‘A8oj0yoksq panddy fo jpuinor ~souewioyiad oy
noyyip 1208 jo diysuoneja1 ayy uo Ioueidasoe 1e0B Jo 51997 "(F861) ] ‘UOPIZ 29 “'IN ‘ZaI1g
1 *uStedwey) ‘sonaury] UBWING 'as1242X2 pup 110ds ul uonvanop ‘(pe)
3qoy D U ‘yoeordde aanoadsiad (208 v :sFumas suods ut woneanol (z661) 1 °f ‘epnd
'PI0JXQ ‘uuBWUIH-YUOMIdNNG w0y ul L8ojoyolsq 140ds ((9661) L ¥ depng
11 ‘uSred
eyD *souaury] uewny ‘(L67—~L9z ‘dd) £80j0yaLs 1i0dg ur saouvapy ‘(‘pE) WOH 'L Ul
'ds ur Bumies [eo8 Burzijenidesuosay :s[eod Jo axmeu apAH/IIANaf 24 “(Z661) " ‘uoung
- TET
)1 ‘€ 15180j0y34syg s140ds 211 vdurwiiojrod pue suoniugoos srswwims 93eida[joo uo
28 aouewiojad jo 1oedwi o Supunuexy Junpdisas just Suuuigy (6861) A ‘uoung
IsaUOIYD ‘ASIM uyof dods w aouvutiofiad- puv ssaais (‘SpH)
eH 1 pue sauof "H) uy ‘wods ut saunnol ouewnofsad jo sjo1 oy ((0661) 'S Jsyonog
1318321 ‘A3[IA\ Uyof ‘40ds Ul 3ouvuLIOf
4 puv ssa.ug ‘('spg) Apiey 1 pue ssuof 'O uy "pods ur Supiss (o ‘(0661) Y ‘s88eg
. ‘079—-019
‘K8ojoyahsq 01208 puv Qypuos.iag fo (pumor -ssueuiioyrad [NJIHS UO SIARUIIUL JO
3}39 [edrxopered pue ssausnoIISuU02-3198 :a1nssaid Japun Sunjoyd ‘(p861) H Y UsIsiowneg

S3ON3H343H

Junyes-1e0F jo eare oY) ur AWO)OYDIP ,,peq 2UI0NNO,, /..poog8 ssaoo0id,,
junjuasaxd jo puon juoxmd o) Sumsind 03 paredwiod usym ‘sofeiuva

N

SHIDHLVYLS DNILLIS-TVOD

-pe jueoyrugts aaey 01 K[y St A8ojens e yong ‘srouwrrojred o} passams
2q pinoys jey: sjeod ‘oznuoud Apuonbasqns pug ‘A[SATI09JJ9 SUIGUIOD O)
paeu ay} St 1] ‘sjeod awooino pue 9duewioired yjoq apnjour os[e pruoys
1eq) sfeo8 Jo Ayorerany e umpism posn AJferoyeusq jsowr ore sjeod ss9o
-o1d 1o ($661) £prey pue uoisSury yo tesodoid oy 13oddns o) pspiaocad
St 9ouapras [eourdure “eaamoy ‘Anpyuenrodurr 1sofy “Ayerenrdorddeur pasn
J1 reuonounys{p aq 03 speof soueuwroyred pue swooino o] Jenuajod oy}
unguod osfe sSuipuy jusimd oy, "Apnis siy) AQq pausidusns usaq sey
uonejuario ssaoo1d € Surdojeadp Jo syyouaq oy3 pue sjeod ssoooid jo ssau
-9A1}92]J0 oy} 0) Sunsaye Yoressal Jjo Apoq Surmolid oY) ‘UoISn[dOU0d uf
«'JHOM-J[35 §,2U0 UO }09aI1 jou op Isnf Aoy ‘uonejusmio Jyse) ¢ Jundope
uoym jueproduwr ore sowooino,, ey pa3sed8ns oym ‘(L “d ‘£661) 139
pue [[eH AQ P2I9JJO U32q SBI] ‘SOUIaIIXQ I} usamiaq uonisod astwrordwoo
e s1ojy0 sdeyiad yorgm ‘qurodmora Ioyumy vy (g2 *d) ,uonejusnio oda
Suons e Suraey noyim rouwroyrod oyo Ajournued B ow009q PNOo SUO
MOY 925 O} J[NOYJIP SI 31,, JBY} POpn[oucd pue sIj2[ye )3 Jo seonoeld
oY) 03 pa1IsjeI (9661) PINOD pue ‘ssuof ‘ApIey -uoljeAnow Suroueyua
I0J poyjewl B se s[eod owoono Jo uonosafer pordwr oY) pue uopeIUILIO
oo ue jo uoneI3TUSP oY} SpIemo} puen ay) pazoniio A[3uons (9661)
PINOD pue ‘souof ‘ApIeH '9)eqIp S]qRISPISUOD UI paj[nsal sey A[eanedau
yloq Jeqe[ O} pue , UoneIusiro-ode,, Yim s[eod swoono Jo Junies oy}
9jenbs 0 5191J0IE9591 UONBIUSLIO [E0T JUSHISASIYOER JO Aousapual oyl (2661
‘epn() suonejusiio o3o YIS PIM PIIeIo0Sse S109Jje 9anedau o[qissod
1) 1M toTeIusLIo Yse) 3uons e Surdo[oadp Srourrojrad wWOIY 3[NSaI jey)
sofejueApe 9y} PoISENU0D Sey 9oueULI0Iod pue UOTIBAIIOW U0 UONTIULLIO
[EOS JUSUISASIYOR JO 109JJ2 211 OJUT Yoreasal JO Jnq 9y 'SIay}o Jo ey
UM Lriqe umo 19y} Sumreduros £q pejenunioy ore sisurtojrad pajusiio
-089 Jo 9ousjeduroo yo suondasiad 9y} sealoym ‘eouewrioyrad jo seinseawr
mjosqe io juswrosoidul jeuosied uo oousledurod jo suorndadsied Iror)
oseq syowojrod pajyusio-ysey, “(Z661 ‘Bpn(l) SIUSWADIYOE JIOY) 2INSLOUW
syowrrofrod YoTym AQ WSTURYOIW O} 9qLIOSOP YOIYM UOHEBIUSLIO [e0T JO
sod4) JuUsIoJJIp OM) 9Ie 2191} 2INJeI9)I] SUONBIUILIO [eod 24} U] "SUONBIUALIO
[e038 jusuroAsyyoe JururIEXd YOIEISSI JO InSSI e se uastre A[aSrel sey
souriojrod 9)BATIOW O) S[EOS SWIODINO JO 2SN oY) UM UOIOBJSIIessI(]
‘suopoeqns jo uonesouad jofpdwr oy moqe pue ,,Jurjunyo,,
93enoous Aqrenioe Aewr | cCodwrey,, se yons ‘sand Jemideouod omnsroy
Jo soueunioyied Sunmp asn oy yey) pased3ns (L661) Aprey pue uoisSury
‘AlrejruIls “Ajonewioine Ul uononpal pajoipard oY) Ul InseI jou pnom
STy Jey) pue “398Ie) B JO J9jusd 9Y) SB Yons ‘and JUBAI[eI 1X2)u0d o[3uls
JAJoAUT PInoys [eod ssed01d Jo odAy smp ey pasodoid (9g6T) seiuesiry
puEe UBULISUIIYZ *2Injeu SNSI[oY oIowW e Jo sand Suisn UORUajIE Sndoj o}
po3eInooua 2q pInoys sieuiofrad “yuowasow € Jo joadse oyroads Aue 01 4]
-SNOIOSUOD FUIpus)Ie Uey] JayJel ‘Jey) s1sa83ns sarpnis yons ur pasn , S[eod
ssoooxd,, o) jJo uoneurwexy ‘(9661 ‘SEIUESIS 29 UBWIDWWIZ /661
‘P661 ‘ApIeH 29 UOISIUTY ‘7661 ‘PUTPiIRIN 29 ‘ApIleH ‘uosSury] (8861
‘uoyBupreq 2 MorrQ “8-9) sreod sseooid jo esn oY) 1037 11oddns popra



i

8661 ‘Z1 12Q0J5Q :panIUIqNS UOISIADY
8661 ‘0T A1eniqa,] :paarasal yduosnuey

'GL—09 ‘@ ‘A8ojoyshsy 1i0ds panddy fo jpuanor ‘3unojiuow-jjas pue Juinss eod jo
a[o1 3y, :[[Bfs dsuolow e jo Surures| pojeingai-Jiog (9661) 'V ‘STESIT] 29 [ "d ‘UBULIDWUWIZ
$S—pE P ‘PIUDMLIOf uvungy ‘adusuiio)iad Jaquisw dnoad pue [eod dnosg’
B usamjaq drysuonjejal ay) ajeIpaur jey) sass9001d (1661) “H ‘UOPISAN 7 U T ‘1eSuropy
. ‘T6-T8 ‘0 “oiavy
-2gq 10dg fo jpunopr ruondwmnsse Anpqeuseie [eod oy 0 afuafeld v :souruniojrad
sourInpus pue L[noyyip [eon (L861) ‘H ‘PuB[eD 29 “y ‘uosyoer “ ‘vArug S "y ‘S1aquiap
‘SOE-96T ‘£ 'K80j0yofsq 140dS fo puinop *aoueunioyrad aoueinpua uo Aioyroads
1eo8 pue Linurxold jeo8 jo s399539 2y, "(S861) "V ‘uosyoer 9 - ‘eAnig 'S " ‘Siaquiap
"68T-SLT ‘L ‘15180104ohsq
140dg ay I ‘soe[yie IjeIda[[0o Jo seonoeid jo uopedusasur L1ojerofdxs uy :11ods aAnl
-Jodwos ur Fumas [BoD *(€661) ‘A ‘Puediopy 2 “q ‘uosfng ‘¢ ‘uolng S ¥ ‘Siaquisp
‘T8I~ILI ‘g ‘A8ojoyodsy suods panddy fo jpuanor -soueuniojiad Jojowr uo uon
-0®JSNIEs-J[3s pue AdvoyJa-Jlas “juounuiuos ‘sjeod Jo souanyur oy, “(9661) "X ‘SIHeIOposylL
*€9-1G ‘T ‘mods puv 519.49x7 10f Kl42140n7 yoavasay uisap 1pa(qus 9[8uls y IS|[DYS

" [Teqiadseq pa1d9[as uo suonuaalalul Jumas-[eod Jo s109537 (S661) "D [ ‘SIUO[ B 'V ‘UlEMS

‘0€—61 ‘£ ‘1s18010y2Lsy 140dg 2111 ‘TInys 3010w e Sujwioyred pue Sururea] ajiyam noqe

AUly) 03 JBYAN {I8AE J0U 10 aJeme aq O, "(£661) "H [ ‘UTeine) 29 3y opry “N 3 J28urg
10X maN ‘ue[irwuoely (L16—T106 'dd) £8ojoyadsy 110ds uo youvasay fo
Yooqpuogy ‘(*spd) weuuay, “Yy I pue ‘Koydaniy ‘N 298uIS "N Y U] "YoIeassl »woﬁozu»mm,

11ods ur sommawoyosAsd jo asnqe pue asnstr ‘asn] *(g661) H " ‘1101essan) p “An ¥ ‘zinios
- ‘T€1-601

‘T 151801042454 340dS 31 *90US[[20X3 O} SYUI] [RIUSA (8861) [ ‘UoIBumIed 79 ‘1L “YOIIO
"8SE-EVE ‘€8 (o0

-10yoLsq Jo (puunor ysug "MOY-mOoud pue ‘saalouy ‘oFpamous] ((Z661) ‘A 'S M ‘SIfISe
LTET ST
‘awa]ddng yo.1vasay uoyvINps sy fo jpuanof ysuag “[{s JoJ0W B JO 9dUTULIOY

-ied pue asIexg (y661) N ‘AsdioL pue “y *suked “[ “suijed “J) ‘sqqi0) “L ‘SOOI
*98a110)) praydundg ‘sisayy, s,J:sejy paysijqndun “Arjiqe 199508

Jerouag yo xapur ue se 153) [[Ifs Juppn] e jJo uononsuod L ‘(1S61) 'O "1 ‘PIBUOCON
‘TS1-ST1 06 ‘unayng 1021801042454 ‘0861-6961 :oouriiojiad

yser pue Sumes [von *(1861) d 'O ‘weye] 2 “W T ‘HeES “N M ‘meys “y ‘H ‘9j007]
*IN ‘SIHID pooma[Tuy ‘[[eH-9onuaId

2ouvuiofuad ysv; puv Sumias o8 fo L&ioayr ¥ (0661) d "D ‘WeET 2 VY H ‘900
_ "TLT-50T ', ‘K8ojoyalsy siodg

Jo oy -spods o) Sumas 203 jo uoneordde ayx, (S86T) d 'O ‘WeyleT W 'V g ‘@300
*119—019 ‘0l 's22u312g sji0dg fo puinop -syjusuodwodqns DUBUWIO]
-19d jueA9[a1 A[[RUONEMIS JO IQUWINU B UO S[9AJ[ SSANS pue SUONEIUSNIO [e0F Jualajjp

om3 Jo 103339 3y a1edwod o3 ApniS (Z661) " ‘PUEPHIEAN % ‘T ‘Apiel “JAl "M ‘uoisSury
‘€6T—LLT ‘TT ‘1s18010y24sq 140ds ay ] souewioyiad jxoddns jeipy

sassaoo1d a1 uo sjeod jo sad£y Jualapyip Jo s19313 (L661) 1 ‘ApieH 29 “ "M ‘uoisSury

: (6pI-pp1 vdd) z -

108 pup 20ua128 ‘(*sph) Ajfelre "N 29 ueIyo0) "V uJ *jjod ut sjeod sseoo1d pue ‘souvw

-10333d ‘surcoino jo aousifes ap Fundagje sioed (B661) 1 ‘ApIeH 29 “IN M ‘uoisSury]
‘LST—bP1 ‘@I ‘A8ojoyolsyg as1040x7g 3 110dg fo jpuinoyp *saroueioadxs juswuie)e

108 pue swoldwiAs £1arxue aannadurod jo uoneisadiojuy *(9g61) 'S ‘uoluey 29 “'D) ‘ssuof
‘BLY—61Y ‘98 ‘A3ojoyahsy fo puinor ysurag 1ods ur Ljarxue

aannadwod ur sansst pue sjuswdoraasp yoreasay :awed e isnf uey) 10 (S661) "O ‘sauof

NOUAVID ANV MIVNAVIN ‘X gL e



Filby, W.C.D., Maynard, IL.W., & Graydon, J.K. (1999). The effect of multiple
goal-setting styles on performance outcomes in training and competition.

Journal of Sports Sciences, 17, 1, 53-54.

129



- *3ourur1oad
uonnadwod 10§ s[os Sumas Aljtmoe pue suopdnnsu; Jayl

Buruopueqe dnold |oxnuod ap o1 NP udaq ey Kews sy
‘dnois [onuoa s[goS ou ay sem duewoyrad uonnadwod
01 Sdurmopad Suruien aSviaAe woy Apuedyrudis anoadun
01 dnoas Ajuo 51 |, "dnoIs £juo [eos swomno 1 uep vopnad
WD 3 ul 12113q Palods ysea dnois |onuod sigod ou apu
pue dnoid 4Juo jeos ssaocoad ap ‘Al1euonippy ‘sdnoid sanp
1310 310 3o yaes 01 paredwod uaym ‘Aprus aip Jo saseyd
Topnadwod pue Sutuen Ay q10q Sunnp ‘r13q pautiog
Jad sa1f1s Supias-jeo8 ajdninu Suisn sdno1§ oan oy,
"Saurwiioprad 15a3-31d uey JoySny
{pueoyusis s1am SduBwI0gIad uonnadurod pue ducwioiad
iutmtens 38c13ae Yoq ‘sdnosd lIE I0J “eyl pIiesjpui sisa
IST 324stg 20y-150d Jo sinsai 3yl (50°0 > o P ="y
uedyiudis sem 21005 Jouetiograd 1531, £3joA jeA 10 uonoe
I 1531 x dnoad wopusaimur ayy ‘I0108) PuodIs Iy uo
31astaw paicada tpim ‘(1521 pue dnois) adueLIeaA Jo siskjeue
EM-0MI € FUisn Judtwniadxs 21p Jo sagels 33113 311 18 sdno1g
[ORUAAIIUL 34T 3D UA3Q pareduwiod a1am pue | 3]qeL,
1 pRiuasaad a1e saz00s asueuniopad 1S3 A9J0A fieay YL
‘uonfadwod e ul A[jeuy pus ‘pousad
UIUIEN Y33M-C T J3A0 SU0ISEd00 eiedas ] uo painstaur
941 SeA NSt 133208 21 UO IVULUIIONDJ *SIUSWISIENS [e03
a1 pue wysnoy 2anisod & ‘ampasord Fumnuad e jo pasis
109 yowym Sunnol adueunoyrad-21d € jo asn Iy ur pauien
B sisedppaeg ‘dnoas jonuos e se Pa13e 12yl0 a1 pue
uoncuiquiod Sutss-[2o3 jo sadfy 1uRI3h1p pasn sdnoid s
) IN0J IPIYSIIqEISA S1aA [ IIyS Suissed 190005 10§ 1531, LEli (VN
A\ 21 U0 dueunIonRd 10y paydrew ‘yoes siuedonied s
' sdnoad sy (s ¥ ueswr) siesk 9E'C F89°1T pa8t (s3jewsay
[ ‘so[ew ¢z) siuaprus sutods g 219m siuednzed ayy,
"3|415 umas-jeod ajdnnw € jo 3sn A Sunowoad
1 PInoys sjuelnsuo 1cy1 uonsadans sy Ajreopdurs aujurexs
SeM APIIs sup Jo wie sy, ‘(A3pp LIRISANPIYD “sumutofiag
19 Jo aauavag puv KiosyJ :1i0ds 40f uonvavdaiy (p1Sojonyaks gy
ipuvisiapuf) ‘9661 v 12 Apaey) sjeod swosino jo asm
1322 ajeur osfe 431 1oy) punoj saey s1atwioyad Jryssaoons
seonoe1d 21 Pasojdxa sAty ey satprus f33A3Mm0Y] ‘sjto8
»01d pue Jduewojrad P32Ua13731-J135 4[U0 135 01 sAAIR
Semoous saty pue Ayeiusus SUNL1243 st Furuuim, darsta
'd 2y 1sueSe Funydy usaq saey sisi3ojoyadsd 110ds Aueyy

N qdF 610d +a1sayoyn
‘uonoonpyg saySipy fo AMSUL 315247 SIUAG 1104 t0f L2217

PIBUASTA 4\ 'T PUE AQ(L] ‘A" DM

uonpadwos pue Suurea; uf sawod)no sdueurioyrad
uo s3l1s Suniss-jeod aydpynw jo I03ya Ay

*sInbiuyd3) JuswBeurUr $SI11S [RUONUaAU0I
sn Lpxue yum Sujeep uo paseid siseydurs jusino
areladfie Lew yoryam ‘Adsrens uonuaarul paseq-8uidos
© uonemdiuew e yons i1dope o1 st si1stdojoysAsd 110ds
Q3udfeyd ayy -asuodsax Kepue 1 121d33u; s[enpia
I yamym Ut fem ap jo uonendiuew SANDE 31 U0 $TOO)
1 suouaatalul jo duersodwar P 3d10jural sBuUpUY s
¥2ds3ad parjdde ue woiyg ‘seiq Suissasoid 30 1ueunuIAILp

i

_Euuacanunou..nuaann_:oa :otuu‘_%buvan uuﬂmm
.om:u:mauouuu_vcmumﬁzsﬂnm aanisod 4[jeuonows mu.s.@ww :
nq uensiaiedAy-aq (s Aeur sz01e31198) K19ixuy .:owauom,wm‘ &
SANESIU B WIm PI[2qE] St A1MUE ) uatim AJUo 3582 I o%mmuam
sicadde ST, “uoneuLIOjT SUIUNEIIYT SPIEAO] lueiSiax; m..mru
31T S[ENpIAIPUT SNOIXUE 1BY1 SPUAIUOD YaIym ‘stiq mn_mmumow.ﬁmmwf
Jo uoneisidinug [euonipen S Aq parapur st ey mom:ummﬁ.ﬁ@ B

Aqjensed uondanp faxue jo 1dasuod Y2 381 15933ns 9
"(08°0=SH ‘00 &
L9°9g =**%y) uonipuod poow 9ANBSU [ UT PIAIasdy
Sulaq gnums 2anessu 10j seiq Surssasord 15212919 3P s B
‘SUORIPUOD POOWS [{C Ul [MWNS [ENN3U (SISED SWOS uy) vmww%
sanisod a1 01 2anvpA: MRS sanedau a0y selq Fuissad »ﬂ.w
dnoi18-us0miaq uEdyLGs P3NqQIYX? s101831[1qap ‘AjasIanuy & .
(09°0=SH ‘60°0 > d ‘65’9 =%y) uonpuod poows aar 50025
S Ul paa13sqo 3uiaq ynwmns sapisod 1oy seiq mﬁmmuonm%.ﬁ%:
15318318 3 yum ‘suopjpuod poow [jv :_::E.am _nﬂmwm
AmumnquOwEvvcm oa.auwucoﬁoug.au_ﬂ __sE.:muzu awn
.—o.uma_nmiunuuo.aEouuo._ub_v nsgméuuzupmnmu@

*I5PI10 WOop,
T Of pA1u3said spiom PIIMO[Od [EANSU (g PUB 2ARESIU]
dangsod gz Jo dn apew spiom snnwns g9 PAUTEILOD P
‘uonesnsaaur 101d ysnorp padofsasp sea spIom JO 125 3
'sAsy payplew-mojos Surpuodsalion Inoy Jo suo mumnmwmm@ :
£q uf uanlm sTAL pIom S 18 INOJOD P O3 puodsai 01 mm»m«.,
‘U22135 13INAWOd B UO SIMO[0d IUAIFYIP AN0J Ul paead
Y2Iym spIom palejai-poout Jo Sujueaw 3y 210uS 01 padn)
sem uedpnaed yoeg “uonipuod poout yoea ur (199-¢H9
‘ASojoyafsy joruasiadxy fo [ouanof ‘g6 ‘doong) 1s31 do end .
payipow & 1no Aured> 01 sjuedpnred psanbai Asel ‘um.m,?x
1028 3ARS3Ye 3 jo uonwndiuvw paaisap Yl A1ea1d E:.m,.u....un_m_
sanbruyaal 3s3tp jo uonewqwied A ey Pa13pIsuod sea zwmw
'sauaudia poow aaneSau pus sansod umo ey padoppadp 5 .
$101E3ISIAUL (1 “UONIPPE U] "33 poour aaneSau pue Janis
© JIEMWI0) .01 PID3JIS I SIUIWIIEIS poour pale(s
-fiapcue sanedau o1 pue samisod uay, (g8I—ELY ‘9 ‘Woaay]
Y2I3say pu moaviag ‘896 1) UANJRA AQ padofdaap spoyisw jo ¥
35T 2 Y3NOIYl PAATIID 3324 SUONIPUOD POOW 3211 Y LEL
"(112~10¢ ‘6 “ast8ojoyalsy 140dS sy ‘co61 ‘utemg put sauo
WAl yaea jo duder paaedrad Apandalqns Iyl Sun
~Ipul 9[E3s uoRdAp € pnpoml 01 payIpow ‘(8Hz-icT fois
‘KBojoyofsy 110dS fo pouanof 'L861 ‘AR pue 1Yd1qRY ;Lau..
T-f10wsau]  Aepuy  simg sanuadwo) Syl Jo uoIsIAL
JEN.3 U0 $3I005 £Q PAUIUIIAP SEM UOROINP AIDIXUY
‘suonipuod poow sanedau pu
dansod ‘fennau $5010% Jnuns saneSsu pue sanisod ‘jenn: 4
U3am12q (3anedeu se swordwAis Kaxue sy 11distur oy o
280 "3'7) (S101RMIqIP, puE (Sanisod se swordwhs KIoXue i
a1 39ad1ug oym ssowp ") siolelfioey, K1apsue Jo sol
Suissanord ay uy saduazYIP 30§ 1531 03 seA Aprus siy1 jo wi
SYL ‘sarerado wstueydsw Suissavoxd st Moy SutururIaiep’
ut 201 [enusngul pue uenodun ue Aejd Ac 3duBULIOND
01 sanisod 10 aanesau Jayare SuiRq se L1aIxue jo uondaoiad:
S.[enpratput awp aouls “ymwms (19age sanisod 'a11) 3uwSua[eys;3
pis pareposse selq uissadold Ayl 01 se uoneSussaur u
SPUBWIBP (TLH-L9Y ‘bL ‘S|1YS L0104 puv 1onidaziag ‘766
‘Ulemg pue sauof) uopodanp Alarxue Jo 1d3au0d usdax sy, i
‘Buissaoo1d 1amofs ur Suynsaa ‘fuond 3uissavoad 1ares1d i
Pa1800][E 218 NnWms (199t saneSau ‘a7f) Suiuslesip s Lu.ﬂN.

‘qnpe < Aunod pue Y3,

eotpuy siduasiadng (210N
Q2 < A2 , ISIDUIIYIP STITIS juesyiuSis I1ed1pul

‘€T 81" s1vak) oSy .

) €901 S8 TFSTHL QI'cF29st No.n+w_.mﬁ D._EM pontaing

) e .S.o 881 61 TF8US PrIFCLY va_ ﬂmo.m 1 ——

0 mm..m MMM wo €9°0F€9°C ¥9'0 M mhuw mwm M MMM priteaity

oww Mwo LS80 e€ro Ly 0F96°¢ EVOFEOE et
8

| 0F LT jeon)

‘0F ol 4

i : €0°0 og'e 8S0FGO'F ﬁm.o ¥ cn.v MMM M Mmm ot

.Nc.o HWM .S.o €Lty 9L'0F96'C mh.owme.m O csavanansdnon

._M.w Tl “S.o €€'6 09'0F6L'E TC0FB6'E e
1
1

y . o037

: . (x4 SL°0F8T'E TLOFOS'E -
i : #1070 9y 9L oMeN.n 8L ) oy -
.HWM MMM LS0 6s°0 sSYOFSIY CHOFILY osant
= 95qNS/AI0IU3AI
" ity (s9=1) (pe1=4) (L= a[edsqns;. u]
! e 4 QD fiuno) g

9ITLIBAOD € 5T
35 Surpnpout 1215V

sJ2UuNI S[EWaj IUIIsI[ope Fuowe s3[yo1d JBUONTAN uo_. F © Ll ms3y 1219
I [ € ) 1
uuni 14 8 d 0 ow s 3 ueaw) sNILIS AQ S2UCIITA JO SISA[EUT ATUTARMUW 3([1 JO 51 53 alquL

ssuodsa1 paseiq © 01 spra] Aarxue jo soussaid I e

- paisaBsns (66v-E6F 9 “sifojoydsg ML ‘€661) SMIMEW

5 doa1a ] 421SAIUDA 31 [ BIUIOG

“THZ LLS 433051y ‘Kuisiaaiuf) uojo L
A LNMMW pu asia42xg fo quswnavdacl, pub JYE€ £7 j0odaaar] ‘Kssisatif]
5210077 WOf, Ngw\aai f525u312G ISIDAIXE PUD 1400 40f JIMIUSU 21DISTY |

ARIWUS “D'N PUE [SUI0OD Q Sueqna g'W

seq Surssanoad 110 UORDAIIP AIKUE JO IDUINYVE YL

. -3ge jo
uapuadaput s313[tas A[iqe 19m0f uTtn pa1uato-jeo3 nwa -E“
sannadwos ‘-08s atow 3¢ Lpiqe Suluun: Uy Iaysry S
o_?.» .mBuEum afewa) 1uaISIjOpE IEY 15383ns SINSAT omuMa.w
-Slewye 191SBW © Paadsad pue UOHEIUALO Wwwmgﬁ.x_ X
uy ySuy sxem siuedonaed [V (100 >d 9LT= of M_n:wm
paurewal saouasaylp dnoid o ‘sad[IE -3 Jo st W
::.:.vuuu 01U} Bupfel JIT UAY “13A3MOH] *38c jo uondumy ©
9Jam sniels .E $IIUSISYIP JAPIYM SSISSE 01 PIIINPUOI SEM
31e1EA0D € SB 958 [IIM 3JUTLIEAOD JO SISA[eus EEHS.,E:E v
‘sdnois smes sso13e JUSISPIP OS[E St 238 ISNEBIIY muuu_ﬁm
qnj> ueip suoneiuallo (sjLod jeuosiad yoear 03 u:muwu”n“c
put: (Uis 01 AISIP) ULm ‘($S3IINS 10J IALTS pUT muoumsm., -
-2A31oE 110dS J31U3 03 11s3P) ssauaannadwod ug 13y WL -
s939[yie Aiumod pue M 'SIIIYIE qnjd pue fQaunod N W o
-wod 3BT e Ul uonmuane a3 YD sem 13 iﬁ
Jo s2inos atp e pasearpur (1 qeL) dn-mo[[o} uﬁta?u —.w
(10°0 >d “65°€ ="'y siejid) sdno18 stuels $s019C 103
utew JUEdYIUSIS & PA[eIA3T IDUBHIEA JO sisjeue Bﬁun.mﬂmwwg
Juapuadop 21p sB SlEWID [BUOnTAROW paarearad pue n_mco_u~
-BJUS1I0 JUSWIAIYDT 110dS PUT |80 PUE S[qBIIEA JUIpUIAIPUL
sy st sniels @M pasn st udisop ATHTANTMUW _acwﬂuuw
-ss010 Y (16€-GLE ‘b1 ‘ASojayadsg asitaxg pup 14048 [

jouanof *z661 v 12 ZRS OSOND) uu_aén.v.umusd. :o.agme %m
JlewijD) [BUOHTANOI PAALadIg 3y pue Amﬁwelﬂmﬂ [ _w
puv asiaaxg dof Auaniondy yrivasay ‘8861 uSWuD pue _m,o
:DOS) PareuUUONSINY UTOREIIIQO uuonm. a1 “(662-06C :vw
‘Sojoyas] jpuouwanpy fo Jouanof ‘2661 “SIOURIN vnao Mw: gnw
:DSOT.L) 2ateuuonsanQ 1odg m 03 pue }STL, 2l P3|
siuedpnaed v *(9661) S2IQEL PiEpuels :c.aﬂﬂo%(. w.:.“.%m<
w_ooz.um. ysySug Iy alm IIUEPIOIDE UL (Y9 =u ‘qU[d ZT] I..”
tfunod Sgu=u ‘eup) sdnoid Apqe Suuuni P1q ww '
paysse[d (s ¥ ueaw) s1eak g F€'C1 pade s3jeurs) mwm uu.>n
scn.ncaunn sy 1. ‘wopedpnied 3uiuuns 1o} wca:o wit

. mhcuu_w«._a:ovgﬁo& 18y sumlap diay o1 ‘sdnoad B:QBM
WWRIRANP W ‘sIduuny uu:Sm%.u_vv__mEM—MMM..%HMNMH p
Suowre SUONLIU3LIO [EOF [CUOHBADOW Paul s moﬁma
-1onaed pue 2duasisaad 113 JO suxaned 031 sanpd pjoy Aewt N
u.m..:uuun_ 1sa191ur Jenonaed jo si sadjpe u_nE&. 1U23s3[0P
Suoure uofeIAPISUOD S Auu.aocg uewmny] [ ‘udtedwey)
'5112q0y "D AQ paup? ‘aswuaxy pup 110dg ur uoNvAUON MM
17661 ‘epng) wewop 110ds A Ul INAIABYRG pIreanow p
soandadsiad [rod usamiaq diysuone(a v 103 110ddns st u._vzw
:m.woﬁ_< -e1131112 Jurajoaul-082 10 -sel Jurholdwes £4q mmuuﬂ:w
2A1193QNS SUIULIAIZP PUE 2UGWOD JTASUOWIP 03 AN
m_mcﬂ_zv:m 18 218 L1091 sandads1ad (03 Jo s19U31 J1sEq YL

N NIz 884 10648
..E::N Jo (st SaauanS YIuIF] puv sy “110dg fo umuriodaq
a8eg "y pue L3(7 '

SINTIqE SUTUUTNI JUIIIYLP JO sIauunt
a[eLUa) 3UIISI[OPE UL STONITIUILIO [203 [BUOREANOY

-asnIadxa uipeal
dews jo amcu 3 Junednsaaul jo poawl pyea AJ[RUIRIXD
puT 3AR[sU3s 310w € apiaoid o3 Bupjoo] st Yo3easaz SutoduQ



2 1e1s 3 ‘uolun £qSnr pue 133d0s Surpnipur ‘uonewojul
utde[al Jo suraw e se sSey Jo asn Ay vo Ajax [Ins si10ds sulog

N gar 610d 4a5211y5
HOLDIPT WS fo suuusuy wisayayD) Duarg 110ds 10f aamuiary

pIeuAeiy A\T PUR LAY "D N

SIALAP Gupoes
03 sjeudys jo Apnis sapvaedwos V 533 snsaaa sTepg

‘uonednied 8uio3uo 01 3ANPUOd
© §J3113q 121 pue 193ge samsod aduaitadxa Aayn ‘e
nuapo-Arlsewr e ur paseid Suraq wol 1Yysuaq syinok
YSRIUBAPESIP ‘A[1E3[7) "ssa00ns 110ds JO s10s1n921d 1ueazodurn
[ Sutpiedar (wondassp “yan| ‘Aijiqe *o11) $J2112q sandepejews
I pR1BId0SSE  aJom Sewid —uuuﬂuzo uuﬁwEuO.«huu e jJjo
ondsarad stazeym ‘(1ioye ‘uoneanow -3+) sjaifaq sandepe
PIJUI[ 0s[e 319m Jlewyld pauaMo-AfaIsEW € Jo suon
3233 “s{no paSeiusapesip um usaad 1uswsso1dun pue
ure( aziser|dws am se Juof st uonedonred 11o0ds jo sawod
10 3a11s0d 2P 241350 [[uS Aour am ‘SN0 Suowre ssadons
nnedwod s8emodus sm ;i usAl ‘snyy, ‘siuedpnzed £q
A13013d 1EWN|d pA1uaLIo-A131sEW JO 33153p Bt s{ uoneanow
UL JO SIDIPUL 150W 10) dIn1dnns (808 [euonemis oy
uolsuSWwIp [E3010 3 ey 1s988ns sSurpuy Isayy,
.mwouuﬂmmo
129 € S€ 11013 mata 03 £33} $53] put ‘weadold S ur ssaoons
'ds Jo sasnea st uondadsp pue yong *Aiqe 19pIsucd 01 Ay
W 319M PUT “UOISU] 310W puE JuawAofus ss3] pasusiradxs
o> ss9] Apueoyusis pardde ‘puey 13120 A1 uo ‘Twrd
foneanowr ssusunioyidd Sy e jo suondsosad ym syanox
1501 3 U1 $8300S JO s1081R031d se on] pue uondadap
JISU0D 01 A[23If $S3] pUE 110Y> puE UONEANOU 01 wesSoxg
! ul $5200n5 1iods ainqune o1 PNy olow s1am U
U3 s10w padULIIAdXa JI0PS dloW PalIaxa 2dumnadwiod
ds 1ayBuy Apueoyrusis psizodal weidorg suodg ynox
OHEN 212 ul J1ewiyd Axdiseus ySiy e pastaoiad oym syinok
AIppe U] °‘UOREANOW D[SULNIUT JO SUOISUAUNP UOISU3]
3 udwfofus “uoys o 10j 1uedylud[s seam uonOEINUY
L 'seiewid [evoleAnow (100°0 > ‘66°89 = 0T4y) souc
1o13d pue (10070 >d ‘65°9L = £74y) A1aisem JO s1aya
w auesylulis pue (10070 >d ‘90°g = *O7Ly) ssrmump
reuri0pad pue AI21sEW USaMIBQ UOTOEIIUY uedyrudis e
AL 3dueliCA JO sishjeue JigueAnnw (duetwiojrsd Mmo]
181y x L1350 o) sa 4Siy) gx g v Aewid vuewoyiad
| sns1a g8y jo suondssiad wyim syznod pue Aeund
lsew mof sns1aa yBSuy jo suondadiad pia syinok :sdnoid
J 01ut payisse|d a1am syueddnaed ‘YO 241 Jo sajeasqns
tur10113d put A331seW 31 wo 1yds uTipaw © uo ‘paseg
. (662-06¢ ‘p8 ‘ASojoyohsy
moonpg fo puanef ‘zeel ‘SIIOYOIN pue epng) ajeos
NS 110dg Jo s3sNEY A WOqY SJAlRY A pue (19405
‘KBojoyads juisog puv fyouosiag fo pounof ‘gge1 ‘urky)
feATIOW JISULNIU} JO SUOISURWIP UOISUal pue 32u3ladwod
nwAofus “u10ys Sy3 parnsvewr 1Byl AI01U3AUT UONEBANOA
DU 2 Jo (pasn dram swRNf 1yS1e A[uo ‘1) uoIsIaA
e1A31qQqe U ‘(16g~GLE ‘b1 ‘KSojoyansy asuaxy puv 140dg
MAnof ‘661 *9p 12 ZIIRG DSOW) aneuvonssny 110dg

i paseldar sem s134e[d, UI1a1 31 PUT PIIBUIWI]D 3I9M Sy
Swos 3'f) wioy pardepe ue parsjdwod siuedinirg *poL,
SSE[D B SULMP PaIdISIUNUPE 313M PUT SI0ID211p Awineioy

P41 01 PIJIEUT 31am SIIBUUONSINY “SANOA PIFRIUBAPESIP Joj dis

VS 3y ul sanisiaamun snolrea 4q paziuedio wurergold
‘wei8ol  s110dg YINOZ [GUOREN] 31 UT PI[{OIUI ‘S1E34 91 oIy
woj 38e uy SuButl ‘SINOA €107 Papnidul siuedionsed ay y;
‘sawwresgoad surods 1surwins ui Sune
-nued (saywey 3Wodul-mo] Wwoy Sujwos syInok ~3°1) sip
PaSuuEApssIp SUOWE UONEANOW DISULTIU] PUE $§390S 1X
JO sasned ap moqe sjRI[q ‘PIBWI [RUONEATIOUT SETNERPEYE
umMIdg sdiysuonejar A Suiunuexs Aq YoIedss1 smota
PUR1x2 03 sem Apnas 109sa1d 3y Jo e Sy, *SS309RS JO moms.»
se sa1821ens uonds09p pue AjIqe mdla pue ‘Aanor ap E
uonedppied Sunnp uoisua s10w IousLadxa Guﬁwa:n
I 513100 Sunuiopadino pue uonnadwod YoM ul s1x91
sasnza :o.co 1e11 2431[3q _uE“ vucmaam s1ow a1e .EoE fanog?s
2 ALofus Avumﬁsoucu sae Jududo[aAIp IS pue MSES

::: uouabmcoEun m«: nuumumﬂ ‘re[nonied cH ﬁo@ulmh .s:m
‘61 ‘“A3oj0yafsg assusxg puv 110ds fo [ouanof <1661 “@Inseary
‘08¢-19C ‘81 ‘K50j0yks ] aswuaxy pup suods fo pounof ‘96617
.m:unom pue nuessnaey] "3+3) s3500dsa3 2aNd3ye pue 2anNIUI0

syanok ﬁumﬁcnavnﬂv Suomre rewypd Enoﬁg:cﬁ
paaraaaad jo sajg[aaa0o 2ATd3JE pue 2ARTUT0Y;

*$3]qBLIBA 3521 JO 2dUNYUL I
01 [FIUPIIUL0D 3q AUl SAPRIMIE JO LORRULIO} M ey Ajdw] w
pue uonualul JO UONTZLLIOY 31 J3A0 [ONIUOD pue AWOuOINE. L]
JO sduanpur a1 YBIYBIY 01 9AI3S SAprUS s [[eIdAQ
'SIaLIIEQ pUE $J9I[aQ [EINOIABYIQ ‘SAPTUMIE JO UOREISPISUOD
2AnEIIQYAP € 310U JO SISEq A UO pawnin] aq Aew uonuauL:
‘10nuod> pastwoidwod Jo SUOREMS Ul 10 SINOIABYRY [0l
30j 23a3moy *A>us1adwod YSiy pue 0NU0d Jo SN0 (U
Y3u] ® ‘puey e Inotaeyaq I i dusLedxs Jo SUONIpuod.
ul saprumie jo uoneispisuod 2 sseddq pue speraq [0x1U0d
JO s1s8q 31 U0 PAINIAXI 2q ABUT SUOHUSIUL JO UOPE[MILIO 3]
'$$3201d SUR{ewW-uoIsII9p Ay Ut A1uciuods jo 33189p At Aq
30j p21Unodde 3q pnod dysuonejat siy ], ‘pazisaypodAy uasq
2 diysuone[al 199TIp OU Inq ‘SIPTINIE UM AIBAOD 8 uqu

-noop cuun mms uonuaul uo nEm:g _obcou _Eso;m:up
PRAI2213d 21 JO IDUANPUL WINP YL YSNOYI[Y "SUORUY
PUT 3pnImit UO [0NUO0 [eIMOIAEY3q paaladiad jo ssuanyuyl

3P 31 JO INSA ¢ sear dIYSUONE]dI UONUNUI-IpRIME 3y
JO uone[nB8a1 3y ‘AWOUOINE YaIm SJAI[2q [0OTIUOD PUT [OXUOD

[eINOIATYRQ paawosad Sumesodiodur wasks L101epn3az fenp
£ Ul PA[]9POWI SEA INOJATYIQ PIPUUL 212ym ‘Apris puods
51 Ul JAIING USNED SCM BIPE SIY T, "OPNINT WOIJ UohnqInuoey
fue INOIM INOIABY3q JEp Ul 58tdus 01 uonuAul dUINYUL
fjaanisod [im Awouoine Y31y JO IX3IU0D T UL INOIAEYIQ uaad
¢ SpPIEMO} 30URIFAINOD ILNSUOLIAP 01 P3U T 101 51528308
PIYM 41091 UORBUIWIISIAP-J[3S (M QU] UT ST ST, "2A8Ydq
01 SUOAUSIUL JO UOTE[NILLIO) 3R 01 PAIE[3T ARd3JIP 21¢ Alanoe
ashyd ur SuiduSus oy suoseal Supjeas-Awoucine eyl
uu_.,_uE>u sspuoad Aprus 151y 913 Ul S3pnlile pue suonuul
U0 UOHEIYNUAP! JO 30UNYUL FUNBIPIL YT, 'SUOAUAIUL UO [O1

" .u05 puB AWoUOINE JO 3DUINY UL SY1 01 [LIUAPIDUL ST PUE [2pO

siy3 ut Isueizodur jeuoneAROW IMI| SBY dnjsuonejsl uonuAnul
-apmiie 9 Ll Jlensuour?p s3urpuy uasaxd 2y,
*[o11u03 [EINOIABY3q PRAIS0Iad U0 IDUINUL 51 yInorm
drqSUONE(31 INOIABY>q-SPruIE 31 pie(ndal Aposapur xapul
i.ho:ou:u oAmE|al 3 ‘AIOWNIAUIN,] [ONU0D [eInoiAeyaq
paaeoiad uo ‘31035 XH PuUE fI ‘Al ‘NI W jo ansodwod
paIySiam © WO PIALIp ‘XIPUl AWOUOINE ANT[3I E JO 1233
1vanp o3 Aq pare[ndar azam sdiysuone|sl 3yl 1ng [0NUOD
[emnolaeyaq paatedred 01 paieles Apuesyradis s1am sjalfaq
|onuod ‘uonippe uj "yied IPTUNIE-{ONUOD [RINOIATYIG PIALSD
-1d a1 Jo uosnpaut 3y 4q (S0 =Y) paonpA Ancaid sem
(550 =4 s,u0siea) diysuont|al UONUANUI-IPTUMIL PApuno]
-uodun YL ‘punoj aiam (19°0=Y) SUONULUI puE joNUOd
[eInolABYaq  paARdIad ulsmiaq  pue (89'0=Y) sepnime
puE [OIIUOD [EINOIAEYAQ PIaledIad usamiaq apmijudews ysny
jo siped juedyuSig paizodal are SIUSOLYI0D IsA pue
(26°0 =1dD) Sidwes 21us o1 uo pansadar sem sisi[euc
ay]. ‘seskeue (g6'0=14D) sidwespnw pue (£6°0 =[1D)
7 dnois a3 YI0q 30§ EIEP 3 PIM 1Y 2lenbape palensuoulsp
lspowr Yy, ‘sisjeue Sjdwesninur 01 p3id3fqus puc sjdures
9Y1 JO J|BY PUOI3S 1P UO P3ISAL UL SLM [Spour Pastasl YL
“pa1da[as Ajwopuel ajdwes Iy Jo jjey auo Juisn padojaasp
sem sojqeniEA juddpp Sulsn [apows’ uopenbs jeimanns Y
“urewop [eo1sAyd 210 UL SJ37[2q [ONIU0D PUE [011U0D [CINOIAEYSQ
paaleoxad jo sinstawl B (M AQuaimouod Aiojudaul swes
aip parejdwod siuadssjope ggol ‘Apmas puodss e uf
‘uonorpard
sandadsoad 1ood i SuURNSAI IUILSISUOIUWY M UoRUAIUY
vc.m SIPTUMNIE JO 2SO 3[IYM “SLIN 1240 Paaoidul 10 1UEISUOD
pautewar Awouoine jo suopdadiad wp Jupedrpul ‘] swin
e uelR ¢ Swp e 1518318 Sea uonuAUl Uo (I JO 1233 [BI01
s *Apueizodwin 210 “JOIBIPIW T ST Paalas PUT SIONNSUOD
qioq pasuanjjur (J 1nq ‘siutod Jwn yioq 1T suonuAUL pue
SIPrUNIE UIIMIAQ PaIsTxa Siped OU 1BY) PIIEJIPUL [PPOW YT,
*(66°0 =14D) ®IEP 911 WPIM 1Y AI0IDEJSPES T PAITNSUOUIP

siutod-awWQ oMY 31 1¢ SUOTIUAIUI PUE sapraule (sanianosg
_nu_.;:a ur 3uidedua 10 SUOSEAX Surdojaasp-soualadwod
J0 “smscow v) [ ueamiaq syied SuzisspodAy [ppout
uonenba [einIdnns y (T SWN) I218] SYIPM ¢ PIIASUIWIPE
.uu, 219m saInseatu oy, "Aianoe feorsdyd ut Sunedpnaied oy
suostal (YI) dsumnxa pue ({[) paoafonut (QL) paynuapt
(N[) DISULNUT TR PUE SUORUSIUL ‘SIPNIMIE JINSEAW 03 SWA}
(s A101uaAU} UT PA13]dWIOD SIVADSAOPE Y “APMIS 18Iy © U]

’ -dijsuonejsa sup
a1e[nga1 £q2122 ABW PUT UONURIUL PUE SIPIIMIE UO JdUINPU
ue 113%2 (M Inotaeyaq Aianoe [earsdyd up fwoeucing sang[1
jo suopdasrad jetp pa1oadxs st 3t ‘wonippe Ul “Iolgipaut
¢ ST [0NUOD [einolAeyaq Ppaaladad um s3prunie puu
SUONU3IUL JUSN[JUY OS[E PUE [OIIUOI [EINOIAEYAq PaAL3dIad
o1 muun_u._ a1t sjaeq [oauod s,uosiad ¢ jeqs pazisaylodAt st
4reoyroadg ~£1021 ], UCHEULUINI-J[AS ($S21] Wnu[J 10X
MIN] 4nolapyag uvwnpf ut 1213(]-f12S PUD 101DANOLY
asuau ‘gg6l) sty pue I pue sPLRq [0nuod jo
warsAs (0LS-61S € ‘A5010yafs ] [mo0g puv Ayouosia fo oanof
‘9661) SJAUURS “Imolaeyag pauueld jo A103Y] (128undg
:913qpapiay "uueunpoag "f pue [qud] °f Aq paypa jouue) uowsy
uy :6861) suszly :A3ojoydhsd jerdos ul pasodoid sayogordde
[29113103101 9211 BUIZi[N AQ IX2I1U0D As2I9X3 UL Ut dIYsuonT(I
UONUMNUI-IPRIME AP PIULWEXA APrus SIY L, "PIssAIPPE Uq
10u sty suonumul pauue|d 2andadsas B pue §jRIRq
asay1 jo 3uawdofaaap jo suliio a ‘Buans si diysuone[d1 sip
1B pAedpul sey A3ojoyahsd 2s1019%X3 PUE [B[D0S Ul YDIBISIX
A INOEYRq P3loRaip-[eod uo saduanjul [eatSojoyassd
Elée} ﬁ_d—ﬂv.o 0} suonuziul pue sapnItue Uaamiaq Q-Lwﬁonun—uu
a1y GO PIsNI0) A[[BUONIPEN ABY UOUTANOW JO sau03Y ],

30 TLLE 1187 43nosoqysneT Grsiznsup)
yySnosoquine- ‘aauas s110dg puv uonvonpy [sKY] fo wawnodaq

aippid "H'['S pue snuesesiziey) ‘q TN 1983eH 'S'W

snogands aq feur 3X3aguod Aapoe
esrs&yd e ug diSUOTIL]3X UONUAUT-IPMIL AN AYAM,

*Buniss-1eod
jo uays o up Awoloyolp peq au1021n0,/,po0d  ssadoad,
¢ Supussaid jo puen 1uaimMd Sy Sumsind 0y ‘pasedwod
uaym ‘saSeiueape wwedyIudis 2aey 01 1Y st £821ens € Yong
'sjg08 SW0JINO pue dduewIopad Jo SIYaulq [euoneAnow
S| Wim paAulquod aq p[noys aduewuiopad Sumnp puc
310j2q Ajplerpauruy tonelusiio ssadoxd e 3undope jo sadel
~ueApe 91 1LYl M3ta 3t 13oddns Apris U JO SINSAT YL

8 LY FBIL 86Y ¥ t'¥S1 'ssF ¥

o¢t

10nuod sjeos ON

0OrSFEPOL 9'pPS F 1°T81 To6rF00¢l m_aow ssasaid pus UUEGE.—D%&UQ -uEDuum—o
6°'LS F SOl 98t F9°6L1 08y F0°6CT seod mmouﬂﬂwchowﬂmﬂvuﬁw
1°09 ¥T°LIL 8 19F9Csl €06 F €821 .::_o _awm S
9'6¥ ¥ 9'061 9CTCFCLYL 0°€6 F9'821

uonnadwoe) Suugeay, 1531-31] dnoag Suniss-jeon

(s T ueaw) sa100s durwIoad ISAL, A3JOA HEA UL T 2198L



Filby, W.C.D., Maynard, I.W., & Patey, T. (2000). The effect of different goal-
setting experiences on bench-press performance. Journal of Sports

Sciences, 18, p.48-49.

132



TG
31 ‘autapalyr stieds 661 93131 235) s10dal asto Auew ur
AIUAUND0P U32q sey sa19jpe Fuoure duapuadap astaraxgg

) . . N0NAS L4
XISAPPIY ‘Yai0032)s] ‘Wnisaanup) Jannag ‘sadua1og 140dg fo N:n:&t«““%

A3y, D pue siySioaSerey 1D ‘rowei] W

Junjoa Sutuery
puw adustradxs uvoppern ‘uonwiuatio sanpadwos jo
223 31q1Ss0 ] sadppIELn Suowe aduspuadap as1dIaXT

s ‘uoneAnOWw
I3 Ul SUOINGIMIL 1U31AjaI-weal Jo jol 2 Aljeoyidads

JORNGHNE 1UIJAI-WEI] JO 2INIEU ) SuUlUWEXs oIeasal
{3ny 303 smaadun sy apiacad Aew sinsas InQ (uepruoepy
10X MAN 7P 12 123WiS "N Aq paupa ‘Kool g :‘S\m. uo
wasay fo zjooqpuvpy UL ig661 ‘a[ppig) drysuoneysa uounqg
11 paduaIsjal-jlas-4dTaya-j[as 2 uo vuuu:v.:ou mm:_._ucc
Jeasal sounw Afjensed sinsar InQ Csuonnqune Eu..auu._
1831 §,[COPIAIPUL UL 25UAN[IUT 01 13E121UT [[IA m.uu:ﬁ:.—otun
131 Jo Bunel 2and3(qns ap pu sjeaq 101 EREIN S LEY) F)
i usodoid 2y 1oy 110ddns sapraoxd sy Apnas ..n_.C.
“Ajjennau 11 Sunes asotp pue aood st soususoyiad Sunes
Y UG SUONIRQUNT AN[IQRIS UL 2dUIAQp ::8.:_:
wm Stm 312l 1eyy pue ‘A[ennau 10 Appooad uu.:EE&.wud
| SUKREI 350U 1N UBIR SUONINQUINE 2[QEIS 10Ul pasn
[ 1ep ‘Ajjennau 10 1ood se souetiorad s Juntes asoy
I SUOANQINIE 2{qE([011U0D S10W pash poof st uuc.nEko.tva
1 Iyl Bupel s[BAPIAIPUL 1T PAEdIPUL SIS (ST
st den-so (1470 = Apiqeqoad o4¢ e 13mod paeumnss
0= l9ZIS 1Y 5600 > T 11 = 47) jeuaixs J0 :::u.::
® (£8°0 = fupqeqoad ;g 1t 1amod PRITWNSD ‘p1°Q =k uNﬁ.

B3 '10°0 > d ‘8t°c =°2y) o1qeis “(86°0 = K& 1C
vod palewnsa : 800 frapqord s¢ e

TT'O = ;3215 1233 C100°0 >  “68°6 = L)
EJ]0TIU03 3q 01 U33s 319m ddueunzoprad jo sasned 21 Yarym
1U31X3 3y 03 PIRQLNILOD SouUTWIoMad WEal jJo suondastad
1 pa1edipul os[e ddutties Jo sIsA[eur dn-mojjo.] ..?mmc
pucg jo suonunuod ap suoddns suyp (kg = Lipqe
ad %G 1t Jamod parcwnss ‘90'Q = M sz1s 1032 mmo.o.v.&
b ="¢Y) Loeoyre aansapod ur mo| wwcﬁ. ueyy suonngune
2[10MU03 210w apew L5TaYjd AANI3[[0d ut ySiy m_mrvs._vc_
) paleanas sJunes Apqejionuos wo Astoyys u>:.uu.:ou.
1223 UfeW Ayl UO P3IINPUOD IdDUTLILA JO m_mz_w:a.u:.r
'S[ENPIAIPUT A2T2YJR 2A11D2[{0D mO] BRI suonnquue
191U 210w pasn A2edYa 3A13[[0 Ul Sy asoyd muw:nemue
1 |nyssaoans Suimoj|o] seataym ‘Karayys 2A1193]j05 Ul mo]
IPrApUl ue saduewojiad Jood Suimoljoy m:o::m:._:n
121%2 210Ul Pasn £3ed[)J> 2a1123[{05 Ut ySiy %:EE,@E .::m
23421 51531 (IS7T S I9YSI 20y-150] *(88°0 = b:ﬁumﬂoi %G
mod palBwns ‘g1°0 = M 371s 1Daya {1070 > N.,mm,w = ﬁ.m..at
susunp Aifesned jo snoof S Suojr suounginle weal
P31IN220 15313 UONILIAUI Y Bt _uoaom_m u.uE::S Jo
[eue dn-mof(o,] "(9g°0 = A1jiqeqoid %6 18 1amod vB.uE:mu
0=,k 3215 19312 10°0 > “PL'T =" 080 =7 SI)
J2 uonaeiauy ducuniopad jo suopdsosiad x >unum:u an
109 JUBDYIUSIS € Pa[Eaaal 2dULLIEA JO SIsA[guE Ea:?:_:_.:
rewiojsad jo suondasiad x Loeoyye 9A1123][02) mx,m v
1U3[j39%3 01 (1) 100d £134 WLy 3[e2s JUL0d-G € UG UIaq pey
swiopad §,Weal 3151 1193 AL Myssaoons MO 2)T1 01 payse

osjc sraa siuedonieg tasueuirojrad sWea) 2joym g g
SUONNQLIT 2IMSEAUT 0 PIYIPOW (LSTI-8+TI-‘TS ﬁmes\u_mh
101208 pup (31puosia] fo punof :gge1 ‘([assny) Aeag :o;c»“.
-1 ITSNED) 2R Jo PAlsisuod ampuuonsanb yew-isod sy
dwed 21 o s[aad] asuerrodunt pug (¢awes 241 Sutuuam .w. 7!
SIDUBYD s, weal nok a1e 1oym ‘(fie 1,UeEd = 001 Ju.:n;.u “cv:,. 3
=0) 001 01 0 jo 3[Lds e uQ,) Aovoyje 94ANI3]|03 3WONMNO 30 M
S[243] paute1sose sareuuolsanb yalsw-a1d ay ], “amixy e uucm. :
2UO puE 310Jaq duo ‘safeutonsanb oau 213[dwod 01 payse
3I3M ‘[9A3] [EINW-TNUL 10 21e189]|00191UI Uk 1B REINIE] nmE.mu
1uspusdapiaiuf Jo agues ¢ Ui m:ﬁa&ufnm (s1eak nh.w F60'1 X =
s8¢ isTucow) salenpeifispun W Gl jo mEEnw v e
*SUOTINCLNIE 1U312J21-1WTI] U0 3IUTWIoad

sem 2an02(qo Kiepuodss y ‘SUONNQIIIE 1UAIYII-WE) uodn .
A5eayys 9anda((od Jo 1ordun sy suruexa 01 st Apras s
Jo wie 3 ‘fesodord e Yons PAUTWITXI STy YDleasai vus.mm.;
-qnd ou asnraag *(SUONINGINIE 1UIDJAI-WED) muuc_wEuo.tum .
SUWT31 J31N JO $350Bd 1 utefdxs $IFqUUSW Wesd Yorygm ul Aea
2 dduInYUT pInoYs $§I1[aq AOBINYD 2A1I3][0D ::v. st m_.ﬁ Jo

suonedtdun a1 3o auQ “Adedie-jies se s9ouanbasuos .:.N:EW .

SATY P[NOYS £3EINJa 341II[[03 ‘(UEWRD1,] Hj10 MAN] .Eh.:o,w.. i
Jo aswaaxg ayy :Covoyffa-fies 1L661) vinpueg 01 Suipiodsoy :

10 YAz 015 preYfys sy -
WOLH playfeys ‘amusuf yuvesay 2uatag 140dS, puv F gt 610d .
AR1SAMYD L2124 D) 9821100 KISI2aINN) FINAIS 51400 40f 21137 ,
: -

(PIBUARIA A\'] Pue uopkeiny [ ((899[USID YT

suonnqgiIue u:uuuuu.m
-WIEal wo sjaffag Adus1jys 3A1I93[105 jo 1oedun sty

'sjcos u:uuﬁt,......,ﬂ!
Ji3s sznuotd 01 pademodus 3q pinoys siaunioyad e
PUE jEUONSUYSAp 5q Ued UONET(Os Ul Pasn s[eod 2wWosIno 18ty
P21s338ns sey Jeyn yoiessar snoiasad 110ddns synsal mQ
. ‘dnoig

(s1myiey) jeo§ swodimo sy wey Koeoga~yias 12yspy pey
osfe dnois {eod aoueunograd qm (ssa2oms) [eog quEro YL
M:Em 1208 ssueurzojrad yim (ss200ms) (808 WOIN0 |1 pue

N3 ($532905) (203 IW0NNO 311 ‘dno1s (205 sdueuriopad syt
ueys Aaeoyga-jies 19mo] pey dnoid (a1n1ey) (805 2wodIN0 211
18U PIMOYS $1531 204-150] “(10°0 > ‘€L'F = '**.7) soueiaea Jo
sisAeue Aem-auo ¢ Suisn sdnoid Suni1as-jeod say o Cu.ukuun
pazedwod aram Iuswadxs A jo 28618 souctunoyrad Ayl
Sunnp Aseoyya-j1as 10y $3102g 'sdno13 19110 [je UL [2AD] JomO] - -
T 1t 110[3 I pasel pey dnoad (ainpiey) [ood swosino ap- -
TN PI[BIARI 51591 20y-150 *(L6°0 = Ailjiqeqoxd %6 1t Tamod
PRRWNSS ‘OC ) = L 2215133 100 > J ‘€6'F = FS,) wedyiu
-81s sEm 110y3 J0J UOAITIANUL 1531 X dNoIT uonudAINUL u:k.. '

‘dnos3 jeod ssueurioyrad E_Bi\(r,r

(31ny1e)) [e0F 2W031N0 211 pue ‘dnoid (ssaoons) |rod awos1N0
¢
31 ‘dnoi8 [onuod 2yl uey? 19maq pauntopad dnois o3 asue !

-w10§13d 1A ($5200ns) [208 3WO21N0 317 ‘BONIPPE UJ *sdnoad o
nye (e 4q pawiopadino sem dnois AE:_._.FC {eo8 awo2 R
-IN0 31 1By PaledIpul 81591 (IS J9USL 20y-150d Wioay synsar m
4L (00T = Aipiqeqord o,¢ 12 Jamod patewnsa 2pg = .U T
SZIS 135 {100°0>d ‘THOT =) 1ueoyusis sem u‘_onﬂm .

SUONDIIUNULIULOD Nu_rﬁm\xoo .

_321U1 2] *101IT] PUOIAS 21 UO SIMSTIW paicadar Y ‘(s
pue dnoig) aoucires jo sish[eue Aum-oau ¢ Sulsn JuawiIadys
a3 JO $35€35 AV 311 1 SANOIS WORUIAIIUL XIS 3 uaaminq
pasedwiod  asam ssueurzojrad  ssead-ysuaq 10] §II0DS
- dnois uonnadwod 104 3o 1n0j Wonoq Ayl ul ApuaLInd “Aipeq
gujop, Jo ‘dnoid uonnadwod moA4 jo moj do1 2y ut 4puas
.1na ‘([as Suiop, slam 4310 1T JAPIS P01 UAYL 2IIM siuedid
-nicd ‘UoIss3s Fuiuien 1yoed Jo Sunrwiaq 21 1y "aFe1s 1532-21d
a1 1T SRA[asWaY: 01 AEjiuls pawniojIad ey WOy JO you?
fs12420 2utu Yim dnoas e up padejd ualq pey Kay1 1y plod
a1am s1uedionied ssuonnadwod [eo8 swono oy jo sasodind
s 1o, ‘uonpedwod pajuel ¥ ul uvomsod 121} In0qe ¥oEq
-pasj snfoq uaall azom {eod awanno ue Juisn sdnoas anoy
ut sauedionaed ‘Im[iej pue ssadONs JO $32ua1I9dX3 1940 [01IU0D
|cimawzadxe ulelulew oF, ‘Adelya-j|as pue 11042 Jo saInscaw
110d31-J[35 AIAr 19113503 ‘SHHI9M £ 1340 PIPI0IIT STM STI ssaxd
oUSG 3 UO 3DUTULILHR] 'SIUswAels [Lod JO suoneuliye
pue s3s1213X3 Suiyaans syroads-130ds papnaul Yoty dunnol
ssuewiiojIad-31d € JO 35N AP Ul pIUILH AIM sueddnieg
sjeod ou f[rod Ioueunoyrad yum (aanprey) [uo3 2wodino
fe08 souewIogad (uim ($53591s) jE03 SwodNNO ¢(sanqiey) jeod
aW0IN0 4(55305Ns) {208 AWoNNO {{rod sounuriopad isuonip
-uod JupIas-[eod BUIMO[[O] I JO 2U0 01 PAITIOE STAL “ysel
ss23d-Upuaq € UO 35UBWIOJIAd 10] PAYIIRIU €(SI[TUI] € ‘ST
1 01 = u) sdno18 xis jo yoeg “(s1w2h 9'CF €'0C a3e 5 F ueaw
fsajewra) g ‘sajow gi) sIIpIs su10ds (g 21am siutdidnaed
‘3oueunojiad pue Sumas-|eod usamiaq
driysuone|ai P Jo SIOIEIPIW ST pa1sa88ns udaq daey e
sassaoo1d [eaifojoyadsd uo ssouapiadxa 3unias-[eos WWIAPLP
01932 A1 21E8NSIAUL 03 PUT S[EO3 SdUCWIOH2d pUT JWOING
JO 250 9 AUIWEXD 01 2Iam Apris SHp JO swie Yyl NCSIN
1121SAYIID) “SAULIOMA] ST fo 29uIDA] puv Kioay [ :110dS dof
uotpivdas] j0a180joaKsg Suipuvisiaplf) 19661 ¢ 12 ApacH)
uouswouayd 1uada1 Aaanesedwon v si 0ds ui sa13a1Cns
{203 sqdninuw jo A5edYJd I SWIUIIDIUOD ‘IdDUIPLAR 2IBISAL
paiEosse pue ‘saanoadsiad [E0N21021 JO IIUIFIIWAI],

N AGT 01 prays Kusiaain
WOjoR] PRYAYS ISy yanasay #2usiag 1404, puv dr 610d
aa1sayaryn) Uarsayangn) a8ago) Ansianrun) ‘BnAIS s110dg 40f a4113D),

Juopfesn '[ pue preuieiN Ml NG Kagoy,\
aoucwaojrad mw.o.anzo:ua
uo sasuarradxa Junyas-[rod JUIIAYIP JO 1232 AL

(2E=LT ‘79 10dS puv 251425 40f
(pa1sonl yaupasay 11661 0 17 AEMTPIS) PEOJIIAC UONEWIoJUL
se parazdaaiur 2q Aew sy, "pA3mbal sy~ £158ewr 10 1UALIDAOW
151219 — 101DT) WOPUEI € “IUawaduequa 2asuewniojsad Jo 13A3]
[ewndo a1 218310 01 ALY SISyl 10§ uoneue(dxa ajqissod

-£198cun ou N ‘A1 wopuel ‘Y Geashyd
wopues Ny ‘4198wt payooiq I Heotsdyd paoq ‘Jg sueneiaaiqqly”
puct ‘i 1 pay20iq 1 *Hed! P 1

651°0  ¥0T0 6£T°0 £Tr'o 151°0 YLI'0 TIHL
9L1’0  691°0 9L10 9¢1°0 691°0 L91°0 [ LIZN
INGY INdE RUGY l@dd g 19/dg

(9¢ = 1) SUTWN SANT[3 Ul S1013 [ AqEL

SUOUDIUNULNOI FIURLIfUOD)

suQ “(1 2GEL) $I10113 Is0W AL paonpoid aondeid (eatsiyd
WOPUES YHim A1SEUIL WOPULE PUE $10133 153M3) 31[ paonpoad
sondead [ratsfyd wioputl pue. KaaSeuwn pay20iq Jo uontuiq
-wod ¢ ey yous (€00 >d Cc'p =%y AisSunl pue uaw
-an0wu fedisAid SuruiquIod uagm uondeIsul juedyiudis v sem
asayy (6L'0>d ‘L90= 9T1,7) suONIpUOd JusWRAoW [esAyd
oml a1 10 (920 >d ‘€1 =9711) suonipuod Azagewi om? A
10j pUNOj I S123]J2 UlEW ON ‘uonezizaaweled W Ul
510113 Jo JuspUAdapUl ST INSLIW SKP SNN fsuoniodoad [enioe
ayp puc suopiodoxd [0S 3 U22AISG SIUAIYIP I1NjOsqe
2 Supuums 4q paulelqo sem ‘doueunioprad 1010w 55018 jo
sInsEaul € ST ‘30UtuIofIad Jurnl ANy "SIWN JUIWIA0W
[EAIDE PUB SAWN IUMWIAOW [E0F Y1 USIMIIQ SADUIRYLP
s1njosqe a1 Supuwns £q PRIEIRDED STM JOLI3 AN[OSqY
*(SpIBEMOEQ 1UN0D 01 WAt 3upist 4q p3jjon
-U02) PAAJOAUT SEM AlaTiEUIl OU INq sspoerd jeoisAyd wopuer
10 paojq 12 pasn siuedpnied ‘sdno1d [onuod 2 ug
‘sdno1f jonuod om1 pue A3deur payoojq-{eatsiyd wropues
¢£1aRew wopue-(eatskyd wopues ‘A1adewt wopuel-jedsdyd
payo|q ‘A1aficun payoo[q-[eaisiyd payojq :sdnoid Xis Jo auo
01 paudisse Ajwopuel 21am siuedioniey -padope sem udisap
300]q PADUT[EQIANUNOD {El01dT) Y "SIWN JUSWA0W [eod jo
S1321 Up 2[q1ssed ST 21TINIE ST 3Q O) pUE DUINbIS paquasaxd
© Ul suoNnq A MY 03 sea ysel spuedpnied sy, “puowep
¢ up paoeds “XAI3WELP W WD T YOTA SUONNQ INOJ PIAI3UL0D
21am 1P1YMm vodn preoq xadsiad g Jo pa1sisuod stueedde sy L
‘siuedponied St palde SIUIPMIS XIS-ALIML L, 'SUONIPLOD sonoead
£1a8ewi yum suonipuod sdx0e3d JedisAyd jo suoneulquiod
[e1301a€] Jo 10eduit 311 U0 seam Apnis 1u3said a1 Jo sn20y YL,
*sonoead [estsdyd paspo[q
AopuEs pue K135EW PAYI0jqAUOPUERT UIIMIIQ UONELIqUIOd
152 331 JO 2NSSI A1 PAVIWEXI JOU SEY 1EP 03 YaIeasal 1nq
(LE-ST S *K80joyahs 140dS fo uanof 1¢gel ‘siapuc pue
Z1j2,]) Apuspuadapul PoOIAW IR Yum Paredwod dduut
-10552d paaoidwi 01 pea| ued aondeid L1e3ewl Wpim sonoeid
JeatsAyd jo uoneulquiod € 1Bl IdUIPIAD Guons os[e s1 1Ay §,
‘1S 1010 311 JO IDUTUIIOJIA 191194 01 SPEI| LM UL TN pue
25Ua1A}123UL [CIIXAIUOD 210w saonpoid 3211961d WopUES 18if1
sandie A “FAUUTU PaY0[q € UL JUICT WOPUL! ¢ Ul 34138
uolupupeq Jursnoeid Jo a3e1UBAPE AL UMONS SEY g-12
11 ‘uoupanpy [paiskife ur Sunavay Jo ppuanof 11661) 812qSLI

M1 XL 9N UMH W Jo Kitsiaany ‘KSojoyadsy] fo 1anaivdaq
UTPLAYS IV PUE [[PMRS ' ‘Y3NorD d aped X
)1 J0LI3 JUIWIAOW UO

s101ss9s 195U WOPUET PUE Paxyd0[q Jo 30eduy 3],

*S3NSS] [BUOREANIOUT
£q parwIpatl aq 510J3I3L 10U ATW SANISUIIUL YIIY 18 Sau0Z
Sumuren psquosaid 01 ASDIAX3 01 S[EAPIAIPUL panful-uielq
jo Kpqeus wusaedde ay ], “Anfut ulelq 13T SANOW 3SIAXI
}O 2InseaW © SB 3[Eds SH 3uisn jo Auplea I Jo IDUIPIAS
awos sapraoid Aouanbayy aspiaxe piqrou-aid put 1g-TIWH
i ueamiaq diysuonepal Ay, 1 ‘S1] Ul umots se ‘ssanotu
asioraxa QUIp10231 Ut LIQEla1 3]QEUOSEI] pANBNSUOUSP 91
= 1) saowsaw paieduil ss3f YHm 35O ‘fnfar ute1q 1YY
*(L801-6801 ‘9r€ ‘WIurT 1G661 ‘UBUD|Y PUT
purig) sisa1 asay Jo sucaw i suizde panod ‘g pue | 353

8%



APPENDIX 2

134



- Name : GS Group:

Directions: A number of statements that athletes have given to describe their feelings
before competition are given below. Read each statement then circle the appropriate
number on the vertical scale from 1 to 7 to indicate how you are feeling right now. Then
for each statement circle an appropriate number on the horizontal scale from 1 to 7to
signify how facilitative (helpful) or debilitative (harmful) you perceive your response to
be. There are no right or wrong answers. Do not spend too much time on any one
statement.

1 feel nervous, my body feels tight and/or my stomach tense :

1. Not at all

2. A little bit

3. Somewhat

4. Moderately so

5. Quite a bit

6. Very much so

7. Intensely so

Very ' Very
Debilitative Facilitative

1 2 3 4 5 6 7

I feel concerned about performing poorly and that others will be disappointed with my

performance.

1. Not at all

2. A little bit

3. . Somewhat

4. Moderately so

5. Quite a bit

6. Very much so

7. Intensely so

Very Very

Debilitative Facilitative
1 2 3 4 5 6 7

1 feel secure, mentally relaxed, and confident of coming through under pressure.

1. Not at all :

2. A little bit

3. Somewhat

4. Moderately so

5. Quite a bit

6. Very much so

7. Intensely so

Very ~ Very
Debilitative Facilitative

1 2 3 4 5 6 7



APPENDIX 3

136



Name : . . ’ GS Group:

Directions: Please respond to the questions below with regard to your current bench-
pressing performance.

1. On a scale of 0 to 100 (0 = ‘no chance’, 100 = ‘can’t fail’) what is yoﬁr chance of
achieving your goal(s)? ‘

2. How sure are you of this prediction?
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Name : GS Group:

Directions: Please respond to the question below with regard to your recent bench-
pressing performance.

On a scale of 1 to 7 (1 = ‘almost no effort’, 7 = ‘near maximum effort’) how much effort
did you put into the session just completed? Please circle the number that best describes
your performance.

Almost Near
No Effort Maximum Effort

1 2 3 4 5 6 7
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Name:

Type of Goal:

Trial No:

Please respond to these questions using the six-point
scale, where 1= “strongly disagree” and 6= “strongly

agree”. Don’t spend too much time on any of the items -

there are no ‘right’ or ‘wrong’ answers.
Thanks.
I was strongly committed to pursuing my goal

1 2 3 4 5 6

I didn’t care if I achieved my goal or not

1 2 3 4 5 6

I was highly motivated to meet my goal

1 2 3 4 5 6

It was important to me that I achieved my goal

N

1 2 3 4 5 6

GCQUEST



